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  Improving	
  the	
  Outcomes	
  of	
  Children	
  with	
  Hearing	
  Loss	
  
Supporting	
  Success	
  is	
  a	
  	
  
‘go-­‐to’	
  site	
  for	
  individuals	
  
seeking	
  more	
  information	
  about	
  
hearing	
  loss	
  and	
  what	
  they	
  can	
  
do	
  to	
  better	
  support	
  the	
  future	
  
success	
  of	
  children	
  who	
  are	
  deaf	
  
or	
  hard	
  of	
  hearing.	
  

RESOURCES	
  
	
  
	
  
	
  
	
  
	
  
	
  

Extensive,	
  accessible	
  website	
  
information	
  for	
  parents	
  &	
  pros	
  

Supporting	
  Success	
  provides	
  
information	
  and	
  resources	
  to	
  help	
  
professionals	
  and	
  non-­‐
professionals	
  alike	
  to	
  better	
  
understand	
  the	
  unique	
  learning,	
  
communication	
  and	
  social	
  needs	
  
of	
  these	
  children	
  and	
  teens.	
  

 

How	
  we	
  help	
  improve	
  children’s	
  futures:	
  
Resources	
  

Extensive,	
  accessible	
  website	
  information	
  
for	
  professionals	
  working	
  with	
  children	
  with	
  
hearing	
  loss.	
  Assessment,	
  advocacy/laws,	
  social	
  
skills,	
  self-­‐concept,	
  amplification,	
  self-­‐advocacy,	
  
types	
  of	
  hearing	
  loss,	
  listening,	
  language,	
  etc.	
  	
  

Topical	
  Bimonthly	
  	
  
Updates	
  

Practical	
  newsletters	
  with	
  information	
  on	
  
topics	
  relevant	
  to	
  your	
  students.	
  FREE	
  
Newsletters	
  of	
  relevant	
  topics	
  and	
  practical	
  info	
  	
  
first	
  and	
  third	
  Wednesday	
  of	
  each	
  month.	
  

Carefully	
  Selected	
  Products	
  
Chosen	
  to	
  meet	
  the	
  unique	
  learning	
  needs	
  
of	
  students	
  with	
  hearing	
  loss.	
  
Assessment,	
  reference,	
  and	
  teaching	
  materials	
  
specifically	
  selected	
  to	
  improve	
  the	
  outcomes	
  of	
  
students	
  who	
  are	
  deaf	
  or	
  hard	
  of	
  hearing.	
  	
  

On-­‐Demand	
  Webcasts	
  
Professional	
  development	
  selections	
  for	
  
educators	
  from	
  one-­‐hour	
  to	
  longer	
  
workshops	
  –	
  earn	
  CEUs.	
  Practical	
  information	
  at	
  
low	
  cost.	
  From	
  60-­‐minute	
  topics	
  to	
  9-­‐hour	
  
workshops.	
  	
  	
  300	
  days	
  to	
  view	
  after	
  purchase.	
  	
  

Biennial	
  Conference	
  

Professional	
  development	
  selections	
  for	
  
educators	
  of	
  children	
  with	
  hearing	
  loss.	
  
Feb	
  14-­‐16,	
  2019	
  in	
  Dallas,	
  Texas.	
  Conference	
  is	
  
tailored	
  to	
  itinerant	
  teachers	
  of	
  the	
  deaf/hard	
  of	
  
hearing	
  and	
  others	
  who	
  provide	
  support	
  in	
  school.	
  

Teacher	
  Tools	
  e-­‐Magazine	
  

Easy	
  to	
  view	
  e-­‐magazine	
  packed	
  with	
  
instructional	
  materials	
  each	
  month.	
  Members	
  
have	
  access	
  to	
  a	
  materials	
  library	
  and	
  student	
  
advocacy	
  videos,	
  and	
  downloadable	
  instructional	
  
strategies	
  for	
  language,	
  listening,	
  self-­‐advocacy,	
  etc.	
  	
  

Advocacy	
  Support	
  
Student’s	
  rights	
  to	
  receive	
  appropriate	
  
access	
  and	
  services	
  for	
  optimal	
  outcomes	
  
Practical	
  discussion	
  of	
  up	
  to	
  date	
  information	
  on	
  
laws	
  and	
  court	
  cases	
  impacting	
  eligibility	
  for,	
  and	
  
supports/services	
  to,	
  students	
  with	
  hearing	
  loss.	
  	
  

Publishing	
  &	
  Presentations	
  	
  
Publisher	
  of	
  relevant,	
  practical	
  materials	
  for	
  
teaching	
  students	
  with	
  hearing	
  loss.	
  	
  
Invited	
  speakers	
  to	
  local	
  conferences	
  and	
  
workshops	
  to	
  improve	
  student	
  outcomes.	
  	
  

	
  

Catalog:	
  http://successforkidswithhearingloss.com/catalog	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  http://TeacherTools.successforkidswithhearingloss.com	
  

http://successforkidswithhearingloss.com	
  http://successforkidswithhearingloss.com	
  
	
  

http://successforkidswithhearingloss.com/catalog
http://TeacherTools.successforkidswithhearingloss.com
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SCRIPT
dabůe	of	�ontents

ZĞĚ ĨŽŶƚ ƐŝŐŶŝĮĞƐ ĚŽǁŶůŽĂĚĂďůĞ ŵĂƚĞƌŝĂůƐ͘

/ntroduction ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭ
sŝĚĞŽ ŝŶƚĞƌǀŝĞǁ ŽĨ Ă ^�Z/Wd ƵƐĞƌ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭ
,Žǁ ƚǇƉŝĐĂů ĂŶĚ ĂƚǇƉŝĐĂů ƐƚƵĚĞŶƚƐ ƵƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ Ϯ
�ŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŶĞĞĚĞĚ ƚŽ ŝŶĐƌĞĂƐĞ ĂƉƉƌŽƉƌŝĂƚĞ ŝŶƚĞƌĂĐƟŽŶƐ͕ ƉĂƌƟĐŝƉĂƟŽŶ 
 ĂŶĚ ĐůĂƐƐƌŽŽŵ ĐŽŵƉƌĞŚĞŶƐŝŽŶ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰ
/ŶĐůƵĚŝŶŐ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ŝŶ ƚŚĞ /�W ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϲ
�ŚĂƌƚ ůŝƐƟŶŐ ŽĨ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ĂŶĚ WƌĂĐƟĐĂů dƌĂŝŶŝŶŐ ^ƚĞƉƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϵ

W�Rd	ϭ͗	Responding	to	ReƋuests	for	�ůariĮcation	when	the	^tudent	is	not	Understood	
	 by	Others ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭ
�ŚĂƌƚ >ŝƐƟŶŐ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ŬŝůůƐ ǁŚĞŶ ƚŚĞ ^ƚƵĚĞŶƚ ŝƐ ŶŽƚ hŶĚĞƌƐƚŽŽĚ ďǇ KƚŚĞƌƐ ͘ ͘͘͘ ϭϮ

�^^�^^D�Ed͗	^�R/Wd	/Es�EdORY ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϯ
�ŝƌĞĐƟŽŶƐ ƚŽ �ĚŵŝŶŝƐƚĞƌ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ǀŝĚĞŽƐ ŽĨ ĂĚŵŝŶŝƐƚƌĂƟŽŶ ĂŐĞ ϲ ĂŶĚ ĂŐĞ ϭϮ ͘͘͘͘͘͘͘͘͘ ϭϯ
^ĐŽƌŝŶŐ ŽĨ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ʹ ĞǆĂŵƉůĞƐ ŽĨ ĐŽŵƉůĞƚĞĚ ĨŽƌŵƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϱ
^�Z/Wd /ŶǀĞŶƚŽƌǇ ZĞƐƉŽŶƐĞ ĂŶĚ ^ĐŽƌŝŶŐ /ŶƚĞƌƉƌĞƚĂƟŽŶ &Žƌŵ ;ďůĂŶŬ ĨŽƌŵͿ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϳ
^ĂŵƉůĞ �ƐƐĞƐƐŵĞŶƚ ZĞƉŽƌƚ �ǆŚŝďŝƟŶŐ ƵƐĞ ŽĨ ^�Z/Wd /ŶǀĞŶƚŽƌǇ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϴ

&�D/>/�R/��d/OE	W�Rd	ϭ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϮϬ
WŽƐƐŝďůĞ ZĞĂƐŽŶƐ tŚǇ ^ŽŵĞŽŶĞ �ŽĞƐ EŽƚ hŶĚĞƌƐƚĂŶĚ tŚĂƚ zŽƵ ^ĂǇ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ Ϯϭ
ZĞƉĞƟƟŽŶ͕ ZĞǀŝƐŝŽŶ͕ �ĚĚŝƟŽŶ͕ ĂŶĚ EŽŶǀĞƌďĂů ^ƚƌĂƚĞŐŝĞƐ &ĂŵŝůŝĂƌŝǌĂƟŽŶ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϮϮ

��DOE^dR�d/OE	W�Rd	ϭ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ Ϯϲ
,ĞĂƌ /ƚ͕ &ŝǆ /ƚ 'ĂŵĞ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ Ϯϴ
,ĞĂƌ /ƚ͕ &ŝǆ /ƚ ĂůƚĞƌŶĂƚĞ ŐĂŵĞ ĐĂƌĚƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ Ϯϵ

^W��/&/�	WR��d/��	W�Rd	ϭ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϬ
WƌĂĐƟĐĞ �ĂĐŚ ^ƚƌĂƚĞŐǇ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϭ
�ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ tŚĞĞů ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϮ
�ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐǇ �ĂƌĚ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϯ

W�Rd	Ϯ͗	ReƋuesting	�ůariĮcation	when	the	^tudent	does	not	Understand	what	is	said	
	 by	Others ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϱ
�^^�^^D�Ed	W�Rd	Ϯ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϲ

dĞƐƚ ŽĨ >ŝƐƚĞŶŝŶŐ ĨŽƌ �ŝƌĞĐƟŽŶƐ͕ /ĚĞŶƟĨǇŝŶŐ /ƐƐƵĞƐ͕ ZĞƉĂŝƌŝŶŐ DŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϯϴ
^�Z/Wd ^ƵƌǀĞǇ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ �ƌĞĂŬĚŽǁŶ ZĞƐƉŽŶƐĞ ^ƚƌĂƚĞŐŝĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϰ
tŚŝĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ŚĂǀĞ ǇŽƵ ĞǆƉĞƌŝĞŶĐĞĚ͍ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϱ
KďƚĂŝŶŝŶŐ �ĂƐĞůŝŶĞ ĂŶĚ WƌŽŐƌĞƐƐ �ĂƚĂ ĨƌŽŵ ƚŚĞ �ůĂƐƐƌŽŽŵ dĞĂĐŚĞƌ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϲ
^�/� ʹ ^ƚƵĚĞŶƚ �ĚǀŽĐĂĐǇ Θ /ŶĚĞƉĞŶĚĞŶĐĞ �ĞǀĞůŽƉŵĞŶƚ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϳ
>ŝƐƚĞŶŝŶŐ /ŶǀĞŶƚŽƌǇ &Žƌ �ĚƵĐĂƟŽŶ ʹZĞǀŝƐĞĚ͗ dĞĂĐŚĞƌ �ƉƉƌĂŝƐĂů ŽĨ >ŝƐƚĞŶŝŶŐ �ŝĸĐƵůƚǇ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϴ
KďƐĞƌǀĂƟŽŶĂů ZĞĐŽƌĚ ŽĨ �ĞŚĂǀŝŽƌ ŽĨ �ĞĂĨ ĂŶĚ ,ĂƌĚ ŽĨ ,ĞĂƌŝŶŐ ^ƚƵĚĞŶƚƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϰϵ

&�D/>/�R/��d/OE	W�Rd	Ϯ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϬ
,Žǁ ĚŽ ǇŽƵ ŬŶŽǁ ǁŚĞŶ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ŚĂƐ ŚĂƉƉĞŶĞĚ͍ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϭ
WŽƐƐŝďůĞ ZĞĂƐŽŶƐ tŚǇ zŽƵ DĂǇ EŽƚ hŶĚĞƌƐƚĂŶĚ tŚĂƚ ^ŽŵĞŽŶĞ ^ĂǇƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϮ
WŽƐƐŝďůĞ ZĞĂƐŽŶƐ ĨŽƌ �ŽŵŵƵŶŝĐĂƟŽŶ �ƌĞĂŬĚŽǁŶ ŝŶ ƚŚĞ �ůĂƐƐƌŽŽŵ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϯ
^ƵŵŵĂƌǇ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐŝĞƐ ǁŚĞŶ zKh ĚŽ ŶŽƚ hŶĚĞƌƐƚĂŶĚ 
      ǁŚĂƚ ^ŽŵĞŽŶĞ ^ĂǇƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϰ
ZĞƉĞƟƟŽŶ͕ ZĞǀŝƐŝŽŶ͕ �ĚĚŝƟŽŶ͕ ĂŶĚ EŽŶǀĞƌďĂů ^ƚƌĂƚĞŐŝĞƐ &ĂŵŝůŝĂƌŝǌĂƟŽŶ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϱ
�ǆĂŵƉůĞ ŽĨ hƐĞ ŽĨ ƚŚĞ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐŝĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϴ



��DOE^dR�d/OE	W�Rd	Ϯ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϱϵ
�ĞŵŽŶƐƚƌĂƟŽŶ ʹ sŝƐƵĂů �ŶĂůŽŐŝĞƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϲϬ
�ĞŵŽŶƐƚƌĂƟŽŶ ʹ >Ğƚ Ɛ͛ WƌĞƚĞŶĚ ^ĐĞŶĂƌŝŽƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϲϭ
�ĞŵŽŶƐƚƌĂƟŽŶ ʹ ZĞƉĞĂƚ ĂŶĚ ZĞŇĞĐƚ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϲϰ
dŚĞ dŚƌĞĞ >ŝƩůĞ �ƵŶŶŝĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϲϲ

^W��/&/�	WR��d/��	W�Rd	Ϯ͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͙͘͘ ͘ ͘͘ ϲϵ
WƌĂĐƟĐĞ �ĂĐŚ ^ƚƌĂƚĞŐǇ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϭ
WƌĂĐƟĐŝŶŐ hƐĞ ŽĨ ^ƉĞĐŝĮĐ ^ƚƌĂƚĞŐŝĞƐ �ƉƉƌŽƉƌŝĂƚĞůǇ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϮ
sŝĚĞŽƐ ĚĞŵŽŶƐƚƌĂƟŶŐ ƵƐĞ ŽĨ ^ŝĚ ĂŶĚ ƚŚĞ >ƵĐŬǇ &ŝƐŚ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϮ
^ŝĚ ĂŶĚ ƚŚĞ >ƵĐŬǇ &ŝƐŚ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϯ
�ƌǇƐƚĂů ĂŶĚ ƚŚĞ &ŝƌƐƚ �ĂǇ ŽĨ �ĂŵƉ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϱ

�R/d/��>	dH/E</E' dO	/DWROs�	UE��R^d�E�/E' ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϲ
hƐŝŶŐ ^ŝƚƵĂƟŽŶ �ůƵĞƐ ƚŽ /ŵƉƌŽǀĞ hŶĚĞƌƐƚĂŶĚŝŶŐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϳ
�ƌŝƟĐĂů dŚŝŶŬŝŶŐ dĞĐŚŶŝƋƵĞƐ ;DŝƐƐŝŶŐ tŽƌĚ͕ ZŚǇŵŝŶŐ tŽƌĚƐ͕ �ŽŶƚĞǆƚ͕ ^ƵďƐƟƚƵƟŽŶͿ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϳϵ
�ƌǇƐƚĂů ĂŶĚ ƚŚĞ ^ĞĐŽŶĚ �ĂǇ ŽĨ �ĂŵƉ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϭ
�ĂƚĂ dƌĂĐŬŝŶŐ ĨŽƌ hƐĞ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐŝĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϮ
�ĂƚĂ dƌĂĐŬŝŶŐ ĨŽƌ hƐĞ ŽĨ �ŽŶƚĞǆƚͬ�ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϯ

RO>�ͲW>�Y ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϰ
,ŽŵĞ ĂŶĚ �ŽŵŵƵŶŝƚǇ ZŽůĞͲWůĂǇ ^ŝƚƵĂƟŽŶƐ ǀŝĚĞŽƐ ŝŶƚƌŽĚƵĐŝŶŐ ƵƐĞ ŽĨ ƌŽůĞͲƉůĂǇƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϱ
^ĐŚŽŽů ZŽůĞͲWůĂǇ ^ĐĞŶĂƌŝŽƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϴϳ

W�Rd	3͗ /mpůementation	of	�ommunication	Repair	^trategies ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϵϭ
WƌĂĐƟĐŝŶŐ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ŝŶ sĂƌǇŝŶŐ ^ŝƚƵĂƟŽŶƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϵϯ
,ŽŵĞǁŽƌŬ ĨŽƌ WƌĂĐƟĐŝŶŐ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϵϱ
dĞĂĐŚĞƌͬ�ůŝŶŝĐŝĂŶ 'ƵŝĚĂŶĐĞ͗ ,ŽŵĞǁŽƌŬ ĨŽƌ WƌĂĐƟĐŝŶŐ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϵϵ
^�Z/Wd ^ƚƵĚĞŶƚ ^ĞůĨͲ�ƐƐĞƐƐŵĞŶƚ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϭ
tĂǇƐ ŽĨ �ŽŵŵƵŶŝĐĂƟŶŐ ƚŚĂƚ �KE͛d ,ĞůƉ zŽƵ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϮ
�ůƵĸŶŐ ʹ ^ƚƵĚĞŶƚ �ŝƐĐƵƐƐŝŽŶ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϯ
>ŝƐƚĞŶŝŶŐ /ŶǀĞŶƚŽƌǇ &Žƌ �ĚƵĐĂƟŽŶ ʹ ZĞǀŝƐĞĚ͗ �ŌĞƌ >/&� ^ĞůĨͲ�ĚǀŽĐĂĐǇ YƵĞƐƟŽŶƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϰ
^ƚĞƉͲďǇͲ^ƚĞƉ �ŚĂŶŐĞƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϱ

�WW�E�/y
 �hronoůogicaů	Review	of	�ommunication	Repair	>iterature ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϬϲ
 ^�R/Wd	/nventory	^timuůi ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϱ

 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ �ŶŝŵĂůƐ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϱ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ �ĞĚƟŵĞ  ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϱ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ �ĂƌƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϲ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ &ƌƵŝƚƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϲ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ WŝĐŶŝĐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϳ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ ^ĐŚŽŽů ^ƵƉƉůŝĞƐ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϳ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ ^ŚĂƉĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϴ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ ^ƉŽƌƚƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϴ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ dŽŽůƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϵ
 ^�Z/Wd /ŶǀĞŶƚŽƌǇ ^ƟŵƵůŝ sĞŐĞƚĂďůĞƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϭϵ

 Remembering	that	tas	Heard ʹ /ŵƉƌŽǀŝŶŐ ^ŚŽƌƚͲdĞƌŵ DĞŵŽƌǇ ĨŽƌ /ŵƉƌŽǀĞĚ �ůĂƌŝĮĐĂƟŽŶ 
  ZĞƋƵĞƐƚƐ ͘ ͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘͘ ϭϮϬ



^tudent	�ommunication	Repair	Θ	Wracticaů	draining	

/ntroduction

that	is	the	^�R/Wd͍
Communication breakdowns occur whenever the speaker is not 
understood by the listener. Everyone experiences communication 
breakdowns. Communication repair skills are learned as an integral 
part of language development, starting in toddlerhood when 
speech production is unclear and the young child experiences 
challenges in communicating his or her wants and needs. Research 
indicates that the use of repair strategies in typically developing students increases in complexity as 
their language becomes more complex (Gallagher, 1977; Gallagher & Darnton, 1978; Elfenbein, 1992).  

Students with hearing loss, other auditory-based learning issues, or autism typically do not spontaneously 
learn communication repair strategies at the same rate or to the same level as students with typical 
development.  Therefore, these students can benefit from direct teaching of communication repair 
skills, which includes practice focused on their application in real-world situations (Blaylock, Scudder, 
and Wynne, 1995).

The SCRIPT is a collection of materials specifically created to identify a student’s level of 
communication repair skill development, systematically teach new skills, and foster use in everyday 
situations. The SCRIPT materials are intended for student with developmental ages as young as 5 
and extending through adolescence. 

The Student Communication Repair Inventory and Practical Training (SCRIPT) program develops 
students’ communication repair skills at home and in the classroom. The development of these repair 
skills begins with the student’s constant role as a listener in the classroom, recognizing the causes of 
communication breakdown, and the importance of actively correcting any communication breakdown. 
For this reason, instructors are especially concerned with students being able to recognize when they 
do not understand and to use repair strategies to elicit clarification of information missed. Research has 
focused on identifying the strategies that students use when they are not understood by others. This 
program has been written to support the teacher or clinician in using information about what students 
do when they are not understood to remediate those areas specific to their use of strategies whey they 
do not understand what has been said. It is anticipated that utilization of the evaluation and practice 
components will result in students who are adept at communication repair in situations where they are 
not understood as well as when they do not understand the speaker. 

ϭ

/Ŷ ŽƌĚĞƌ ƚŽ ďĞ ĐŽŶƐŝĚĞƌĞĚ ĂŶ 
ĞīĞĐƟǀĞ ĐŽŵŵƵŶŝĐĂƚŽƌ͕  Ă ƐƚƵĚĞŶƚ 
ŵƵƐƚ ĚĞŵŽŶƐƚƌĂƚĞ ƚŚĞ ĂďŝůŝƚǇ ƚŽ 
ĨƵŶĐƟŽŶ ĂƐ ďŽƚŚ Ă ƐƉĞĂŬĞƌ ĂŶĚ Ă 
ůŝƐƚĞŶĞƌ ĚƵƌŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ĂĐƚƐ͘ 

Roth and Spekman (1984)

SCRIPT

Video 
interview with 
a SCRIPT user

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Interviews-with-user-of-the-SCRIPT-Program.mpg


SCRIPT – Student Communication Repair & Practical Training

Ϯ

Research	Reůevant	to	�ommunication	Repair	and	the	�esign	of	the	^�R/Wd	 
The SCRIPT builds on communication repair research and literature developed over the last 40 years. 
A detailed review of the research literature is included as an appendix at the end of this publication. A 
simple summary of this research follows:

Researchers have studied the development of communication repair strategies in students with and 
without learning issues. Methods that provide the most frequent and varied examples of use of 
communication repair strategies require the student to describe a toy or picture. After the child provides 
a description, the adult asks “Huh?”, “What?” and “I don’t understand” to elicit more examples of repair 
strategies in his repertoire. When asked “huh?” a speaker will typically repeat what was said. Further 
questioning of the student is needed to determine if they have strategies to use in communication 
breakdown situations other than simply repeating.

Strategies can be verbal or nonverbal, and can range from simple requests for repetition to sophisticated 
requests for clarification. There are three broad categories of verbal communication repair: repetition, 
revision, and addition—each with several individually defined strategies. There are also several 
nonverbal strategies and a category of inappropriate response types. 

How	�o	^tudents	with	dypicaů	�eveůopment	�eveůop	�ommunication	Repair	
^trategies͍
Early communication repair skills are learned experientially as a normal part of language development 
before students reach school age. Development of these strategies are rooted in toddlers with poor 
articulation being frustrated at their caregivers not understanding their requests. They learn to repeat 
what they said, more clearly, slowly, loudly, or emphasize a key word to make their wants known. Thus, 
when students are young (e.g., age 3), they mostly use the repair strategy of repetition. Young children 
also have a high proportion of inappropriate responses. In other words, if asking for repetition does 
not produce the desired results, they have no other strategies to use and therefore change the topic, act 
out, or other behaviors. A student’s use of repair strategies develops as his linguistic abilities become 
more complex.  As linguistic abilities become more complex, children begin to revise or add clarifying 
language to expand the listener’s comprehension and inappropriate responses become less frequent. 

Development of communication repair strategies will be presented in the context of research findings, 
using the protocol where the student is asked to clarify via the questions, “Huh?”, “What?” and “I don’t 
understand.” The majority of responses to a first request for clarification will be a repetition of the 
initial utterance. Specifically, when a listener is asked ‘huh?’ or ‘what?’ the speaker typically repeats what 
was just said. With growth in language ability, the student will reflect on what they have said and try 
to provide the listener with the key elements of the message, and/or tailor their communication repair 
responses to what they believe is the most likely part of the information that was missed. Therefore, 
a student will begin the addition of information, especially when asked for clarification the second 
or third time. By ages 8-9, students incorporate addition strategies that define or provide background 
information, becoming more predominant by age 10 and fully established as a communication 
repair strategy in adolescence. Approximately half of communication repair incidents by those with 
sophisticated language use repetition or revision strategies and the remaining half of communication 
breakdowns are repaired via use of simple or clarifying addition strategies. 



/ŶƚƌŽĚƵĐƟŽŶ

ϯ

Child 1: “We went to Nona’s over the weekend.”
Child 2: “What?”
Child 1: “We went to Nona’s over the weekend. She’s my grandmother who lives in Centerville.”

In the example above, Child 2 didn’t understand the word “Nona” in what was said by Child 1. It may 
be that it was noisy, and the word was not heard clearly or that the term “Nona” was had not been 
encountered by Child 2. In the communication repair, Child 1 repeated the information and then 
added information to clarify the word that would most likely to be unknown by Child 2 and add 
background so that the meaning would be even more clear to the listener. 

How	�o	^tudents	with	�typicaů	�eveůopment	Use	�ommunication	Repair	
^trategies͍	
Students with hearing loss, cognitive or language delays, experience communication breakdowns 
more frequently, but do not learn communication repair skills at the same rate or to the same level of 
sophistication as same age peers with typical development. Beyond early elementary, their strategies 
remain immature compared to typical peers. Repetition continues to be primarily used, and inappropriate 
responses do not extinguish beyond kindergarten. Even when language ability develops, students with 
hearing loss, language delays, and cognitive issues usually do not begin to add information to their 
responses to provide the additional background or clarification needed by the listener. 

Students who are slower at processing a conversation and respond to communication breakdowns 
with a delayed or unrelated response are more likely to be ignored within a conversation. Those 
who request clarification in an immature manner are more likely to hear “never mind” from their 
conversation partners. When asked “What?” or a polite “Can you repeat that? I didn’t hear what you 
said” communication partners often experience annoyance or frustration. Was the person not paying 
attention? What part was not understood? What information is needed to help the person understand? 
It is not surprising that the students with hearing, language, and learning issues often hear “never 
mind.” Students with learning issues may therefore be especially sensitive when asked for clarification 
in a conversation and stop persisting, which then results in more inappropriate responses or lack of 
responses. Those who have experienced frequent “never minds” as they seek clarification often learn to 
become passive and “watchers” of conversation rather than risk the embarrassment and frustration of 
being told “never mind” in response to their requests. 

�ommunication	Repair	in	the	�onteǆt	of	doday͛s	>earner
Most students with special needs are primarily educated in the full-inclusion, or mainstream classroom. 
The underlying assumption of classroom education is that if the teacher provides verbal instruction, 
the student is able to access the instruction and understand it. This assumption expands to include 
accessing/understanding classroom discussions and small group collaborative work between two or 
more peers. Thus, the primary mode of classroom instruction is verbal, requiring the student to be 
engaged in listening and incorporating what is heard into their memory and existing knowledge base. 
Missed information can derail attention, confuse comprehension, and cause hesitation in following 
directions. Students with language learning, attention, hearing, and other educational issues often do 
not hear, or miss, parts of verbal communication in the classroom. Students require direct instruction to 
acquire communication repair strategies typical of their same age peers so that they can fully participate
in social and classroom discussions.



SCRIPT – Student Communication Repair & Practical Training

ϰ

dhe	foůůowing	communication	repair	skiůůs	are	necessary	to	increase	
appropriate	interactions͕	participation	and	comprehension	in	the	
cůassroom
dŚĞ ̂ �Z/Wd ϮŶĚ �ĚŝƟŽŶ ǁŝůů ŶŽƚ ĚĞůǀĞ ŝŶƚŽ ŚŽǁ ƚŽ ƉƌŽǀŝĚĞ ŝŶƐƚƌƵĐƟŽŶ ŝŶ Ăůů ŽĨ ƚŚĞƐĞ ĂƌĞĂƐ͘ ̂ ƵŐŐĞƐƚĞĚ 
ƌĞƐŽƵƌĐĞƐ ĂƌĞ ƉƌŽǀŝĚĞĚ ƚŽ ƚŚĞ ƚĞĂĐŚĞƌ Žƌ ĐůŝŶŝĐŝĂŶ ĨŽƌ ŝŶƐƚƌƵĐƟŽŶĂů ƉƌĂĐƟĐĞƐ ŝŶ ƚŚĞ ĂƌĞĂƐ ƚŚĂƚ ĂƌĞ 
ĨŽƵŶĚĂƟŽŶĂů ƚŽ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ͕  ďƵƚ ŶŽƚ ĐŽǀĞƌĞĚ ŝŶ ƚŚŝƐ ŐƵŝĚĞ͘ dŚĞ ^�Z/Wd ϮŶĚ �ĚŝƟŽŶ ǁŝůů 
ĨŽĐƵƐ ŽŶ ƉƌŽǀŝĚŝŶŐ ŝŶƐƚƌƵĐƟŽŶ ŝŶ ƚŚĞ ĐŽŶƚĞŶƚ ĐŽǀĞƌĞĚ ŝŶ ŶƵŵďĞƌƐ ϯ ;WĂƌƚ ϭͿ͕ ϰ ĂŶĚ ϱ ;WĂƌƚ ϮͿ ďĞůŽǁ͘

ϭ. >istening	and	aƩending	to	communication	in	a	focused	manner
Ă͘ �ǆŚŝďŝƟŶŐ ďĂƐŝĐ ͞ŐŽŽĚ ůŝƐƚĞŶĞƌ͟ ƐŬŝůůƐ

ŝ͘ &ĂĐĞ ƐƉĞĂŬĞƌ ĂŶĚ ŵĂŝŶƚĂŝŶ ĞǇĞ ĐŽŶƚĂĐƚ
ŝŝ͘ �Ğ ĂƩĞŶƟǀĞ͖ Ɛŝƚ ƋƵŝĞƚůǇ
ŝŝŝ͘ >ŝƐƚĞŶ ƚŽ ƚŚĞ ǁŽƌĚƐ ĂŶĚ ƚƌǇ ƚŽ ƉŝĐƚƵƌĞ ǁŚĂƚ ƚŚĞ ƐƉĞĂŬĞƌ ŝƐ ƐĂǇŝŶŐ
ŝǀ͘ tĂŝƚ ĨŽƌ ƚŚĞ ƐƉĞĂŬĞƌ ƚŽ ƉĂƵƐĞ ƚŽ ĂƐŬ ĐůĂƌŝĨǇŝŶŐ ƋƵĞƐƟŽŶƐ

Z�^KhZ��^͗  >ŝƐƚĞŶ ĂŶĚ >ĞĂƌŶ  'ŽŽĚ >ŝƐƚĞŶĞƌ ^ŬŝůůƐ KŶĞ͕ dǁŽ͕ dŚƌĞĞ
ď͘ ĂĐĐĞƉƟŶŐ ƚŚĞ ƌĞƐƉŽŶƐŝďŝůŝƚǇ ƚŽ ďĞ ĂŶ ĞŶŐĂŐĞĚ ůĞĂƌŶĞƌ

ŝ͘ ĂǀŽŝĚŝŶŐ ĚĞǀĞůŽƉŝŶŐ ƚŚĞ ĂƫƚƵĚĞ͗ ͞/Ĩ / ũƵƐƚ Ɛŝƚ ŚĞƌĞ͕ ƐŽŵĞŽŶĞ ǁŝůů ƚĞůů ŵĞ
ǁŚĂƚ ƚŽ ĚŽ͟ Žƌ ͞/Ĩ ƚŚĞ ƚĞĂĐŚĞƌ ŶĞĞĚƐ ŵĞ ƚŽ ĚŽ ƐŽŵĞƚŚŝŶŐ ƐŚĞ ǁŝůů ĐŽŵĞ ŽǀĞƌ
ĂŶĚ ƚĞůů ŵĞ͟

ŝŝ͘ ďĞŝŶŐ ĞŶŐĂŐĞĚ ŝŶ ƚŚĞ ůĞĂƌŶŝŶŐ ƉƌŽĐĞƐƐ ĂŶĚ ƚŚĞƌĞďǇ ĂďůĞ ƚŽ ƌĞĐŽŐŶŝǌĞ ǁŚĞŶ
ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐ Žƌ ŵŝƐƐĞĚ ĐŽŵŵƵŶŝĐĂƟŽŶ ŽĐĐƵƌƐ

ŝŝŝ͘ ůĞĂƌŶŝŶŐ ĂďŽƵƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐƚǇůĞƐ͗ ƉĂƐƐŝǀĞͬŵŽƵƐĞǇ͕  ĂŐŐƌĞƐƐŝǀĞͬďŽƐƐǇ͕
ĂƐƐĞƌƟǀĞ
Z�^KhZ��͗ �ƵŝůĚŝŶŐ ^ŬŝůůƐ ĨŽƌ ^ƵĐĐĞƐƐ ŝŶ ƚŚĞ &ĂƐƚͲWĂĐĞĚ �ůĂƐƐƌŽŽŵ͕ ^�/�
dĞĂĐŚĞƌ �ŚĞĐŬůŝƐƚ ;ŝŶ ƚŚŝƐ ŐƵŝĚĞͿ

Ϯ. Recognizing	that	there	are	times	when	information	wiůů	be	missed͕	misheard͕	or	not
cůearůy	understood
Ă͘ ĂĐĐĞƉƟŶŐ ƚŚĂƚ ƚŚĞ ŚĞĂƌŝŶŐ ůŽƐƐ͕ ůĂŶŐƵĂŐĞ ŝƐƐƵĞ͕ ĞƚĐ͘ ǁŝůů ƐŽŵĞƟŵĞƐ ŝŵƉĂĐƚ

ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŚĂƚ ŝƐ ƐĂŝĚ͕ ĞƐƉĞĐŝĂůůǇ ŝŶ Ă ůĂƌŐĞ ŐƌŽƵƉ ůĞĂƌŶŝŶŐ ĞŶǀŝƌŽŶŵĞŶƚ
ŝ͘ �ŚŝůĚƌĞŶ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ ĚŽ ŶŽƚ ŬŶŽǁ ǁŚĂƚ ƚŚĞǇ ĚŽ ŶŽƚ ŚĞĂƌ ďĞĐĂƵƐĞ ƚŚĞǇ ĚŽ

ŶŽƚ ŚĞĂƌ ŝƚ͘ zĞƚ͕ ƚŚĞǇ ĂƌĞ ŚĞůĚ ĂĐĐŽƵŶƚĂďůĞ ĨŽƌ ŬŶŽǁŝŶŐ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘ dŚĞ
ƐƚƵĚĞŶƚ ŵĂǇ ŶŽƚ ƌĞĐŽŐŶŝǌĞ ƚŚĂƚ ŝŶĨŽƌŵĂƟŽŶ ŝƐ ďĞŝŶŐ ŵŝƐƐĞĚ͘

ŝŝ͘ KƚŚĞƌ ƐƚƵĚĞŶƚƐ ĂƐŬ ƋƵĞƐƟŽŶƐ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ͘ dŚĞ ƐƚƵĚĞŶƚ ǁŝƚŚ ƚŚĞ ůĞĂƌŶŝŶŐ
ŝƐƐƵĞƐ ŵĂǇ ŶŽƚ ƌĞĂůŝǌĞ ƚŚĂƚ ƚŚĞǇ ŵŝƐƐ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ ƚŚĂŶ ŵŽƐƚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ
ĂŶĚ ŶĞĞĚ ƚŽ ǁŽƌŬ ŚĂƌĚĞƌ Ăƚ ŐĞƫŶŐ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ŶĞĞĚĞĚ ƐŽ ƚŚĂƚ ƚŚĞǇ ƵŶĚĞƌƐƚĂŶĚ͘
Z�^KhZ��^ ĨŽƌ ůĞĂƌŶŝŶŐ ĂďŽƵƚ ŚĞĂƌŝŶŐ ůŽƐƐ͗ �ƵŝůĚŝŶŐ ^ŬŝůůƐ ĨŽƌ ^ƵĐĐĞƐƐ ŝŶ ƚŚĞ &ĂƐƚͲ
WĂĐĞĚ �ůĂƐƐƌŽŽŵ͖ �ĚǀŽĐĂĐǇ ŝŶ �ĐƟŽŶ͖ ^ƚĞƉƐ ƚŽ ^ƵĐĐĞƐƐ

ď͘ ƌĞĐŽŐŶŝǌŝŶŐ ƚŚĂƚ ƚŚĞƌĞ ĂƌĞ ĐĂƵƐĞƐ ŽĨ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƚŚĂƚ ĞǀĞƌǇŽŶĞ
ĞǆƉĞƌŝĞŶĐĞƐ
ŝ͘ ƐƉĞĂŬĞƌ ŝƐƐƵĞƐ͗ ƚƵƌŶŝŶŐ ƚŽ ƚŚĞ ďůĂĐŬďŽĂƌĚ ǁŚŝůĞ ƐƉĞĂŬŝŶŐ͕ ĂĐĐĞŶƚƐ͕ ůĂĐŬ ŽĨ ƉĂƵƐŝŶŐ

ďĞƚǁĞĞŶ ŝĚĞĂƐ͕ ĞƚĐ͘
ŝŝ͘ ůŝƐƚĞŶĞƌ ŝƐƐƵĞƐ͗ ƐƚƵĚĞŶƚ ŚĞĂƌƐ ŽŶůǇ ƉĂƌƚƐ ŽĨ ǁŽƌĚƐ ;ŚĞĂƌŝŶŐ ůŽƐƐͿ͕ ǀŽĐĂďƵůĂƌǇ ŝƐ

ƵŶŬŶŽǁŶ͕ ůĂĐŬ ŽĨ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƐǇŶƚĂǆ ĂŶĚ ŵŽƌƉŚŽůŽŐǇ ĐůƵĞƐ ƚŽ ĂŝĚ ŝŶ
ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŚĞŶ ƉĂƌƚ ŽĨ Ă ŵĞƐƐĂŐĞ ŝƐ ŵŝƐƐĞĚ͕ ĂƩĞŶƟŽŶ ƚŽ ƚŚĞ ƐƉĞĂŬĞƌ ǀĂƌŝĞƐ͕
ĞƚĐ͘

ŝŝŝ͘ ĞŶǀŝƌŽŶŵĞŶƚ ŝƐƐƵĞƐ͗ ďĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ͕ ƌĞǀĞƌďĞƌĂƟŽŶ ƚŚĂƚ ĐŽŵƉƌŽŵŝƐĞƐ ĐůĂƌŝƚǇ ŽĨ
ƐƉĞĞĐŚ ƉĞƌĐĞƉƟŽŶ͕ ĚŝƐƚĂŶĐĞ ƐƵĐŚ ĂƐ ƚŚĞ ƚĞĂĐŚĞƌ ƌŽĂŵŝŶŐ ĂďŽƵƚ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƐŽ
ƚŚĂƚ ǁŚĂƚ ŝƐ ƐĂŝĚ ŝƐ ĨƌŽŵ Ă ĨĂƌ ĚŝƐƚĂŶĐĞ ƉĂƌƚ ŽĨ ƚŚĞ ƟŵĞ͕ ĞƚĐ͘

https://successforkidswithhearingloss.com/product/listen-and-learn/
https://www.forbes.com/sites/womensmedia/2012/11/09/10-steps-to-effective-listening/
https://www.livestrong.com/article/174105-improve-listening-skills-children/
http://www.hse.ie/eng/services/list/2/PrimaryCare/pcteams/dublinsouthpcts/dunlaoghaireglasthulepct/promotinglistening.pdf
https://successforkidswithhearingloss.com/product/building-skills-for-success-in-the-fast-paced-classroom/
https://successforkidswithhearingloss.com/product/building-skills-for-success-in-the-fast-paced-classroom/
https://successforkidswithhearingloss.com/product/advocacy-in-action/
https://successforkidswithhearingloss.com/product/steps-to-success-scope-sequence-for-skill-development/
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Summary-of-Skills-Needed-to-Repair-Communication-Breakdowns.pdf
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RESOURCES: Building Skills for Success in the Fast-Paced Classroom; What’s the
Problem Game; Monkey Talk Self-Advocacy Game

3.	 Having	the	strategies	to	repair	communication	breakdowns	when	someone	does	not	
	 	 understand	what	YOU	have	said
  Ă͘ ƌĞĐŽŐŶŝǌŝŶŐ ƚŚĞ ĚŝīĞƌĞŶƚ ƌĞĂƐŽŶƐ ǁŚǇ ƐŽŵĞŽŶĞ ŵĂǇ ŚĂǀĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ǁŚĂƚ ǇŽƵ ƐĂǇ
  ď͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ŶŽƚ ƵŶĚĞƌƐƚŽŽĚ ďǇ ŽƚŚĞƌƐ ǁŚĞŶ ŚĞ Žƌ ƐŚĞ ŚĂƐ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ

i. student’s speech intelligibility is unclear and causes misunderstandings
   ŝŝ͘ ĞŶǀŝƌŽŶŵĞŶƚĂů Žƌ ůŝƐƚĞŶĞƌ ŝƐƐƵĞƐ ŝŶƚĞƌĨĞƌĞ ǁŝƚŚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ

iii. student’s comment is incomplete or does not make sense to others

4.	 Recognizing	the	amount	and/or	type	of	information	you	missed
a. having the memory ƐŬŝůůƐ ƚŽ ƌĞŵĞŵďĞƌ ǁŚĂƚ ǁĂƐ ŚĞĂƌĚ͕ ĞǀĞŶ ƚŚŽƵŐŚ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ 

   ǁĂƐ ĨƌĂŐŵĞŶƚĞĚ͕ ƉĂƌƟĂů͕ ĂŶĚͬŽƌ ŶŽŶŵĞĂŶŝŶŐĨƵů 
   RESOURCES: EŽ 'ůĂŵŽƵƌ DĞŵŽƌǇ͖ �ƵŝůĚŝŶŐ ^ĞůĨͲ�ŽŶĮĚĞŶĐĞ Θ ZĞƐŝůŝĞŶĐĞ ƚŽ DĂǆŝŵŝǌĞ  
   Acceptance of Hearing Devices 
  ď͘ ͞�ŝĚ / ĐĂƚĐŚ ĂŶǇ ǁŽƌĚƐ͍͟ ͞�Ž / ƵŶĚĞƌƐƚĂŶĚ ĂŶǇ ƉĂƌƚ ŽĨ ǁŚĂƚ ǁĂƐ ũƵƐƚ ƐĂŝĚ͍͟
   ŝ͘ ͞/ ŚĞĂƌĚ yz�͕ ďƵƚ ŵŝƐƐĞĚ ͺͺͺͺͺ͟ 
  EXAMPLE͗ ͞/ ŚĞĂƌĚ �ŚĂƉƚĞƌ ϱ ďƵƚ ŵŝƐƐĞĚ ƚŚĞ ƉĂŐĞ ŶƵŵďĞƌ͟
   ŝŝ͘ / ŚĞĂƌĚ ƚŚĞ ǁŽƌĚƐ ďƵƚ / ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ƐŽŵĞ ŽĨ ƚŚĞ ǀŽĐĂďƵůĂƌǇ ĂŶĚ Ăŵ ĐŽŶĨƵƐĞĚ 
    ĂďŽƵƚ ƚŚĞ ŵĞĂŶŝŶŐ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ
  EXAMPLE*: The book Chicka Chicka Boom Boom ǁĂƐ ďĞŝŶŐ ƌĞĂĚ ĂůŽƵĚ ďǇ ƚŚĞ ƚĞĂĐŚĞƌ͗ 
  ͞� ƚŽůĚ � ĂŶĚ � ƚŽůĚ �͕ /͛ůů ŵĞĞƚ ǇŽƵ Ăƚ ƚŚĞ ƚŽƉ ŽĨ ƚŚĞ ĐŽĐŽŶƵƚ ƚƌĞĞ͘͟  �ƚ ƚŚĞ ĞŶĚ ŽĨ 
  ƚŚĞ ůĞƐƐŽŶ͕ ǁŚĞŶ ĂƐŬĞĚ ƚŽ ƌĞƚĞůů ǁŚĂƚ ǁĂƐ ƐĂŝĚ͕ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƉůŝĞĚ͕ ͞dŽĚĂǇ ǁĞ 
  ůĞĂƌŶĞĚ ĂďŽƵƚ ĐŽĐŽŽŶ ƚƌĞĞƐ͘͟  dŚĞ ƐƚƵĚĞŶƚ ŚĂĚ ŶŽƚ ƌĞĐŽŐŶŝǌĞĚ ƚŚĞ ǀŽĐĂďƵůĂƌǇ 
  ‘coconut tree.’
  EXAMPLE*: dŚĞ /ŶĚŝĂŶƐ ǁĞƌĞ ĚǇŝŶŐ ďĞĐĂƵƐĞ ŽĨ ƚŚĞ ĚƌŽƵŐŚƚ ĂŶĚ ƚŚĞ ĨĂŵŝŶĞ͘͟  
  ^ƚƵĚĞŶƚ ĂƐŬĞĚ͗ ͞tŚǇ ǁĞƌĞ ƚŚĞǇ ĚǇŝŶŐ ŝĨ ƚŚĞǇ ŚĂĚ Ăůů ƚŚĂƚ ĮƐŚ͍͟  dŚŝƐ ŵŝƐƉĞƌĐĞƉƟŽŶ 
  ǁĂƐ ĚƵĞ ƚŽ ůĂĐŬ ŽĨ ĂƵĚŝƚŽƌǇ ĚŝƐĐƌŝŵŝŶĂƟŽŶ ďĞƚǁĞĞŶ Ěͬƚ ĂŶĚ ĨͬƐ͘ ^ƚƵĚĞŶƚ ƚŚŽƵŐŚƚ 
  ƚŚĞ ǁŽƌĚƐ ͚ƚƌŽƵƚ͛ ĂŶĚ ͚ƐĂůŵŽŶ͛ ǁĞƌĞ ƐĂŝĚ͘
  Đ͘ DĂŬŝŶŐ ũƵĚŐŵĞŶƚƐ ĂďŽƵƚ ƚŚĞ ŝŵƉŽƌƚĂŶĐĞ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ͗ ͞/ ŵŝƐƐĞĚ ƚŚĞ ĨƵŶŶǇ ƚŚŝŶŐ 
   ŵǇ ĨƌŝĞŶĚ ƐĂŝĚ ƚŽ ƚŚĞ ŐƌŽƵƉ͘ ,Žǁ ŝŵƉŽƌƚĂŶƚ ŝƐ ŝƚ ƚŽ ŵĞ ƚŽ ŬŶŽǁ ƚŚŝƐ͍ /Ĩ ŶŽƚ͕ ǁŝůů ƚŚĞƌĞ 
   ďĞ ĂŶǇ ĐŽŶƐĞƋƵĞŶĐĞƐ͍ /Ĩ ƐŽ͕ ƐŚŽƵůĚ / ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ŶŽǁ Žƌ ůĂƚĞƌ͍͟

 5.	 Having	strategies	to	repair	communication	breakdowns	when	you	did	not	understand
  a. if the student did not understand any of the message
   ŝ͘ ƐƚƵĚĞŶƚ ŵŝƐƐĞĚ ĂŶ ŝŶƐƚƌƵĐƟŽŶ͖ ǁŚĂƚ Ă ƉĞĞƌ ĂŶƐǁĞƌĞĚ ĚƵƌŝŶŐ ĐůĂƐƐ ĚŝƐĐƵƐƐŝŽŶ
   ŝŝ͘ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ Ă ĐŽŶĐĞƉƚ ;͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĚŝīĞƌĞŶĐĞ   
   ďĞƚǁĞĞŶ ŵŝƚŽƐŝƐ ĂŶĚ ŵŝŽƐŝƐ͟Ϳ
  ď͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ƵŶĚĞƌƐƚŽŽĚ ƉĂƌƚ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ďƵƚ ŶĞĞĚƐ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ŬŶŽǁ 
   ǁŚĂƚ ƚŽ ĚŽ Žƌ ƚŽ ĨƵůůǇ ƵŶĚĞƌƐƚĂŶĚ
   ŝ͘ ͞/ ŚĞĂƌĚ yz�͕ ďƵƚ ŵŝƐƐĞĚ ͺͺͺͺͺ͟ ;ĞǆĂŵƉůĞ͗ ͞/ ŚĞĂƌĚ �ŚĂƉƚĞƌ ϱ ďƵƚ ŵŝƐƐĞĚ ƚŚĞ ƉĂŐĞ 
    ŶƵŵďĞƌ͟Ϳ
  Đ͘ ͞�ĂŶ / ĮŐƵƌĞ ŝƚ ŽƵƚ ďǇ ůŽŽŬŝŶŐ ĂƌŽƵŶĚ Ăƚ ǁŚĂƚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ĂƌĞ ĚŽŝŶŐ Žƌ ŽƚŚĞƌ ĐůƵĞƐ 
   ;ǁŚŝƚĞ ďŽĂƌĚ͕ ĐůĂƐƐ ƌŽƵƟŶĞ͕ ůŽŽŬŝŶŐ ĚŽǁŶ Ăƚ ƚĞǆƚ ďŽŽŬ͕ ĞƚĐ͘Ϳ͍͟

Ύ DĞǇĞƌ͕  <Ǉŵ ;ϴͬϭϳͬϮϬϭϲͿ͘ tĂŝƚ ʹ dŚĞƌĞ Ɛ͛ Ă ^ƚƵĚĞŶƚ ǁŝƚŚ ,ĞĂƌŝŶŐ >ŽƐƐ �ŽŵŝŶŐ ŝŶƚŽ DǇ �ůĂƐƐ͍ tĞďŝŶĂƌ ǀŝĞǁĂďůĞ Ăƚ 

ŚƩƉƐ͗ͬͬǁǁǁ͘ǇŽƵƚƵďĞ͘ĐŽŵͬǁĂƚĐŚ͍ǀсƌϯǇƚKĂǁŝzƵ/ΘĨĞĂƚƵƌĞсǇŽƵƚƵ.be

https://successforkidswithhearingloss.com/product/building-skills-for-success-in-the-fast-paced-classroom/
https://successforkidswithhearingloss.com/product/whats-the-problem-game/
https://successforkidswithhearingloss.com/product/whats-the-problem-game/
https://successforkidswithhearingloss.com/product/monkey-talk-self-advocacy-game-3/
https://successforkidswithhearingloss.com/product/no-glamour-memory/
https://successforkidswithhearingloss.com/product/building-self-confidence-resilience-to-maximize-acceptance-of-hearing-devices-printed-version/
https://successforkidswithhearingloss.com/product/building-self-confidence-resilience-to-maximize-acceptance-of-hearing-devices-printed-version/
https://www.youtube.com/watch?v=r3ytOawiYuI&feature=youtu.be


SCRIPT – Student Communication Repair & Practical Training

ϲ

How	to	Use	the	^�R/Wd	Ϯnd	�dition	'uide
dŚŝƐ 'ƵŝĚĞ ŝƐ ƐĞƉĂƌĂƚĞĚ ŝŶƚŽ ƚŚƌĞĞ ƉĂƌƚƐ͗
WĂƌƚ ϭ͗ �ƐƐĞƐƐŝŶŐ ĂŶĚ ŝŶƚĞƌǀĞŶŝŶŐ ƚŽ ĚĞǀĞůŽƉ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ǁŚĞŶ Ă ƐƚƵĚĞŶƚ ŝƐ ĂƐŬĞĚ ĨŽƌ 
ĐůĂƌŝĮĐĂƟŽŶ͕ ƐƵĐŚ ĂƐ ǁŚĞŶ ƐƚƵĚĞŶƚƐ ŚĂǀĞ ƵŶĐůĞĂƌ ƐƉĞĞĐŚ͘ 
WĂƌƚ Ϯ͗ �ƐƐĞƐƐŝŶŐ ĂŶĚ ŝŶƚĞƌǀĞŶŝŶŐ ƚŽ ĚĞǀĞůŽƉ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ǁŚĞŶ Ă ƐƚƵĚĞŶƚ ĚŽĞƐ ŶŽƚ 
;ĐŽŵƉůĞƚĞůǇͿ ƉĞƌĐĞŝǀĞ ǁŚĂƚ ŝƐ ƐĂŝĚ ĚƵƌŝŶŐ ƐŽĐŝĂů ŝŶƚĞƌĂĐƟŽŶƐ Žƌ ĐůĂƐƐƌŽŽŵ ĐŽŵŵƵŶŝĐĂƟŽŶ͘ dŚŝƐ ĐĂŶ 
ďĞ ĚƵĞ ƚŽ ŚĞĂƌŝŶŐ ůŽƐƐ Žƌ ůĂŶŐƵĂŐĞ ĐŽŵƉƌĞŚĞŶƐŝŽŶ͘
WĂƌƚ ϯ͗ �ŌĞƌ ǁŽƌŬŝŶŐ ϭ͗ϭ Žƌ ŝŶ ƐŵĂůů ŐƌŽƵƉƐ ƚŽ ĚĞǀĞůŽƉ ƐŬŝůůƐ ĐŽǀĞƌĞĚ ŝŶ WĂƌƚƐ ϭ ĂŶĚ Ϯ͕ ƚŚŝƐ ƐĞĐƟŽŶ 
ƉƌŽǀŝĚĞƐ ƐƵŐŐĞƐƟŽŶƐ ŽŶ ŚŽǁ ƚŽ ƐƵƉƉŽƌƚ ĂŶĚ ŵŽƟǀĂƚĞ ƐƚƵĚĞŶƚ ƵƐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ 
ƚŚĞŝƌ ƚǇƉŝĐĂů ĐŽŵŵƵŶŝĐĂƟŽŶ ƐĞƫŶŐƐ͘

dŚŝƐ ĞĚŝƟŽŶ ŽĨ ƚŚĞ ^�Z/Wd ŐƵŝĚĞ ŚĂƐ ďĞĞŶ ĚĞǀĞůŽƉĞĚ ƚŽ ĂůůŽǁ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƚŽ ĂĐĐĞƐƐ ĂŶǇ 
WĂƌƚ ŝŶĚĞƉĞŶĚĞŶƚ ŽĨ ƚŚĞ ŽƚŚĞƌ WĂƌƚƐ͕ ĚĞƉĞŶĚŝŶŐ ŽŶ ƚŚĞ ŶĞĞĚƐ ŽĨ ƚŚĞŝƌ ƐƚƵĚĞŶƚƐ͘ � ŵŽƌĞ ĐŽŵƉůĞƚĞ 
ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ǁŝůů ƌĞƐƵůƚ ĨƌŽŵ ƌĞǀŝĞǁŝŶŐ Ăůů ŽĨ ƚŚĞ ŵĂƚĞƌŝĂůƐ͘ 

>ŝŶŬƐ ƚŽ ǀŝĚĞŽƐ ƐŚŽǁŝŶŐ ŚŽǁ ƚŽ ƵƐĞ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ĂŶĚ ƉƌĂĐƟĐĂů ƚƌĂŝŶŝŶŐ ƐƚĞƉƐ ŚĂǀĞ ďĞĞŶ 
ŝŶĐůƵĚĞĚ ǁŝƚŚŝŶ ƚŚĞ ƐĞĐƟŽŶƐ ĚĞƐĐƌŝďŝŶŐ ƚŚĞƐĞ ĂĐƟǀŝƟĞƐ͘ 

/ncůuding	�ommunication	Repair	in	the	/�W
� ƐƚƵĚĞŶƚ Ɛ͛ ĂďŝůŝƚǇ ƚŽ ŵĂŶĂŐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐŽ ƚŚĂƚ ŚĞ ƵŶĚĞƌƐƚĂŶĚƐ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ďĞŝŶŐ 
ĐŽŶǀĞǇĞĚ ĂŶĚ ĐĂŶ ĐůĞĂƌůǇ ƐŚĂƌĞ ŚŝƐ ƚŚŽƵŐŚƚƐ ƉůĂǇƐ Ă ĐƌŝƟĐĂů ƌŽůĞ ŝŶ ĞŶƐƵƌŝŶŐ ĂĐĂĚĞŵŝĐ ĂĐŚŝĞǀĞŵĞŶƚ͘ 
&Ƶůů ƉĂƌƟĐŝƉĂƟŽŶ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ ĐĂŶŶŽƚ ŽĐĐƵƌ ǁŚĞŶ Ă ƐƚƵĚĞŶƚ ŚĂƐ ĨƌĞƋƵĞŶƚ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ďƌĞĂŬĚŽǁŶƐ͘ tŝƚŚŽƵƚ ƚŚĞ ĂďŝůŝƚǇ ƚŽ ĂĐĐĞƐƐ ŝŶƐƚƌƵĐƟŽŶ͕ ƉĂƌƟĐŝƉĂƚĞ ŝŶ ƚŚĞ ůĞĂƌŶŝŶŐ ƉƌŽĐĞƐƐ͕ ĂŶĚ 
ĚĞŵŽŶƐƚƌĂƚĞ ǁŚĂƚ ŚĞ ŬŶŽǁƐ͕ Ă ƐƚƵĚĞŶƚ ǁŝůů ďĞ ĚĞŶŝĞĚ Ă ĨƌĞĞ ĂŶĚ ĂƉƉƌŽƉƌŝĂƚĞ ƉƵďůŝĐ ĞĚƵĐĂƟŽŶ 
;&�W�Ϳ ĂƐ ŐƵĂƌĂŶƚĞĞĚ ďǇ /��� ;ΑϯϬϬ͘ϯϵ͕ /͘ ^͕͘ ϮϬϬϰͿ͘  dŚƵƐ͕ ŝĚĞŶƟĨǇŝŶŐ ĂƌĞĂƐ ŽĨ ŶĞĞĚ ŝŶ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ 
ĂďŝůŝƚǇ ƚŽ ŵĂŝŶƚĂŝŶ ĞīĞĐƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ͕ ĂŶĚ ĂĚĚƌĞƐƐŝŶŐ ƐŬŝůů ĚĞĮĐŝƚƐ ŝŶ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ /�W͕  ďĞĐŽŵĞ 
ĐƌƵĐŝĂů ƚŽ ůĞĂƌŶŝŶŐ ĞŶŐĂŐĞŵĞŶƚ͕ ĨƵůů ƉĂƌƟĐŝƉĂƟŽŶ͕ ĂŶĚ ƐƵĐĐĞƐƐ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ͘ 

�ŽŵŵƵŶŝĐĂƟŽŶ ĂĐĐĞƐƐ ŝƐ ŵĂƩĞƌ ŽĨ ĚŝƐĐƌŝŵŝŶĂƟŽŶ ƉĞƌ ƚŚĞ �ŵĞƌŝĐĂŶƐ ǁŝƚŚ �ŝƐĂďŝůŝƟĞƐ �Đƚ͘ ̂ ƉĞĐŝĮĐĂůůǇ͕  
ƐĐŚŽŽůƐ ŵƵƐƚ ĞŶƐƵƌĞ ƚŚĂƚ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ŽĨ ƐƚƵĚĞŶƚƐ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ͕ ǀŝƐƵĂů ŝŵƉĂŝƌŵĞŶƚ͕ ĂŶĚ 
ĞǆƉƌĞƐƐŝǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ŝƐƐƵĞƐ ŝƐ ĂƐ ĞīĞĐƟǀĞ ĂƐ ŝƚ ŝƐ ĨŽƌ ĐůĂƐƐ ƉĞĞƌƐ͘ &Ƶůů ƉĂƌƟĐŝƉĂƟŽŶ ŝƐ ĂƐƐƵŵĞĚ ĂƐ 
Ă ĨŽƵŶĚĂƟŽŶ ŽĨ ƚŚĞ �ŽŵŵŽŶ �ŽƌĞ ̂ ƚĂŶĚĂƌĚƐ ĂŶĚ ŵĂǇ ďĞ Ă ĐŽŵƉŽŶĞŶƚ ŽĨ ƐƚĂƚĞ ĞĚƵĐĂƟŽŶ ƐƚĂŶĚĂƌĚƐ͘ 
^ƚƵĚĞŶƚƐ ǁŝƚŚ ĚŝƐĂďŝůŝƚǇ ĐŽŶĚŝƟŽŶƐ ƚŚĂƚ ŝŵƉĞĚĞ ĨƵůů ƉĂƌƟĐŝƉĂƟŽŶ ƌĞƋƵŝƌĞ ŝŶĚŝǀŝĚƵĂůŝǌĞĚ ŝŶƐƚƌƵĐƟŽŶ 
ƚŽ ĚĞǀĞůŽƉ ƚŚĞƐĞ ŶĞĐĞƐƐĂƌǇ ƐŬŝůůƐ͘  

/Ŷ ĂĚĚŝƟŽŶ ƚŽ ŝĚĞŶƟĨǇŝŶŐ ƚŚŽƐĞ ĂƌĞĂƐ ǁŚŝĐŚ ŵĂǇ ďĞ ƉƌĞĐůƵĚŝŶŐ ŝŶƐƚƌƵĐƟŽŶĂů ĂŶĚ ĐƵƌƌŝĐƵůĂƌ ĂĐĐĞƐƐ͕ 
ƚŚĞ /�W ƚĞĂŵ ŝƐ ƌĞƋƵŝƌĞĚ ƚŽ ĨŽĐƵƐ ŽŶ ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƐŬŝůůƐ ǁŝůů ďĞ ĚĞǀĞůŽƉĞĚ ƚŚƌŽƵŐŚ ƚŚĞ ŐŽĂůƐ 
ĂŶĚ ŽďũĞĐƟǀĞƐ ŝŶĐůƵĚĞĚ ŝŶ ŚŝƐ /�W͘  &ĞĚĞƌĂů ůĂǁ ĂůƐŽ ƌĞƋƵŝƌĞƐ ƚŚĂƚ͕ ŝŶ ŵĂŶǇ ĐĂƐĞƐ͕ ƚŚĞƐĞ ŐŽĂůƐ ŵƵƐƚ 
ďĞ ƟĞĚ ƚŽ ƚŚĞ ĐŽƌĞ ĐŽŶƚĞŶƚ ƐƚĂŶĚĂƌĚƐ Ăƚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ŐƌĂĚĞ ůĞǀĞů͘ dŚĞ ĨŽůůŽǁŝŶŐ ƚĂďůĞ ŝŶĐůƵĚĞƐ Ă 
ƐĂŵƉůĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͕ ƚŚĞ ĐŽŶƚĞŶƚ ƐƚĂŶĚĂƌĚ ƚŽ ǁŚŝĐŚ ƚŚĞǇ ĐĂŶ ďĞ ƌĞůĂƚĞĚ ĂŶĚ Ă 
ƐƉĞĐŝĮĐ ďĞŚĂǀŝŽƌĂů ŽďũĞĐƟǀĞ ƚŽ ŚĞůƉ ƚĞĂĐŚĞƌƐ ĂŶĚ ĐůŝŶŝĐŝĂŶƐ ǀŝƐƵĂůŝǌĞ ŚŽǁ ƚŚŝƐ ŝŵƉŽƌƚĂŶƚ ĂƌĞĂ ŽĨ 
ĚĞǀĞůŽƉŵĞŶƚ ĐĂŶ ďĞ ĂĚĚƌĞƐƐĞĚ͘ 

https://successforkidswithhearingloss.com/for-professionals/access-via-the-americans-with-disabilities-act/
http://www.corestandards.org/


/ŶƚƌŽĚƵĐƟŽŶ

ϳ

^kiůů	�rea ��^	�rea	 ^tandard Obũectives
ZĞƉĞƟƟŽŶ ƐůŽǁůǇ͕  
ĐůĞĂƌůǇ Žƌ ŝŶ Ă 
ůŽƵĚĞƌ ƚŽŶĞ

^ƉĞĂŬŝŶŐ ĂŶĚ 
>ŝƐƚĞŶŝŶŐ <Ͳϱ

WĂƌƟĐŝƉĂƚĞ ŝŶ ĐŽůůĂďŽƌĂƟǀĞ 
ĐŽŶǀĞƌƐĂƟŽŶƐ ǁŝƚŚ ĚŝǀĞƌƐĞ 
ƉĂƌƚŶĞƌƐ ĂďŽƵƚ ŐƌĂĚĞͲůĞǀĞů 
ƚŽƉŝĐƐ ĂŶĚ ƚĞǆƚƐ ǁŝƚŚ ƉĞĞƌƐ 
ĂŶĚ ĂĚƵůƚƐ ŝŶ ƐŵĂůů ĂŶĚ 
ůĂƌŐĞƌ ŐƌŽƵƉƐ͘

Ă͘ �ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ ƚŚĞ 
ƐƚƵĚĞŶƚ ǁŝůů ƌĞƉĞĂƚ ŚŝƐ ƌĞƐƉŽŶƐĞ 
ƚŽ Ă ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ 
ŵŽƌĞ ƐůŽǁůǇ ĂŶĚ ůŽƵĚůǇ ǁŚĞŶ 
ĂƐŬĞĚ ϰ ŽƵƚ ŽĨ ϱ ƟŵĞƐ ĂƐ 
ŵĞĂƐƵƌĞĚ ďǇ ĐůŝŶŝĐŝĂŶ ƚĂůůǇ͘
ď͘ �ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ 
ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ƌĞƋƵĞƐƚ 
ƌĞƉĞƟƟŽŶ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ 
ŵŽƌĞ ƐůŽǁůǇ͕  ĐůĞĂƌůǇ͕  Žƌ ůŽƵĚůǇ 
ǁŚĞŶ ƉƌĞƐĞŶƚĞĚ ŝŶĨŽƌŵĂƟŽŶ 
ƉƌĞƐĞŶƚĞĚ ǁŝƚŚ ƚŚĞƐĞ ŝƐƐƵĞƐ͕ ϰ 
ŽƵƚ ŽĨ ϱ ƟŵĞƐ ĂƐ ŵĞĂƐƵƌĞĚ ďǇ 
ĐůŝŶŝĐŝĂŶ ƚĂůůǇ͘

�ŵƉŚĂƐŝǌĞƐ ŬĞǇ 
ǁŽƌĚ;ƐͿ

^ƉĞĂŬŝŶŐ ĂŶĚ 
>ŝƐƚĞŶŝŶŐ <Ͳϱ

^ƉĞĂŬ ĂƵĚŝďůǇ ĂŶĚ ĞǆƉƌĞƐƐ 
ƚŚŽƵŐŚƚƐ͕ ĨĞĞůŝŶŐƐ͕ ĂŶĚ ŝĚĞĂƐ 
ĐůĞĂƌůǇ͘

Ă͘ �ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ 
ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĞŵƉŚĂƐŝǌĞ 
ŬĞǇ ǁŽƌĚƐ ŝŶ ƌĞƐƉŽŶĚŝŶŐ ƚŽ Ă 
ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ϰ ŽƵƚ ŽĨ 
ϱ ƟŵĞƐ ĂƐ ŵĞĂƐƵƌĞĚ ďǇ ĐůŝŶŝĐŝĂŶ 
ƚĂůůǇ͘
ď͘ �ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ ƚŚĞ 
ƐƚƵĚĞŶƚ ǁŝůů ƌĞƋƵĞƐƚ ĐůĂƌŝĮĐĂƟŽŶ 
ďǇ ĞŵƉŚĂƐŝǌŝŶŐ ŬĞǇ ǁŽƌĚƐ 
ŚĞĂƌĚ ǁŚĞŶ ƉƌĞƐĞŶƚĞĚ ǁŝƚŚ ĂŶ 
ƵŶĐůĞĂƌ ƐƚĂƚĞŵĞŶƚ ϰ ŽƵƚ ŽĨ ϱ 
ƟŵĞƐ ĂƐ ŵĞĂƐƵƌĞĚ ďǇ ĐůŝŶŝĐŝĂŶ 
ƚĂůůǇ͘

ZĞƉĞĂƚƐ ǁŚĂƚ ŚĞ 
ƚŚŽƵŐŚƚ ǁĂƐ ƐĂŝĚ

^ƉĞĂŬŝŶŐ ĂŶĚ 
>ŝƐƚĞŶŝŶŐ <Ͳϱ

�ŽŶĮƌŵ ƵŶĚĞƌƐƚĂŶĚŝŶŐ 
ŽĨ Ă ƚĞǆƚ ƌĞĂĚ ĂůŽƵĚ Žƌ 
ŝŶĨŽƌŵĂƟŽŶ ƉƌĞƐĞŶƚĞĚ ŽƌĂůůǇ 
Žƌ ƚŚƌŽƵŐŚ ŽƚŚĞƌ ŵĞĚŝĂ 
ďǇ ĂƐŬŝŶŐ ĂŶĚ ĂŶƐǁĞƌŝŶŐ 
ƋƵĞƐƟŽŶƐ ĂďŽƵƚ ŬĞǇ ĚĞƚĂŝůƐ 
ĂŶĚ ƌĞƋƵĞƐƟŶŐ ĐůĂƌŝĮĐĂƟŽŶ 
ŝĨ ƐŽŵĞƚŚŝŶŐ ŝƐ ŶŽƚ 
ƵŶĚĞƌƐƚŽŽĚ͘

�ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ 
ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ƉĞƌĨŽƌŵ Ă 
ƐŝŵƉůĞ ĐůĂƌŝĮĐĂƟŽŶ ƌĞƋƵĞƐƚ ďǇ 
ƌĞƉĞĂƟŶŐ ǁŚĂƚ ŚĞ ƚŚŽƵŐŚƚ ǁĂƐ 
ƐĂŝĚ ϯ ŽƵƚ ŽĨ ϱ ŽƉƉŽƌƚƵŶŝƟĞƐ ĂƐ 
ŵĞĂƐƵƌĞĚ ďǇ ĐůŝŶŝĐŝĂŶ ƚĂůůǇ͘

�ƐŬ ĨŽƌ 
ƌĞƐƚĂƚĞŵĞŶƚ Žƌ 
ĐůĂƌŝĮĐĂƟŽŶ

^ƉĞĂŬŝŶŐ ĂŶĚ 
>ŝƐƚĞŶŝŶŐ <Ͳϱ

�ƐŬ ĂŶĚ ĂŶƐǁĞƌ ƋƵĞƐƟŽŶƐ 
ĂďŽƵƚ ǁŚĂƚ Ă ƐƉĞĂŬĞƌ 
ƐĂǇƐ ŝŶ ŽƌĚĞƌ ƚŽ ĐůĂƌŝĨǇ 
ĐŽŵƉƌĞŚĞŶƐŝŽŶ͕ ŐĂƚŚĞƌ 
ĂĚĚŝƟŽŶĂů ŝŶĨŽƌŵĂƟŽŶ͕ Žƌ 
ĚĞĞƉĞŶ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ Ă 
ƚŽƉŝĐ Žƌ ŝƐƐƵĞ͘

�ƵƌŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶ 
ŽƉƉŽƌƚƵŶŝƟĞƐ ǁŝƚŚ ĂŶ ĂĚƵůƚ͕ ƚŚĞ 
ƐƚƵĚĞŶƚ ǁŝůů ĂƐŬ ĨŽƌ ƌĞƉĞƟƟŽŶ 
Žƌ ĐůĂƌŝĮĐĂƟŽŶ ŝŶĐůƵĚŝŶŐ 
ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ ϯ ŽƵƚ 
ŽĨ ϱ ƟŵĞƐ ĂƐ ŵĞĂƐƵƌĞĚ ďǇ 
ĐůŝŶŝĐŝĂŶ ƚĂůůǇ͘ 

dŚŝƐ ŝŶĨŽƌŵĂƟŽŶ ŚĂƐ ďĞĞŶ ĚĞǀĞůŽƉĞĚ ŝŶ ůŝŶĞ ǁŝƚŚ ƚŚĞ ϮϬϭϬ �ŽŵŵŽŶ �ŽƌĞ ^ƚĂŶĚĂƌĚƐ /ŶŝƟĂƟǀĞ ŽĨ ƚŚĞ 
�ŽƵŶĐŝů ŽĨ �ŚŝĞĨ ^ƚĂƚĞ ^ĐŚŽŽů KĸĐĞƌƐ ĂŶĚ EĂƟŽŶĂů 'ŽǀĞƌŶŽƌƐ �ƐƐŽĐŝĂƟŽŶ �ĞŶƚĞƌ ĨŽƌ �ĞƐƚ WƌĂĐƟĐĞƐ͘



SCRIPT – Student Communication Repair & Practical Training

ϴ

�ut	/͛m	aůready	so	busy͊		How	do	/	Įt	in	working	on	communication	repair͍	
Although it is typical for goals specific to communication repair skill development to be included on 
the IEP, these activities are most often addressed within the context of language-related or content area 
academic support. Other than the SCRIPT Inventory, rarely would the teacher/clinician spend more 
than 10 minutes on direct teaching of skills or distributed practice.  

Example: Mrs. Johnson has worked with Tammy on preteaching content vocabulary skills. Tammy has demonstrated 
an understanding of the new vocabulary. Mrs. Johnson continues the final few minutes of review of the concepts 
by presenting her speech quietly, unclearly, mispronouncing words, using unknown vocabulary, or intentionally 
saying something that does not make sense. By focusing on these different communication breakdown types so over 
time, Mrs. Johnson shapes Tammy’s responses so that when she encounters communication breakdowns in the 1:1 
environment that she is expected to use her clarification request skills appropriately. Once Tammy demonstrates 
appropriate responses to communication breakdowns presented at the end of the 1:1 session, Mrs. Johnson will 
begin to intersperse their 1:1 time with random communication breakdowns to provide Tammy with further practice 
in repair skills. Mrs. Johnson keeps a data collection page to record Tammy’s responses and progress over time. 

The following information on typical models of supporting students with hearing loss suggests when teachers/
clinicians can integrate communication repair into lessons or activities. Ideally, developing communication 
repair skills will be an underlying goal of teachers/clinicians and opportunities to practice will be integrated 
as they work with students on all skills. Ultimately, the child should be expected to repair communication 
breakdown appropriately as it occurs during 1:1 work and increasingly in all settings and situations.

Supporting students within the general instructional cycle - The teacher/clinician supports via:

Introducing: Build background knowledge and vocabulary prior to topic introduction in the classroom 

Teaching: Work on language targets and vocabulary that support the content. Use language targets 
naturally during 1:1 time (i.e., idioms, multiple meaning words, humor, specific vocabulary)

Elaborating: Reteach content the student had difficulty comprehending. Discuss with the classroom 
teacher if the student will be required to meet the same class objectives. 

Reviewing: Ask review questions and expect an extended exchange to expand the related language. If 
the student has responded with an academically correct answer, then the teacher/clinician can interject 
something unclear that will require the student to repair the communication. 

Evaluating: Ensure the student will be able to demonstrate content knowledge and the appropriate 
communication repair skills when there were instances of instruction-related communication he did 
not understand. 

Supporting understanding of language or academic content

Break down content into key statements that represent the main concepts (“sound bites”)
Present information at an accessible language level that reinforces language targets to: 

 Review subject matter
 Develop fluency with communication repair skills
 Rehearse complex language
 Practicing clear, understandable, connected speech beyond the word or phrase level
 Enhance development of listening skills

For more information on this section refer to HOPE Online, Cochlear Corporation for On the Road Again: The 
Role of the Itinerant Teacher for Students with Cochlear Implants by Mary Ellen Nevins & Ashley Garber. 

Information referred to in the development of the SCRIPT training program:
http://www.hearingresearch.org/ross/aural_rehabilitation/tracking_and_communication_repair_
procedures.php and http://www.audiologyonline.com/articles/article_detail.asp?article_id=355

http://www.hearingresearch.org/ross/aural_rehabilitation/tracking_and_communication_repair_procedures.php
http://www.audiologyonline.com/articles/article_detail.asp?article_id=355


/ŶƚƌŽĚƵĐƟŽŶ

ϵ

^tudent	�ommunication	Repair	/nventory	and	Wracticaů	draining	^teps
^ƵŵŵĂƌǇ ŽĨ ^�Z/Wd ƐƚĞƉƐ ƚŽ ŝŵƉƌŽǀĞ ĞǆƉƌĞƐƐŝǀĞ ĂŶĚ ƌĞĐĞƉƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘

Wart	ϭ͗	^trategies	a	student	can	use	when	someone	does	not	understand	what	he	says.	
Ă͘ ƌĞĐŽŐŶŝǌŝŶŐ ƚŚĞ ĚŝīĞƌĞŶƚ ƌĞĂƐŽŶƐ ǁŚǇ ƐŽŵĞŽŶĞ ŵĂǇ ŚĂǀĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ǁŚĂƚ ǇŽƵ ƐĂǇ
ď͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ŶŽƚ ƵŶĚĞƌƐƚŽŽĚ ďǇ ŽƚŚĞƌƐ ǁŚĞŶ ŚĞ Žƌ ƐŚĞ ŚĂƐ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ

ͻ ƐƚƵĚĞŶƚ Ɛ͛ ƐƉĞĞĐŚ ŝŶƚĞůůŝŐŝďŝůŝƚǇ ŝƐ ƵŶĐůĞĂƌ ĂŶĚ ĐĂƵƐĞƐ ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ
ͻ ĞŶǀŝƌŽŶŵĞŶƚĂů Žƌ ůŝƐƚĞŶĞƌ ŝƐƐƵĞƐ ŝŶƚĞƌĨĞƌĞ ǁŝƚŚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ
ͻ ƐƚƵĚĞŶƚ Ɛ͛ ĐŽŵŵĞŶƚ ŝƐ ŝŶĐŽŵƉůĞƚĞ Žƌ ĚŽĞƐ ŶŽƚ ŵĂŬĞ ƐĞŶƐĞ ƚŽ ŽƚŚĞƌƐ

�^^�^^͗ �ĚŵŝŶŝƐƚĞƌ ƚŚĞ SCRIPT Inventory ƚŽ ŽďƚĂŝŶ Ă ďĂƐĞůŝŶĞ ŽĨ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ

ϭ &�D/>/�Z/��d/KE͗ dŚĞ ƐƚƵĚĞŶƚ ŝƐ ĞǆƉŽƐĞĚ ƚŽ ƚŚĞ ĂƉƉůŝĐĂďůĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƵŶƟů 
ĨĂŵŝůŝĂƌ ǁŝƚŚ ĞĂĐŚ ƐŬŝůů͘ dŚŝƐ ĨĂŵŝůŝĂƌŝǌĂƟŽŶ ƉŚĂƐĞ ƐŚŽƵůĚ ďĞ ƚĂƌŐĞƚĞĚ ĂŶĚ ďƌŝĞĨ͘

2 ��DKE^dZ�d/KE͗ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĞǆƉŽƐĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ďǇ ŵŽĚĞůŝŶŐ 
ŚŽǁ ƚŽ ƌĞƐƉŽŶĚ ǁŚĞŶ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘

3 ��DKE^dZ�d/KE͗ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĞǆƉŽƐĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ďǇ ŵŽĚĞůŝŶŐ 
ŚŽǁ ƚŽ ƌĞƐƉŽŶĚ ǁŚĞŶ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘

Wart	Ϯ͗	�ppůying	strategies	when	a	student	does	not	understand	someone	eůse. 
Ă͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ĂŶǇ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ

ͻ ƐƚƵĚĞŶƚ ŵŝƐƐĞĚ ĂŶ ŝŶƐƚƌƵĐƟŽŶ͖ ǁŚĂƚ Ă ƉĞĞƌ ĂŶƐǁĞƌĞĚ ĚƵƌŝŶŐ ĐůĂƐƐ ĚŝƐĐƵƐƐŝŽŶ
ͻ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ Ă ĐŽŶĐĞƉƚ ;͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĚŝīĞƌĞŶĐĞ ďĞƚǁĞĞŶ ŵŝƚŽƐŝƐ 
       ĂŶĚ ŵŝŽƐŝƐ͟Ϳ

ď͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ƵŶĚĞƌƐƚŽŽĚ ƉĂƌƚ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ďƵƚ ŶĞĞĚƐ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ŬŶŽǁ ǁŚĂƚ ƚŽ ĚŽ 
       Žƌ ƚŽ ĨƵůůǇ ƵŶĚĞƌƐƚĂŶĚ

ͻ ͞/ ŚĞĂƌĚ yz�͕ ďƵƚ ŵŝƐƐĞĚ ͺͺͺͺͺ͟ ;ĞǆĂŵƉůĞ͗ ͞/ ŚĞĂƌĚ �ŚĂƉƚĞƌ ϱ ďƵƚ ŵŝƐƐĞĚ ƚŚĞ ƉĂŐĞ         
       ŶƵŵďĞƌ͟Ϳ

Đ͘ ͞�ĂŶ / ĮŐƵƌĞ ŝƚ ŽƵƚ ďǇ ůŽŽŬŝŶŐ ĂƌŽƵŶĚ Ăƚ ǁŚĂƚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ĂƌĞ ĚŽŝŶŐ Žƌ ŽƚŚĞƌ ĐůƵĞƐ ;ǁŚŝƚĞ 
        ďŽĂƌĚ͕ ĐůĂƐƐ ƌŽƵƟŶĞ͕ ůŽŽŬŝŶŐ ĚŽǁŶ Ăƚ ƚĞǆƚ ďŽŽŬ͕ ĞƚĐ͘Ϳ͍͟

�^^�^^͗ �ĚŵŝŶŝƐƚĞƌ ƚŚĞ SCRIPT Survey of Communication Breakdown Response Strategies ĂŶĚͬŽƌ ƚŚĞ 
Listening for Directions, Identifying Issues, Repairing Misunderstandings Žƌ ŽƚŚĞƌ ĂƐƐĞƐƐŵĞŶƚƐ͘

ϭ &�D/>/�Z/��d/KE͗ dŚĞ ƐƚƵĚĞŶƚ ŝƐ ĞǆƉŽƐĞĚ ƚŽ ƚŚĞ ĂƉƉůŝĐĂďůĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƵŶƟů 
ĨĂŵŝůŝĂƌ ǁŝƚŚ ĞĂĐŚ ƐŬŝůů͘ dŚŝƐ ĨĂŵŝůŝĂƌŝǌĂƟŽŶ ƉŚĂƐĞ ƐŚŽƵůĚ ďĞ ƚĂƌŐĞƚĞĚ ĂŶĚ ďƌŝĞĨ͘

2 ��DKE^dZ�d/KE͗ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĞǆƉŽƐĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ďǇ ŵŽĚĞůŝŶŐ 
ŚŽǁ ƚŽ ƌĞƐƉŽŶĚ ǁŚĞŶ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘

3 ^W��/&/� WZ��d/��͗ dŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƌŽůĞͲƉůĂǇ ĚŝīĞƌĞŶƚ ŶŽŶͲĐůĂƐƐƌŽŽŵ 
ƐŝƚƵĂƟŽŶƐ ŝŶ ǁŚŝĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƚŽ ƉƌĂĐƟĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ 

Wart	3͗	�ssessing	and	generaůizing	student	use	of	communication	repair	strategies.
�^^�^^͗ �ůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ ƌĂƟŶŐ ƐƚƵĚĞŶƚ ƵƐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ ĐůĂƐƐ͘
ϭ ^dh��Ed /DW>�D�Ed�d/KE͗  dŚĞ ƐƚƵĚĞŶƚ ĂĐƟǀĞůǇ ƵƐĞƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͘

this page

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SCRIPT-Practical-Training-Steps-Chart.pdf
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ϭϭ

Repairing	�ommunication	�reakdowns
in	�veryday	^ituations

^tudent	�ommunication	Repair	Θ	Wracticaů	draining

W�Rd	ϭ͗	
Responding	to	reƋuests	for	cůariĮcation	when	the	student	is	

not	understood	by	others

^tudent	�ommunication	Repair	/nventory	and	Wracticaů	draining	^teps
^ƵŵŵĂƌǇ ŽĨ ^�Z/Wd ƐƚĞƉƐ ƚŽ ŝŵƉƌŽǀĞ ĞǆƉƌĞƐƐŝǀĞ ĂŶĚ ƌĞĐĞƉƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘

Wart	ϭ͗	^trategies	a	student	can	use	when	someone	does	not	understand	what	he	says.	
Đ͘ ƌĞĐŽŐŶŝǌŝŶŐ ƚŚĞ ĚŝīĞƌĞŶƚ ƌĞĂƐŽŶƐ ǁŚǇ ƐŽŵĞŽŶĞ ŵĂǇ ŚĂǀĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ǁŚĂƚ ǇŽƵ ƐĂǇ
Ě͘    ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ŶŽƚ ƵŶĚĞƌƐƚŽŽĚ ďǇ ŽƚŚĞƌƐ ǁŚĞŶ ŚĞ Žƌ ƐŚĞ ŚĂƐ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ

ͻ ƐƚƵĚĞŶƚ Ɛ͛ ƐƉĞĞĐŚ ŝŶƚĞůůŝŐŝďŝůŝƚǇ ŝƐ ƵŶĐůĞĂƌ ĂŶĚ ĐĂƵƐĞƐ ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ
ͻ ĞŶǀŝƌŽŶŵĞŶƚĂů Žƌ ůŝƐƚĞŶĞƌ ŝƐƐƵĞƐ ŝŶƚĞƌĨĞƌĞ ǁŝƚŚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ
ͻ ƐƚƵĚĞŶƚ Ɛ͛ ĐŽŵŵĞŶƚ ŝƐ ŝŶĐŽŵƉůĞƚĞ Žƌ ĚŽĞƐ ŶŽƚ ŵĂŬĞ ƐĞŶƐĞ ƚŽ ŽƚŚĞƌƐ

�^^�^^͗ �ĚŵŝŶŝƐƚĞƌ ƚŚĞ SCRIPT Inventory ƚŽ ŽďƚĂŝŶ Ă ďĂƐĞůŝŶĞ ŽĨ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ

ϭ &�D/>/�Z/��d/KE͗ dŚĞ ƐƚƵĚĞŶƚ ŝƐ ĞǆƉŽƐĞĚ ƚŽ ƚŚĞ ĂƉƉůŝĐĂďůĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƵŶƟů 
ĨĂŵŝůŝĂƌ ǁŝƚŚ ĞĂĐŚ ƐŬŝůů͘ dŚŝƐ ĨĂŵŝůŝĂƌŝǌĂƟŽŶ ƉŚĂƐĞ ƐŚŽƵůĚ ďĞ ƚĂƌŐĞƚĞĚ ĂŶĚ ďƌŝĞĨ͘

2 ��DKE^dZ�d/KE͗ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĞǆƉŽƐĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ďǇ ŵŽĚĞůŝŶŐ 
ŚŽǁ ƚŽ ƌĞƐƉŽŶĚ ǁŚĞŶ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘

3 ^W��/&/� WZ��d/��͗ dŚĞ ƐƚƵĚĞŶƚ ƉƌĂĐƟĐĞƐ ƐƚƌĂƚĞŐŝĞƐ ƚĂƌŐĞƚĞĚ ƚŽ ƚŚĞŝƌ ƐƉĞĐŝĮĐ ŶĞĞĚƐ ǁŚĞŶ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ĂƌĞ ĞǆƉĞƌŝĞŶĐĞĚ ĨƌŽŵ ŶŽƚ ďĞŝŶŐ ƵŶĚĞƌƐƚŽŽĚ͘ 



SCRIPT – Student Communication Repair & Practical Training

ϭϮ

^tudent	�ommunication	Repair	/nventory	
Θ	Wracticaů	draining	;^�R/WdͿ

^kiůůs	Used	then	the	^tudent	is	Eot	Understood	by	Others
			�ategory �escription �ategory	 �escription
ϭ͘ ^ůŽǁ 
ƌĞƉĞƟƟŽŶ

ZĞƉĞĂƚƐ Žƌ ƌĞƋƵĞƐƚƐ ƐƉĞĂŬĞƌ 
ƚŽ ƌĞƉĞĂƚ Ăƚ Ă ƐůŽǁĞƌ ƌĂƚĞ

ϵ͘ �ĞĮŶĞƐ ƚĞƌŵƐ �ĞƐĐƌŝďĞƐ Žƌ ƵƐĞƐ ŵŽƌĞ ĚĞƚĂŝů ƚŽ 
ĚĞĮŶĞ ƚĞƌŵƐ ƵƐĞĚ ŝŶ ƚŚĞ ŽƌŝŐŝŶĂů 
ƵƩĞƌĂŶĐĞ Žƌ ĂƐ ƉĂƌƚ ŽĨ ĐůĂƌŝĮĐĂƟŽŶ 
ƌĞƋƵĞƐƚ

Ϯ͘ �ůĞĂƌ 
ƌĞƉĞƟƟŽŶ

ZĞƉĞĂƚƐ Žƌ ƌĞƋƵĞƐƚƐ 
ƐƉĞĂŬĞƌ ƌĞƉĞĂƚ ǁŝƚŚ ĐůĞĂƌĞƌ 
ĞŶƵŶĐŝĂƟŽŶ

ϭϬ͘ �ĚĚƐ ďĂĐŬŐƌŽƵŶĚ 
ĐŽŶƚĞǆƚ

�ĞƐĐƌŝďĞƐ ĂĚĚŝƟŽŶĂů ĚĞƚĂŝůƐ ƚŚĂƚ 
ǁĞƌĞ ŶŽƚ ŵĞŶƟŽŶĞĚ ŽƌŝŐŝŶĂůůǇ 
Žƌ ƌĞƋƵĞƐƚƐ ĂĚĚŝƟŽŶĂů ĚĞƚĂŝůƐ ĨŽƌ 
ĐůĂƌŝĮĐĂƟŽŶ

ϯ͘ �ŵƉŚĂƐŝǌĞƐ 
ŬĞǇ ǁŽƌĚ;ƐͿ

�ŵƉŚĂƐŝǌĞƐ Ă ŬĞǇ ǁŽƌĚ Žƌ 
ǁŽƌĚƐ ĚƵƌŝŶŐ ƌĞƐƉŽŶƐĞ Žƌ 
ƌĞƋƵĞƐƚ

ϭϭ͘ ^ŚŽǁƐͬĞǆƉƌĞƐƐĞƐ �ĐƚƐ ŽƵƚ ƚŚŽƵŐŚƚƐ Žƌ ŶĞĞĚƐ͕ ƉŽŝŶƚƐ͕ 
ƐŚŽǁƐ͕ ƵƐĞƐ ĨĂĐŝĂů ĞǆƉƌĞƐƐŝŽŶƐ  

ϰ͘ >ŽƵĚĞƌ 
ƌĞƉĞƟƟŽŶ

ZĞƉĞĂƚƐ Žƌ ƌĞƋƵĞƐƚƐ ƐƉĞĂŬĞƌ 
ƚŽ ƌĞƉĞĂƚ ŵŽƌĞ ůŽƵĚůǇ

ϭϮ͘ ^ŝŐŶƐͬ^ƉĞůůƐ ^ŝŐŶƐ Žƌ ƐƉĞůůƐ ƚŽ ĂĚĚ ĐůĂƌŝĮĐĂƟŽŶ 

ϱ͘ hƐĞƐ ƚǁŽ 
ƐĞŶƚĞŶĐĞƐ

tŚĞŶ ĂƐŬĞĚ ƚŽ ĐůĂƌŝĨǇ͕  
ĞǆƉĂŶĚƐ ƐĞŶƚĞŶĐĞ ŝŶƚŽ Ϯ 
ƐĞŶƚĞŶĐĞƐ

ϭϯ͘ tƌŝƚĞƐͬ�ƌĂǁƐ �ƌĂǁƐ ƉŝĐƚƵƌĞ Žƌ ǁƌŝƚĞƐ ƚŽ ĐůĂƌŝĨǇ

ϲ͘ hƐĞƐ ĂůƚĞƌŶĂƚĞ 
ǁŽƌĚƐ 

tŚĞŶ ĐůĂƌŝĨǇŝŶŐ͕ ƵƐĞƐ ĨĞǁĞƌ Žƌ 
ŵŽƌĞ ĐŽŵŵŽŶƉůĂĐĞ ;ƐŝŵƉůĞƌͿ 
ǁŽƌĚƐ Žƌ ďŽƚŚ

/ŶĂƉƉƌŽƉƌŝĂƚĞ͗ 
&ĂŝůƐ ƚŽ ƌĞƐƉŽŶĚ

&ĂŝůƐ ƚŽ ƌĞƐƉŽŶĚ͕ Žƌ ĂƩĞŵƉƚƐ ƚŽ 
ĚŝƐĐŽŶƟŶƵĞ ;ŐŝǀĞƐ ƵƉͿ

ϳ͘ �ůƚĞƌƐ ĨŽƌŵ 
ŐƌĂŵŵĂƟĐĂůůǇ

tŚĞŶ ĐůĂƌŝĨǇŝŶŐ ƌĞƚĂŝŶƐ 
ŵĞĂŶŝŶŐ ďƵƚ ĂůƚĞƌƐ 
ŐƌĂŵŵĂƟĐĂů ĨŽƌŵ

/ŶĂƉƉƌŽƉƌŝĂƚĞ͗ 
Kī ƚŽƉŝĐ ƵƩĞƌĂŶĐĞƐ

WƌŽǀŝĚĞƐ ƵŶƌĞůĂƚĞĚ ƵƩĞƌĂŶĐĞƐ Žƌ 
ũƵƐƚ ƌĞƉĞĂƚƐ ƋƵĞƐƟŽŶƐ

ϴ͘ ^ŝŵƉůĞ 
�ĚĚŝƟŽŶ

�ĚĚƐ Ă ůŝƩůĞ ŝŶĨŽƌŵĂƟŽŶ ƚŽ 
ƌĞƐƉŽŶƐĞ Žƌ ƌĞƋƵĞƐƚ  

/ŶĂƉƉƌŽƉƌŝĂƚĞ͗
�ŝƐĐŽŶƟŶƵĞƐ

�ƩĞŵƉƚƐ ƚŽ ŐŝǀĞ ƵƉ
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�^^�^^D�Ed͗ ^�Z/Wd /Es�EdKZz

ϭϯ

�^^�^^D�Ed͗	^�R/Wd	/nventory

dŚĞ ^�R/Wd	/nventory ŝƐ ƚŚĞ ŝŶŝƟĂů ƉŽƌƟŽŶ ŽĨ ƚŚĞ ^�Z/Wd͘  /t	is	designed	to	identify	a	student s͛	
use	of	diīerent	communication	strategies	when	the	student	is	not	understood	by	a	ůistener.	
�ŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĂƐ ĚĞǀŝƐĞĚ ŝŶ ƚŚĞ ^�Z/Wd ĐŽŶƐŝƐƚƐ ŽĨ ϭϯ ƐĞƉĂƌĂƚĞ ƐŬŝůůƐ. WŝĐƚƵƌĞ ƐƟŵƵůŝ 
ŵĂƚĞƌŝĂůƐ͕ ƌĞƐƉŽŶƐĞ ƐŚĞĞƚ ĂŶĚ ŝŶƚĞƌƉƌĞƚĂƟŽŶ ŽĨ ƚŚĞ /ŶǀĞŶƚŽƌǇ ƌĞƐƵůƚƐ ďĂƐĞĚ ŽŶ ĚĞǀĞůŽƉŵĞŶƚĂů 
ƚƌĞŶĚƐ ĂƌĞ ŝŶĐůƵĚĞĚ ŝŶ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ͘    

�irections	to	�dminister	the	^�R/Wd	/nventory	

Wurpose͗	
dŽ ŝĚĞŶƟĨǇ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƵƐĞĚ ďǇ Ă ƐƚƵĚĞŶƚ ǁŚĞŶ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ 
ŽĨ ǁŚĂƚ ŚĞ Žƌ ƐŚĞ ƐĂŝĚ͘ �ĚŵŝŶŝƐƚĞƌŝŶŐ ƚŚĞ /ŶǀĞŶƚŽƌǇ ŝƐ ŽƉƟŽŶĂů͘ /Ĩ Ă ƐƚƵĚĞŶƚ ŚĂƐ ĨĞǁ ŝƐƐƵĞƐ ďĞŝŶŐ 
ƵŶĚĞƌƐƚŽŽĚ ďǇ ŽƚŚĞƌƐ ;ŝ͘Ğ͕͘ ŐŽŽĚ ƐƉĞĞĐŚ ĂƌƟĐƵůĂƟŽŶͿ ƚŚĞŶ ŝĚĞŶƟĨǇŝŶŐ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ƉƌĞƐĞŶƚ ƚŽ ĚĞĂů 
ǁŝƚŚ ƌĞƋƵĞƐƚƐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ŵĂǇ ŶŽƚ ďĞ ǁĂƌƌĂŶƚĞĚ͘  

/Ŷ ŐĞŶĞƌĂů͕ ƐƚƵĚĞŶƚƐ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ͕ ůĂŶŐƵĂŐĞ ĚĞůĂǇƐͬĚŝƐŽƌĚĞƌƐ͕ ĂŶĚ ĐŽŐŶŝƟǀĞ ŝƐƐƵĞƐ ǁŝůů ƉƌŝŵĂƌŝůǇ 
ƵƐĞ ZĞƉĞƟƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ ƌĞƐƉŽŶĚ ǁŝƚŚ Ă ůĂƌŐĞ ŶƵŵďĞƌ ŽĨ ŝŶĂƉƉƌŽƉƌŝĂƚĞ ƌĞƐƉŽŶƐĞƐ ŝŶ ĐŽŵƉĂƌŝƐŽŶ 
ƚŽ ĂŐĞ ƉĞĞƌƐ͘ tŚŝůĞ ƐŽŵĞ ZĞǀŝƐŝŽŶ ĂŶĚ ̂ ŝŵƉůĞ �ĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ŵĂǇ ŽĐĐƵƌ͕  ƚŚĞǇ ĂƌĞ ůŝŬĞůǇ ƚŽ ďĞ ĨĞǁĞƌ 
ƚŚĂŶ ĂŐĞ ƉĞĞƌƐ͘ �ŽŵƉůĞǆ Žƌ �ůĂƌŝĨǇŝŶŐ �ĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ĂƌĞ ƌĂƌĞůǇ ƉƌŽǀŝĚĞĚ ďǇ ƚŚĞƐĞ ƉŽƉƵůĂƟŽŶƐ 
ƵŶůĞƐƐ ĞǆƉůŝĐŝƚ ƚĞĂĐŚŝŶŐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ŚĂƐ ŽĐĐƵƌƌĞĚ͘ /ƚ ŝƐ ǀĞƌǇ ƉŽƐƐŝďůĞ ƚŽ ƉƌŽĐĞĞĚ 
ƚŚƌŽƵŐŚ ƚŚĞ ƉƌĂĐƟĐĂů ƚƌĂŝŶŝŶŐ ƐƚĞƉƐ ǁŝƚŚŽƵƚ ĮƌƐƚ ŽďƚĂŝŶŝŶŐ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ĂƐƐĞƐƐŵĞŶƚ ŝŶĨŽƌŵĂƟŽŶ͘  

/nventory	^timuůi͗
^�Z/Wd /ŶǀĞŶƚŽƌǇ ƉƌŽǀŝĚĞƐ ϭϬ ƉĂŐĞƐ ŽĨ ƚĞƐƚ ƐƟŵƵůŝ ǁŝƚŚ ϵ ƉŚŽƚŽƐ ŽŶ ĞĂĐŚ ƉĂŐĞ͘ dŚĞ ƐƟŵƵůŝ ƉĂŐĞƐ ĂƌĞ 
ůŽĐĂƚĞĚ ŝŶ ƚŚĞ �WW�E�/y Ăƚ ƚŚĞ ĞŶĚ ŽĨ ƚŚŝƐ ŵĂŶƵĂů͘ dŚĞ ƉŚŽƚŽƐ ŝŶĐůƵĚĞĚ ĂƌĞ ŝŶƚĞŶƟŽŶĂůůǇ ƐŝŵŝůĂƌ ĂŶĚ 
ƐŽŵĞǁŚĂƚ ƵŶĐůĞĂƌ ƚŽ ŵĂŬĞ ŝƚ ŵŽƌĞ ŶĂƚƵƌĂů ƚŽ ŚĂǀĞ ƚŽ ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ zŽƵ ŵĂǇ ĐŚŽŽƐĞ ƚŽ ƵƐĞ ŽƚŚĞƌ 
ƉŝĐƚƵƌĞ Žƌ ƉŚŽƚŽ ƐƟŵƵůŝ ĂƐ ůŽŶŐ ĂƐ ƚŚĞ ƐĂŵĞ ƋƵĞƐƟŽŶͲĂŶĚͲƌĞƐƉŽŶƐĞ ĐĂƚĞŐŽƌŝǌĂƟŽŶ ƉƌŽĐĞƐƐ ŝƐ ĨŽůůŽǁĞĚ͘ 
/Ĩ Ă ƐƚƵĚĞŶƚ ŚĂƐ ǀŝƐŝŽŶ Žƌ ĂƩĞŶƟŽŶ ŝƐƐƵĞƐ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ĚŝƐƉůĂǇ ŽŶůǇ ϲ ŽĨ ƚŚĞ ϵ ƉŚŽƚŽƐ͘

that	�dministering	the	^�R/Wd	/nventory	>ooks	>ike͗	
dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂŶĚ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ďĞ ůŽŽŬŝŶŐ Ăƚ ϭϮ ƉŝĐƚƵƌĞƐ ;Žƌ ϲ ĨŽƌ ǇŽƵŶŐĞƌ ƐƚƵĚĞŶƚƐͿ͘ dŚĞ 
ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂƐŬƐ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ĐŚŽŽƐĞ ŽŶĞ ŽĨ ƚŚĞ ϭϮ ƉŝĐƚƵƌĞƐ ĂŶĚ ĚĞƐĐƌŝďĞ ŝƚ ƐŽ ƚŚĞ ƚĞĂĐŚĞƌ ĐĂŶ 
ůŽĐĂƚĞ ƚŚĞ ƐĂŵĞ ƉŝĐƚƵƌĞ͘ /ƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ƚŽ ĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ĐůĂƌŝĨǇŝŶŐ ƋƵĞƐƟŽŶƐ ĨŽƌ ƐŽŵĞ ŽĨ ƚŚĞƐĞ ƉŝĐƚƵƌĞ 
ƐĞƚƐ ĂŶĚ ŶŽƚ ŽƚŚĞƌƐ ŝŶ ŽƌĚĞƌ ƚŽ ŵĂŝŶƚĂŝŶ ŵŽƟǀĂƟŽŶ ʹ  ƚŚĞ ƚŽƚĂů ŶƵŵďĞƌ ŽĨ ƉŝĐƚƵƌĞ ƐĞƚƐ ƵƐĞĚ ŝƐ ƵƉ ƚŽ ƚŚĞ 
ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ͘ &Žƌ ĮǀĞ ŽĨ ƚŚĞ ƉŝĐƚƵƌĞ ƐĞƚƐ͕ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ďĞ ĂƐŬĞĚ ƚŚƌĞĞ ƋƵĞƐƟŽŶƐ ƚŽ ĐůĂƌŝĨǇ ǁŚĂƚ 
ŚĞ Žƌ ƐŚĞ ƐĂŝĚ͘ dŚŝƐ ǁŝůů ƌĞƐƵůƚ ŝŶ Ă ƚŽƚĂů ŽĨ ϭϱ ƌĞƐƉŽŶƐĞƐ ƚŚĂƚ ǁŝůů ďĞ ĐĂƚĞŐŽƌŝǌĞĚ ŝŶƚŽ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƚǇƉĞƐ͘ dŚŝƐ ŝŶĨŽƌŵĂƟŽŶ ǁŝůů ƚŚĞŶ ďĞ ĐŽŵƉĂƌĞĚ ƚŽ ĚĞǀĞůŽƉŵĞŶƚĂů ƚƌĞŶĚƐ ƚŽ ƐĞĞ ŚŽǁ ƚŚĞ 
ƐƚƵĚĞŶƚ ĐŽŵƉĂƌĞƐ ƚŽ ƐĂŵĞ ĂŐĞ ƉĞĞƌƐ ŝŶ ƚŚĞ ƵƐĞ ŽĨ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘

Dateriaůs͗
ͻ ϭϬ WŝĐƚƵƌĞ ^ĞƚƐ ;ĚŝŐŝƚĂů ĚŽǁŶůŽĂĚ ǁŝƚŚ ƚŚŝƐ ŐƵŝĚĞͿ
ͻ ZĞƐƉŽŶƐĞ ^ŚĞĞƚ ĂŶĚ ^ĐŽƌŝŶŐ /ŶƚĞƌƉƌĞƚĂƟŽŶ WĂŐĞ ;ĚŝŐŝƚĂů ĚŽǁŶůŽĂĚ͕ ĐŽŵƉƵƚĞƌ ĮůůĂďůĞͿ

Video of 
SCRIPT 

administration
for AGE 6 

Video of 
SCRIPT 

administration
for AGE 12

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SCRIPT-Inventory-Example-age-12.mpg
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SCRIPT-Inventory-Example-age-6.mpg


SCRIPT – Student Communication Repair & Practical Training

ϭϰ

^uggested	/nstructions	to	the	^tudent͗
dŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ŝƐ ĚŽĞƐ ŶŽƚ ƌĞƋƵŝƌĞ Ă ƐƚĂŶĚĂƌĚŝǌĞĚ ĂĚŵŝŶŝƐƚƌĂƟŽŶ ĨŽƌŵĂƚ͘ dŚĞ ĨŽůůŽǁŝŶŐ 
ŝŶƐƚƌƵĐƟŽŶƐ ĂƌĞ ƐƵŐŐĞƐƚĞĚ͘  
 • I will show you some groups of pictures. I want to know how clearly you can describe just one 
  of the pictures. 
 • Out of the 9 (6) pictures, you will choose whichever picture you want. I am interested in how 
  well you can describe that one picture to me. Do your best to describe it clearly enough for 
  me to identify which picture you have chosen. You are not allowed to point to the picture. 
 • This is also a test about what you do when people can’t understand what you say. Think 
  about different times that someone has asked you “What?” It happens to everybody. For 
  some of the pictures, I may [*pretend that I do] not understand you. When I don’t understand 
  you, do your best to answer in a way that helps me find the picture you are describing. There 
  are different ways that people can answer. I want to find out the ways that you know. 
 • I will be writing down some of what you say (or record via media device). 
 Ύ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƐŚŽƵůĚ ƵƐĞ ŚĞƌ ŬŶŽǁůĞĚŐĞ ŽĨ ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƐƉŽŶĚƐ ƚŽ ĨƌƵƐƚƌĂƟŽŶ 
    ƚŽ ĚĞĐŝĚĞ ǁŚĞƚŚĞƌ ƚŽ ƐƚĂƚĞ ƚŚĂƚ ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŝůů ďĞ ƉƌĞƚĞŶĚĞĚ.  

/nstructions	for	dest	�dministrators͗
zŽƵ ǁŝůů ƌĞĐŽƌĚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ŝŶŝƟĂů ĚĞƐĐƌŝƉƟŽŶ ŽĨ ŚŝƐ Žƌ ŚĞƌ ƐĞůĞĐƚĞĚ ƉŚŽƚŽ͘ dŽ ĞůŝĐŝƚ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ƌĞƉĂŝƌ͕  ǇŽƵ ǁŝůů ƌĞƐƉŽŶĚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ ĂƐ ŝĨ ŚŝƐ Žƌ ŚĞƌ ĚĞƐĐƌŝƉƟŽŶ ǁĂƐ ŶŽƚ ĐůĞĂƌůǇ ƵŶĚĞƌƐƚŽŽĚ͘ &Žƌ 
ĞĂĐŚ ƉŝĐƚƵƌĞ ƐĞƚ ǇŽƵ ǁŝůů ĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ŚĞ ƐĂŝĚ ƚŚƌĞĞ ƟŵĞƐ ďǇ ƐĂǇŝŶŐ͗

 Ž ͞Huh͍͟ ZĞĐŽƌĚ ƚŚĞ ƌĞƐƉŽŶƐĞ ƚŽ ǇŽƵƌ ͞,ƵŚ͍͟ ŝŶ ƚŚĞ ƐƉĂĐĞ ƉƌŽǀŝĚĞĚ ŽŶ ƚŚĞ ƌĞƐƉŽŶƐĞ ƐŚĞĞƚ͘ 
 Ž �ŌĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ŚĂƐ ĨƵƌƚŚĞƌ ĚĞƐĐƌŝďĞĚ ƚŚĞ ƉŝĐƚƵƌĞ͕ ƐĂǇ ͞that͍͟ ĂŶĚ ƌĞĐŽƌĚ ƚŚĞ ƌĞƐƉŽŶƐĞ͘ 
 Ž �ŌĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ŚĂƐ ƐŚĂƌĞĚ ŵŽƌĞ͕ ƐĂǇ ͞/	don͛t	understand͟ ĂŶĚ ƌĞĐŽƌĚ ƚŚĞ ĮŶĂů ƌĞƐƉŽŶƐĞ͘ 

DĂŶǇ ƐƚƵĚĞŶƚƐ ǁŝůů ďĞĐŽŵĞ ĨƌƵƐƚƌĂƚĞĚ ǁŝƚŚ ƚŚĞ ŵƵůƟƉůĞ ƌĞƋƵĞƐƚƐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͕ ĞǀĞŶ ǁŚĞŶ ƚŚĞ 
ĂĚŵŝŶŝƐƚƌĂƚŽƌ ŚĂƐ ĞǆƉůĂŝŶĞĚ ƚŚĂƚ ƌĞƐƉŽŶĚŝŶŐ ƚŽ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ŝƐ ƉĂƌƚ ŽĨ ƚŚĞ ƌĞĂƐŽŶ ĨŽƌ 
ĂĚŵŝŶŝƐƚĞƌŝŶŐ ƚŚĞ ƚĞƐƚ͘ dŚŝƐ ƉƌŽǀŝĚĞƐ Ă ƌŝĐŚ ůĞĂƌŶŝŶŐ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ŵĂŬĞ ƚŚĞ ƉŽŝŶƚ ƚŚĂƚ ƚŚŝƐ ƚǇƉĞ ŽĨ 
ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ĐĂŶ ƐĞĞŵ ĂŶŶŽǇŝŶŐ ƚŽ ƚŚĞ ƐƉĞĂŬĞƌ ĂŶĚ ĐŽŶǀĞǇƐ ƚŚĂƚ ƚŚĞ ƉĞƌƐŽŶ ůŝƐƚĞŶŝŶŐ 
ǁĂƐ ŶŽƚ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ͘ dŚŝƐ ŽƉƉŽƌƚƵŶŝƚǇ ĐĂŶ ďĞ ƵƐĞĚ ƚŽ ĞŵƉŚĂƐŝǌĞ ƚŚĂƚ ŝƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ƚŽ ŬŶŽǁ Ă 
ǀĂƌŝĞƚǇ ŽĨ ǁĂǇƐ ƚŽ ĂƉƉƌŽƉƌŝĂƚĞ ƌĞƋƵĞƐƚ ĐůĂƌŝĮĐĂƟŽŶ͘ 

�ǆampůe͗	 It looks like you are getting frustrated or annoyed. How does it make you feel when 
someone keeps asking “What?” (like they are ignoring me, not paying attention, etc.). Sometimes it 
is hard to understand what someone says because it is noisy, or they use a word you do not know. 
It is important that we learn different ways to ask people what they said because it is annoying to 
always be asked “Huh?” or “What?”. We will be working on different ways to ask people, so we can 
better understand what was said if some information was missed. 

KŶĐĞ ƚŚŝƐ ƉŽŝŶƚ ŚĂƐ ďĞĞŶ ŵĂĚĞ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŚĞ ĂĚŵŝŶŝƐƚƌĂƚŽƌ ĐĂŶ ĂĚũƵƐƚ ƚŚĞ ǁŽƌĚŝŶŐ ƐŽ ƚŚĂƚ 
ƚŚĞ ƐƚƵĚĞŶƚ ƐƚĂǇƐ ŵŽƟǀĂƚĞĚ ;Ğ͘Ő͕͘ ͞WĂƌĚŽŶ ŵĞ͍͟ ͞�ǆĐƵƐĞ ŵĞ͍͟ ͞,ŵŵŵ͍͟ ͞/ ƐƟůů ĐĂŶ͛ƚ ŐĞƚ ŝƚ͘͟  ͞/ 
ƐƟůů ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͘͟ Ϳ ĂƐ Ă ƌĞƉůĂĐĞŵĞŶƚ ĨŽƌ ͞,ƵŚ͍͕͟  ͞tŚĂƚ͍͟ ͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͘͟  ,ŽǁĞǀĞƌ͕  
three ƌĞƐƉŽŶƐĞƐ ƉĞƌ ƚĞƐƚ ƉŝĐƚƵƌĞ ĂƌĞ ŶĞĞĚĞĚ ǁŝƚŚ ƚŚĞ ĮƌƐƚ͕ ƐĞĐŽŶĚ͕ ĂŶĚ ƚŚŝƌĚ ĐůĂƌŝĮĐĂƟŽŶƐ ďĞŝŶŐ 
ĞŶƚĞƌĞĚ ŝŶƚŽ ƚŚĞ ƌĞƐƉŽŶƐĞ ƐŚĞĞƚ ĂŌĞƌ ͞,ƵŚ͍͕͟  ͞tŚĂƚ͍͟ ͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͘͟  �Ž ŶŽƚ ƵƐĞ ƚŚĞ ƚĞƐƚ 
ĂĚŵŝŶŝƐƚƌĂƟŽŶ ĂƐ Ă ƟŵĞ ƚŽ ŵŽĚĞů ƉƌĞĨĞƌƌĞĚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚĂƚĞŵĞŶƚƐ͘ DĂŝŶƚĂŝŶ ƚŚĞ ĨŽĐƵƐ 
ŽŶ ƚŚĞ ƐƚƵĚĞŶƚ ƉƌŽǀŝĚŝŶŐ ŵŽƌĞ ĚĞƚĂŝů ƚŽ ƚŚĞŝƌ ƌĞƉĂŝƌ ƌĞƐƉŽŶƐĞƐ͘ 



�^^�^^D�Ed͗ ^�Z/Wd /Es�EdKZz

ϭϱ

^coring	the	^�R/Wd	/nventory
^d�W	ϭ͗	�ompůeting	the	^�R/Wd	/nventory	Response	^heet

ĂͿ hƐĞ ǇŽƵƌ ǁƌŝƩĞŶ ƌĞƐƉŽŶƐĞƐ Žƌ ĂƵĚŝŽ ƌĞĐŽƌĚŝŶŐ ƚŽ ĚĞƚĞƌŵŝŶĞ ǁŚŝĐŚ ŽĨ ƚŚĞ ϭϯ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͕ Žƌ ŝŶĂƉƉƌŽƉƌŝĂƚĞ ƌĞƐƉŽŶƐĞƐ͕ ǁĞƌĞ ƵƐĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ͘ dŚĞƌĞ ŵĂǇ ďĞ ŵŽƌĞ 
ƚŚĂŶ ŽŶĞ ƐƚƌĂƚĞŐǇ ƵƐĞĚ ĚƵƌŝŶŐ ƚŚĞ ƌĞƐƉŽŶƐĞ ƚŽ ĞĂĐŚ ƋƵĞƐƟŽŶ͘ 

ďͿ �ŌĞƌ ĞůŝĐŝƟŶŐ ƌĞƐƉŽŶƐĞƐ ƚŽ ƚŚĞ ƚŚƌĞĞ ƋƵĞƐƟŽŶƐ͕ ĐŝƌĐůĞ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ 
ŶƵŵďĞƌ ƚŚĂƚ ďĞƐƚ ƌĞƉƌĞƐĞŶƚƐ ƚŚĞ ŵŽƐƚ ĂĚǀĂŶĐĞĚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ 
ĚĞŵŽŶƐƚƌĂƚĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƌĞƐƉŽŶƐĞ͘ �ĚĚŝƟŽŶ ƌĞƐƉŽŶƐĞƐ ĂƌĞ ƚŚĞ ŵŽƐƚ ĂĚǀĂŶĐĞĚ͕ 
ĨŽůůŽǁĞĚ ďǇ ZĞǀŝƐŝŽŶ͕ ĂŶĚ ƚŚĞŶ ZĞƉĞƟƟŽŶ͘ DĂŶǇ ƌĞƐƉŽŶƐĞƐ ĚĞŵŽŶƐƚƌĂƚĞ ƚŚĞ ƵƐĞ ŽĨ ŵŽƌĞ 
ƚŚĂŶ ŽŶĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƚǇƉĞ͘ 

ŝ͘ &Žƌ ĞǆĂŵƉůĞ͕ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƐƉŽŶƐĞƐ ƚŽ ƚŚĞ ͞,ƵŚ͍͟ ƋƵĞƌǇ ďǇ ƐŝŵƉůǇ ƌĞƉĞĂƟŶŐ ƚŚĞ 
ƐĂŵĞ ǁŽƌĚƐ Ăƚ Ă ƐůŽǁĞƌ ƌĂƚĞ͕ ǇŽƵ ǁŽƵůĚ ĐŝƌĐůĞ ƌĞƐƉŽŶƐĞ ĐĂƚĞŐŽƌǇ ͞ϭ͘͟   

ĐͿ �ircůe	onůy	one	type	of	repair	strategy	for	each	of	the	ϭ5	Ƌuestions	you	ask	the	student.	
ĚͿ tŚŝůĞ ƐĐŽƌŝŶŐ ǇŽƵ ĐĂŶ ĂůƐŽ ƐĞůĞĐƚ Žƌ ŵĂƌŬ ĂŶ y ŽŶ ŽƚŚĞƌ͕  ůĞƐƐ ĂĚǀĂŶĐĞĚ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ƚŚĞ 

ƐƚƵĚĞŶƚ ƵƐĞĚ ŝŶ ŚŝƐ Žƌ ŚĞƌ ƌĞƐƉŽŶƐĞ͘ �ůƚŚŽƵŐŚ ƚŚĞƐĞ ƐƚƌĂƚĞŐŝĞƐ ǁŝůů ŶŽƚ ďĞ ŝŶĐůƵĚĞĚ ŝŶ ƚŚĞ 
ƐĐŽƌŝŶŐ ŝŶƚĞƌƉƌĞƚĂƟŽŶ͕ ƚŚĞǇ ĂƌĞ ŝŶĨŽƌŵĂƟǀĞ ǁŚĞŶ ĐŽŶƐŝĚĞƌŝŶŐ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ŽǀĞƌĂůů 
ĨƌĞƋƵĞŶĐǇ ĂŶĚ ǀĂƌŝĞƚǇ ŽĨ ĚŝīĞƌĞŶƚ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƵƐĞĚ͘

^tep	Ϯ͗	�ompůeting	the	^�R/Wd	/nventory	Response	^heet
ĂͿ �ŽƵŶƚ ƚŚĞ ŶƵŵďĞƌ ŽĨ ƟŵĞƐ Ă ƐƚƌĂƚĞŐǇ ǁĂƐ ĐŝƌĐůĞĚ ĂƐ ƚŚĞ ŵŽƐƚ ĂĚǀĂŶĐĞĚ ƐƚƌĂƚĞŐǇ ĨŽƌ ĞĂĐŚ ŽĨ ƚŚĞ 

ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ;͞,ƵŚ͍͟ ͞tŚĂƚ͍͟ ĂŶĚ ͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͟Ϳ͘
ďͿ �ĚĚ ĞĂĐŚ ŽĨ ƚŚĞ ƌĞƐƉŽŶƐĞƐ ďǇ ŽǀĞƌĂůů ĐĂƚĞŐŽƌǇ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůů ƚǇƉĞ ;ZĞƉĞƟƟŽŶ͕ 

ZĞƉĂŝƌ͕  �ĚĚŝƟŽŶ͕ /ŶĂƉƉƌŽƉƌŝĂƚĞ͕ ĂŶĚ EŽŶǀĞƌďĂůͿ ĂŶĚ ƉůĂĐĞ ƚŚĂƚ ŶƵŵďĞƌ ŝŶ ƚŚĞ dŽƚĂů ďŽǆ ďǇ 
ĞĂĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĐĂƚĞŐŽƌǇ ůŝƐƚĞĚ ŽŶ ƉĂŐĞ ϯ ŽĨ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ZĞƐƉŽŶƐĞ &Žƌŵ͘ 

ĐͿ �ĞƐĐƌŝďĞ ƚŚĞ ƵƐĞ ŽĨ ĂŶǇ ŶŽŶǀĞƌďĂů ƐƚƌĂƚĞŐŝĞƐ ŝŶ ƚŚĞ ďŽǆ ƉƌŽǀŝĚĞĚ ŽŶ ƉĂŐĞ ϯ ŽĨ ƚŚĞ ^�Z/Wd 
/ŶǀĞŶƚŽƌǇ ZĞƐƉŽŶƐĞ &Žƌŵ ƐŽ ƚŚĂƚ ƚŚŝƐ ĚĂƚĂ ĐĂŶ ďĞ ĐĂƉƚƵƌĞĚ͕ ĞǀĞŶ ƚŚŽƵŐŚ ŝƚ ŝƐ ŶŽƚ ƉŽƐƐŝďůĞ ƚŽ 
ŝŶĐůƵĚĞ ŝƚ ŝŶ ƐĐŽƌŝŶŐ ĐĂůĐƵůĂƟŽŶƐ͘

ĚͿ hƐĞ ƚŚĞ WĞƌĐĞŶƚĂŐĞ �ĂůĐƵůĂƟŽŶ dĂďůĞ ƉƌŽǀŝĚĞĚ ŽŶ ƚŚĞ ƌĞƐƉŽŶƐĞ ĨŽƌŵ ƚŽ ŝĚĞŶƟĨǇ ƚŚĞ ƉĞƌĐĞŶƚĂŐĞ 
ŽĨ ĞĂĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůů ƚǇƉĞ͘ 

^d�W	3͗	�omparing	Wercentages	to	�eveůopmentaů	drends	
ĂͿ ZĞĐŽƌĚ ƚŚĞ ƚŽƚĂů ĨŽƌ ĞĂĐŚ ŽĨ ƚŚĞ ϱ ĐĂƚĞŐŽƌŝĞƐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͕ ĂůŽŶŐ ǁŝƚŚ 

ƚŚĞŝƌ ĐŽƌƌĞƐƉŽŶĚŝŶŐ ƉĞƌĐĞŶƚĂŐĞƐ͘
ďͿ dƌĂŶƐĨĞƌ ƚŚĞ ĂƉƉƌŽƉƌŝĂƚĞ ĚĞǀĞůŽƉŵĞŶƚĂů ƚƌĞŶĚ ƉĞƌĐĞŶƚĂŐĞ ĚĂƚĂ ĐŽƌƌĞƐƉŽŶĚŝŶŐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ 

ĂŐĞ ĨƌŽŵ ƚŚĞ �ĞǀĞůŽƉŵĞŶƚĂů dƌĞŶĚƐ ĐŚĂƌƚ ƉƌŽǀŝĚĞĚ ƚŽ ƚŚĞ ƐĐŽƌŝŶŐ ƐƵŵŵĂƌǇ ƚĂďůĞ͘ 
ĐͿ WůŽƚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƉĞƌĐĞŶƚĂŐĞ ĨŽƌ ĞĂĐŚ ŽĨ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƚǇƉĞƐ ŽŶ ƚŚĞ 

ƌĞƐƉĞĐƟǀĞ ŐƌĂƉŚƐ ƉƌŽǀŝĚĞĚ ŽŶ ƉĂŐĞ ϯ ŽĨ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ZĞƐƉŽŶƐĞ &Žƌŵ ďǇ ƉůĂĐŝŶŐ ĂŶ y 
Žƌ ĚŽƚ ŽǀĞƌ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĂŐĞ ůĞǀĞů ;ďŽƩŽŵͿ Ăƚ ƚŚĞ ůĞǀĞů ŽĨ ƚŚĞ ƉĞƌĐĞŶƚ ĚĞŵŽŶƐƚƌĂƚĞĚ ;ƐŝĚĞͿ͘

ĚͿ hƐŝŶŐ ƚŚĞ ŐƌĂƉŚƐ ŽŶ ƉĂŐĞ ϯ͕ ĐŽŵƉĂƌĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƉĞƌĐĞŶƚĂŐĞ ŽĨ ƌĞƐƉŽŶƐĞƐ ƚŽ ƚŚĞ ƉĞƌĐĞŶƚĂŐĞƐ 
ƌĞƉƌĞƐĞŶƚĞĚ ďǇ ƚŚĞ ĂŐĞ ůĞǀĞů ĐůŽƐĞƐƚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĂŐĞ ƚŽ ĂƉƉƌŽǆŝŵĂƚĞ ŚŝƐ ĂƌĞĂƐ ŽĨ ƐƚƌĞŶŐƚŚ 
ĂŶĚ ǁĞĂŬŶĞƐƐ ŝŶ ƐŬŝůů ĚĞǀĞůŽƉŵĞŶƚ͘ ^ƚƵĚĞŶƚƐ ĂďŽǀĞ ĂŐĞ ϭϭ ƐŚŽƵůĚ ŵŝŶŝŵĂůůǇ ĞǆŚŝďŝƚ ƚŚĞ ƵƐĞ ŽĨ 
ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ;ϯϰй ĂŶĚ ϮϬйͿ ƉĞƌ ƚŚĞ ŐƌĂƉŚĞĚ ƌĞƐƵůƚƐ ĨŽƌ ƵƉ ƚŽ ĂŐĞ ϭϭ͘ 

ĞͿ ^ƵŵŵĂƌŝǌĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƉĞƌĨŽƌŵĂŶĐĞ ĐŽŵƉĂƌĞĚ ƚŽ ĚĞǀĞůŽƉŵĞŶƚĂů ƚƌĞŶĚƐ ĨŽƌ ŚŝƐ Žƌ ŚĞƌ ĂŐĞ   
ŐƌŽƵƉ ŝŶ ƚŚĞ ďŽǆ ƉƌŽǀŝĚĞĚ ŽŶ ƉĂŐĞ ϯ͘ 

ĨͿ dŚĞ ĚĞǀĞůŽƉŵĞŶƚĂů ƚƌĞŶĚƐ ƐŚŽƵůĚ ďĞ ƵƐĞĚ ĂƐ Ă ŐĞŶĞƌĂů ŐƵŝĚĞůŝŶĞ ƵƐĞĚ ƚŽ ŝĚĞŶƟĨǇ ƚĂƌŐĞƚƐ ǁŚĞŶ 
ƉůĂŶŶŝŶŐ ĨŽƌ ƚŚĞ ĂĚǀĂŶĐĞŵĞŶƚ ŽĨ ƐŬŝůůƐ ĂƐ ƚŚĞ ĚĂƚĂ ƚŚĂƚ ƐƵƉƉŽƌƚƐ ƚŚŝƐ ĐŚĂƌƚ ĂƌĞ ƚŽŽ ĨĞǁ ƚŽ ďĞ 

  ĐŽŶƐŝĚĞƌĞĚ ĐŽŵƉƌĞŚĞŶƐŝǀĞ ŶŽƌŵĂƟǀĞ ĚĂƚĂ͘ 

Examples 
of SCRIPT 

administration
response 

forms
for AGE 6 

Examples 
of SCRIPT 

administration
response 

forms
for AGE 12 

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/KW-age-6-SCRIPT-Response-Form.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/JG-age-12-SCRIPT-Response-Form.pdf


^�Z/Wd ʹ Student Communicati on Repair & Practi cal Training

ϭϲ

^d�W	4͗	�ntering	your	comments
 ĂͿ ^ƵŵŵĂƌŝǌĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĂƌĞĂ;ƐͿ ŽĨ ĚĞǀĞůŽƉŵĞŶƚĂů ĚĞůĂǇ͗ ŝ͘Ğ͕͘ ͞�ƵĞ ƚŽ ĂƉƉĂƌĞŶƚ ĚĞůĂǇƐ͕ :ŽŚŶ 
  ǁŽƵůĚ ďĞŶĞĮ ƚ ĨƌŽŵ ŝŶĚŝǀŝĚƵĂůŝǌĞĚ ŝŶƐƚƌƵĐƟ ŽŶ ƚŽ ĂĚĚƌĞƐƐ ƚŚĞ ƵƐĞ ŽĨ ĂĚĚŝƟ ŽŶ ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ 
  ƌĞĚƵĐĞ ŝŶĂƉƉƌŽƉƌŝĂƚĞ ƌĞƐƉŽŶƐĞƐ͘͟
 ďͿ �ŽŶƐŝĚĞƌ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƵƐĞ ŽĨ Ăůů ƐƚƌĂƚĞŐŝĞƐ ;yƐͿ ĂůŽŶŐ ǁŝƚŚ ƚŚĞ ĐŝƌĐůĞĚ ƐƚƌĂƚĞŐŝĞƐ ƚŽ ĚĞǀĞůŽƉ Ă 
  ƉŝĐƚƵƌĞ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƐƚƌĞŶŐƚŚƐ Žƌ ŶŽŶͲƐƚƌĞŶŐƚŚƐ ǁŚĞŶ ƌĞƐƉŽŶĚŝŶŐ ƚŽ ƌĞƋƵĞƐƚƐ ĨŽƌ 
  ĐůĂƌŝĮ ĐĂƟ ŽŶ͘ dŚĞƐĞ ŽďƐĞƌǀĂƟ ŽŶƐ ĐĂŶ ĂůƐŽ ďĞ ŝŶĐůƵĚĞĚ ŝŶ ƚŚĞ ĐŽŵŵĞŶƚ ďŽǆ͕ ŝ͘Ğ͕͘ :͞ŽŚŶ ŽŶůǇ 
  ƵƐĞĚ ŽŶĞ ŽĨ ĨŽƵƌ ƌĞƉĞƟ Ɵ ŽŶ ƐƚƌĂƚĞŐŝĞƐ͘ �ĚĚŝŶŐ ŽŶĞ ǁŽƌĚ ƚŽ ĐůĂƌŝĨǇ ǁĂƐ ƉƌĞƐĞŶƚ ĂŶĚ ĚĞĮ ŶŝŶŐ 
  ƚĞƌŵƐ ĂŶĚ ĂĚĚŝŶŐ ďĂĐŬŐƌŽƵŶĚ ĂƉƉĞĂƌĞĚ ƚŽ ďĞ ĞŵĞƌŐŝŶŐ͕ ĞǀĞŶ ƚŚŽƵŐŚ ŚŝƐ ƐŬŝůů ůĞǀĞů ŝŶ ƚŚĞƐĞ 
  ĂƌĞĂƐ ǁĂƐ ŵŽƌĞ ƚǇƉŝĐĂů ŽĨ Ă ϱͲǇĞĂƌͲŽůĚ ƚŚĂŶ Ă ϵͲǇĞĂƌͲŽůĚ͘͟

�eveůopmentaů	drends	in	�ommunicati	on	Repair	^trategy	Use

 

dŚĞ �ĞǀĞůŽƉŵĞŶƚĂů dƌĞŶĚƐ ĨŽƌ �ŽŵŵƵŶŝĐĂƟ ŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐǇ hƐĞ ǁĞƌĞ ĐŽŵƉŝůĞĚ ĨƌŽŵ ƚŚĞ ƉĞƌĐĞŶƚĂŐĞ 
ŽĨ ƚŽƚĂů ƌĞƐƉŽŶƐĞƐ ďĂƐĞĚ ŽŶ ϭϬ ƚǇƉŝĐĂůůǇ ŚĞĂƌŝŶŐ ĂŶĚ ĚĞǀĞůŽƉŝŶŐ ƐƚƵĚĞŶƚƐ ƉĞƌ ĂŐĞ ŐƌŽƵƉ ;ĂŐĞƐ ϯ͕ ϱ͕ ϳ͕ ϵ͕ 
�ƌŝŶƚŽŶ͕ &ƵũŝŬŝ͕ &ƌŽŵĞ >ŽĞď͕ tŝŶŬůĞƌ͕  ϭϵϴϲ͖ ĂŐĞƐ ϴͲϭϭ͕ DŽƐƚ͕ ϮϬϬϮͿ͘ EŽ ĞƋƵŝǀĂůĞŶƚ ĚĂƚĂ ǁŝƚŚ ƌĞƐƵůƚƐ ĂƌĞ 
ĂǀĂŝůĂďůĞ ĨŽƌ ƚŚĞ ĨƌĞƋƵĞŶĐǇ ŽĨ ƵƐĞ ŽĨ ŶŽŶǀĞƌďĂů ƐƚƌĂƚĞŐŝĞƐ͘͘
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https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SCRIPT_Inventory_Response_Form_fill.pdf
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Student: :ŽŚŶ ^ƚƵĚĞŶƚ    Grade: ϰ

John Student performs well auditorily when he is listening in quiet environments and can see the 
speaker’s face. His moderate-severe hearing loss is maximally amplified with hearing aids; however, he 
will continue to have difficulty perceiving high pitch speech sounds (s, f, z, th) whenever he is not close 
to the speaker, or when noise is present in the listening environment. This will cause John difficulty 
accessing what his teacher is saying or any other communication in the classroom by or with class 
peers. Students without hearing loss are able to perceive 90% or more speech, even when in very noisy 
conditions and the speech is at a soft volume level*. John is only able to perceive speech at a level similar 
to peers when it is quiet and he is close to the speaker. He has optimal access when he is able to see the 
speaker’s face. This was evaluated while John listened with appropriately fit hearing aids and attended 
to a simple word repetition speech perception task.

�ommunication	Repair
Due to his hearing loss, John has difficulty completely understanding communication that is fast-
paced, spoken at a low volume level, or is presented at more than 3-6 feet of distance. Thus, John 
is likely to experience frequent communication breakdowns due to his hearing loss and/or noise in 
the environment. The SCRIPT Inventory elicited John’s use of communication strategies providing a 
means of comparing his repertoire to that of typically developing students in his general age range. 
Of the ten verbal repair strategies, John exhibited use of only five. When John’s percentage scores 
for communication repair strategy use was compared to developmental trends for 9-year-olds via the 
SCRIPT Inventory he had a higher percentage of Repetitions (55% vs. 43%), lower than developmentally 
appropriate use of Addition strategies (28% vs. 41%) and slightly lower use of Revision strategies (10% 
vs. 12%). John also had 7% inappropriate responses, whereas 0-3% is expected for his general age range. 
These results indicate that John’s ability to repair communication breakdowns is immature and lacks 
variety compared to developmental trends. This lack of age appropriate skill could contribute to peers 
and adults perceiving John as being socially immature.

John’s teacher completed the Student Advocacy and Independence Development (SAID) Teacher Checklist. He 
was judged to have a passive communication style in 11 of the 12 specific situations listed. This indicates 
that when John misses information, he is likely to do nothing. This passive behavior will contribute 
to issues participating fully in the classroom. The only assertive response was noted when he did not 
understand the need to bring an important paper from home and repaired that situation positively. In 
terms of independent function, John consistently checks his hearing aids and charges his FM system. His 
teacher has not observed him reporting any issues with his hearing technology. John is not independent 
in selecting his own seat or closing the classroom door to facilitate better understanding. In terms 
of implementing communication repair skills, he was rated as asking for information to be repeated 
occasionally and rarely asking for clarification. Instead, John often looks confused and hopes that his 
teacher notices. John and his teacher have not worked out a signal system that he can use to subtly let 
her know when he is having trouble understanding. 

Recommendations
Due to continually missing parts of speech due to his hearing loss, John will frequently be at a 
disadvantage when communicating in typical large group learning environments, including in groups 
and social situations. Assessment results indicate that John utilizes very few communication repair 
strategies and uses them very infrequently in the classroom. This adversely affects his ability to access 
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classroom instruction and be a full participant. It is recommended that John receive specially designed 
instruction to increase his awareness of communication repair strategies and practice their use. It is 
further recommended that his teacher monitor his communication assertiveness and communication 
repair abilities at least once each grading period to track how well John is integrating communication 
repair strategy use in the classroom. 

*Bodkin, K., Madell, J. & Rosenfeld, R. (1999). Word recognition in quiet and noise for normally developing 
children. American Academy of Audiology Convention, Miami FL – Poster Session. Refer to study results at  
http://successforkidswithhearingloss.com/impact-on-listening-and-learning/speech-perception

http://successforkidswithhearingloss.com/impact-on-listening-and-learning/speech-perception
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SCRIPT

^�R/Wd	Wracticaů	draining

&�D/>/�R/��d/OE	W�Rd	ϭ

How	to	use	strategies	when	someone	has	not	understood	YOU.

�ƵƌŝŶŐ ƚŚĞ ĨĂŵŝůŝĂƌŝǌĂƟŽŶ ƐƚĂŐĞ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĚĞǀĞůŽƉ Ă ďĞƩĞƌ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ǁŚǇ ƉĞŽƉůĞ 
ŵĂǇ ŚĂǀĞ Ă ĚŝĸĐƵůƚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŚĂƚ ƚŚĞǇ ƐĂǇ ĂŶĚ ƐƚƌĂƚĞŐŝĞƐ ǁŝƚŚŝŶ ƚŚĞ ƚŚƌĞĞ ďƌŽĂĚ ĂƌĞĂƐ ŽĨ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĂƐ ĚĞĮŶĞĚ ǁŝƚŚŝŶ ƚŚĞ ^�Z/Wd ƉƌŽŐƌĂŵ͘  dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŵĂǇ ŶĞĞĚ ƚŽ 
ĂĚĂƉƚ ƚŚĞ ůĂŶŐƵĂŐĞ ĨŽƌ ƵƐĞ ǁŝƚŚ ǇŽƵŶŐĞƌ ƐƚƵĚĞŶƚƐ ;<ͲϮͿ͘ 

dŚŝƐ ŝƐ ĂŶ ŝŶƚĞŶƟŽŶĂůůǇ ^,KZd ƉŚĂƐĞ ŽĨ ƚŚĞ ƉƌĂĐƟĐĂů ƚƌĂŝŶŝŶŐ͘ �ĞŵŽŶƐƚƌĂƟŽŶ ĂŶĚ ƉƌĂĐƟĐĞ ŽĨ ĞĂĐŚ 
ƐƚƌĂƚĞŐǇ ǁŝůů ďĞ ŵŽƌĞ ĞīĞĐƟǀĞ ĨŽƌ ůĞĂƌŶŝŶŐ͖ ŚŽǁĞǀĞƌ ƚŚĞƐĞ ƉĂŐĞƐ ŵĂǇ ďĞ ƵƐĞĨƵů ĂƐ ŽŶŐŽŝŶŐ ƌĞĨĞƌĞŶĐĞƐ 
ĚĞĮŶŝŶŐ ĞĂĐŚ ŽĨ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘

Dateriaůs	in	this	section

ͻ Wossibůe	Reasons	thy	̂ omeone	�oes	Eot	Understand	that	You	̂ ay ŶŽƌŵĂůŝǌĞƐ ƚŚĞ ĨĂĐƚ ƚŚĂƚ͕ 
 Ăƚ ƟŵĞƐ͕ ǁĞ Ăůů ĂƌĞ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ŽĨ ǁŚĂƚ ǁĞ ƐĂŝĚ͘ /ƚ ĂůƐŽ ƉƌŽǀŝĚĞƐ Ă ĨŽƵŶĚĂƟŽŶ ĨŽƌ 
 ĚŝƐĐƵƐƐŝŽŶ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ŽŶ ǁĂǇƐ ƚŚĂƚ ƚŚĞǇ ĐĂŶ ƉƌĞǀĞŶƚ Žƌ ƌĞĚƵĐĞ ƚŚĞ ŶƵŵďĞƌ ŽĨ 
 ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ ƚŚĂƚ ŽƚŚĞƌƐ ĞǆƉĞƌŝĞŶĐĞ ǁŚĞŶ ƚŚĞǇ ƚĂůŬ͘ 
ͻ Repetition͕	Revision͕	�ddition͕	and	Eonverbaů	^trategies	&amiůiarization ŚĂŶĚŽƵƚƐ ŝŶƚƌŽĚƵĐĞ 
 ƚŚĞ ĨŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĞĂĐŚ ǁŝƚŚ Ă ǁŽƌŬƐŚĞĞƚ ƚŽ ŚĞůƉ ƚŚĞ ƐƚƵĚĞŶƚ ƵŶĚĞƌƐƚĂŶĚ 
 ƚŚĞ ĨĞĂƚƵƌĞƐ ŽĨ ƚŚĞ ƐƚƌĂƚĞŐǇ͘
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Wossibůe	Reasons	^omeone	�oes	Eot	Understand	that	You	^ay

Remember͕ 	�s�RYOE�	eǆperiences	communication	breakdowns	
sometimes͊

ͻ	 thich	of	these	have	happened	to	you͍	
ͻ	 that	wouůd	prevent	peopůe	from	not	understanding	you	in	each	of	these	situations͍	that	

couůd	YOU	do	to	prevent	misunderstandings͍
ͻ	 �an	you	think	of	any	other	reasons	why	someone	does	not	understand	you	sometimes͍

	�Es/ROED�Ed ͻ /ƚ ŝƐ ŶŽŝƐǇ ĂŶĚ ƚŚĞ ƉĞƌƐŽŶ ĐŽƵůĚ ŶŽƚ ŚĞĂƌ Ăůů ƚŚĞ     
   ǁŽƌĚƐ ƚŚĂƚ ǇŽƵ ƐĂŝĚ
ͻ zŽƵ ǁĞƌĞ ŽƵƚƐŝĚĞ Žƌ ŝŶ Ă ůĂƌŐĞ ƌŽŽŵ ;ůŝŬĞ Ă 
   ĐůĂƐƐƌŽŽŵͿ ĂŶĚ ǇŽƵƌ ǀŽŝĐĞ ǁĂƐ ŶŽƚ ŚĞĂƌĚ ůŽƵĚůǇ 
   ĞŶŽƵŐŚ ŽǀĞƌ ƚŚĞ ĚŝƐƚĂŶĐĞ
ͻ dŚĞƌĞ ǁĂƐ Ă ůŽƚ ŐŽŝŶŐ ŽŶ͕ ŵĂŬŝŶŐ ŝƚ ŚĂƌĚ ƚŽ ƉĂǇ 
   ĂƩĞŶƟŽŶ 
ͻ WĞŽƉůĞ ŝŶ Ă ŐƌŽƵƉ ǁĞƌĞ ƚĂůŬŝŶŐ Ăƚ ƚŚĞ ƐĂŵĞ ƟŵĞ 
   Žƌ ŝŶƚĞƌƌƵƉƚĞĚ ǇŽƵ ĂƐ ǇŽƵ ƐƉŽŬĞ

W�R^OE	>/^d�E/E' ͻ zŽƵ ǁĞƌĞ ǁŚŝƐƉĞƌŝŶŐ ĂŶĚ ƚŚĞ ƉĞƌƐŽŶ ĚŝĚŶ͛ƚ ŚĞĂƌ 
   ǁŚĂƚ ǇŽƵ ƐĂŝĚ
ͻ dŚĞ ƉĞƌƐŽŶ ǁĂƐ ƚŚŝŶŬŝŶŐ ĂďŽƵƚ ƐŽŵĞƚŚŝŶŐ ĞůƐĞ 
   ǁŚĞŶ ǇŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ
ͻ dŚĞ ƉĞƌƐŽŶ ǁĂƐ ĚŽŝŶŐ ƐŽŵĞƚŚŝŶŐ ĂŶĚ ĚŝĚŶ͛ƚ 
   ƌĞĂůŝǌĞ ǇŽƵ ǁĞƌĞ ƚĂůŬŝŶŐ ƚŽ ƚŚĞŵ
ͻ dŚĞ ƉĞƌƐŽŶ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ ǇŽƵ ǁĞƌĞ 
   ƚĂůŬŝŶŐ ĂďŽƵƚ ;ǁŽƌĚƐ ƵƐĞĚ ǁĞƌĞ ƵŶŬŶŽǁŶͿ

W�R^OE	;YOUͿ	d�></E' ͻ zŽƵ ŚĂǀĞ Ă ƋƵŝĞƚ ǀŽŝĐĞ͖ ƐŽŵĞ ƉĞŽƉůĞ ŚĂǀĞ Ă ŚĂƌĚ 
   ƟŵĞ ŚĞĂƌŝŶŐ Ăůů ŽĨ ǁŚĂƚ ǇŽƵ ƐĂǇ
ͻ ^ŽŵĞ ŽĨ ǇŽƵƌ ƐƉĞĞĐŚ ƐŽƵŶĚƐ ĂƌĞ ŶŽƚ ĐůĞĂƌ͕  
   ŵĂŬŝŶŐ ŝƚ ŚĂƌĚ ĨŽƌ ŽƚŚĞƌ ƉĞŽƉůĞ ƚŽ ƵŶĚĞƌƐƚĂŶĚ 
   ĞĂĐŚ ŽĨ ƚŚĞ ǁŽƌĚƐ ǇŽƵ ĂƌĞ ƐĂǇŝŶŐ
ͻ zŽƵ ǁĞƌĞ ƚŽŽ ĨĂƌ ĂǁĂǇ ǁŚĞŶ ǇŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ
   zŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ ďĞĨŽƌĞ ǇŽƵ ŐŽƚ ƚŚĞ ƉĞƌƐŽŶ Ɛ͛ 
   ĂƩĞŶƟŽŶ
ͻ zŽƵ ǁĞƌĞ ƚĂůŬŝŶŐ ƚŽŽ ĨĂƐƚ ĂŶĚ ƚŚĞ ƉĞƌƐŽŶ ĚŝĚŶ͛ƚ 
   ŚĞĂƌ Žƌ ƵŶĚĞƌƐƚĂŶĚ Ăůů ŽĨ ǁŚĂƚ ǇŽƵ ƐĂŝĚ
ͻ zŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ ĂŶĚ ƚŚĞŶ ƚƵƌŶĞĚ ǇŽƵƌ ŚĞĂĚ Žƌ 
   ǁĂůŬĞĚ ĂǁĂǇ ĨƌŽŵ ƚŚĞ ƉĞƌƐŽŶ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Possible-Reasons-Why-Someone-Does-Not-Understand-What-You-Say.pdf
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R�W�d/d/OE	^dR�d�'/�^

Repetition	strategies͗	^�Y	/d	�'�/E. �ĚĚ ŶŽ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ ƚŽ ǁŚĂƚ ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ 
�Ž ŶŽƚ ĐŚĂŶŐĞ ƚŚĞ ĨŽƌŵ ;ŐƌĂŵŵĂƌ͕  ƐǇŶƚĂǆͿ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘

/f	someone	does	not	understand	what	YOU	say͕	you	can	use	these	repetition	strategies͗
 ͻ zŽƵ ĐĂŶ ƌĞƉĞĂƚ ĞǆĂĐƚůǇ ǁŚĂƚ ǇŽƵ ĂůƌĞĂĚǇ ƐĂŝĚ͘ 
  Ž DĂǇďĞ ƚŚĞ ƉĞƌƐŽŶ ǁĂƐ ŶŽƚ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ǁŚĞŶ ǇŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ͘ DĂǇďĞ ƚŚĞ 
   ƉĞƌƐŽŶ ǁĂƐ ŶŽƚ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ǁŚĞŶ ǇŽƵ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ͘
 • zŽƵ ĐĂŶ ƌĞƉĞĂƚ ƉĂƌƚ Žƌ Ăůů ŽĨ ǁŚĂƚ ǇŽƵ ĂůƌĞĂĚǇ ƐĂŝĚ͕ ŽŶůǇ ŵŽƌĞ ƐůŽǁůǇ.
  Ž DĂǇďĞ ǇŽƵ ǁĞƌĞ ƚĂůŬŝŶŐ ƚŽŽ ƋƵŝĐŬůǇ͕  ĂŶĚ ŝƚ ǁĂƐ ŚĂƌĚ ƚŽ ŚĞĂƌ ĞǀĞƌǇ ǁŽƌĚ ǇŽƵ ƐĂŝĚ͘
 ͻ zŽƵ ĐĂŶ ƌĞƉĞĂƚ ƉĂƌƚ Žƌ Ăůů ŽĨ ǁŚĂƚ ǇŽƵ ĂůƌĞĂĚǇ ƐĂŝĚ͕ ŽŶůǇ ŵĂŬŝŶŐ ƐƵƌĞ ǇŽƵ ƐĂǇ ĞĂĐŚ ǁŽƌĚ 
  ĐůĞĂƌůǇ͘
  Ž DĂǇďĞ ǇŽƵ ǁĞƌĞ ůĞĂǀŝŶŐ Žī ƉĂƌƚƐ ŽĨ ǁŽƌĚƐ Žƌ ŶŽƚ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ƚŽ ŚŽǁ ĐůĞĂƌůǇ ǇŽƵ 
   ǁĞƌĞ ƐƉĞĂŬŝŶŐ͘
 ͻ zŽƵ ĐĂŶ ƌĞƉĞĂƚ ƉĂƌƚ Žƌ Ăůů ŽĨ ǁŚĂƚ ǇŽƵ ĂůƌĞĂĚǇ ƐĂŝĚ͕ ŽŶůǇ Ă ůŝƩůĞ ůŽƵĚĞƌ͘  
  Ž DĂǇďĞ ƚŚĞƌĞ ŝƐ ŶŽŝƐĞ ŝŶ ƚŚĞ ďĂĐŬŐƌŽƵŶĚ ŵĂŬŝŶŐ ŝƚ ŚĂƌĚ ĨŽƌ ĞǀĞƌǇŽŶĞ ƚŽ ŚĞĂƌ 
   ĞǀĞƌǇƚŚŝŶŐ ƚŚĂƚ ŝƐ ƐĂŝĚ͘
 ͻ zŽƵ ĐĂŶ ƌĞƉĞĂƚ ŽŶĞ Žƌ ƚǁŽ ŽĨ ƚŚĞ ŵŽƐƚ ŝŵƉŽƌƚĂŶƚ ǁŽƌĚƐ͘ �ŌĞƌ ƚŚŝƐ͕ ǇŽƵ ĐŽƵůĚ ĂůƐŽ ƌĞƉĞĂƚ 
  ĞǆĂĐƚůǇ ǁŚĂƚ ǇŽƵ ĮƌƐƚ ƐĂŝĚ͘
  Ž DĂǇďĞ ŝƚ ŝƐ ŶŽŝƐǇ͕  ǇŽƵ ǁĞƌĞ ŶŽƚ ƐƉĞĂŬŝŶŐ ĐůĞĂƌůǇ͕  Žƌ ƚŚĞ ůŝƐƚĞŶĞƌ ǁĂƐ ŶŽƚ ƉĂǇŝŶŐ 
   ĂƩĞŶƟŽŶ ǁŚĞŶ ǇŽƵ ƐƚĂƌƚĞĚ ƐƉĞĂŬŝŶŐ͘ �ǆĂĐƚ ƌĞƉĞƟƟŽŶ ŝƐ ƚŚĞ ŵŽƐƚ ƵƐĞĨƵů ŽĨ ƚŚĞ 
   ƌĞƉĞƟƟŽŶ ƐƚƌĂƚĞŐŝĞƐ͘
  o I saw some students playing at Wright Park. → Wright Park. I saw some students 
   playing there.

then	you	say	͞huh͟	or	͞what͕͟ 	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮc	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.

Strategies
pages

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/STRATEGIES-When-Student-is-Not-Understood.pdf


&�D/>/�Z/��d/KE W�Zd ϭ

Ϯϯ

R�s/^/OE	^dR�d�'/�^

Revision	strategies͗ ͗ �R��<	�OtE	tH�d	YOU	^�/�. �ĚĚ ŶŽ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ ƚŽ ǁŚĂƚ 
ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘  �ŚĂŶŐĞ ƚŚĞ ĨŽƌŵ ;ŐƌĂŵŵĂƌ͕  ƐǇŶƚĂǆ͕ ǁŽƌĚ ŽƌĚĞƌͿ KZ ƵƐĞ ĚŝīĞƌĞŶƚ ǁŽƌĚƐ ǁŝƚŚ 
ƚŚĞ ƐĂŵĞ ŵĞĂŶŝŶŐ͘ 

/f	someone	does	not	understand	what	YOU	say͕	you	can	use	these	revision	strategies͗

ͻ �ƌĞĂŬ ǁŚĂƚ ǇŽƵ ƐĂŝĚ ŝŶƚŽ ƚǁŽ ƐŚŽƌƚ ƐĞŶƚĞŶĐĞƐ͘
Ž dŚŝƐ ŝƐ ĂŶŽƚŚĞƌ ǁĂǇ ƚŽ ĞŵƉŚĂƐŝǌĞ ƚŚĞ ŝŵƉŽƌƚĂŶƚ ƉĂƌƚƐ ĂŶĚ ŵĂŬĞ ƚŚĞŵ ĞĂƐǇ ƚŽ 

ƵŶĚĞƌƐƚĂŶĚ͘
Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ͘ dŚĞǇ 

ǁĞƌĞ Ăƚ tƌŝŐŚƚ WĂƌŬ͘ 
ͻ hƐĞ ĚŝīĞƌĞŶƚ ǁŽƌĚƐ ƚŚĂƚ ŵĞĂŶ ƚŚĞ ƐĂŵĞ ƚŚŝŶŐ ;ĞĂƐŝĞƌ ƚŽ ƵŶĚĞƌƐƚĂŶĚ͕ ƐŝŵƉůĞƌ ǁŽƌĚƐͿ͘

Ž DĂǇďĞ ǇŽƵ ǁĞƌĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ďĞĐĂƵƐĞ ŽŶĞ ǁŽƌĚ ǁĂƐ ŵŝƐƐĞĚ ĨŽƌ ƐŽŵĞ ƌĞĂƐŽŶ͘
Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї / ƐĂǁ ƐŽŵĞ ŬŝĚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ 

WĂƌŬ͘
ͻ ^ĂǇ ƚŚĞ ƐĂŵĞ ƚŚŝŶŐ͕ ďƵƚ ƵƐĞ Ă ĚŝīĞƌĞŶƚ ǁŽƌĚ ŽƌĚĞƌ͘

Ž ^ŽŵĞƟŵĞƐ ŝĨ ǇŽƵ ĐŚĂŶŐĞ ƚŚĞ ǁŽƌĚ ŽƌĚĞƌ ƚŚĞ ƐĞĐŽŶĚ ƟŵĞ͕ ƉĞŽƉůĞ ƵŶĚĞƌƐƚĂŶĚ 
ƋƵŝĐŬůǇ͘

Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї tŚĞŶ / ǁĞŶƚ ďǇ tƌŝŐŚƚ WĂƌŬ / ƐĂǁ 
ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ͘ 

/f	you	take	part	of	what	you	heard	or	said	and	say	it	in	a	diīerent	way͕	you	are	using	a	revision	
strategy.	

then	you	say	͞huh͟	or	͞what͕͟ 	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮc	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.



^�Z/Wd ʹ Student Communication Repair & Practical Training

Ϯϰ

���/d/OE	^dR�d�'/�^

�ddition	strategies͗	���	dO	tH�d	YOU	^�/�	dO	�>�R/&Y	tH�d	YOU	�R�	d�></E'	��OUd	
�E�	'/s�	dH�	>/^d�E�R	dH�	E�����	/E&ORD�d/OE	dO	UE��R^d�E�	tH�d	YOU	D��E.	
�ĚĚ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ ƚŽ ǁŚĂƚ ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ �ĞĮŶĞ ǁŽƌĚƐ Žƌ ĐŽŶĐĞƉƚƐ KZ ƉƌŽǀŝĚĞ 
ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ ŝŶ ĂĚĚŝƟŽŶ ƚŽ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘

/f	someone	does	not	understand	what	YOU	say͕	you	can	use	these	addition	strategies͗

 ͻ �ĚĚ Ă ǁŽƌĚ Žƌ Ă ďŝƚ ŽĨ ŝŶĨŽƌŵĂƟŽŶ ĂůŽŶŐ ǁŝƚŚ ǁŚĂƚ ǇŽƵ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘
  Ž dŚŝƐ ǁĂǇ ǇŽƵ ĂƌĞ ŶŽƚ ũƵƐƚ ͚ƉĂƌƌŽƟŶŐ͛ ĂŶĚ ĂĚĚŝŶŐ Ă ǁŽƌĚ ŵĂǇ ŵĂŬĞ ǇŽƵƌ ŵĞƐƐĂŐĞ 
   ĞĂƐŝĞƌ ƚŽ ƵŶĚĞƌƐƚĂŶĚ͘
  Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŽŶ ƚŚĞ 
   ƐůŝĚĞ Ăƚ tƌŝŐŚƚ WĂƌŬ͘ 
 ͻ �ĞĮŶĞ ǁŚĂƚ ǇŽƵ ŵĞĂŶƚ ǁŚĞŶ ǇŽƵ ƐĂŝĚ ƉĂƌƚ ŽĨ ǇŽƵƌ ŵĞƐƐĂŐĞ͘
  Ž DĂǇďĞ ǇŽƵ ǁĞƌĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ďĞĐĂƵƐĞ ŽŶĞ ǁŽƌĚ Žƌ ĐŽŶĐĞƉƚ ǁĂƐ ŵŝƐƐĞĚ ĨŽƌ ƐŽŵĞ   
   ƌĞĂƐŽŶ͘
  Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї ^ŽŵĞ ŬŝĚƐ ǁĞƌĞ ƉůĂǇŝŶŐ ŽŶ ƚŚĞ ƐůŝĚĞ 
   ǁŚĞŶ / ǁĞŶƚ ƉĂƐƚ tƌŝŐŚƚ WĂƌŬ ƚŽĚĂǇ͘ 
 ͻ WƌŽǀŝĚĞ ƐŽŵĞ ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ǁŚĂƚ ǇŽƵ ƐĂŝĚ ƚŽ ŚĞůƉ ĞǆƉůĂŝŶ ǇŽƵƌ ŵĞƐƐĂŐĞ͘
  Ž DĂǇďĞ ǇŽƵ ǁĞƌĞ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ďĞĐĂƵƐĞ ŽŶĞ ǁŽƌĚ Žƌ ĐŽŶĐĞƉƚ ǁĂƐ ŵŝƐƐĞĚ ĨŽƌ ƐŽŵĞ 
   ƌĞĂƐŽŶ͘
  Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї zŽƵ ŬŶŽǁ tƌŝŐŚƚ WĂƌŬ͕ ŝŶ ƚŚĞ EŽƌƚŚ 
   ƉĂƌƚ ŽĨ ƚŽǁŶ͍ / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ƚŚĞƌĞ ƚŽĚĂǇ͘ 

/f	you	add	new	information	to	what	you	heard	or	said͕	you	are	using	an	addition	strategy.	

then	you	say	͞huh͟	or	͞what͟	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮc	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.



&�D/>/�Z/��d/KE W�Zd ϭ

Ϯϱ

EOEs�R��>	^dR�d�'/�^

Eonverbaů	strategies͗	���	�	D��E/E'&U>	'�^dUR�͕	DOd/OE͕	OR	^/'E	dO	'�d	YOUR	WO/Ed	
��RO^^. �ĂŶ ďĞ ƵƐĞĚ ĂůŽŶĞ Žƌ ŝŶ ĐŽŵďŝŶĂƟŽŶ ǁŝƚŚ ŽƚŚĞƌ ƐƚƌĂƚĞŐŝĞƐ͘ 

WƌŽǀŝĚĞ Žƌ ĞŵƉŚĂƐŝǌĞ ƚŚĞ ŝĚĞĂ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ǇŽƵ ǁĂŶƚ ƚŽ ďĞ ŬŶŽǁŶ͘

/f	someone	does	not	understand	what	YOU	say͕	you	can	use	nonverbaů	strategies͗

 ͻ �ĚĚ Ă ďŝƚ ŽĨ ǀŝƐƵĂů ŝŶĨŽƌŵĂƟŽŶ ĂůŽŶŐ ǁŝƚŚ ǁŚĂƚ ǇŽƵ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘
  Ž � ǀŝƐƵĂů ŵĂǇ ŵĂŬĞ ǇŽƵƌ ǀĞƌďĂů ŵĞƐƐĂŐĞ ĞĂƐŝĞƌ ƚŽ ƵŶĚĞƌƐƚĂŶĚ͘
  Ž / ƐĂǁ ƐŽŵĞ ƐƚƵĚĞŶƚƐ ƉůĂǇŝŶŐ ŝŶ tƌŝŐŚƚ WĂƌŬ͘ ї WŽŝŶƚ ƚŽ ŵĂƉ ŽĨ tƌŝŐŚƚ WĂƌŬ͕ ŵŝŵĞ 
   ŐŽŝŶŐ ĚŽǁŶ Ă ƐůŝĚĞ͕ ƐŝŐŶ Žƌ ǁƌŝƚĞ ŬĞǇ ŝŶĨŽƌŵĂƟŽŶ͗ ĮŶŐĞƌƐƉĞůů ƚŚĞ ǁŽƌĚƐ tƌŝŐŚƚ WĂƌŬ͖ 
   ĚƌĂǁ Ă ƐůŝĚĞ͖ ƐŝŐŶ ƐůŝĚĞ͕ ďĂƐĞďĂůů͕ ƐǁŝŶŐ͖ 

/f	you	add	visuaů	information	to	what	you	heard	or	said͕	you	are	using	a	nonverbaů	strategy.	

then	you	say	͞huh͟	or	͞what͟	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮc	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.



SCRIPT – Student Communication Repair & Practical Training

Ϯϲ

SCRIPT
^�R/Wd	Wracticaů	draining

��DOE^dR�d/OE	W�Rd	ϭ

that	to	do	when	someone	does	not	understand	what	YOU	said.	

�ĞŵŽŶƐƚƌĂƟŽŶ ǁŝůů ůŝŬĞůǇ ďĞ Ă ƐŚŽƌƚ ƉŚĂƐĞ ĂƐ ŝƚ ǁŝůů ŶŽƚ ƚĂŬĞ ŵŽƐƚ ƐƚƵĚĞŶƚƐ ǀĞƌǇ ůŽŶŐ ƚŽ ƵŶĚĞƌƐƚĂŶĚ 
ƚŚĂƚ ƚŚĞƌĞ ĂƌĞ ǀĂƌŝŽƵƐ ƌĞĂƐŽŶƐ ǁŚǇ Ă ƉĞƌƐŽŶ ŵĂǇ ŚĂǀĞ ŵŝƐƐĞĚ Žƌ ŵŝƐƵŶĚĞƌƐƚŽŽĚ ǁŚĂƚ ƚŚĞǇ ƐĂŝĚ͕ ĂŶĚ 
ƚŚĂƚ ƚŚĞƌĞ ĂƌĞ Ă ĨĞǁ ƐƚƌĂƚĞŐŝĞƐ ƚŚĞǇ ĐĂŶ ƵƐĞ ƚŽ ŚĞůƉ ƚŚĞ ůŝƐƚĞŶĞƌ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞŝƌ ŵĞƐƐĂŐĞ͘ 

dŚĞ ƌĞĐŽŵŵĞŶĚĞĚ ŵĞƚŚŽĚ ĨŽƌ ĚĞŵŽŶƐƚƌĂƟŽŶ ĂŶĚ ŝŶŝƟĂů ƚĞĂĐŚŝŶŐ ŝƐ ŝŶ Ă ŐĂŵĞ ĨŽƌŵĂƚ͘ dŚĞ Hear It, 
Fix It (HIFI) ŐĂŵĞ͕ ďǇ 'Ăŝů tƌŝŐŚƚ͕ ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ǁŝƚŚ ƚŚĞ ^�Z/Wd ϮŶĚ �ĚŝƟŽŶ ĨŽƌ ƚŚŝƐ ƉƵƌƉŽƐĞ͘ 
�ůƚĞƌŶĂƚĞ ƐŝŵŝůĂƌ ƉĂŝƌ ǁŽƌĚƐ ĂŶĚ ĚŝƌĞĐƟŽŶƐ ŐĂŵĞ ĐĂƌĚƐ ĂƌĞ ƉƌŽǀŝĚĞĚ ƚŽ ĂůůŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƉƌŽĚƵĐĞ 
ƵŶĐůĞĂƌ ƐƚĂƚĞŵĞŶƚƐ ƚŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ƚŚĞŶ ĚĞŵŽŶƐƚƌĂƚĞ ŚŽǁ ƚŽ ƌĞƉĂŝƌ͘   KƚŚĞƌ ĚŝƌĞĐƟŽŶ 
ĨŽůůŽǁŝŶŐ ŐĂŵĞƐ ĂŶĚ ƚĂƐŬƐ ĐĂŶ ĂůƐŽ ďĞ ĂĚĂƉƚĞĚ ƚŽ ŝŵƉŽƐĞ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ͕ ĂŶĚ ƚŚĞŶ 
ŵŽĚĞů ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ 

How	to	Wůay	HIFI	in	the	�emonstration	phase.	

ϭ͘ WƌŝŶƚ ŽƵƚ ŐĂŵĞ ďŽĂƌĚƐ͕ ŐĂŵĞ ĐĂƌĚ ƐŚĂƉĞƐ͕ ĂŶĚ ƐŝŵŝůĂƌ ƉĂŝƌ ƉŚŽƚŽƐ ĨƌŽŵ ƚŚĞ ,/&/ ĚŝŐŝƚĂů   
 ŐĂŵĞ ŵĂƚĞƌŝĂůƐ͘ �Ƶƚ ƵƉ ƚŚĞ ĐĂƌĚƐ ŝŶƚŽ ƐĞƉĂƌĂƚĞ ƉŝĞĐĞƐ͘

Ϯ͘ WƌŝŶƚ ŽƵƚ ƚŚĞ ĂůƚĞƌŶĂƟǀĞ ŐĂŵĞ ĐĂƌĚ ĚŝƌĞĐƟŽŶƐ ĂŶĚ ƐŝŵŝůĂƌ ƉĂŝƌƐ ƚŚĂƚ ŚĂǀĞ ďĞĞŶ ĐƌĞĂƚĞĚ   
 ƚŽ ĨĂĐŝůŝƚĂƚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ƌĞƉƌĞƐĞŶƟŶŐ ƐŝƚƵĂƟŽŶƐ ŝŶ ǁŚŝĐŚ ƚŚĞ ƐƉĞĂŬĞƌ ŝƐ   
 ŵŝƐƵŶĚĞƌƐƚŽŽĚ͘ �Ƶƚ ƵƉ ƚŚĞ ĐĂƌĚƐ ŝŶƚŽ ƐĞƉĂƌĂƚĞ ƉŝĞĐĞƐ͘ 

ϯ͘ WƌŝŶƚ ŽƵƚ ƚŚĞ dŽŽ &ĂƐƚͬdŽŽ YƵŝĞƚ ƌĞŵŝŶĚĞƌƐ ƉĂŐĞ͘ WƌŽǀŝĚĞ ŽŶĞ ĚŝĐĞ ĐƵďĞ͘ dŚĞ ƉĂŐĞ ĐĂŶ   
 ďĞ ƵƐĞĚ ƚŽ ƌĞŵŝŶĚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ŝŶĐůƵĚĞ ŽŶĞ ŽĨ ƚŚĞƐĞ ŝƐƐƵĞƐ ǁŚĞŶ ŐŝǀŝŶŐ ĚŝƌĞĐƟŽŶƐ͘    
 �ůƚĞƌŶĂƚĞůǇ͕  ƚŚĞ ƌŽůů ŽĨ ƚŚĞ ĚŝĞ ĐĂŶ ĨŽƌ ĂŶǇ ĞǀĞŶ ŶƵŵďĞƌ ĐĂŶ ŝŶĚŝĐĂƚĞ ƵƐĞ ŽĨ dŽŽ &ĂƐƚ͕ ĂŶĚ   
 ĂŶǇ ŽĚĚ ŶƵŵďĞƌ dŽŽ YƵŝĞƚ͘ �ŶŽƚŚĞƌ ĂůƚĞƌŶĂƚĞ ǁŽƵůĚ ďĞ ƌŽůůŝŶŐ ϭͲϮ ĨŽƌ dŽŽ YƵŝĞƚ͕ ϯͲϰ ĨŽƌ   
 dŽŽ &ĂƐƚ͕ ĂŶĚ ϱͲϲ ĨŽƌ ƉƌŽǀŝĚŝŶŐ Ă ĐůĞĂƌ ĚŝƌĞĐƟŽŶ͕ ŶĞŝƚŚĞƌ ƚŽŽ ĨĂƐƚ Žƌ ƚŽŽ ƋƵŝĞƚ͘ 

ϰ͘ dŚĞ ƚĂƐŬ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ƚŽ ŐŝǀĞ ĚŝƌĞĐƟŽŶƐ ƚŽ ƚŚĞ ƚĞĂĐŚĞƌ ƚŽ ĨŽůůŽǁ͘ dŚĞ ĚŝƌĞĐƟŽŶƐ    
 ĐŽƵůĚ ďĞ ĐůĞĂƌ Žƌ ƵŶĐůĞĂƌ͘  dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŵŽĚĞůƐ ĂŶ ĂƉƉƌŽƉƌŝĂƚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ   
 ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ͘  dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŵƵƐƚ ĚĞƚĞƌŵŝŶĞ ƚŚĞ ƐĞƚ ƐŝǌĞ ŽĨ ĚŝƌĞĐƟŽŶƐ ƚŚĂƚ ŝƐ    
 ĂƉƉƌŽƉƌŝĂƚĞ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĚĞǀĞůŽƉŵĞŶƚĂů ůĞǀĞů ĂŶĚ ƚŚĞ ŐŽĂů͘ 



��DKE^dZ�d/KE W�Zd ϭ

Ϯϳ

ϱ͘ ZĞǀŝĞǁ Wossibůe	Reasons	^omeone	Day	Eot	Understand	that	You	^ay ďĞĨŽƌĞ
ƐƚĂƌƚŝŶŐ ƚŚĞ ŐĂŵĞ͘  ,ĂǀĞ ƚŚĞ ƉĂŐĞƐ ƚŚĂƚ ĚĞƐĐƌŝďĞ ZĞƉĞƚŝƚŝŽŶ͕ ZĞǀŝƐŝŽŶ͕ �ĚĚŝƚŝŽŶ͕ ĂŶĚ
EŽŶǀĞƌďĂů ĐŽŵŵƵŶŝĐĂƚŝŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĂǀĂŝůĂďůĞ ĂƐ Ă ƌĞŵŝŶĚĞƌ ŽĨ ƚŚĞ ƐŬŝůů ďĞŝŶŐ
ƉƌĂĐƚŝĐĞĚ͘

ϲ͘ ^h''�^d�� KZ��Z K& W>�z
Ă͘ Repetition	^trategy	�emonstration͗ ,ĂǀĞ ƚŚĞ ƉĂŐĞ ƚŚĂƚ ĚĞƐĐƌŝďĞƐ ZĞƉĞƚŝƚŝŽŶ

ĐŽŵŵƵŶŝĐĂƚŝŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĂǀĂŝůĂďůĞ ĂƐ Ă ƌĞŵŝŶĚĞƌ ŽĨ ƚŚĞ ƐŬŝůů ďĞŝŶŐ
ƉƌĂĐƚŝĐĞĚ͘ WůĂǇ ƚŚĞ cůassroom	noise	fiůe Ăƚ Ă ůŽǁ ůĞǀĞů͘ hƐĞ ƚŚĞ ƌĞŐƵůĂƌ ,/&/
ŵŝŶŝŵĂů ƐŽƵŶĚ ƉĂŝƌ ŐĂŵĞ ĐĂƌĚƐ ;ŝŵĂŐĞ ŽĨ ŚĂƚ͕ ĨĂŶ͕ ĞƚĐ͘Ϳ͘ dƵƌŶ ƚŚĞŵ ƵƉƐŝĚĞ ĚŽǁŶ
ŶĞǆƚ ƚŽ ƚŚĞ ŐĂŵĞ ďŽĂƌĚ ƚŚĂƚ ƐŚŽǁƐ ƚŚĞ ŵŝŶŝŵĂů ƐŽƵŶĚ ƉĂŝƌ ŝŵĂŐĞƐ͘ WƵƚ ƚŚĞ ƉĂŐĞ
ǁŝƚŚ ƚŚĞ ͞ƉƌŽďůĞŵƐ͟ ĚŝĐĞ ŐƵŝĚĞ ŽŶ ƚŚĞ ƚĂďůĞ ;ƚŽŽ ĨĂƐƚ͕ ƚŽŽ ƋƵŝĞƚ͕ ŶŽ ƉƌŽďůĞŵͿ͘
/ŶƐƚƌƵĐƚ ƚŚĞ ƐƚƵĚĞŶƚ͗ ͞/Ŷ ƚŚŝƐ ŐĂŵĞ ǇŽƵ ŐĞƚ ƚŽ ďĞ ƚŚĞ ƚĞĂĐŚĞƌ͘  zŽƵ ǁŝůů ƉŝĐŬ ƵƉ ŽŶĞ
ŽĨ ƚŚĞ ŐĂŵĞ ĐĂƌĚƐ ;ƐƋƵĂƌĞƐ ŝŶ ƚŚĞ ŵŝĚĚůĞ ŽĨ ƚŚĞ ƚĂďůĞͿ͖ ĚŽŶ͛ƚ ƐŚŽǁ ŝƚ ƚŽ ŵĞ͘ KŶĐĞ
ǇŽƵ ŚĂǀĞ ƚŚĞ ĐĂƌĚ͕ ƉŝĐŬ ŽŶĞ ŽĨ ƚŚĞ ƚŚƌĞĞ ĐŝƌĐůĞƐ ;ƚŽŽ ĨĂƐƚ͕ ƚŽŽ ƋƵŝĞƚ͕ ŶŽ ƉƌŽďůĞŵͿ
ďǇ ƌŽůůŝŶŐ ƚŚĞ ĚŝĞ ;ĚĞƐĐƌŝďĞ ŶƵŵďĞƌ ĐŽƌƌĞůĂƚŝŽŶ ƚŽ ĐŝƌĐůĞƐͿ Žƌ ďǇ ƐŝůĞŶƚůǇ ĐŚŽŽƐŝŶŐ
ŽŶĞ͘ dĞůů ŵĞ ƚŽ ͞ƚŽƵĐŚ ƚŚĞ ͺͺͺͺͺͺ͘͟  zŽƵ ĐĂŶ ƐĂǇ ŝƚ ĨĂƐƚ͕ ƋƵŝĞƚ͕ Žƌ ŝŶ ǇŽƵƌ ƌĞŐƵůĂƌ
ǀŽŝĐĞ͘  /Ĩ / ŚĂǀĞ Ă ŚĂƌĚ ƚŝŵĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǇŽƵ͕ / ǁŝůů ĂƐŬ ǇŽƵ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ǇŽƵ
ƐĂŝĚ ƵƐŝŶŐ ŽƵƌ ƌĞƉĞƚŝƚŝŽŶ ƐƚƌĂƚĞŐŝĞƐ͘ ^ŝŶĐĞ ǁĞ ĂƌĞ ũƵƐƚ ƐƚĂƌƚŝŶŐ ƚŽ ƉƌĂĐƚŝĐĞ ƚŚŝƐ͕ /
ǁŝůů ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ ǇŽƵ ĂŶĚ ĂŶƐǁĞƌ ƚŚĞ ĨŝƌƐƚ ĨĞǁ ƚŝŵĞƐ͘ dŚĞŶ ǁĞ ĐĂŶ ƚĂŬĞ ƚƵƌŶƐ͕
ĞĂĐŚ ƉŝĐŬŝŶŐ ĐĂƌĚƐ ĂŶĚ ŐŝǀŝŶŐ ĞĂĐŚ ŽƚŚĞƌ ĚŝƌĞĐƚŝŽŶƐ͘͟

ď͘ Revision	and	�ddition	^trategy	�emonstration. WůĂĐĞ Ă ƐƵŝƚĂďůĞ ŶƵŵďĞƌ ŽĨ ƐŚĂƉĞ
ĐĂƌĚƐ ;ƐƋƵĂƌĞ͕ ƚƌŝĂŶŐůĞ͕ ĞƚĐ͘Ϳ ĨĂĐĞ ƵƉ ŝŶ ƚŚĞ ŵŝĚĚůĞ ŽĨ ƚŚĞ ƚĂďůĞ͘ &ĞǁĞƌ ĐĂƌĚƐ ǁŝůů
ďĞ ƵƐĞĚ ǁŝƚŚ ǇŽƵŶŐĞƌ ĐŚŝůĚƌĞŶ͖ ŵŽƌĞ ĨŽƌ ŽůĚĞƌ ƐƚƵĚĞŶƚƐ͘ ^ƚĂƌƚ ǁŝƚŚ Ă ƐĞƚ ŽĨ ϲ
ŽĨ ƚŚĞ ĚŝƌĞĐƚŝŽŶƐ ĐĂƌĚƐ ĂŶĚ ƚŚĞ ŵĂƚĐŚŝŶŐ ĂůƚĞƌŶĂƚĞ ϲ ĚŝƌĞĐƚŝŽŶƐ ĐĂƌĚƐ ;ďĞƐŝĚĞͬ
ŵĞŶŝĚĞ͕ ĂďŽǀĞͬŵƵǀ͕ ĞƚĐ͘Ϳ͘ WůĂĐĞ Ăůů ϭϮ ĐĂƌĚƐ ŵŝǆĞĚ ƵƉ͕ ĨĂĐĞ ĚŽǁŶ ŽŶ ƚŚĞ ƚĂďůĞ͘
WůĂĐĞ ƚŚĞ ŐĂŵĞ ďŽĂƌĚ ƚŚĂƚ ŽŶůǇ ƐŚŽǁƐ ĐŽůŽƌĞĚ ƐƋƵĂƌĞƐ ĨĂĐĞ ƵƉ ŽŶ ƚŚĞ ƚĂďůĞ͘
dŽ ďĞŐŝŶ͕ ŽŶůǇ ŚĂǀĞ ƚŚĞ ƚŽƉ ϲ ĐŽůŽƌƐ ƐŚŽǁŝŶŐ͘ /ŶƐƚƌƵĐƚ ƚŚĞ ƐƚƵĚĞŶƚ͗ tĞ ǁŝůů ďĞ
ƉƌĂĐƚŝĐŝŶŐ ŽƵƌ ĐŽŵŵƵŶŝĐĂƚŝŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ďǇ ƉůĂǇŝŶŐ Ă ĨŽůůŽǁŝŶŐ ĚŝƌĞĐƚŝŽŶƐ
ŐĂŵĞ͘ ZĞŵĞŵďĞƌ͕  ƚŚĞƌĞ ĂƌĞ ŵĂŶǇ ƌĞĂƐŽŶƐ ǁŚǇ ƐŽŵĞŽŶĞ ĐĂŶ ŚĂǀĞ Ă ŚĂƌĚ ƚŝŵĞ
ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǇŽƵ͘ dŚŝƐ ŐĂŵĞ ǁŝůů ŚĞůƉ ƵƐ ƚŽ ƉƌĂĐƚŝĐĞ ǁŚĂƚ ƚŽ ĚŽ ǁŚĞŶ ƐŽŵĞŽŶĞ
ĚŽĞƐŶ͛ƚ ĐůĞĂƌůǇ ŚĞĂƌ ǁŚĂƚ ǇŽƵ ƐĂǇ͘ / ǁŝůů ĂƐŬ ǇŽƵ ƚŽ ƉƵƚ Ă ƐŚĂƉĞ ;ƉŽŝŶƚ ƚŽ Ă ƐŚĂƉĞͿ
ŽŶ ŽŶĞ ŽĨ ƚŚĞƐĞ ĐŽůŽƌƐ ;ƉŽŝŶƚ ƚŽ Ă ĐŽůŽƌͿ͘ ^ŽŵĞ ŽĨ ƚŚĞ ĚŝƌĞĐƚŝŽŶƐ ǁŝůů ďĞ ĞĂƐǇ ƚŽ
ĨŽůůŽǁ͕ ŽƚŚĞƌ ŽŶĞƐ ǁŝůů ƐĞĞŵ ƚŽ ŚĂǀĞ ƐŽŵĞ ĐƌĂǌǇ ǁŽƌĚƐ ŝŶ ƚŚĞŵ͘ /Ĩ ǇŽƵ ĐĂŶŶŽƚ
ĨŽůůŽǁ ƚŚĞ ĚŝƌĞĐƚŝŽŶ͕ ǇŽƵ ŶĞĞĚ ƚŽ ĂƐŬ ŵĞ ĨŽƌ ĐůĂƌŝĨŝĐĂƚŝŽŶ͘ zŽƵ ĐĂŶ ƐĂǇ ƐŽŵĞƚŚŝŶŐ
ůŝŬĞ ͞/ ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͟ Žƌ ͞�ĂŶ ǇŽƵ ƌĞƉĞĂƚ ƚŚĂƚ͍͘͟  / ǁŝůů ƐŚŽǁ ǇŽƵ ŚŽǁ ǁĞ ĐĂŶ
ƵƐĞ ŽƵƌ ZĞǀŝƐŝŽŶ ĐŽŵŵƵŶŝĐĂƚŝŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ �ĨƚĞƌ ǁĞ ĚŽ ƚŚŝƐ ĨŽƌ Ă ǁŚŝůĞ ǁĞ
ĐĂŶ ƚĂŬĞ ƚƵƌŶƐ ŐŝǀŝŶŐ ĞĂĐŚ ŽƚŚĞƌ ĚŝƌĞĐƚŝŽŶƐ͘͟    ZĞƉĞĂƚ ƚŚŝƐ ƉůĂǇ͕ ĚĞŵŽŶƐƚƌĂƚŝŶŐ ƵƐĞ
ŽĨ �ĚĚŝƚŝŽŶ ƐƚƌĂƚĞŐŝĞƐ͘

Đ͘ �ůů	^trategy	�emonstrations. �ŚŽŽƐĞ ǁŚŝĐŚ ƐƚƌĂƚĞŐǇ ƚŽ ĨŽĐƵƐ ŽŶ͖ ĞǀĞŶƚƵĂůůǇ ĚŽ Ăůů͘
ŝ͘ hƐĞ ƚŚĞ ŵŝŶŝŵĂů ƐŽƵŶĚ ƉĂŝƌƐ ĐĂƌĚƐ ĂŶĚ ƚŚĞŝƌ ĂůƚĞƌŶĂƚĞƐ ĂŶĚ ƚŚĞ ƉĂŐĞ ǁŝƚŚ dŽŽ

&ĂƐƚ͕ dŽŽ ^ůŽǁ͕ EŽ WƌŽďůĞŵ͘
ŝŝ͘ hƐĞ ƚŚĞ ĚŝƌĞĐƚŝŽŶ ĐĂƌĚƐ ĂŶĚ ƚŚĞŝƌ ĂůƚĞƌŶĂƚĞƐ ĂŶĚ ƚŚĞ ŵŝŶŝŵĂů ƐŽƵŶĚ ƉĂŝƌƐ ĂŶĚ

ƚŚĞŝƌ ĂůƚĞƌŶĂƚĞƐ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2011/08/ClassroomNoise_10min.mp3


SCRIPT – Student Communication Repair & Practical Training

Ϯϴ

Warts	of	the	Hear	/t͕	&iǆ	/t	'ame
Ϯ	'ame	�oards͕	^hape	'ame	�ards͕	�irection	'ame	�ards͕	^imiůar	Wairs	/mages	
^imiůar	Wairs	tords	to	describe	the	images.				

dhis	game	is	not	͚freeware͛	and	is	ůicensed	for	use	onůy	by	the	purchaser	of	the	^�R/Wd	Ϯnd	�d.

	
  

	
  

	
  

	
  

	
  

Hear It, Fix It
Game
HERE

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Hear-It-Fix-It-Game.zip


��DKE^dZ�d/KE W�Zd ϭ

Ϯϵ

�ůternate	Warts	of	H/&/	to	Wroduce	�ommunication	�reakdowns

dhis	game	is	not	͚freeware͛	and	is	ůicensed	for	use	onůy	by	the	purchaser	of	the	^�R/Wd	Ϯnd	�d.

�ůƚĞƌŶĂƚĞ ĚŝƌĞĐƟŽŶƐ ŐĂŵĞ ĐĂƌĚƐ͕ ĂůƚĞƌŶĂƚĞ ƐŝŵŝůĂƌ ƉĂŝƌƐ ŐĂŵĞ ĐĂƌĚƐ͕ ͞ƉƌŽďůĞŵƐ͟ ĚŝĐĞ ŐƵŝĚĞ͘
Alternate

Hear It, Fix It
game cards

Too Fast/Too 
Quiet

	
  

	
  

	
  

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Alterate-Directions-Game-Cards.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Too-Fast_Too-Quiet_No-Problem-Cues.pdf


SCRIPT – Student Communication Repair & Practical Training

ϯϬ

^�R/Wd	Wracticaů	draining

^W��/&/�	WR��d/��	W�Rd	ϭ

dŚŝƐ ŝƐ ƚŚĞ ƐƚĂŐĞ ǁŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ŵŽǀĞƐ ĨƌŽŵ ůĞĂƌŶŝŶŐ ƚŚĞ ϭϯ ƐƚƌĂƚĞŐŝĞƐ ƚŽ ŝĚĞŶƟĨǇŝŶŐ ǁŚŝĐŚ 
ƐƚƌĂƚĞŐŝĞƐ ŚĞ ŝƐ ŵŽƐƚ ůŝŬĞůǇ ƚŽ ƵƐĞ ĂŶĚ ǁŚǇ ƐŽŵĞ ƐƚƌĂƚĞŐŝĞƐ ǁŽƌŬ ďĞƩĞƌ ƚŚĂŶ ŽƚŚĞƌƐ͘ KŶĐĞ ƚŚĞ 
ƐƚƵĚĞŶƚ ŝƐ ƌĞůĂƟǀĞůǇ ĨĂŵŝůŝĂƌ ĂŶĚ ĐŽŵĨŽƌƚĂďůĞ ǁŝƚŚ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͕ ƚŚĞ ,ĞĂƌ 
/ƚ͕ &ŝǆ /ƚ ŐĂŵĞ͕ ƚŚĞ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^Ŭŝůů tŚĞĞů 'ĂŵĞ͕ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐǇ 
�ĂƌĚƐ Žƌ ŽƚŚĞƌ ŵĞƚŚŽĚƐ ƚŚĂƚ ĨŽůůŽǁ ƐŚŽƵůĚ ďĞ ƵƐĞĚ ƚŽ ƌĂŶĚŽŵůǇ ƐĞůĞĐƚ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ǁŝůů ďĞ 
ƉƌĂĐƟĐĞĚ͘

Dethods	for	Wroviding	Wractice	of	^trategies

ͻ Hear It, Fix It ŐĂŵĞ ĐĂŶ ďĞ ƵƐĞĚ ĞǆƚĞŶƐŝǀĞůǇ ƚŽ ƉƌŽǀŝĚĞ ƉƌĂĐƟĐĞ ŽĨ ƐƉĞĐŝĮĐ ƐƚƌĂƚĞŐŝĞƐ͘ dhis	
	 game	is	not	͚freeware͛	and	is	ůicensed	for	use	onůy	by	the	purchaser	of	the	^�R/Wd	Ϯnd	�d.
ͻ Wractice	�ach	^trategy ǁŽƌŬƐŚĞĞƚ ƉƌŽǀŝĚĞƐ ĂŶ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ƌĞǀŝĞǁ Ăůů ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ 
 ƉƌĂĐƟĐĞ ŚŽǁ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ĐĂŶ ĞĂĐŚ ďĞ ƵƐĞĚ ƚŽ ƌĞƐƉŽŶĚ ƚŽ ƚŚĞ ƐŝŵƉůĞ ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ͘ 
ͻ	 /nitiaůůy͕	the	�ommunication	Repair	^kiůů	theeů	'ame	or	�ommunication	Repair	^trategy	

	 �ards ĐĂŶ ďĞ ƵƐĞĚ ƚŽ ƌĂŶĚŽŵůǇ ƐĞůĞĐƚ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ͘  dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ĞŝƚŚĞƌ ;ĂͿ 
 ƌĞƋƵŝƌĞ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƵƐĞ ƚŚĞ ƐĞůĞĐƚĞĚ ƐƚƌĂƚĞŐǇ Žƌ ;ďͿ ĨŽůůŽǁŝŶŐ ƵƐĞ ŽĨ ƚŚĞ ƐƚƌĂƚĞŐǇ ƚŚĞ ƐƚƵĚĞŶƚ 
 ǁŽƵůĚ ƐƚĂƚĞ ǁŚĞƚŚĞƌ ŝƚ ǁŽƵůĚ ďĞ ƚŚĞ ŵŽƐƚ ŚĞůƉĨƵů ƐƚƌĂƚĞŐǇ ƚŽ ƵƐĞ ;ĚŝĚ ŝƚ ŚĞůƉ Śŝŵ ƵŶĚĞƌƐƚĂŶĚ 
 ƚŚĞ ǁŽƌĚ;ƐͿ ŚĞ ǁĂƐ ŵŝƐƐŝŶŐ͍Ϳ͘ 

ͻ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂŶĚ ƐƚƵĚĞŶƚ ƐŚŽƵůĚ ĚŝƐĐƵƐƐ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ƉƌĞĨĞƌƐ ƚŽ ƵƐĞ͘ 
ͻ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƐŚŽƵůĚ ĂůƐŽ ŝŶƚƌŽĚƵĐĞ ƚŚĞ ĐŽŶĐĞƉƚ ŽĨ ŚŽǁ ƐĞůĨͲĂĚǀŽĐĂĐǇ ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ 

ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĐĂŶ ďĞ ƵƐĞĚ ƚŽŐĞƚŚĞƌ ƚŽ ĂĚĚƌĞƐƐ ĐŚĂůůĞŶŐŝŶŐ ůŝƐƚĞŶŝŶŐ 
ƐŝƚƵĂƟŽŶƐ ŝŶ ƚŚĞ ĐŽŵŵƵŶŝƚǇ͕  at	home	and	at	schooů.	 

ͻ �ŌĞƌ ƐƉĞĐŝĮĐ ƐƚƌĂƚĞŐǇ ƚƌĂŝŶŝŶŐ͕ ƉƌĂĐƟĐĞ ƐŚŽƵůĚ ĂĚǀĂŶĐĞ ƚŽ ƵƐŝŶŐ ƐƚƌĂƚĞŐŝĞƐ ƐƉŽŶƚĂŶĞŽƵƐůǇ ŝŶ 
ĐŽŶƚƌŽůůĞĚ ůŝƐƚĞŶŝŶŐ ƐŝƚƵĂƟŽŶƐ͘



^W��/&/� WZ��d/�� W�Zd ϭ

ϯϭ

WR��d/��	���H	^dR�d�'Y

ͻ Repetition	strategies͗ ^�Y	/d	�'�/E. �ĚĚ ŶŽ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ ƚŽ ǁŚĂƚ ǁĂƐ 
ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ zŽƵ ĐĂŶ ƐĂǇ ŝƚ ůŽƵĚĞƌ͕  ĐůĞĂƌĞƌ͕  ŵŽƌĞ ƐůŽǁůǇ Žƌ ĞŵƉŚĂƐŝǌĞ Ă ŬĞǇ ǁŽƌĚ ďǇ 
ƐĂǇŝŶŐ ũƵƐƚ ƚŚĂƚ ǁŽƌĚ ŵŽƌĞ ůŽƵĚůǇ͘ �Ž ŶŽƚ ĐŚĂŶŐĞ ƚŚĞ ĨŽƌŵ ;ŐƌĂŵŵĂƌ͕  ƐǇŶƚĂǆͿ ŽĨ ǁŚĂƚ 
ǁĂƐ ƐĂŝĚ͘

ͻ Revision	strategies͗	�R��<	�OtE	tH�d	YOU	^�/�. �ĚĚ ŶŽ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ 
ƚŽ ǁŚĂƚ ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘  �ŚĂŶŐĞ ƚŚĞ ĨŽƌŵ ;ŐƌĂŵŵĂƌ͕  ƐǇŶƚĂǆ͕ ǁŽƌĚ ŽƌĚĞƌͿ KZ ƵƐĞ 
ĚŝīĞƌĞŶƚ ǁŽƌĚƐ ǁŝƚŚ ƚŚĞ ƐĂŵĞ ŵĞĂŶŝŶŐ͘ hƐĞĚ ŵĂŝŶůǇ ǁŚĞŶ ƐŽŵĞŽŶĞ ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ 
ǁŚĂƚ zKh ƐĂŝĚ͘

ͻ �ddition	strategies͗ �>�R/&Y	tH�d	YOU	D��E. �ĚĚ ŝŶĨŽƌŵĂƟŽŶ Žƌ ŵĞĂŶŝŶŐ ƚŽ ǁŚĂƚ ǁĂƐ 
ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ �ĞĮŶĞ ǁŽƌĚƐ͕ ĐŽŶĐĞƉƚƐ KZ ĂĚĚ ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘

ͻ Eonverbaů	strategies͗ ���	DOd/OE	dO	'�d	YOUR	WO/Ed	��RO^^. �ĂŶ ďĞ ƵƐĞĚ ĂůŽŶĞ Žƌ ŝŶ 
ĐŽŵďŝŶĂƟŽŶ ǁŝƚŚ ŽƚŚĞƌ ƐƚƌĂƚĞŐŝĞƐ͘ �ŵƉŚĂƐŝǌĞ ƚŚĞ ŝĚĞĂ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ǇŽƵ ǁĂŶƚ ƚŽ ďĞ ŬŶŽǁŶ͘

�ǆampůe	messages͗ You	said	this	and	the	other	person	doesn͛t	understand	
you.	Use	the	diīerent	strategies	to	repeat	or	cůarify.

�ǆĐƵƐĞ ŵĞ͕ ĐĂŶ ǇŽƵ ƉůĞĂƐĞ ƚĞůů ŵĞ ǁŚĞƌĞ 
ƚŚĞ ƌĞƐƚƌŽŽŵ ŝƐ͍
/͛ŵ ƚƌǇŝŶŐ ƚŽ ĮŶĚ ŵǇ ƐŽĐŝĂů ƐƚƵĚŝĞƐ 
ŚŽŵĞǁŽƌŬ͘ tŚĂƚ ĚŝĚ ŝƚ ůŽŽŬ ůŝŬĞ͍
dŚĞƌĞ ŝƐ Ă ďĂƐĞďĂůů ŐĂŵĞ Ăƚ EŽƌƚŚƐŝĚĞ 
WĂƌŬ͘ �Ž / ƚƵƌŶ Ăƚ ƚŚĞ ŶĞǆƚ ƐƚƌĞĞƚ͍
/ ǁŽƵůĚ ůŝŬĞ Ă ĐŚŽĐŽůĂƚĞ Ɛǁŝƌů ŵŝůŬƐŚĂŬĞ 
ƉůĞĂƐĞ͘
tĞ ƐŚŽƵůĚ ƚƵƌŶ ƚŽ ƉĂŐĞ Ϯϯϱ ŝŶ ŽƵƌ 
�ŶŐůŝƐŚ ďŽŽŬƐ͕ ƌŝŐŚƚ͍
/͛ŵ ůŽŽŬŝŶŐ ĨŽƌ Ă ďůĂĐŬ ŵŝƩĞŶ͘ ,ĂǀĞ ǇŽƵ 
ƐĞĞŶ ŝƚ͍
/͛ǀĞ ůŽƐƚ Ă ďƌŽǁŶ ĚŽŐ͘ ,Ğ ŚĂƐ Ă ƌĞĚ ĐŽůůĂƌ 
ŽŶ͘ ,ĂǀĞ ǇŽƵ ƐĞĞŶ Śŝŵ͍
/ƚ ŝƐ ƌĂŝŶŝŶŐ ŽƵƚƐŝĚĞ͘ �Ž ǇŽƵ ŚĂǀĞ ĂŶ 
ƵŵďƌĞůůĂ Žƌ Ă ŚŽŽĚ͍
/͛ŵ ŐŽŝŶŐ ĐĂŵƉŝŶŐ ƚŚŝƐ ǁĞĞŬĞŶĚ Ăƚ ƚŚĞ 
EĂƟŽŶĂů &ŽƌĞƐƚ͘
/ ĨĞĞů ŝůů ʹ ŚĞůƉ͕ /͛ŵ ŐŽŝŶŐ ƚŽ ďĞ ƐŝĐŬ͊
�Ž ǇŽƵ ǁĂŶƚ ƚŽ ƉůĂǇ ƐŽĐĐĞƌ ŽǀĞƌ ƌĞĐĞƐƐ͍
DŽŵ͕ ǁŚĂƚ ƟŵĞ ĂƌĞ ǁĞ ŐŽŝŶŐ ƚŽ 
'ƌĂŶĚŵĂ Ɛ͛ ŚŽƵƐĞ͍
DŝƐƐ ^ŵŝƚŚ͕ ǁŚĂƚ ƉĂŐĞƐ ǁĞƌĞ ƚŚĞ 
ĂƐƐŝŐŶŵĞŶƚ͍
tŚĂƚ Ɛ͛ ǇŽƵƌ ĨĂǀŽƌŝƚĞ ds ƐŚŽǁ͍
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�ommunication	Repair	theeů
How	^houůd	/	&iǆ	�ommunication	�reakdowns͍

Repeat
^ůowůy

Repeat
�ůearůy

^impůe	
�ddition	
ʹ	add	
a	word͊

Repeat
>ouder

Repeat	<ey	
tord;sͿ

Use	a	
Eonverbaů	
^trategy	
ʹ		faciaů	
eǆpression͕	
show͕	sign

�eĮne	
derms

�dd	�ackground	
�onteǆt

/ŶƐĞƌƚ ƐƉŝŶŶĞƌ ŝŶƚŽ ĐĞŶƚĞƌ͘

Wheel and 
Strategy Card 

pages
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^W��/&/� WZ��d/�� W�Zd ϭ

ϯϯ

/ŶƐĞƌƚ ƐƉŝŶŶĞƌ ŝŶƚŽ ĐĞŶƚĞƌ͘

�ommunication	Repair	^trategy	�ards

�Ƶƚ ĂƉĂƌƚ ĐĂƌĚƐ͘ ^ŚƵŋĞ͕ ƉůĂĐĞ ĨĂĐĞ ĚŽǁŶ ŝŶ Ă ƉŝůĞ Žƌ ƐĞƉĂƌĂƚĞůǇ ĂŶĚ ƐĞůĞĐƚ 
ƌĂŶĚŽŵůǇ͘

Repeat	sůowůy Repeat	�ůearůy

Repeat	>ouder Repeat	<ey	tord;sͿ

^impůe	�ddition	ʹ	
�dd	a	word͊

�ůarifying	�ddition	ʹ	
�eĮne	terms

�ůarifying	�ddition	ʹ	
�dd	background	content

Eonverbaů	ʹ	
&aciaů	eǆpression͕
^how͕	^ign͕	�raw
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ϯϱ

Repairing	�ommunication	�reakdowns
in	�veryday	^ituations

^tudent	�ommunication	Repair	Θ	Wracticaů	draining

W�Rd	Ϯ͗	
ReƋuesting	cůariĮcation	when	the	student	does	not	

understand	what	is	said	by	others

Wart	Ϯ͗	�ppůying	strategies	when	a	student	does	not	understand	someone	eůse.		
Ă͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ĂŶǇ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ

ͻ ƐƚƵĚĞŶƚ ŵŝƐƐĞĚ ĂŶ ŝŶƐƚƌƵĐƟŽŶ͖ ǁŚĂƚ Ă ƉĞĞƌ ĂŶƐǁĞƌĞĚ ĚƵƌŝŶŐ ĐůĂƐƐ ĚŝƐĐƵƐƐŝŽŶ
ͻ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ Ă ĐŽŶĐĞƉƚ ;͞/ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĚŝīĞƌĞŶĐĞ ďĞƚǁĞĞŶ ŵŝƚŽƐŝƐ 
       ĂŶĚ ŵŝŽƐŝƐ͟Ϳ

ď͘ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ƵŶĚĞƌƐƚŽŽĚ ƉĂƌƚ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ďƵƚ ŶĞĞĚƐ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ŬŶŽǁ ǁŚĂƚ ƚŽ ĚŽ 
       Žƌ ƚŽ ĨƵůůǇ ƵŶĚĞƌƐƚĂŶĚ

ͻ ͞/ ŚĞĂƌĚ yz�͕ ďƵƚ ŵŝƐƐĞĚ ͺͺͺͺͺ͟ ;ĞǆĂŵƉůĞ͗ ͞/ ŚĞĂƌĚ �ŚĂƉƚĞƌ ϱ ďƵƚ ŵŝƐƐĞĚ ƚŚĞ ƉĂŐĞ ŶƵŵďĞƌ͟Ϳ
Đ͘ ͞�ĂŶ / ĮŐƵƌĞ ŝƚ ŽƵƚ ďǇ ůŽŽŬŝŶŐ ĂƌŽƵŶĚ Ăƚ ǁŚĂƚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ĂƌĞ ĚŽŝŶŐ Žƌ ŽƚŚĞƌ ĐůƵĞƐ ;ǁŚŝƚĞ  
       ďŽĂƌĚ͕ ĐůĂƐƐ ƌŽƵƟŶĞ͕ ůŽŽŬŝŶŐ ĚŽǁŶ Ăƚ ƚĞǆƚ ďŽŽŬ͕ ĞƚĐ͘Ϳ͍͟

�^^�^^͗ �ĚŵŝŶŝƐƚĞƌ ƚŚĞ SCRIPT Survey of Communication Breakdown Response Strategies ĂŶĚͬŽƌ ƚŚĞ 
Listening for Directions, Identifying Issues, Repairing Misunderstandings͖ ŽďƐĞƌǀĂƟŽŶĂů ĂƐƐĞƐƐŵĞŶƚƐ͘

ϭ &�D/>/�Z/��d/KE͗ dŚĞ ƐƚƵĚĞŶƚ ŝƐ ĞǆƉŽƐĞĚ ƚŽ ƚŚĞ ĂƉƉůŝĐĂďůĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƵŶƟů 
ĨĂŵŝůŝĂƌ ǁŝƚŚ ĞĂĐŚ ƐŬŝůů͘ dŚŝƐ ĨĂŵŝůŝĂƌŝǌĂƟŽŶ ƉŚĂƐĞ ƐŚŽƵůĚ ďĞ ƚĂƌŐĞƚĞĚ ĂŶĚ ďƌŝĞĨ͘

2 ��DKE^dZ�d/KE͗ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĚĞŵŽŶƐƚƌĂƚĞƐ ƌĞĐŽŐŶŝǌŝŶŐ ƚŚĞ ĂŵŽƵŶƚ ĂŶĚ ƚǇƉĞ ŽĨ 
ŝŶĨŽƌŵĂƟŽŶ ŵŝƐƐĞĚ ĨŽĐƵƐŝŶŐ ŽŶ ƌĞŵĞŵďĞƌŝŶŐ ƚŚĞ ƉĂƌƚƐ ŽĨ ŝŶĨŽƌŵĂƟŽŶ ƚŚĂƚ ǁĞƌĞ ƉĞƌĐĞŝǀĞĚ͘

3 ^W��/&/� WZ��d/��͗ dŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƉƌĂĐƟĐĞ ƵƐĞ ŽĨ ƐƚƌĂƚĞŐŝĞƐ͕ ŝŶĐůƵĚŝŶŐ 
ƌŽůĞͲƉůĂǇ ŽĨ ƐŝƚƵĂƟŽŶƐ ŝŶ ǁŚŝĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƚŽ ƉƌĂĐƟĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ 
ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ ƵƐĞ ŽĨ ĐƌŝƟĐĂů ƚŚŝŶŬŝŶŐ ƐŬŝůůƐ ĨŽƌ ĐŽŶƚĞǆƚƵĂů ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘ 
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�^^�^^/E'	�ODDUE/��d/OE	R�W�/R	^</>>^

Used	then	the	^tudent	�oes	not	Understand

dŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ĂƐƐĞƐƐĞƐ ƚŚĞ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƵƐĞĚ ǁŚĞŶ Ă ƐƚƵĚĞŶƚ ŝƐ ĂƐŬĞĚ ƚŽ ĐůĂƌŝĨǇ ǁŚĂƚ ŚĞ 
ƐĂŝĚ͘ dŚĞƐĞ ƌĞƐƵůƚƐ ĐĂŶ ďĞ ĐŽŵƉĂƌĞĚ ƚŽ ĚĞǀĞůŽƉŵĞŶƚĂů ƚƌĞŶĚƐ ĨŽƌ ƚǇƉŝĐĂůůǇ ĚĞǀĞůŽƉŝŶŐ ƐƚƵĚĞŶƚƐ͘ 

�ůƚŚŽƵŐŚ ƚŚĞƌĞ ŝƐ ƌĞĐŽŐŶŝǌĂďůĞ ǀĂůƵĞ ŝŶ ŽďƚĂŝŶŝŶŐ ƚŚŝƐ ŝŶĨŽƌŵĂƟŽŶ͕ ĞĚƵĐĂƚŽƌƐ ƌĞĂĚŝůǇ ŽďƐĞƌǀĞ ƚŚĂƚ 
ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƉĂŝƌƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ŝŶ ƚŚĞ ŵĂŝŶƐƚƌĞĂŵ ĐůĂƐƐƌŽŽŵ ŚĂƐ ŵŽƌĞ ǀĂůƵĞ 
ƚŚĂŶ ǁŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĚŽĞƐ ǁŚĞŶ ŚĞ ŝƐ ĂƐŬĞĚ ƚŽ ĐůĂƌŝĨǇ ǁŚĂƚ ŚĞ ƐĂŝĚ͘ dŚŝƐ ŝƐ ĞƐƉĞĐŝĂůůǇ ƚƌƵĞ ĂƐ ƚŚĞ 
ƐƉĞĞĐŚ ŝŶƚĞůůŝŐŝďŝůŝƚǇ ŽĨ ŵĂŶǇ ƐƚƵĚĞŶƚƐ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ ĂƌĞ ĐŽŵƉĂƌĂďůĞ ƚŽ ƚŚĂƚ ŽĨ ƐƚƵĚĞŶƚƐ ǁŝƚŚ ƚǇƉŝĐĂů 
ŚĞĂƌŝŶŐ ĚƵĞ ƚŽ ƚŚĞ ĞĂƌůǇ ŝĚĞŶƟĮĐĂƟŽŶ ŽĨ ŚĞĂƌŝŶŐ ůŽƐƐ ĂŶĚ ƌĞƐƵůƟŶŐ ĞĂƌůǇ ĂĐĐĞƐƐ ƚŽ ĂŵƉůŝĮĐĂƟŽŶ ĂŶĚ 
ŝŶƚĞƌǀĞŶƟŽŶ ďĞƚǁĞĞŶ ϯ ƚŽ ϲ ŵŽŶƚŚƐ ŽĨ ĂŐĞ͘ 

dŚĞƌĞ ŝƐ ŶŽ ƌĞƐĞĂƌĐŚ ŽŶ ŚŽǁ ƚǇƉŝĐĂůůǇ ĚĞǀĞůŽƉŝŶŐ ƐƚƵĚĞŶƚƐ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ǁŚĞŶ 
ƚŚĞǇ ĚŽ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ Ă ƐƉĞĂŬĞƌ ŚĂƐ ƐĂŝĚ͘ dŚĞƌĞĨŽƌĞ͕ ŝƚ ŝƐ ŶŽƚ ƉŽƐƐŝďůĞ ƚŽ ĚĞǀĞůŽƉ ĂŶ ĂƐƐĞƐƐŵĞŶƚ 
ŽĨ ƌĞĐĞƉƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ŝƐ ƐŝŵŝůĂƌ ƚŽ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ͘  dŚĞƌĞ ĂƌĞ ŵĂŶǇ 
ǀĂƌŝĂďůĞƐ ƚŚĂƚ ĐŽŵĞ ŝŶƚŽ ƉůĂǇ ǁŚĞŶ Ă ƐƚƵĚĞŶƚ ŵŝƐƐĞƐ Ă ǁŽƌĚ͕ ƉŚƌĂƐĞ Žƌ ĐŽŶĐĞƉƚ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƚŚĂƚ ǁŝůů 
ŝŶŇƵĞŶĐĞ ŝĨ͕  ǁŚĞŶ͕ ĂŶĚ ŚŽǁ ŚĞ ĐŚŽŽƐĞƐ Ă ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ͘   /ŶƐƚĂŶĐĞƐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ŝŶ Ă ĐůĂƐƐƌŽŽŵ 
ĂƌĞ ŶŽƚ ĞƋƵĂů͘  &Žƌ ĞǆĂŵƉůĞ͕ ŝĨ Ă ƚĞĂĐŚĞƌ ŝƐ ũƵƐƚ ŝŶƚƌŽĚƵĐŝŶŐ Ă ƚŽƉŝĐ͕ ŝƚ ŝƐ ůŝŬĞůǇ ƚŚĂƚ ƐŚĞ ǁŝůů ƌĞƉĞĂƚ ŬĞǇ 
ǀŽĐĂďƵůĂƌǇ ĂŶĚ ĐŽŶĐĞƉƚƐ͘ /Ĩ Ă ƐƚƵĚĞŶƚ ĨƌŽŵ ĂĐƌŽƐƐ ƚŚĞ ƌŽŽŵ ĂŶƐǁĞƌƐ Ă ƋƵĞƐƟŽŶ͕ ŝƚ ŵĂǇ ďĞ Ă ƌĞŇĞĐƟǀĞ 
ĂŶƐǁĞƌ Žƌ ĨĂĐƚƵĂů͘ dŚĞ ƚĞĂĐŚĞƌ ŵĂǇ ďĞ ŝŶ ƚŚĞ ŚĂďŝƚ ŽĨ ƐƵŵŵĂƌŝǌŝŶŐ ƐƚƵĚĞŶƚ ƌĞƐƉŽŶƐĞƐ͕ Žƌ ƚŚĞ ƐƚƵĚĞŶƚ 
ǁŚŽ ĚŝĚ ŶŽƚ ŚĞĂƌ ĞǀĞƌǇƚŚŝŶŐ ŵĂǇ ŚĂǀĞ ĞŶŽƵŐŚ ďĂĐŬŐƌŽƵŶĚ ŬŶŽǁůĞĚŐĞ ƚŽ ƚĂŬĞ ŵĞĂŶŝŶŐ ŽĨ ǁŚĂƚ ŚŝƐ 
ƉĞĞƌ ƐĂŝĚ͕ ĞǀĞŶ ƚŚŽƵŐŚ ŶŽƚ ĞǀĞƌǇ ǁŽƌĚ ǁĂƐ ƵŶĚĞƌƐƚŽŽĚ͘ /Ĩ ƚŚĞ ƚĞĂĐŚĞƌ ŝƐ ŐŝǀŝŶŐ ŝŶƐƚƌƵĐƟŽŶƐ ŽŶ ŚŽǁ ƚŽ 
ĚŽ ĂŶ ĂƐƐŝŐŶŵĞŶƚ͕ ƚŚĞǇ ŵĂǇ ĂůƐŽ ďĞ ŝŶ ǁƌŝƩĞŶ ĨŽƌŵ Žƌ ĚŝƌĞĐƟŽŶƐ ŵĂǇ ďĞ ƌĞƉĞĂƚĞĚ ŝŶ ĚŝīĞƌĞŶƚ ǁĂǇƐ͘ 
dŚŝƐ ƌĞĚƵŶĚĂŶĐǇ ƌĞƉĂŝƌƐ ŵŽƐƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘  �ƵĞ ƚŽ ŵƵůƟƉůĞ ǀĂƌŝĂďůĞƐ͕ ŝƚ ŝƐ ƵŶůŝŬĞůǇ ƚŚĂƚ 
ŶŽƌŵĂƟǀĞ ƌĞƐƉŽŶƐĞ ŝŶĨŽƌŵĂƟŽŶ ǁŝůů ďĞ ĨŽƌƚŚĐŽŵŝŶŐ͘ 

dŚĞƌĞĨŽƌĞ͕ ŝŶ ŽƌĚĞƌ ƚŽ ĂƐƐĞƐƐ ƌĞĐĞƉƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƌĞƐƉŽŶƐĞ ƐƚƌĂƚĞŐŝĞƐ͕ ƚŚĞ ƐƚƵĚĞŶƚ 
ƐŚŽƵůĚ ďĞ ĞŶĐŽƵƌĂŐĞĚ ƚŽ ĂŶƐǁĞƌ ƋƵĞƐƟŽŶƐ ĂŶĚ ƌĞƐƉŽŶĚ ǁŝƚŚ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ŝĨ 
ŶĞĐĞƐƐĂƌǇ ǁŝƚŚŝŶ ͚ ƐƚĂŐĞĚ͛ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘ �ŽŝŶŐ ƐŽ ǁŝůů ƉƌŽǀŝĚĞ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ǁŝƚŚ 
ƚŚĞ ĨŽůůŽǁŝŶŐ ŝŶĨŽƌŵĂƟŽŶ͗

 

^�R/Wd	Wracticaů	draining

�^^�^^D�Ed	W�Rd	Ϯ



W�Zd Ϯ͗ ZĞƋƵĞƐƟŶŐ �ůĂƌŝĮĐĂƟŽŶ

ϯϳ

ϭ͘ �ŽĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞĐŽŐŶŝǌĞ ƚŚĂƚ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ŚĂƐ ŽĐĐƵƌƌĞĚ͍
Ϯ͘ tŚĞŶ ŝƚ ŝƐ ŶĞĐĞƐƐĂƌǇ ƚŽ ĂŶƐǁĞƌ Ă ƋƵĞƐƟŽŶ͕ ŝƐ ƚŚĞ ƐƚƵĚĞŶƚ ĂďůĞ ƚŽ ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ŽĨ ǁŚĂƚ

ŚĞ ŽŶůǇ ƉĂƌƟĂůůǇ ŚĞĂƌĚͬƵŶĚĞƌƐƚŽŽĚ ƐŽ ƚŚĂƚ ĂŶ ĂŶƐǁĞƌ ĐĂŶ ďĞ ĚĞǀĞůŽƉĞĚ͍
ϯ͘ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ĚŽĞƐ ƌĞƐƉŽŶĚ ƚŽ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ͕ ǁŚĂƚ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĚŽĞƐ ƚŚĞ 

ƐƚƵĚĞŶƚ ĂƉƉĞĂƌ ĂďůĞ Žƌ ǁŝůůŝŶŐ ƚŽ ƵƐĞ͍

dŚĞ dĞƐƚ ŽĨ >ŝƐƚĞŶŝŶŐ ĨŽƌ �ŝƌĞĐƟŽŶƐ͕ /ĚĞŶƟĨǇŝŶŐ /ƐƐƵĞƐ͕ ZĞƉĂŝƌŝŶŐ DŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐƐ ŝƐ Ă ĨŽůůŽǁŝŶŐ 
ĚŝƌĞĐƟŽŶƐ ƚĂƐŬ ƚŚĂƚ ƵƐĞƐ ƐĞǀĞŶ ĐŽŵŵŽŶ ŝƚĞŵƐ͘ ^ŽŵĞ ŝƚĞŵƐ ĂƌĞ ŐĂƌďůĞĚ͕ ŽƚŚĞƌƐ ƉƌŽǀŝĚĞ ƚŽŽ ŵƵĐŚ 
ŝŶĨŽƌŵĂƟŽŶ ƚŽ ƉƌŽĐĞƐƐ͕ ƚŚĞƌĞ ĂƌĞ ƐŽŵĞ ŝƚĞŵƐ ǁŝƚŚ ŝŶĐŽŵƉůĞƚĞ ŝŶĨŽƌŵĂƟŽŶ ƚŚĂƚ ĐĂŶŶŽƚ ďĞ ĨŽůůŽǁĞĚ 
ĂŶĚ ŝƚĞŵƐ ǁŝƚŚ ĚŝƌĞĐƟŽŶƐ ƚŚĂƚ ĐĂŶ ďĞ ĨŽůůŽǁĞĚ͘ dŚĞ ƚĞƐƚ ŝƐ ƉƌĞƐĞŶƚĞĚ ƚŚƌĞĞ ƟŵĞƐ ƚŽ ĂŶƐǁĞƌ ƚŚĞ 
ĨŽůůŽǁŝŶŐ ƋƵĞƐƟŽŶƐ͗ ;ϭͿ �ĂŶ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝƐƟŶŐƵŝƐŚ ďĞƚǁĞĞŶ ĐůĞĂƌ ĂŶĚ ƵŶĐůĞĂƌ ĚŝƌĞĐƟŽŶƐ͍ ;ϮͿ �ĂŶ ƚŚĞ 
ƐƚƵĚĞŶƚ ŝĚĞŶƟĨǇ ƚŚĞ ƉƌŽďůĞŵ ǁŝƚŚ ƚŚĞ ĚŝƌĞĐƟŽŶ͖ ǁŚǇ ŝƚ ĐĂŶŶŽƚ ďĞ ĨŽůůŽǁĞĚ͍ ;ϯͿ �ĂŶ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƋƵĞƐƚ 
ĐůĂƌŝĮĐĂƟŽŶ ŽĨ ƚŚĞ ĚŝƌĞĐƟŽŶ ŝŶ ĂŶ ĂƉƉƌŽƉƌŝĂƚĞ ŵĂŶŶĞƌ͍ dŚĞ ϯϯͲŝƚĞŵ ƉƌĞƚĞƐƚ ĂŶĚ ƉŽƐƩĞƐƚ ŝƐ ƐƵŝƚĂďůĞ 
ĨŽƌ Ă ƐƚƵĚĞŶƚ ŝŶ ŐƌĂĚĞ Ϯ ĂŶĚ ĂďŽǀĞ͘ ZĞĚƵĐŝŶŐ ƚŚĞ ŶƵŵďĞƌ ŽĨ ŝƚĞŵƐ ŵĂǇ ƌĞƐƵůƚ ŝŶ Ă ƚĞƐƚ ĂƉƉƌŽƉƌŝĂƚĞ ĨŽƌ 
ƐƚƵĚĞŶƚƐ ŝŶ ŬŝŶĚĞƌŐĂƌƚĞŶ Žƌ ŐƌĂĚĞ ϭ͕ ĚĞƉĞŶĚŝŶŐ ŽŶ ƚŚĞŝƌ ůĂŶŐƵĂŐĞ ƐŬŝůůƐ͘ 

dŚĞ ^�Z/Wd ^ƵƌǀĞǇ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ �ƌĞĂŬĚŽǁŶ ZĞƐƉŽŶƐĞ ^ƚƌĂƚĞŐŝĞƐ ƉƌŽǀŝĚĞƐ ƚŚƌĞĞ ďƌŝĞĨ ƐƚŽƌŝĞƐ 
ǁŝƚŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ŝŵƉŽƐĞĚ ĚƵƌŝŶŐ ƚŚĞ ƉƌĞƐĞŶƚĂƟŽŶ ŽĨ ƚŚĞ ƚǁĞŶƚǇ ŝƚĞŵƐ͘  /ƚ ĂůƐŽ ƐĞƌǀĞƐ 
ĂƐ ĂŶ ĞǆĂŵƉůĞ ŽĨ ŚŽǁ Ă ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ƵƐĞ ĂŐĞͲĂƉƉƌŽƉƌŝĂƚĞ ŵĂƚĞƌŝĂů͕ ŝŵƉŽƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ďƌĞĂŬĚŽǁŶƐ͕ ĂŶĚ ĞůŝĐŝƚ ƌĞƉĂŝƌ ƌĞƐƉŽŶƐĞƐ ďǇ ŵĞĂŶƐ ŽĨ ŝŶĨŽƌŵĂů ĂƐƐĞƐƐŵĞŶƚ͘  ̂ ŽŵĞ ŝƚĞŵƐ ĂƌĞ ŝŶĨĞƌĞŶƟĂů͕ 
ƌĞƋƵŝƌŝŶŐ Ă ŚŝŐŚĞƌ ůĂŶŐƵĂŐĞ ůĞǀĞů͘ dŚŝƐ ƐƵƌǀĞǇ ŝƐ ŵŽƐƚ ĂƉƉƌŽƉƌŝĂƚĞ ĨŽƌ ƐƚƵĚĞŶƚƐ ŐƌĂĚĞ ϯ ĂŶĚ ĂďŽǀĞ͘ 

tŚŝĐŚ �ŽŵŵƵŶŝĐĂƟŽŶ �ƌĞĂŬĚŽǁŶƐ ,ĂǀĞ zŽƵ �ǆƉĞƌŝĞŶĐĞĚ͍ dŚŝƐ ĨƵŶĐƟŽŶĂů ŵĞĂƐƵƌĞ ŝƐ ŵĞĂŶƚ ƚŽ ďĞ 
ĚŝƐĐƵƐƐĞĚ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ͕ ǁŚŽ ǁŝůů ŝĚĞŶƟĨǇ ǁŚŝĐŚ ŽĨ ƚŚĞ ƚǁĞŶƚǇ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ĞǆĂŵƉůĞƐ 
ŚĞ Žƌ ƐŚĞ ŚĂƐ ĞǆƉĞƌŝĞŶĐĞĚ͘ dŚŝƐ ŵĞĂƐƵƌĞ ĐĂŶ ĂůƐŽ ďĞ ƵƐĞĚ ƚŽ ŝŶƚƌŽĚƵĐĞ ƚŚĞ ĐŽŶĐĞƉƚ ŽĨ ƚŚĞ ĐĂƵƐĞƐ ŽĨ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘

dhree	tooůs	have	been	incůuded	to	obtain	cůassroomͲbased	data͗

ͻ ^�/�	ʹ	^tudent	�dvocacy	Θ	/ndependence	�eveůopment
ͻ deacher	>/&�ͲR	ʹ		deacher	�ppraisaů	of	>istening	�iĸcuůty
ͻ Observationaů	Record	of	�ehavior	of	�eaf/Hard	of	Hearing

Fillable
Version of

SAID

Fillable
Version of 

Teacher LIFE-R

Fillable
Version of

Observational
Record

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SAID_Teacher_Checklist_fill.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Teacher-LIFE_R_fill.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Observational-Record-of-Behavior.pdf


SCRIPT – Student Communication Repair & Practical Training

ϯϴ

this 
Functional

Assessment 
Measure

dest	of	>istening	for	�irections͕	/dentifying	/ssues͕	
Repairing	Disunderstandings

dŚĞ ĨŽůůŽǁŝŶŐ ƋƵĞƐƟŽŶƐ ǁŝůů ďĞ ĂĚŵŝŶŝƐƚĞƌĞĚ ƚŚƌĞĞ ƟŵĞƐ͘ dŚŝƐ ǁŝůů ůŝŬĞůǇ ďĞ ĚŽŶĞ ŽǀĞƌ ŵƵůƟƉůĞ 
ƐĞƐƐŝŽŶƐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ͘ /ŶƐĞƌƚ ĂŶǇ ĐŽŵŵĞŶƚƐ ŽŶ ƚŚĞ ƌĞƐƉŽŶƐĞ ĨŽƌŵ ĂŌĞƌ ĞĂĐŚ ŝƚĞŵ ŝƐ 
ƉƌĞƐĞŶƚĞĚ͘  

 ͻ dŚĞ &/R^d ĂĚŵŝŶŝƐƚƌĂƟŽŶ ǁŝůů ďĞ ƚŽ ĚĞƚĞƌŵŝŶĞ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ĐĂŶ ĚŝīĞƌĞŶƟĂƚĞ ďĞƚǁĞĞŶ Ă 
  ĐůĞĂƌ ĚŝƌĞĐƟŽŶ ;ĂŶĚ ƉĞƌĨŽƌŵ ŝƚͿ ĂŶĚ Ă ĚŝƌĞĐƟŽŶ ƚŚĂƚ ŝƐ ƵŶĐůĞĂƌ͘  
  Ž 'O�>͗ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĐŽƌƌĞĐƚůǇ ŝĚĞŶƟĨǇ ǁŚĞŶ Ă ĚŝƌĞĐƟŽŶ ŝƐ ĐůĞĂƌ ĂŶĚ ƉĞƌĨŽƌŵ ƚŚĞ 
   ƚĂƐŬ ĂƐ ĚŝƌĞĐƚĞĚ ĂŶĚ ǁŚĞŶ Ă ĚŝƌĞĐƟŽŶ ŝƐ ƵŶĐůĞĂƌ ĂŶĚ ĐĂŶŶŽƚ ďĞ ĨŽůůŽǁĞĚ͘ 
  Ž /Ŷ ƚŚĞ нKǆ ĐŽůƵŵŶ͕ ƉůĂĐĞ Ă н ƚŽ ŝĚĞŶƟĨǇ ǁŚĞƚŚĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ƉĞƌĨŽƌŵĞĚ ƚŚĞ ĚŝƌĞĐƟŽŶ 
   ĐŽƌƌĞĐƚůǇ KZ ŝĚĞŶƟĮĞĚ ĂŶ hE�>��Z ĚŝƌĞĐƟŽŶ͘ WůĂĐĞ Ă K ŝĨ Ă ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƉĞƌĨŽƌŵ 
   ƚŚĞ ĚŝƌĞĐƟŽŶ ĐŽƌƌĞĐƚůǇ͘ WůĂĐĞ ĂŶ y ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ŝĚĞŶƟĨǇ ƚŚĂƚ ƚŚĞ ƋƵĞƐƟŽŶ 
   ǁĂƐ ƵŶĐůĞĂƌ ĂŶĚ ƚƌŝĞĚ ƚŽ ƉĞƌĨŽƌŵ ŝƚ͘  

 ͻ dŚĞ ^��OE� ƟŵĞ ƚŚĂƚ ƚŚĞ ĚŝƌĞĐƟŽŶƐ ĂƌĞ ƌĞĂĚ ƚŚĞ ƚĞĂĐŚĞƌ ǁŝůů ƐƚĂƚĞ ƚŚĞ ĐůĞĂƌ ĚŝƌĞĐƟŽŶƐ 
  ĞŝƚŚĞƌ ĨĂƐƚĞƌ ;&Ϳ Žƌ ŝŶ Ă ƋƵŝĞƚ ǀŽŝĐĞ ;YͿ ƚŽ ŵĂŬĞ ŝƚ ŵŽƌĞ ĚŝĸĐƵůƚ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ 
  ƵŶĚĞƌƐƚĂŶĚ͘ &Žƌ ƚŚĞƐĞ ĐŚĂŶŐĞĚ ŝƚĞŵƐ ĂŶĚ ƚŚĞ ƵŶĐůĞĂƌ ĚŝƌĞĐƟŽŶƐ͕ ƚŚĞ ƚĞĂĐŚĞƌ ǁŝůů ĂƐŬ ƚŚĞ 
  ƐƚƵĚĞŶƚ ǁŚĂƚ ŚĞ ƚŚŝŶŬƐ ŝƐ ǁƌŽŶŐ ǁŝƚŚ ƚŚĞ ĚŝƌĞĐƟŽŶ͘ 
  Ž 'O�>͗ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ŝĚĞŶƟĨǇ ǁŚĞŶ Ă ĚŝƌĞĐƟŽŶ ƉƌĞƐĞŶƚĞĚ ŝƐ ƚŽŽ ƋƵŝĞƚ ;YͿ͕ ƚŽŽ ĨĂƐƚ 
   ;&Ϳ͕ ŝƐ ŐĂƌďůĞĚ ;'Ϳ ;ŝŶĨŽƌŵĂƟŽŶ ǁĂƐ ƉƌŽǀŝĚĞĚ ďƵƚ ŝƚ ǁĂƐ ŵƵŵďůĞĚ͕ ƵŶŬŶŽǁŶ ǁŽƌĚ͕ 
   ŽƚŚĞƌ ƐŽƵŶĚƐ ĚŝƐƚŽƌƚͿ͕ ƚŽŽ ŵƵĐŚ ŝŶĨŽƌŵĂƟŽŶ ;dDͿ͕ ŵŝƐƐŝŶŐ ŝŶĨŽƌŵĂƟŽŶ ;D/Ϳ͕ ŶŽƚ 
   ƉŽƐƐŝďůĞ ƚŽ ĚŽ EWͿ͘ 
  Ž /Ŷ ƚŚĞ �ͬh ;ĐůĞĂƌͬƵŶĐůĞĂƌͿ ĐŽůƵŵŶ͕ ĐŝƌĐůĞ ƚŚĞ ŝŶŝƟĂůƐ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ĐŽƌƌĞĐƚůǇ ŝĚĞŶƟĮĞĚ 
   ƚŚĂƚ ƚŚĞ ŝƐƐƵĞ ǁĂƐ ƚŽŽ ĨĂƐƚ ;&Ϳ͕ ƚŽŽ ƋƵŝĞƚ ;YͿ͕ ŐĂƌďůĞĚ ;'Ϳ͕ ƚŽŽ ŵƵĐŚ ŝŶĨŽƌŵĂƟŽŶ ;dDͿ͕ 
   ŵŝƐƐŝŶŐ ŝŶĨŽƌŵĂƟŽŶ ;D/Ϳ͕ Žƌ ŶŽƚ ƉŽƐƐŝďůĞ ;EWͿ͘ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ĐŽƌƌĞĐƚůǇ 
   ŝĚĞŶƟĨǇ ƚŚĞ ƌĞĂƐŽŶ ĨŽƌ ŵŝƐƵŶĚĞƌƐƚĂŶĚŝŶŐ ƚŚĞ ĚŝƌĞĐƟŽŶ͕ ǁƌŝƚĞ ĂŶ y ŽǀĞƌ ƚŚĞ ŝŶŝƟĂů;ƐͿ͘ 

 ͻ dŚĞ dH/R� ƟŵĞ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ďĞ ĂƐŬĞĚ ǁŚĂƚ ŚĞ ĐŽƵůĚ ĂƐŬ ƚŚĞ ƚĞĂĐŚĞƌ ƚŽ ďĞƩĞƌ 
  ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĚŝƌĞĐƟŽŶ͘ 
  Ž 'O�>͗ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĂƉƉƌŽƉƌŝĂƚĞůǇ ƌĞƋƵĞƐƚ ƌĞƉĞƟƟŽŶ Žƌ ĐůĂƌŝĮĐĂƟŽŶ ǁŚĞŶ Ă 
   ĚŝƌĞĐƟŽŶ ŝƐ ŶŽƚ ƵŶĚĞƌƐƚŽŽĚ͘ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĂƐŬ ĨŽƌ ƌĞƉĞƟƟŽŶ ŝĨ ŶŽŶĞ ŽĨ ƚŚĞ 
   ĚŝƌĞĐƟŽŶ ǁĂƐ ŚĞĂƌĚͬƵŶĚĞƌƐƚŽŽĚ͕ ĂŶĚ ĐůĂƌŝĮĐĂƟŽŶ ŝƐ ƉĂƌƚ ŽĨ ƚŚĞ ĚŝƌĞĐƟŽŶ ǁĂƐ 
   ƵŶĚĞƌƐƚŽŽĚ͕ ďƵƚ ŶŽƚ Ăůů ŽĨ ŝƚ͘ �ůĂƌŝĮĐĂƟŽŶ ƌĞƋƵĞƐƚƐ ƐŚŽƵůĚ ƚĂƌŐĞƚ ŵŝƐƐŝŶŐ ŝŶĨŽƌŵĂƟŽŶ 
   ǁŚĞŶ ĂƉƉƌŽƉƌŝĂƚĞ͘ 

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Test_of_Listening_for_Directions_Identifying-Issues_Repairing-Misunderstandings.pdf
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ϯϵ

dest	of	>istening	for	�irections͕	/dentifying	/ssues͕	
Repairing	Disunderstandings

dhe	student	shouůd	have	the	foůůowing	ϳ	items	in	front	of	them	on	a	tabůe͗

ͻ ƐŵĂůů Ɖŝůů ďŽƩůĞ Žƌ ƐŵĂůů ũĞǁĞůƌǇ ďŽǆ ǁŝƚŚ Ă ůŝĚ ͻ ĐŽƩŽŶ ďĂůů
ͻ ĐŽŝŶ ;ƉĞŶŶǇ͕  ŶŝĐŬĞů͕ ĚŝŵĞ͕ ƋƵĂƌƚĞƌͿ ͻ ďƌŽǁŶ ƌƵďďĞƌ ďĂŶĚ
ͻ ƉĂƉĞƌ ĐůŝƉ ͻ ƌĞĚ ;ĐŽůŽƌĞĚͿ ƌƵďďĞƌ ďĂŶĚ
ͻ ƉŝĞĐĞ ŽĨ ƐƚƌŝŶŐ
ZĞĂĚ ƚŚĞ ĨŽůůŽǁŝŶŐ ƚŽ ŝŶƐƚƌƵĐƚ ƚŚĞ ƐƚƵĚĞŶƚƐ ƚŽ ĚŽ ƐŽŵĞ ƚŚŝŶŐƐ ǁŝƚŚ ƚŚĞƐĞ ŽďũĞĐƚƐ ŝŶ ĨƌŽŶƚ ŽĨ 
ƚŚĞŵ͘ 
 
͞/f	my	directions	are	cůear͕ 	and	you	know	what	to	do͕	then	do	what	/	teůů	you	to	do. 

^ometimes	my	directions	wiůů	not	be	cůear͕ 	and	you	won͛t	know	what	to	do.	deůů	me	when	
that	happens. 

�Ōer	you	Įnish	doing	a	direction͕	put	the	items	back	on	the	tabůe	where	they	were	when	
you	started.	Eow͕	ůet͛s	begin.͟ 	



SCRIPT – Student Communication Repair & Practical Training

ϰϬ

dest	of	>istening	for	�irections͕	/dentifying	/ssues͕	
Repairing	Disunderstandings

WR�d�^d

 ^dU��Ed͗		 	 	 	 	 												��d�͗																^�HOO>͗

# �ͬh нKǆ Z � �ŝƌĞĐƟŽŶ

ϭ ;&Ϳ WƵƚ ƚŚĞ ĐŽŝŶ ;ƉĞŶŶǇ͕  ŶŝĐŬĞů͕ ĞƚĐͿ ŝŶ ƚŚĞ ďŽƩůĞ ;Žƌ ďŽǆͿ͘ 

Ϯ h;EWͿ ,ŝĚĞ ƚŚĞ ƉĂƉĞƌĐůŝƉ ƵŶĚĞƌ ƚŚĞ ĐŽŝŶ ƐŽ ǇŽƵ ĐĂŶ͛ƚ ƐĞĞ ĂŶǇ ŽĨ ŝƚ͘   

ϯ h;D/Ϳ dŚĞƌĞ ĂƌĞ Ϯ ƌƵďďĞƌ ďĂŶĚƐ͕ ƉŝĐŬ ƵƉ ƚŚĂƚ ŽŶĞ͘    

ϰ ;YͿ WƵƚ ƚŚĞ ůŝĚ ŽŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͘

ϱ h;'Ϳ WƵƚ ƚŚĞ ;ŝŶƐĞƌƚ ͚ĐŽƵŐŚ ĐŽƵŐŚ͛ ƐŽƵŶĚͿ ŝŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͘   

ϲ h;dDͿ tĂŝƚ ƵŶƟů / ĮŶŝƐŚ ƚĂůŬŝŶŐ ĂŶĚ ƚŚĞŶ ĚŽ ǁŚĂƚ / ƚĞůů ǇŽƵ ƚŽ ĚŽ͘  �ŌĞƌ ǇŽƵ ƉƵƚ 
ƚŚĞ ƉĂƉĞƌ ĐůŝƉ ĂŶĚ ƚŚĞ ĐŽƩŽŶ ďĂůů ŝŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ ƉƵƚ ƚŚĞ ƉĞŶŶǇ ŽŶ ƚŚĞ 
ůŝĚ ĂŶĚ ƚŚĞŶ ƉƵƚ ƚŚĞ ƐƚƌŝŶŐ ƚŚƌŽƵŐŚ ƚŚĞ ƌĞĚ ʹ ŶŽ ƚŚĞ ďƌŽǁŶ ʹ ƌƵďďĞƌ ďĂŶĚ͘    

ϳ h;D/Ϳ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ EĂŵĞ ƚŚĞ ŽŶĞ / Ăŵ ƚŚŝŶŬŝŶŐ ŽĨ͘      

ϴ ;YͿ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ dŽƵĐŚ ŽŶĞ ƚŚĂƚ ŝƐ ƌŽƵŶĚ͘ 

ϵ h;'Ϳ EŽǁ͕ ƚŽƵĐŚ ƚŚĞ ŽďũĞĐƚ ǇŽƵ ĐĂŶ biffle.    

ϭϬ ;&Ϳ WƵƚ ƚŚĞ ƐƚƌŝŶŐ ƚŚƌŽƵŐŚ ƚŚĞ ƉĂƉĞƌĐůŝƉ͘ 

ϭϭ h;dDͿ /Ĩ ǇŽƵ ŚĂǀĞŶ͛ƚ ƉƵƚ ƚŚĞ ƐƚƌŝŶŐ ŝŶ ƚŚĞ ďŽƩůĞ ǇĞƚ͕ ĚŽ ŝƚ͘ �Ƶƚ ĮƌƐƚ͕ ƚŽƵĐŚ ƚŚĞ 
ĐŽƩŽŶ ďĂůů͕ ŵŽǀĞ ƚŚĞ ƉĞŶŶǇ͕  ĂŶĚ ƚƵƌŶ ŽǀĞƌ ƚŚĞ ůŝĚ͕ ĂŌĞƌ ǇŽƵ ƉŝĐŬ ƵƉ ƚŚĞ 
ƉĂƉĞƌĐůŝƉ ĂŶĚ ƚŚĞ ƌƵďďĞƌ ďĂŶĚƐ͘  

ϭϮ h;D/Ϳ WƵƚ ƚŚĞ ƉĂƉĞƌĐůŝƉ ƚŚƌŽƵŐŚ ƚŚĞ ůŝĚ͘  

ϭϯ h;'Ϳ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ dŽƵĐŚ ƚŚĞ stilkiest ŽŶĞ͘   

ϭϰ ;&Ϳ WƵƚ ƚŚĞ ĐŽƩŽŶ ďĂůů ŽŶ ƚŚĞ ƉĞŶŶǇ͘ 

ϭϱ ;YͿ WƵƚ ƚŚĞ ƐƚƌŝŶŐ ĂƌŽƵŶĚ ƚŚĞ ďŽƩůĞ͘ 

ϭϲ h;D/Ϳ dŽƵĐŚ ƚŚĞ ͺͺͺͺͺ ĂŶĚ ƚŚĞ ͺͺͺͺͺͺ͘ ;dĞĂĐŚĞƌ ĚŽ ŶŽƚ ƐĂǇ ǁŽƌĚƐ͕ ƉĂƵƐĞ͘Ϳ 

ϭϳ h;D/Ϳ dĞůů ŵĞ ǁŚĂƚ ďĂŶŬ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ĐĂŵĞ ĨƌŽŵ ďƵƚ ĚŽŶ͛ƚ ŐƵĞƐƐ͘   

ϭϴ h;'Ϳ dŽƵĐŚ ƚŚĞ ŽŶĞ ƚŚĂƚ ůŽŽŬƐ ũƵƐƚ ůŝŬĞ Ă ƐŶŽŽƐƐ͘    
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ϰϭ

ϭϵ ;YͿ �ŽǀĞƌ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ǁŝƚŚ ƚŚĞ ůŝĚ͘

ϮϬ ;&Ϳ dŚƌŽǁ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ĂŶĚ ƚŚĞ ůŝĚ ŽŶ ƚŚĞ ŇŽŽƌ͘

Ϯϭ h;dDͿ dŽƵĐŚ ƚŚĞƐĞ ƚŚŝŶŐƐ ŝŶ ƚŚĞ ŽƌĚĞƌ / ƐĂǇ ƚŚĞŵ͕ ďƵƚ ǁĂŝƚ ƵŶƟů / ĮŶŝƐŚ ƚĂůŬŝŶŐ͘ 
&ŝƌƐƚ͕ ƚŽƵĐŚ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͕ ƚŚĞŶ ƚŚĞ ƌĞĚ ƌƵďďĞƌ ďĂŶĚ͕ ƚŚĞŶ ƚŚĞ ůŝĚ͕ ƚŚĞŶ 
ƚŚĞ ĐŽƩŽŶ ďĂůů͕ ƚŚĞŶ ƚŚĞ ďƌŽǁŶ ƌƵďďĞƌ ďĂŶĚ͕ ƚŚĞŶ ƚŚĞ ƉĂƉĞƌĐůŝƉ͕ ƚŚĞŶ ƚŚĞ 
ƐƚƌŝŶŐ͘     

ϮϮ h;D/Ϳ tŚĞŶ / ƐĂǇ ŐŽ͊ dŽƵĐŚ ŝƚ ǁŝƚŚ ǇŽƵƌ ůŝƩůĞ ĮŶŐĞƌ͘  ZĞĂĚǇ͍ 'Ž͊    

Ϯϯ ;&Ϳ dĞůů ŵĞ ǁŚĂƚ ĐŽůŽƌ ƚŚĞ ĐŽƩŽŶ ďĂůů ŝƐ͘

Ϯϰ h;D/Ϳ EŽǁ͕ ƚĞůů ŵĞ ŚŽǁ ŵĂŶǇ ŝŶĐŚĞƐ ůŽŶŐ ƚŚĞ ƐƚƌŝŶŐ ŝƐ͕ ďƵƚ ĚŽŶ͛ƚ ŐƵĞƐƐ͘   

Ϯϱ h;D/Ϳ WŝĐŬ ƵƉ ƚŚĞ ƉĂƉĞƌĐůŝƉ ĂŶĚ ƉƵƚ ŝƚ ŽǀĞƌ ƚŚĞƌĞ͘    

Ϯϲ h;'Ϳ WŝĐŬ ƵƉ ƚŚĞ ;ĐůĞĂƌŝŶŐ ƚŚƌŽĂƚ ŶŽŝƐĞͿ ĂŶĚ ŚŽůĚ ŝƚ ŝŶ ǇŽƵƌ ŚĂŶĚ͘    

Ϯϳ ;YͿ WŝĐŬ ƵƉ ďŽƚŚ ƌƵďďĞƌ ďĂŶĚƐ͘

Ϯϴ h;EWͿ WŝĐŬ ƵƉ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͕ ďƵƚ ĚŽŶ͛ƚ ƚŽƵĐŚ ŝƚ͕ ĂŶĚ ĚŽŶ͛ƚ ŵŽǀĞ ŝƚ͘     

Ϯϵ h;dDͿ hƐĞ ƚŚĞ ůŝĚ ƚŽ ƚŽƵĐŚ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ ĂŶĚ ƚŚĞŶ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ͕ ƚŚĞŶ ƵƐĞ 
ƚŚĞ ƉĞŶŶǇ ƚŽ ƚŽƵĐŚ ƚŚĞ ďŽƩůĞ ĂŶĚ ƚŚĞ ůŝĚ͘ dŚĞŶ ƚŽƵĐŚ ƚŚĞ ďŽƩůĞ ĂŶĚ ƚŚĞ 
ůŝĚ ǁŝƚŚ ƚŚĞ ƉĞŶŶǇ͘     

ϯϬ ;&Ϳ �ůŽǁ ŽŶ ƚŚĞ ĐŽƩŽŶ ďĂůů ƚŽ ŵĂŬĞ ŝƚ ŵŽǀĞ͘

ϯϭ h;'Ϳ �ŝď ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ǁŝƚŚ ǇŽƵƌ ƚŚƵŵď͘    

ϯϮ h;'Ϳ WŝĐŬ ƚŚĞ ;ĐŽƵŐŚ ŶŽŝƐĞͿ͕ ƚŚĞŶ ƉƵƚ ŝƚ ďĂĐŬ ĚŽǁŶ͘    

ϯϯ h;D/Ϳ WƵƚ ƚŚĂƚ ŽŶĞ ŶĞǆƚ ƚŽ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͘   

/� hŶĐůĞĂƌ͗ &ŽůůŽǁ ĐůĞĂƌ͗

/� ŝƐƐƵĞƐ͗ �ŽƌƌĞĐƚ Zͬ�͗

/� hŶĐůĞĂƌ͗ &ŽůůŽǁ ĐůĞĂƌ͗ /� ŝƐƐƵĞƐ͗ �ŽƌƌĞĐƚ Zͬ�͗ dotaů	�orrect	of	33 W�R��Ed	
�ORR��d										
ŵƵůƟƉůǇ ƚŽƚĂů 
ĐŽƌƌĞĐƚ ďǇ ϯ͘ϯϯ

WƌĞƚĞƐƚͬWŽƐƩĞƐƚ ŝƚĞŵƐ ďĂƐĞĚ ŽŶ ŝŶĨŽƌŵĂƟŽŶ ĨƌŽŵ Responding to Oral Directions ďǇ ZŽďĞƌƚ DĂŶĐƵƐŽ ;ϮϬϬϬͿ͘ EŽǁ ŽƵƚ ŽĨ ƉƌŝŶƚ͘



SCRIPT – Student Communication Repair & Practical Training

ϰϮ

dest	of	>istening	for	�irections͕	/dentifying	/ssues͕	
Repairing	Disunderstandings

WO^dd�^d

 ^dU��Ed͗		 	 	 	 	 												��d�͗																^�HOO>͗

# �ͬh нKǆ Z � �ŝƌĞĐƟŽŶ

ϭ h;D/Ϳ dĞůů ŵĞ ĞǆĂĐƚůǇ ŚŽǁ ŵĂŶǇ ƉĞŶŶŝĞƐ ;ĐŽŝŶƐͿ ĐĂŶ Įƚ ŝŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͕ ďƵƚ 
ĚŽŶ͛ƚ ŐƵĞƐƐ͘  

Ϯ ;YͿ WƵƚ ǇŽƵƌ ƚŚƵŵď ŽŶ ƚŚĞ ůŝĚ͘

ϯ ;&Ϳ WƵƚ ƚŚĞ ƌƵďďĞƌďĂŶĚ ƚŚĂƚ ŝƐ ŶŽƚ ƌĞĚ ŝŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ͘  

ϰ h;'Ϳ WƵƚ ƚŚĞ ůŝĚ ƵŶĚĞƌ ƚŚĞ poomoo.

ϱ h;EWͿ WƵƚ ƚŚĞ ƉĂƉĞƌĐůŝƉ ŽŶ ƚŽƉ ŽĨ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ƐŽ ŶŽ ƉĂƌƚ ŽĨ ŝƚ ŚĂŶŐƐ ŽǀĞƌ 
ƚŚĞ ĞĚŐĞ͘

ϲ h;dDͿ tĂŝƚ ƵŶƟů / ĮŶŝƐŚ ƚĂůŬŝŶŐ ĂŶĚ ƚŚĞŶ ĚŽ ǁŚĂƚ / ƚĞůů ǇŽƵ ƚŽ ĚŽ͘  �ŌĞƌ ǇŽƵ ƉƵƚ 
ƚŚĞ ƐƚƌŝŶŐ ĂŶĚ ƚŚĞ ĐŽŝŶ ŝŶ ƚŚĞ ďŽƩůĞ ;ďŽǆͿ ƉƵƚ ƚŚĞ ĐŽƩŽŶ ďĂůů ŽŶ ƚŚĞ ůŝĚ 
ĂŶĚ ƚŚĞŶ ǁƌĂƉ ƚŚĞ ƉĂƉĞƌĐůŝƉ ŝŶ ƚŚĞ ďƌŽǁŶ ʹ ŶŽ ƚŚĞ ƌĞĚ ʹ ƌƵďďĞƌ ďĂŶĚ͘    

ϳ h;D/Ϳ WƵƚ ƚŚĂƚ ŽŶĞ ŶĞǆƚ ƚŽ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ͘   

ϴ ;YͿ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ dŽƵĐŚ ŽŶĞ ƚŚĂƚ ŝƐ ŇƵīǇ͘ 

ϵ h;'Ϳ EŽǁ͕ ƚŽƵĐŚ ƚŚĞ ŽďũĞĐƚ ǇŽƵ ĐĂŶ bumple.    

ϭϬ ;YͿ WŝĐŬ ƵƉ ďŽƚŚ ƚŚŝŶŐƐ ƚŚĂƚ ĂƌĞ ŵĞƚĂů͘

ϭϭ h;dDͿ /Ĩ ǇŽƵ ŚĂǀĞŶ͛ƚ ƉƵƚ ƚŚĞ ƉĞŶŶǇ ŝŶ ƚŚĞ ďŽƩůĞ ǇĞƚ͕ ĚŽ ŝƚ͘ �Ƶƚ ĮƌƐƚ͕ ƚŽƵĐŚ ƚŚĞ 
ƐƚƌŝŶŐ͕ ŵŽǀĞ ƚŚĞ ĐŽƩŽŶ ďĂůů͕ ĂŶĚ ƚƵƌŶ ŽǀĞƌ ƚŚĞ ůŝĚ͕ ĂŌĞƌ ǇŽƵ ƉŝĐŬ ƵƉ ƚŚĞ 
ďƌŽǁŶ ƌƵďďĞƌ ďĂŶĚ͘  

ϭϮ h;D/Ϳ ^Ğƚ ƚŚĞ ƉĂƉĞƌĐůŝƉ ŽǀĞƌ ƚŚĞ ůŝĚ͕ ďƵƚ ĚŽŶ͛ƚ ůĞƚ ŝƚ ƚŽƵĐŚ͘  

ϭϯ h;'Ϳ dŽƵĐŚ ƚŚĞ ŽŶĞ ƚŚĂƚ ůŽŽŬƐ ŵŽƐƚ ůŝŬĞ Ă darf͘    

ϭϰ ;&Ϳ WƵƚ ƚŚĞ ƐƚƌŝŶŐ ƚŚƌŽƵŐŚ ďŽƚŚ ƌƵďďĞƌ ďĂŶĚƐ͘ 

ϭϱ ;YͿ WƵƚ ƚŚĞ ůŝĚ ƵŶĚĞƌ ƚŚĞ ďŽƩůĞ͘ 

ϭϲ h;D/Ϳ tŚĞŶ / ƐĂǇ ŐŽ͊ dŽƵĐŚ ŝƚ ǁŝƚŚ ǇŽƵƌ ůĞŌ ƚŚƵŵď͘ ZĞĂĚǇ͍ 'Ž͊    

ϭϳ h;D/Ϳ dĞůů ŵĞ ŚŽǁ ŵĂŶǇ ĐŽƩŽŶ ďĂůůƐ ǁĞƌĞ ŝŶ ƚŚĞ ƉĂĐŬĂŐĞ ƚŚŝƐ ŽŶĞ ĐĂŵĞ ĨƌŽŵ 
ďƵƚ ĚŽŶ͛ƚ ŐƵĞƐƐ͘   

ϭϴ h;'Ϳ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ dŽƵĐŚ ƚŚĞ porko ŽŶĞ͘   



�^^�^^D�Ed W�Zd Ϯ

ϰϯ

ϭϵ ;YͿ �ŽǀĞƌ ƚŚĞ ƉĞŶŶǇ ;ĐŽŝŶͿ ǁŝƚŚ ƚŚĞ ďŽƩůĞ͘

ϮϬ ;&Ϳ WƵƚ ƚŚĞ ƌƵďďĞƌďĂŶĚƐ ŽŶ ǇŽƵƌ ƚŚƵŵďƐ͘

Ϯϭ h;dDͿ dŽƵĐŚ ƚŚĞƐĞ ƚŚŝŶŐƐ ŝŶ ƚŚĞ ŽƌĚĞƌ / ƐĂǇ ƚŚĞŵ͕ ďƵƚ ǁĂŝƚ ƵŶƟů / ĮŶŝƐŚ ƚĂůŬŝŶŐ͘ 
&ŝƌƐƚ͕ ƚŽƵĐŚ ƚŚĞ ƐƚƌŝŶŐ͕ ƚŚĞŶ ƚŚĞ ĐŽƩŽŶ ďĂůů͕ ƚŚĞŶ ƚŚĞ ůŝĚ͕ ƚŚĞŶ ƚŚĞ ƌĞĚ 
ƌƵďďĞƌ ďĂŶĚ͕ ƚŚĞŶ ƚŚĞ ďƌŽǁŶ ƌƵďďĞƌ ďĂŶĚ͕ ƚŚĞŶ ƚŚĞ ƉĂƉĞƌĐůŝƉ͕ ƚŚĞŶ ƚŚĞ 
ďŽƩůĞ͘     

ϮϮ h;D/Ϳ WƵƚ ƚŚĞ ͺͺͺͺͺ ŽŶ ƚŚĞ ͺͺͺͺͺͺ͘ ;dĞĂĐŚĞƌ ĚŽ ŶŽƚ ƐĂǇ ǁŽƌĚƐ͕ ƉĂƵƐĞ͘Ϳ

Ϯϯ ;&Ϳ dĞůů ŵĞ ǁŚĂƚ ĐŽůŽƌ ƚŚĞ ůŝĚ ŝƐ͘

Ϯϰ h;D/Ϳ EŽǁ͕ ƚĞůů ŵĞ ŚŽǁ ůĂƌŐĞ ƚŚĞ ďŝŐŐĞƐƚ ƌƵďďĞƌ ďĂŶĚ ŝƐ͕ ďƵƚ ĚŽŶ͛ƚ ŐƵĞƐƐ͘   

Ϯϱ ;&Ϳ �ůŽǁ ŽŶ ƚŚĞ ůŝĚ ƚŽ ŵĂŬĞ ŝƚ ŵŽǀĞ͘

Ϯϲ h;'Ϳ WŝĐŬ ƵƉ ƚŚĞ ĐŽƩŽŶ ďĂůů ĂŶĚ ŚŽůĚ ŝƚ ŝŶ ǇŽƵƌ ;ƚŚƌŽĂƚ ĐůĞĂƌŝŶŐ ŶŽŝƐĞͿ͘    

Ϯϳ h;D/Ϳ WŝĐŬ ƵƉ ƚŚĞ ƐƚƌŝŶŐ ĂŶĚ ƉƵƚ ŝƚ ďǇ ƚŚĞ ŽƚŚĞƌ ŽŶĞ͘    

Ϯϴ h;EWͿ WŝĐŬ ƵƉ ƚŚĞ ůŝĚ͕ ďƵƚ ĚŽŶ͛ƚ ƚŽƵĐŚ ŝƚ͕ ĂŶĚ ĚŽŶ͛ƚ ŵŽǀĞ ŝƚ͘     

Ϯϵ h;dDͿ hƐĞ ƚŚĞ ƐƚƌŝŶŐ ƚŽ ƚŽƵĐŚ ƚŚĞ ƉĂƉĞƌĐůŝƉ ĂŶĚ ƚŚĞŶ ƚŚĞ ĐŽƩŽŶ ďĂůů͕ ƚŚĞŶ ƵƐĞ 
ƚŚĞ ƉĂƉĞƌĐůŝƉ ƚŽ ƚŽƵĐŚ ƚŚĞ ĐŽƩŽŶ ďĂůů ĂŶĚ ƚŚĞ ƐƚƌŝŶŐ͘ dŚĞŶ ƚŽƵĐŚ ƚŚĞ ƐƚƌŝŶŐ 
ĂŶĚ ƚŚĞ ĐŽƩŽŶ ďĂůů ǁŝƚŚ ƚŚĞ ƉĂƉĞƌĐůŝƉ͘     

ϯϬ ;&Ϳ WƵƚ ƚŚĞ ƐƚƌŝŶŐ ƚŚƌŽƵŐŚ ƚŚĞ ďƌŽǁŶ ƌƵďďĞƌ ďĂŶĚ͘ 

ϯϭ h;'Ϳ Marf ƚŚĞ ďŽƩůĞ ǁŝƚŚ ǇŽƵƌ ůŝƩůĞ ĮŶŐĞƌ͘     

ϯϮ h;'Ϳ WŝĐŬ ƚŚĞ ;ĐŽƵŐŚ ŶŽŝƐĞͿ͕ ƚŚĞŶ ƉƵƚ ŝƚ ŽŶ ƚŚĞ ƉĂƉĞƌĐůŝƉ͘    

ϯϯ h;D/Ϳ >ŽŽŬ Ăƚ ƚŚĞ ŽďũĞĐƚƐ͘ EĂŵĞ ƚŚĞ ŽŶĞ / Ăŵ ƚŚŝŶŬŝŶŐ ŽĨ͘      

/� hŶĐůĞĂƌ͗ &ŽůůŽǁ ĐůĞĂƌ͗

/� ŝƐƐƵĞƐ͗ �ŽƌƌĞĐƚ Zͬ�͗

/� hŶĐůĞĂƌ͗ &ŽůůŽǁ ĐůĞĂƌ͗ /� ŝƐƐƵĞƐ͗ �ŽƌƌĞĐƚ Zͬ�͗ dotaů	�orrect	of	33 W�R��Ed	
�ORR��d										
ŵƵůƟƉůǇ ƚŽƚĂů 
ĐŽƌƌĞĐƚ ďǇ ϯ͘ϯϯ

WƌĞƚĞƐƚͬWŽƐƩĞƐƚ ŝƚĞŵƐ ďĂƐĞĚ ŽŶ ŝŶĨŽƌŵĂƟŽŶ ĨƌŽŵ Responding to Oral Directions ďǇ ZŽďĞƌƚ DĂŶĐƵƐŽ ;ϮϬϬϬͿ͘ EŽǁ ŽƵƚ ŽĨ ƉƌŝŶƚ͘



SCRIPT – Student Communication Repair & Practical Training

ϰϰ

^�R/Wd	^URs�Y
of	�ommunication	�reakdown	Response		^trategies

dŚĞ ƉƵƌƉŽƐĞ ŽĨ ƚŚŝƐ ƐƵƌǀĞǇ ŝƐ ƚŽ ŝĚĞŶƟĨǇ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĂǁĂƌĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͕ ƌĞĐŽƌĚ 
ǁŚĂƚ ŚĞ ĚŽĞƐ ŝŶ ƌĞƐƉŽŶƐĞ ƚŽ ƚŚĞƐĞ ƐŝƚƵĂƟŽŶƐ ĂŶĚ ĐĂƚĞŐŽƌŝǌĞ ƚŚĞŵ ŝŶƚŽ ƚŚĞ ƐƚƌĂƚĞŐǇ ƚǇƉĞƐ ƉƌĞƐĞŶƚĞĚ 
ŝŶ ƚŚĞ ^�Z/Wd ƉƌŽŐƌĂŵ͘ dŚĞ ƚĞĂĐŚĞƌͬƚŚĞƌĂƉŝƐƚ ǁŝůů ƐĂǇ ĞĂĐŚ ƐĞŶƚĞŶĐĞ ƵƟůŝǌŝŶŐ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ďƌĞĂŬĚŽǁŶ ƚĞĐŚŶŝƋƵĞ ĂƐ ŝŶĚŝĐĂƚĞĚ ;ƋƵŝĞƚ͕ ĨĂƐƚ͕ ǁŽƌĚ ƐƵďƐƟƚƵƟŽŶͿ͘ /ƚ ŝƐ ƐƚƌŽŶŐůǇ ƐƵŐŐĞƐƚĞĚ ƚŚĂƚ ƚŚĞ 
ƚĞĂĐŚĞƌͬƚŚĞƌĂƉŝƐƚ ƉƌĂĐƟĐĞ ĂĚŵŝŶŝƐƚĞƌŝŶŐ ƚŚĞƐĞ ŝƚĞŵƐ ďĞĨŽƌĞ ƉƌĞƐĞŶƟŶŐ ƐƵƌǀĞǇ ŝƚĞŵƐ͘ ̂ ƚƵĚĞŶƚƐ ƐŚŽƵůĚ 
ŶŽƚ ďĞ ĂůůŽǁĞĚ ƚŽ ƐƉĞĞĐŚƌĞĂĚ͘ ZĞĂĚ ƚŚĞ ƋƵĞƐƟŽŶ ĂŶĚ ĐŝƌĐůĞ ƚŚĞ ŶƵŵďĞƌĞĚ ƌĞƐƉŽŶƐĞ;ƐͿ ƚŚĂƚ ďĞƐƚ 
ƌĞƉƌĞƐĞŶƚƐ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƌĞƐƉŽŶƐĞ ƐƚƌĂƚĞŐŝĞƐ ĚĞŵŽŶƐƚƌĂƚĞĚ͘ �ŶĐŽƵƌĂŐĞ ƚŚĞ ƐƚƵĚĞŶƚ 
ƚŽ ĂƐŬ ƋƵĞƐƟŽŶƐ ĂďŽƵƚ ǁŚĂƚ ƚŚĞǇ ŬŶŽǁ ĂďŽƵƚ ƚŚĞ ƐƚŽƌǇ ŝĨ ƚŚĞǇ ĂƌĞ ƵŶĐůĞĂƌ ŚŽǁ ƚŽ ƌĞƐƉŽŶĚ ƚŽ ƚŚĞ 
ĂƐƐĞƐƐŵĞŶƚ ŝƚĞŵƐ͘ ;ŝ͘Ğ͕͘ /Ĩ ǇŽƵ ĚŽŶ͛ƚ ŬŶŽǁ ĂŶ ĂŶƐǁĞƌ͕  ǁŚĂƚ ĐŽƵůĚ ǇŽƵ ƐĂǇ Žƌ ĂƐŬ ŵĞ͍Ϳ

^dORY	OE�

EŽƌŵĂů �ŝůůǇ ŚĂƐ Ă ĨƌŝĞŶĚ ǁŚŽ ůŝǀĞƐ ŝŶ ŚŝƐ ďĂĐŬǇĂƌĚ͘
YƵŝĞƚ �ǀĞƌǇ ĚĂǇ ŚĞ ŐŽĞƐ ŽƵƚƐŝĚĞ ƚŽ ǀŝƐŝƚ ŚŝƐ ĨƌŝĞŶĚ͘
ϭĂ͘ tŚĞŶ ĚŽĞƐ �ŝůůǇ ŐŽ ƚŽ ǀŝƐŝƚ ŚŝƐ ĨƌŝĞŶĚ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
tŽƌĚ ^Ƶď͘ �ŝůůǇ Ɛ͛ ĨƌŝĞŶĚ ŚĞůƉƐ Śŝŵ me ;ƐĞĞͿ Ăůů ĂƌŽƵŶĚ ŚŝƐ booboomon 

;ŶĞŝŐŚďŽƌŚŽŽĚͿ͕ ĞƐƉĞĐŝĂůůǇ ǁŚĞŶ ŝƚ ŝƐ ĐŽůĚ ŽƵƚƐŝĚĞ͘

ϭď͘ tŚĂƚ ĚŝĚ ŚŝƐ ĨƌŝĞŶĚ ŚĞůƉ Śŝŵ ƚŽ ĚŽ͍ ϭ			Ϯ			3			4	
5			ϲ			ϳ			ϴ	

ϭĐ͘ tŚǇ ǁĂƐ ƚŚŝƐ ĞĂƐŝĞƌ ǁŚĞŶ ŝƚ ŝƐ ĐŽůĚ ŽƵƚƐŝĚĞ͍ ϭ			Ϯ			3			4	
5			ϲ			ϳ			ϴ	

tŽƌĚ ^Ƶď͘ �ŝůůǇ ŝƐ merry ;ǀĞƌǇͿ ĐĂƌĞĨƵů ǁŚĞŶ ŚĞ blins ;ĐůŝŵďƐͿ ƵƉ ŽŶ ŚŝƐ ĨƌŝĞŶĚ͘
ϭĚ͘ tŚǇ ŵƵƐƚ �ŝůůǇ ďĞ ĐĂƌĞĨƵů͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ
&ĂƐƚ �ŝůůǇ Ɛ͛ ĨƌŝĞŶĚ ŚĂƐ ďƌĂŶĐŚĞƐ ĂŶĚ ďĂƌŬ͘
ϭĞ͘ tŚĂƚ ĚŽ ǇŽƵ ƚŚŝŶŬ �ŝůůǇ Ɛ͛ ĨƌŝĞŶĚ ůŽŽŬƐ ůŝŬĞ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
^dORY	dtO
tŽƌĚ ^Ƶď͘ &ůŝƉƉǇ ŚĂĚ Ă sewer thrawt ;ƐŽƌĞ ƚŚƌŽĂƚͿ.
ϮĂ͘ tŚĂƚ ĚŝĚ &ůŝƉƉǇ ŚĂǀĞ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
tŽƌĚ ^Ƶď ^ŚĞ ůŽǀĞĚ ƚŽ gip ;ũƵŵƉͿ ŽŶƚŽ lilypoods ;ůŝůǇƉĂĚƐͿ.
Ϯď͘ tŚĂƚ ĚŝĚ &ůŝƉƉǇ ůŽǀĞ ƚŽ ĚŽ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
YƵŝĞƚ dǁŝůŝŐŚƚ ĂŶĚ ŵŽƌŶŝŶŐ ǁĞƌĞ ƚŚĞ ďĞƐƚ ƟŵĞ ĨŽƌ ĐĂƚĐŚŝŶŐ ŚĞƌ ŵĞĂůƐ͘
ϮĐ͘ tŚĞŶ ǁĂƐ ƚŚĞ ďĞƐƚ ƟŵĞ ĨŽƌ &ůŝƉƉǇ ƚŽ ĮŶĚ ĨŽŽĚ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
&ĂƐƚ /ƚ ŵĂĚĞ ŚĞƌ ŚĂƉƉǇ ƚŽ ĐĂƚĐŚ ďŝŐ ũƵŝĐǇ ŇŝĞƐ͘
ϮĚ͘  tŚĂƚ ŵĂĚĞ &ůŝƉƉǇ ŚĂƉƉǇ͍ ϭ			Ϯ			3			4	

5			ϲ			ϳ			ϴ	
EŽƌŵĂů �Ƶƚ ŝƚ ŚƵƌƚ &ůŝƉƉǇ ƚŽ ŵĂŬĞ Ă ŚĂƉƉǇ ĐƌŽĂŬ͊
ϮĞ͘ tŚǇ ĚŝĚ ŝƚ ŚƵƌƚ &ůŝƉƉǇ͍  
�ŽŶƵƐ͗ tŚĂƚ ĚŽ ǇŽƵ ƚŚŝŶŬ &ůŝƉƉǇ ůŽŽŬĞĚ ůŝŬĞ͍

ϭ			Ϯ			3			4	
5			ϲ			ϳ			ϴ	

�ategory
Ϭ͘ �ǆƉĞƌŝĞŶĐĞĚ 
ŶŽ ďƌĞĂŬĚŽǁŶ
ϭ͘ ^ůŽǁ 
ƌĞƉĞƟƟŽŶ
Ϯ͘ �ůĞĂƌ 
ƌĞƉĞƟƟŽŶ
ϯ͘ >ŽƵĚĞƌ 
ƌĞƉĞƟƟŽŶ
ϰ͘ >ŽƵĚĞƌ 
ƌĞƉĞƟƟŽŶ
ϱ͘ /ŶĐůƵĚĞƐ 
ŵƵůƟƉůĞ ǁŽƌĚƐ
ϲ͘�ĚĚƐ 
ďĂĐŬŐƌŽƵŶĚ 
ĐŽŶƚĞǆƚ 

ϳ͘ EŽŶǀĞƌďĂů

ϴ͘ /ŶĂƉƉƌŽƉƌŝĂƚĞ

2-page
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Survey
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�^^�^^D�Ed W�Zd Ϯ

ϰϱ

			thich	communication	breakdowns	have	you	eǆperienced͍

o  zŽƵƌ ƚĞĂĐŚĞƌ ƐĂǇƐ Ă ƉĂŐĞ ŶƵŵďĞƌ ĂŶĚ ǇŽƵ ĂƌĞ ŶŽƚ ƐƵƌĞ ǁŚŝĐŚ ŽŶĞ ƐŚĞ ƐĂŝĚ͘

o  ^ƚƵĚĞŶƚƐ ĂƌĞ ŐĞƫŶŐ ŽƵƚ ďŽŽŬƐ ĂŶĚ ƐĞƩůŝŶŐ ĚŽǁŶ ĂƐ ƚŚĞ ƚĞĂĐŚĞƌ ŐŝǀĞƐ ĚŝƌĞĐƟŽŶƐ͘

Ž  � ƐƚƵĚĞŶƚ ŶĞǆƚ ƚŽ ǇŽƵ ŚĂƐ ĂůůĞƌŐŝĞƐ ĂŶĚ ƐŶŝŋĞƐ ŽŌĞŶ ƚŚƌŽƵŐŚŽƵƚ ƚŚĞ ĚĂǇ͘

o   DĂŶǇ ĐůĂƐƐĞƐ ĂƌĞ Ăƚ Ă ƐĐŚŽŽů ĂƐƐĞŵďůǇ ĂŶĚ ǇŽƵ ĂƌĞ  

 ƐŝƫŶŐ ŝŶ ƚŚĞ ďĂĐŬ ŽĨ ƚŚĞ ƌŽŽŵ͘

o   zŽƵ ĂƌĞ ƚĂůŬŝŶŐ ŝŶ ƚŚĞ ŚĂůů ǁŝƚŚ Ă ĨƌŝĞŶĚ ĂƐ ƐƚƵĚĞŶƚƐ  

 ĂƌĞ ŐŽŝŶŐ ƚŽ ƚŚĞŝƌ ĐůĂƐƐƌŽŽŵƐ͘

o   �ĂŝůǇ ƐĐŚŽŽů ĂŶŶŽƵŶĐĞŵĞŶƚƐ ĐŽŵĞ ĨƌŽŵ Ă ǁĂůů   

 ƐƉĞĂŬĞƌ ĂŶĚ ǀŽŝĐĞƐ ƐŽƵŶĚ ŵƵŋĞĚ͘

o   � ƐƚƵĚĞŶƚ ĂĐƌŽƐƐ ƚŚĞ ƌŽŽŵ ĂŶƐǁĞƌƐ Ă ƋƵĞƐƟŽŶ ǁŝƚŚŽƵƚ ƌĂŝƐŝŶŐ ŚŝƐ ǀŽŝĐĞ͘

o   zŽƵƌ ƚĞĂĐŚĞƌ ŐĂǀĞ ĚŝƌĞĐƟŽŶƐ ďƵƚ ǇŽƵ ƐƟůů ĚŽŶ͛ƚ ŬŶŽǁ ǁŚĂƚ ǇŽƵ ĂƌĞ ƐƵƉƉŽƐĞĚ ƚŽ ĚŽ͘

o   zŽƵ ĂƌĞ ǁŽƌŬŝŶŐ ŝŶ Ă ƐŵĂůů ŐƌŽƵƉ ďƵƚ ĐĂŶŶŽƚ ĨŽůůŽǁ ǁŚĂƚ ƚŚĞ ŽƚŚĞƌƐ ĂƌĞ ƐĂǇŝŶŐ͘

o   � ƐƚƵĚĞŶƚ Ăƚ ƚŚĞ ŶĞǆƚ ĚĞƐŬ ĐŽƵŐŚƐ ĂƐ ƚŚĞ ƚĞĂĐŚĞƌ ŝƐ ŐŝǀŝŶŐ ĚŝƌĞĐƟŽŶƐ͘

Ž   zŽƵƌ ƚĞĂĐŚĞƌ ƵƐĞƐ Ă ǁŽƌĚ Žƌ ƚĞƌŵ ǇŽƵ ĚŽŶ͛ƚ ŬŶŽǁ ƐŽ ǇŽƵ ŵŝƐƐ Ă ŬĞǇ ƉŽŝŶƚ͘

o   �ƚ ƚŚĞ ĞŶĚ ŽĨ ƚŚĞ ƐĐŚŽŽů ĚĂǇ ǇŽƵ ĂƌĞ ƟƌĞĚ ĂŶĚ ŵŝƐƐ ŵŽƌĞ ŽĨ ǁŚĂƚ ŝƐ ƐĂŝĚ ŝŶ ĐůĂƐƐ͘

o   zŽƵƌ ĐůĂƐƐ ŝƐ ůĞĂƌŶŝŶŐ ĂďŽƵƚ ƚĞŶƐĞ ĞŶĚŝŶŐƐ ;ĞĚ͕ ƐͿ ĂŶĚ ƐŽŵĞƟŵĞƐ ǇŽƵ ĐĂŶ͛ƚ ƚĞůů ŽŶĞ ĨƌŽŵ  

 ĂŶŽƚŚĞƌ͘

o   zŽƵƌ ƚĞĂĐŚĞƌ ƐĂǇƐ Ă ŶĂŵĞ ǁŚĞŶ ƐŚĞ ĐĂůůƐ ŽŶ Ă ƐƚƵĚĞŶƚ ďƵƚ  

 ƐŽŵĞ ĐůĂƐƐŵĂƚĞ Ɛ͛ ŶĂŵĞƐ ƐŽƵŶĚ ĂůŝŬĞ͘

Ž   zŽƵƌ ƚĞĂĐŚĞƌ ƚƵƌŶƐ ĂŶĚ ĨĂĐĞƐ ƚŚĞ ďŽĂƌĚ ĂƐ ƐŚĞ ƚĂůŬƐ ĂŶĚ ǇŽƵ  

 ĚŽŶ͛ƚ  ƵŶĚĞƌƐƚĂŶĚ ŚĞƌ͘

o  zŽƵƌ ƚĞĂĐŚĞƌ ƚĂůŬƐ  ǁŚĞŶ ƐŚĞ ŝƐ ĂĐƌŽƐƐ ƚŚĞ ƌŽŽŵ ĨƌŽŵ ǇŽƵ ĂŶĚ  

 ǇŽƵ ĚŽŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ͘

o   zŽƵƌ ƚĞĂĐŚĞƌ ŚĂƐ ĂŶ ĂĐĐĞŶƚ ǇŽƵ ŚĂǀĞ Ă ŚĂƌĚ ƟŵĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘

o   � ƐƚƵĚĞŶƚ ŵĂŬĞƐ Ă ƋƵŝĐŬ ĐŽŵŵĞŶƚ ŝŶ ĐůĂƐƐ͕ ĞǀĞƌǇďŽĚǇ ůĂƵŐŚƐ ʹ ďƵƚ ǇŽƵ͘

Ž   zŽƵƌ ƚĞĂĐŚĞƌ ƚĂůŬƐ ĂƐ ǇŽƵƌ ĐůĂƐƐ ŝƐ ŵŽǀŝŶŐ ĚŽǁŶ ƚŚĞ ŚĂůů Žƌ ŝŶ ƚŚĞ ĂƵĚŝƚŽƌŝƵŵ͘

o   �Ɛ ǇŽƵƌ ƚĞĂĐŚĞƌ ƌĞĂĚƐ ƐŚĞ ŽŌĞŶ ŚŽůĚƐ ƚŚĞ ďŽŽŬͬƉĂƉĞƌ ŝŶ ĨƌŽŶƚ ŽĨ ŚĞƌ ĨĂĐĞ͘

																	/	have	eǆperienced	  	out	of	ϮϬ	of	these	situations͊
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SCRIPT – Student Communication Repair & Practical Training

ϰϲ

Obtaining	�aseůine	and	Wrogress	�ata
on	^tudent	�ommunication	Repair	^trategy	Use	

from	the	�ůassroom	deacher
dǇƉŝĐĂůůǇ͕  ƵƐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ŝŶ ƐĐŚŽŽů ŽĐĐƵƌƐ ĂƐ ƚŚĞ ƌĞƐƵůƚ ŽĨ ƚŚĞ ĚǇŶĂŵŝĐ ŶĂƚƵƌĞ 
ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ŝŶ ƚŚĞ ƚǇƉŝĐĂů ĐůĂƐƐƌŽŽŵ͘  �ǀĞƌǇŽŶĞ ĞǆƉĞƌŝĞŶĐĞƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘ DŽƐƚ 
ƐƚƵĚĞŶƚƐ ǁŝƚŚ ĂƵĚŝƚŽƌǇ͕  ůĂŶŐƵĂŐĞ ĂŶĚ ĐŽŐŶŝƟǀĞ ůĞĂƌŶŝŶŐ ŝƐƐƵĞƐ ĞǆƉĞƌŝĞŶĐĞ ƚŚĞƐĞ ďƌĞĂŬĚŽǁŶƐ ŵŽƌĞ 
ŽŌĞŶ ƚŚĂŶ ƚŚĞŝƌ ƚǇƉŝĐĂůůǇ ĚĞǀĞůŽƉŝŶŐ ĐůĂƐƐŵĂƚĞƐ ǁŝƚŚŽƵƚ ůĞĂƌŶŝŶŐ ŝƐƐƵĞƐ͘ dŚĞ ƚĞĂĐŚĞƌ Žƌ ĐůŝŶŝĐŝĂŶ ŝƐ ŝŶ 
ĂŶ ŽƉƉŽƌƚƵŶĞ ƉŽƐŝƟŽŶ ƚŽ ŽďƐĞƌǀĞ ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ĐŽŵŵƵŶŝĐĂƚĞƐ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ͕ ŝŶĐůƵĚŝŶŐ ŚŽǁ ŚĞ 
ƌĞƐƉŽŶĚƐ ƚŽ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘
KďƚĂŝŶŝŶŐ ƚŚĞ ƉĞƌƐƉĞĐƟǀĞ ŽĨ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ ŝŶ ƌĞŐĂƌĚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐŬŝůůƐ 
ƉƌŽǀŝĚĞƐ ǀĂůƵĂďůĞ ŝŶĨŽƌŵĂƟŽŶ ƚŚĂƚ ǁŝůů ŚŽƉĞĨƵůůǇ ǀĞƌŝĨǇ ƚŚĞ ĚĞĮĐŝƚƐ ĚĞŵŽŶƐƚƌĂƚĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ 
ƌĞƐƉŽŶƐĞƐ ƚŽ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ ĂŶĚ ƚŚĞ ^�Z/Wd ^ƵƌǀĞǇ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ �ƌĞĂŬĚŽǁŶ ZĞƐƉŽŶƐĞ 
^ƚƌĂƚĞŐŝĞƐ͘ hƐĞ ŽĨ ĐŚĞĐŬůŝƐƚ ŵĂƚĞƌŝĂůƐ ƚŽ ŐĂƚŚĞƌ ƚŚŝƐ ŝŶĨŽƌŵĂƟŽŶ ĐĂŶ ĂůƐŽ ƐĞƌǀĞ ƚŽ ƌĂŝƐĞ ƚŚĞ ĂǁĂƌĞŶĞƐƐ ŽĨ 
ƚŚĞ ĐůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ ĂďŽƵƚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ůŝƐƚĞŶŝŶŐ ŝƐƐƵĞƐ͕ ĐŽŵŵƵŶŝĐĂƟŽŶ ŶĞĞĚƐ͘ �ǁĂƌĞŶĞƐƐ ĐĂŶ ůĞĂĚ 
ƚŽ ƌĞĂƐŽŶĂďůĞ ĞǆƉĞĐƚĂƟŽŶƐ ĨŽƌ ƐĞůĨͲĂĚǀŽĐĂĐǇ ǁŝƚŚŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ ĂŶĚ ďŽůƐƚĞƌ ƚĞĂĐŚĞƌƐ͛ ĐŽŵŵŝƚŵĞŶƚ 
ƚŽ ƚŚĞŝƌ ƌŽůĞ ŝŶ ƚŚĞ ĨĂĐŝůŝƚĂƟŽŶ ŽĨ ƚŚĞƐĞ ƐŬŝůůƐ͘
/ƚ ŝƐ ƐƵŐŐĞƐƚĞĚ ƚŚĂƚ ƚŚĞ ƉƌŽĨĞƐƐŝŽŶĂů ƐƵƉƉŽƌƟŶŐ ƚŚĞ ƐƚƵĚĞŶƚ ƐĞůĞĐƚ ŽŶĞ Žƌ ŵŽƌĞ ŽĨ ƚŚĞ ĨŽůůŽǁŝŶŐ 
ĐŚĞĐŬůŝƐƚƐ ƚŽ ŽďƚĂŝŶ ĐůĂƐƐƌŽŽŵͲďĂƐĞĚ ŝŶĨŽƌŵĂƟŽŶ͘ dŚĞ ƐĂŵĞ ĐŚĞĐŬůŝƐƚ ĐĂŶ ďĞ ƌĞĂĚŵŝŶŝƐƚĞƌĞĚ ŵŝĚͲ
ǇĞĂƌ ĂŶĚ Ăƚ ƚŚĞ ĞŶĚ ŽĨ ƚŚĞ ƐĐŚŽŽů ǇĞĂƌ ƚŽ ƚƌĂĐŬ ƐƚƵĚĞŶƚ ƉƌŽŐƌĞƐƐ ƌĞůĂƚĞĚ ƚŽ ƵƐĞ ŽĨ ĂƉƉƌŽƉƌŝĂƚĞ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĂŶĚ ƐĞůĨͲĂĚǀŽĐĂĐǇ ĂĐƟǀŝƟĞƐ͘ dŚĞ ^�/� ƚĞĂĐŚĞƌ ĐŚĞĐŬůŝƐƚ ĂŶĚ ƚŚĞ >ŝƐƚĞŶŝŶŐ 
/ŶǀĞŶƚŽƌǇ &Žƌ �ĚƵĐĂƟŽŶ ʹ ZĞǀŝƐĞĚ ;>/&�ͲZͿ dĞĂĐŚĞƌ �ƉƉƌĂŝƐĂů ĂŶĚ ^ƚƵĚĞŶƚ �ƉƉƌĂŝƐĂů ĐŚĞĐŬůŝƐƚƐ ŵĂǇ 
ďĞ ĂĚĂƉƚĞĚ ĨŽƌ ƵƐĞ ǁŝƚŚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ǁŚŽ ĂƌĞ ĐŚĂůůĞŶŐĞĚ ǁŚĞŶ ƉƌŽĐĞƐƐŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ŝŶ ƚŚĞ 
ƐĐŚŽŽů ĞŶǀŝƌŽŶŵĞŶƚ͘ dŚĞ >/&�ͲZ ^ƚƵĚĞŶƚ �ƉƉƌĂŝƐĂů ĐĂŶ ďĞ ĨŽƵŶĚ ŽŶ ƚŚĞ ĨŽůůŽǁŝŶŐ ƉĂŐĞƐ Žƌ ĂŶ ŽŶůŝŶĞ 
ŝŶƚĞƌĂĐƟǀĞ ǀĞƌƐŝŽŶ ŝƐ ĂǀĂŝůĂďůĞ Ăƚ ŚƩƉƐ͗ͬͬƐƵĐĐĞƐƐĨŽƌŬŝĚƐǁŝƚŚŚĞĂƌŝŶŐůŽƐƐ͘ĐŽŵͬĨŽƌͲƉƌŽĨĞƐƐŝŽŶĂůƐͬ
ůŝƐƚĞŶŝŶŐͲŝŶǀĞŶƚŽƌǇͲĨŽƌͲĞĚƵĐĂƟŽŶͲƌĞǀŝƐĞĚͲůŝĨĞͲƌͬ͘ dŚĞ �ŌĞƌ >/&� ƋƵĞƐƟŽŶŶĂŝƌĞ ŝŶ ƚŚĞ >/&�ͲZ ƐƵŝƚĞ 
ŽĨ ĐŚĞĐŬůŝƐƚƐ ĐĂŶ ƉƌŽǀŝĚĞ ŝŶƐŝŐŚƚƐ ŝŶƚŽ ƚŚĞ ƐĞůĨͲĂĚǀŽĐĂĐǇ ƐŬŝůůƐ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚ͕ ŝŶĐůƵĚŝŶŐ ƵƐĞ ŽĨ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͘ tŚĞŶ ĐŽŵƉůĞƚĞĚ͕ ƚŚĞ >/&�ͲZ dĞĂĐŚĞƌ �ƉƉƌĂŝƐĂů ƉƌŽǀŝĚĞƐ ŝŶƐŝŐŚƚƐ ĨƌŽŵ 
ƚŚĞ ƚĞĂĐŚĞƌ ĂďŽƵƚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ůĞǀĞů ŽĨ ĂƩĞŶƟŽŶ͕ ĐůĂƐƐ ƉĂƌƟĐŝƉĂƟŽŶ͕ ŝŶĚĞƉĞŶĚĞŶĐĞ͕ ĂŶĚ ĐŚĂůůĞŶŐĞƐ 
ǁŝƚŚ ĐůĂƐƐƌŽŽŵ ĐŽŵŵƵŶŝĐĂƟŽŶ͘ /Ŷ ĂĚĚŝƟŽŶ ƚŽ ƚŚĞƐĞ ĐŚĞĐŬůŝƐƚƐ͕ ŝƚ ŝƐ ĂůƐŽ ƌĞĐŽŵŵĞŶĚĞĚ ƚŚĂƚ ƚŚĞ 
ƉƌŽĨĞƐƐŝŽŶĂů ƐƵƉƉŽƌƟŶŐ ƚŚĞ ƐƚƵĚĞŶƚ ŽďƐĞƌǀĞ ƚŚĞ ƐƚƵĚĞŶƚ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƐĞƫŶŐ ƐƉĞĐŝĮĐĂůůǇ ĨŽƌ ŚŝƐ 
ƵƐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĂŶĚ ƐĞůĨͲĂĚǀŽĐĂĐǇ ƐŬŝůůƐ ǁŚĞŶ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ŽĐĐƵƌ͘  

dŚĞ ĨŽůůŽǁŝŶŐ ƌĞƐŽƵƌĐĞƐ ŚĂǀĞ ďĞĞŶ ŝŶĐůƵĚĞĚ ŝŶ ƚŚŝƐ ŐƵŝĚĞ͘ 

 ͻ	 ^�/�	ʹ	^tudent	�dvocacy	Θ	/ndependence	�eveůopment									
	 ͻ	 deacher	>/&�ͲR	ʹ		deacher	�ppraisaů	of	>istening	�iĸcuůty							
	 ͻ	 Observationaů	Record	of	�ehavior	of	�eaf/Hard	of	Hearing			  

 

Fillable
Version of

SAID

Fillable
Version of 

Teacher LIFE-R

Fillable
Version of

Observational
Record

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SAID_Teacher_Checklist_fill.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Teacher-LIFE_R_fill.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Observational-Record-of-Behavior.pdf
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Student Name:  Date:   Teacher/Therapist: 

STUDENT ADVOCACY & INDEPENDENCE DEVELOPMENT
(SAID) Teacher Checklist

Use this checklist to monitor how well the student integrates important self-advocacy, independence activities, and 
communication repair into their daily school life. Select the type of responses you have observed the student to use 
or you think that the student is most likely to use.

SELF-ADVOCACY COMMUNICATION STYLE
PASSIVE (P): waits for others to notice 
that he needs help; tends to nod and smile 
even if he does not understand; meek or 
timid; oversensitive to what others think; 
may offer little during conversations; too 
concerned with being liked by others; 
accepts fault for misunderstanding and 
may then feel bad about himself.

AGGRESSIVE (G): can become 
sullen, angry or belligerent when does 
not understand, blaming others for his 
misunderstanding; can be insensitive to 
the feelings of others including being 
bossy during conversations with peers; 
may be demanding or very outgoing in an 
attempt to control the situation.

ASSERTIVE (S): recognizes that he has 
the right to express needs; raises hand 
or otherwise lets teacher know when he 
has not understood; presents reasonable 
and specific requests in a pleasant tone of 
voice; assumes that a misunderstanding is a 
shared or mutual responsibility; takes turns 
and holds up own end of a conversation.

Student response when he…
(you may choose more than one response)    Passive (P), Aggressive (G), Assertive (S)

Observed 
or strongly 
suspected

NA* or Not 
Observed

 1. Does not hear all of a homework assignment P G S NA NO

 2. Is working in a small group with others when it is noisy and difficult for him to understand P G S NA NO

 3. Has ‘gotten lost’ due to new vocabulary during verbal instruction or in written materials P G S NA NO

 4. Is experiencing problems with his hearing technology not functioning P G S NA NO

 5. Is conversing with a friend in a quiet environment (typical communication style) P G S NA NO

 6. Is conversing with another student when it is noisy, such as during class transition times P G S NA NO

 7. Is not understood and he is asked to repeat or clarify P G S NA NO

 8. Does not understand single or multistep directions when class starts begins working independently P G S NA NO

 9. Has difficulty understanding the presenter in the auditorium or over the intercom P G S NA NO

10. Does not understand the need to bring an important paper/money from home (due to mishearing) P G S NA NO

11. Does not hear information provided by another student during class discussion P G S NA NO

12. Is caught off guard after called upon to answer a question and it is clear that he is ‘lost’ P G S NA NO

INDEPENDENT FUNCTION
Indicators of Independent Function NA/ 

Not Observed
Rare Occasional Consistent

1. Using amplification daily (personal device, FM) 0 1 2 3

2. Charging FM, monitoring hearing aid function 0 1 2 3

3. Promptly reporting issues with hearing technology 0 1 2 3

4. Selecting own seating (classroom, gym, auditorium) for best hearing 0 1 2 3

5. Independently closing door or asking that a noise source be stopped 0 1 2 3

6. Asking for clarification of assignments if needed 0 1 2 3

COMMUNICATION REPAIR
Category Examples Never Rare Occasionally Sometimes Often

Asks for repetition Can you say that again more slowly please? 0 1 2 3  4

Asks for clarification 
by using key words 
in the request

Can you say the page again please?
Where are we in the math book?
Is it the odd problems on page 38?

0 1 2 3 4

Seeks help 
nonverbally

Uses some sort of signal that he didn’t 
understand that you two have agreed on 0 1 2 3 4

Looks confused and hopes you notice 0 1 2 3 4

Writes you a note 0 1 2 3 4

*NA= non-applicable, the situation does not happen in class for you to possibly observe.

Karen L. Anderson, PhD 2011

the 1-page
SAID

Checklist

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SAID_Teacher_Checklist_fill.pdf
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Listening Inventory For Education-Revised (L.I.F.E.-R.) 

Teacher Appraisal of Listening Difficulty  

 By Karen L. Anderson, PhD, Joseph J. Smaldino, PhD, & Carrie Spangler, AuD

Name_____________________________ Grade ______________ School _________________________________

Teacher__________________________  hearing Aid  CI User   Date LIFE Completed_________________ 

Type of Classroom Hearing Technology __________________________________________________________

L.I.F.E Classroom Listening Situations
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Instructions: Based on your observations, please mark the response that best 
describes the student’s level of challenge when listening and learning in each 
of the situations described below. If you have no idea how to answer an item, 
leave the item blank. Thank you for your assistance.

 1. Student’s ability to focus on/follow large group verbal instruction (i.e., teacher 
front of room): 5 4 3 2 1

 2. Student’s ability to focus on/follow verbal instruction when you are moving about 
the room: 5 4 3 2 1

  3. Student’s ability to focus on/understand verbal responses by other students seated 
across the classroom from him/her:           
Check one:  With FM mic used by student    Without FM mic

5 4 3 2 1

  4. Ability to attend when listening to directions presented to the whole class (focus): 5 4 3 2 1
 5. Ease of following directions provided to large group (hesitation before beginning 
work): 5 4 3 2 1

 6. Ability to attend to class activities (distractibility, fidgety, typical level of attention): 5 4 3 2 1
 7. Ability to stay on task (re: need for individual redirection): 5 4 3 2 1

 8. Level of hesitation when volunteering to answer class questions in relation to 
peers: 5 4 3 2 1

 9. Ability to answer questions appropriately (shows understanding of question and 
reasonable response): 5 4 3 2 1

10. Ability to understand information presented via instructional media (videos, 
computer, etc.): 5 4 3 2 1

11. Ability to focus on and understand morning announcements or large group 
assemblies: 5 4 3 2 1

12. Ability to attend to verbal instruction and understand when noise is present (i.e., 
transitions): 5 4 3 2 1

13. Ability to focus on/understand peer comments during small group work: 5 4 3 2 1
14. Comfort during social involvement/informal peer conversations in comparison to 
peers: 5 4 3 2 1

15. Overall rate of listening/learning in comparison to class peers (rate of 
comprehension): 5 4 3 2 1

Comments: (absences, equipment use 
problems, etc.)

CLASSROOM LISTENING SCORE   
Sum of Items 1-15 (75 possible) Pretest  ______ Post-test ______                                                                                                                                        

No listening challenges 
or very rare

Occasional listening 
challenges

Sometimes experiences
 listening challenges

Often or regularly has 
listening challenges

Almost always has 
listening challenges

75………….…….……....60……….…….…….……45………….…….…..…30……………..………....15

© 2011 by Karen L. Anderson, PhD, Joseph J. Smaldino, PhD, & Carrie Spangler, AuD 
Refer to www.successforkidswithhearingloss.com for Instruction Manual

TEACHER

L.I.F.E.

the 2-page
Teacher 

Appraisal

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Teacher-LIFE_R_fill.pdf


�^^�^^D�Ed W�Zd Ϯ

ϰϵ

BUILDING SKILLS FOR SUCCESS IN THE FAST-PACED CLASSROOM

42

Observational Record of Behavior 
of Deaf and Hard of Hearing Students

Student  School  Date Observer 
Observe the student during an interactively-rich time period. Rank as follows: 

0 – Not observed, 1 – No/Missed opportunities observed, 2 - Minimally/some evidence observed, 3 – Yes/Observed

A. How does the student participate in the general education setting when
compared to peers?
DOES THE STUDENT…

Rank Comments

1. Participate in class activities a rate similar to peers?
2. Use strategies to facilitate access and participation?
3. Advocate for his needs?
4. Respond to directions?
5. Use strategies or accommodations to seek assistance?

B. How does the student access information?
DOES THE STUDENT…

Rank Comments

1. Respond to directions given by the teacher?
2. Use accommodations to access auditory information?
3. Contribute relevant comments during discussion?
4. Respond to information or comments offered by peers?

C. What student and teacher factors influence the student’s
academic progress?

Rank Comments

1. Is the language of the lesson accessible to the student?
2. Does the student use strategies for requesting clarification?
3. Does the student communicate directly with the teacher?
4. Does the teacher communicate directly with the student?
5. Does the teacher repeat/rephrase information?
6. Does the teacher check for the student’s understanding?
7. Does the teacher ensure that the student can see and hear optimally?
8. Does the teacher use visual instructional aids?
9. Does the teacher understand the role of the educational interpreter/

transliterator/notetaker/CART/C-Print?

D. What setting and acoustical conditions influence the student’s
understanding?

Rank Comments

1. Is the student using the recommended amplification?
2. Does the student advocate for amplification needs?
3. Is the amplification used appropriately during group activities, seat work, 

and during class discussions?
4. Is the noise level in the classroom appropriate?
5. Are instructional visuals and educational technology accessible and used

during the lesson?

E. How does the student respond to peers? Rank Comments
1. Does the student have direct communication opportunities with peers?
2. Does the student engage in appropriate social conversations?
3. Does the student use alternative strategies when peers don’t understand

him/her?
4. Do peers use alternative strategies to communicate with him/her?

Age Range: Primary/Secondary Sherry Landrud & Karen L. Anderson, 2011.

1-page
Observational 

Record of 
Behavior

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Observational-Record-of-Behavior.pdf
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FAMILIARIZATION PART 2

How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

During the familiarization stage the student will develop a better understanding of why people 
may have a difficult understanding what is said and strategies within the three broad areas of 
communication repair as defined within the SCRIPT program.  The teacher/clinician may need to 
adapt the language for use with younger students (K-2). Using role-play techniques or props, such 
as the Ida My World Tool (Download at http://idainstitute.com/index.php?id=1321) may assist the 
student in understanding the situation, nature of the communication breakdown, and provide an 
opportunity to practice different ways to respond. 

Dateriaůs	to	�stabůish	thy	�veryone	�ǆperiences	�ommunication	�reakdown
 
 • How do you know when a communication breakdown has happened?

 • Possible Reasons Why You May Not Understand What Someone Says (younger students)

 • Possible reasons for communication breakdown in the classroom (older students)

Dateriaůs	to	&amiůiarize	̂ tudents	with	the	4	�road	�reas	of	�ommunication	Repair	
^trategies

 • Descriptions of the Communication Repair Strategies 

  o These pages are to be used after the student has completed the SCRIPT Inventory to 
   introduce the student to each of the communication repair strategies. 

 • Example Use of Communication Repair Strategies

This is an intentionally SHORT phase of the practical training. Demonstration and practice of each 
strategy will be more effective as a learning medium. The teacher/clinician may want to use these 
pages as ongoing references defining each of the communication repair strategies. 

http://idainstitute.com/index.php?id=1321


ϱϭ

How	
  do	
  you	
  know	
  when	
  a	
  communication	
  breakdown	
  has	
  happened?	
  

Think about i t… 

I	
  know	
  (or	
  think)	
  that	
  other	
  people	
  have	
  not	
  understood	
  what	
  I	
  said	
  when:	
  

Hint:  

I	
  can	
  tell	
  I	
  have	
  not	
  understood	
  something	
  that	
  was	
  said	
  when:	
  

Everyone	
  experiences	
  communication	
  breakdown.	
  When	
  breakdown	
  happens	
  it	
  can	
  feel	
  
like:	
  

HOMEWORK:	
  Pay	
  attention	
  to	
  times	
  when	
  communication	
  breakdown	
  happens.	
  Be	
  prepared	
  to	
  tell	
  
about	
  the	
  times	
  (1)	
  when	
  you	
  thought	
  someone	
  else	
  didn’t	
  understand	
  you,	
  (2)	
  when	
  you	
  didn’t	
  
understand	
  someone,	
  (3)	
  how	
  it	
  felt,	
  and	
  (4)	
  what	
  you	
  did	
  to	
  repair	
  the	
  breakdowns	
  (if	
  anything).

How	
  do	
  you	
  know	
  when	
  a	
  communication	
  breakdown	
  has	
  happened?	
  

Think about i t… 

I	
  know	
  (or	
  think)	
  that	
  other	
  people	
  have	
  not	
  understood	
  what	
  I	
  said	
  when:	
  

Hint:  

I	
  can	
  tell	
  I	
  have	
  not	
  understood	
  something	
  that	
  was	
  said	
  when:	
  

Everyone	
  experiences	
  communication	
  breakdown.	
  When	
  breakdown	
  happens	
  it	
  can	
  feel	
  
like:	
  

HOMEWORK:	
  Pay	
  attention	
  to	
  times	
  when	
  communication	
  breakdown	
  happens.	
  Be	
  prepared	
  to	
  tell	
  
about	
  the	
  times	
  (1)	
  when	
  you	
  thought	
  someone	
  else	
  didn’t	
  understand	
  you,	
  (2)	
  when	
  you	
  didn’t	
  
understand	
  someone,	
  (3)	
  how	
  it	
  felt,	
  and	
  (4)	
  what	
  you	
  did	
  to	
  repair	
  the	
  breakdowns	
  (if	
  anything).

&�D/>/�Z/��d/KE W�Zd Ϯ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/How-do-you-know-when-a-communication-breakdown-has-happened.pdf
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Possible Reasons You Do Not Understand What Someone Says

Remember͕ 	�s�RYOE�	eǆperiences	communication	breakdowns	
sometimes͊

• Which of these have happened to you?
ͻ that	wouůd	prevent	peopůe	from	not	understanding	you	in	each	of	these	situations͍	that

couůd	YOU	do	to	prevent	misunderstandings͍
ͻ �an	you	think	of	any	other	reasons	why	someone	does	not	understand	you	sometimes͍

 ENVIRONMENT • It is noisy and you could not hear all the words
that someone said

• You were outside or in a large room (like a
classroom) and the person’s voice was not heard
loudly enough over the distance

• There was a lot going on, making it hard to pay
ĂƩĞŶƟŽŶ

ͻ WĞŽƉůĞ ŝŶ Ă ŐƌŽƵƉ ǁĞƌĞ ƚĂůŬŝŶŐ Ăƚ ƚŚĞ ƐĂŵĞ ƟŵĞ
Žƌ ŝŶƚĞƌƌƵƉƟŶŐ ĞĂĐŚ ŽƚŚĞƌ ĂƐ ƚŚĞǇ ƐƉŽŬĞ

PERSON LISTENING • The person was whispering and you didn’t hear
what was said

• You were thinking about something else when
the other person started talking

• You were doing something and didn’t realize you
were talking to them

• You did not understand what the person was
talking about (words used were unknown)

PERSON (YOU) TALKING • The person has a quiet voice and you have a
ŚĂƌĚ ƟŵĞ ŚĞĂƌŝŶŐ Ăůů ŽĨ ǁŚĂƚ ƚŚĞǇ ƐĂǇ

ͻ ^ŽŵĞ ŽĨ ƚŚĞ ƉĞƌƐŽŶ Ɛ͛ ƐƉĞĞĐŚ ƐŽƵŶĚƐ ĂƌĞ ŶŽƚ
clear, or they talk with an accent, making it hard
ĨŽƌ ǇŽƵ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ĞĂĐŚ ŽĨ ƚŚĞ ǁŽƌĚƐ ƐĂŝĚ

ͻ dŚĞ ƉĞƌƐŽŶ ǁĂƐ ƚŽŽ ĨĂƌ ĂǁĂǇ ǁŚĞŶ ƚŚĞǇ ƐƚĂƌƚĞĚ
talking

ͻ dŚĞ ƉĞƌƐŽŶ ƐƚĂƌƚĞĚ ƚĂůŬŝŶŐ ďĞĨŽƌĞ ƚŚĞǇ ŐŽƚ ǇŽƵƌ
ĂƩĞŶƟŽŶ

• The person started talking and then turned their
ŚĞĂĚ Žƌ ǁĂůŬĞĚ ĂǁĂǇ ĨƌŽŵ ǇŽƵ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Possible-Reasons-Why-YOU-May-Not-Understand-What-Someone-Says-1.pdf
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Wossibůe	Reasons	for	�ommunication	�reakdown	in	the	�ůassroom

�Es/ROED�Ed�>	�H�R��d�R/^d/�^
ͻ dŚĞ ƐƚƵĚĞŶƚ ŝƐ ƚŽŽ ĨĂƌ ĂǁĂǇ ĨƌŽŵ ƚŚĞ ƚĞĂĐŚĞƌ ĂŶĚ ĐůĂƐƐŵĂƚĞƐ ǁŚĞŶ ƚŚĞǇ ƐƉĞĂŬ
ͻ dŚĞ ƐƚƵĚĞŶƚ ĐĂŶŶŽƚ ƐĞĞ ƚŚĞ ĨĂĐĞƐ ŽĨ ƚŚĞ ƐƉĞĂŬĞƌƐ ĐůĞĂƌůǇ
ͻ �ĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ ŵĂƐŬƐ Žƌ ĐŽǀĞƌƐ ƵƉ ƉĂƌƚƐ ŽĨ ƚŚĞ ǁŽƌĚƐ
ͻ ZŽŽŵ ƌĞǀĞƌďĞƌĂƟŽŶ ;ƐŽƵŶĚ ďŽƵŶĐĞͿ ƐŵĞĂƌƐ ƚŽŐĞƚŚĞƌ ƚŚĞ ĞŶĚƐ ĂŶĚ ďĞŐŝŶŶŝŶŐƐ ŽĨ 

ǁŽƌĚƐ
ͻ dŚĞƌĞ ŝƐ ƐŽ ŵƵĐŚ ĂĐƟǀŝƚǇ ŝŶ ƚŚĞ ƌŽŽŵ ƚŚĂƚ ŝƚ ŝƐ ĚŝĸĐƵůƚ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ŬŶŽǁ 

ǁŚĞƌĞ Žƌ ŽŶ ǁŚŽŵ ƚŽ ĨŽĐƵƐ

^W��<�R	�H�R��d�R/^d/�^
ͻ dŚĞ ƐƉĞĂŬĞƌ Ɛ͛ ĨĂĐĞ ŝƐ ĐŽǀĞƌĞĚ ďǇ ŚĂŝƌ͕  ŚĂŶĚƐ͕ Žƌ ĨƌĞƋƵĞŶƚ ƚƵƌŶŝŶŐ ĂǁĂǇ ƚŚĂƚ 

ƉƌĞǀĞŶƚƐ ĐůĞĂƌ ƐŝŐŚƚ ŽĨ ƚŚĞ ĨĂĐĞ 
ͻ dŚĞ ƐƉĞĂŬĞƌ ƐƉĞĂŬƐ ǀĞƌǇ ƋƵŝĐŬůǇ
ͻ dŚĞ ƐƉĞĂŬĞƌ ƐƉĞĂŬƐ ƐŽŌůǇ
ͻ dŚĞ ƐƉĞĂŬĞƌ ƐĂǇƐ ŝŵƉŽƌƚĂŶƚ ŝŶĨŽƌŵĂƟŽŶ ĚƵƌŝŶŐ ŶŽŝƐǇ ƚƌĂŶƐŝƟŽŶ ƟŵĞƐ
ͻ dŚĞ ƐƉĞĂŬĞƌ ŝƐ ƚŽŽ ĨĂƌ ĂǁĂǇ ƚŽ ďĞ ƵŶĚĞƌƐƚŽŽĚ ĐůĞĂƌůǇ ŽǀĞƌ ƚŚĞ ĚŝƐƚĂŶĐĞ ;ĐůĂƐƐƌŽŽŵ͕ 

ĂƵĚŝƚŽƌŝƵŵ͕ ĂŶŶŽƵŶĐĞŵĞŶƚƐͿ
ͻ dŚĞ ƐƉĞĂŬĞƌ Ɛ͛ ŝŶƚĞůůŝŐŝďŝůŝƚǇ ŝƐ ĐŽŵƉƌŽŵŝƐĞĚ ;Ğ͘Ő͕͘ ĂĐĐĞŶƚĞĚ ƐƉĞĞĐŚ Žƌ ƉŽŽƌ 

ĂƌƟĐƵůĂƟŽŶͿ

>/^d�E�R	�H�R��d�R/^d/�^
ͻ dŚĞ ůŝƐƚĞŶĞƌ ŝƐ ŶŽƚ ĂǁĂƌĞ ŽĨ ŚŝƐ ƌĞƐƉŽŶƐŝďŝůŝƚǇ ƚŽ ďĞ ĂŶ ĂĐƟǀĞ͕ ĂƐƐĞƌƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ 

ƉĂƌƚŶĞƌ Žƌ ŚĂƐ ŶŽƚ ĚĞǀĞůŽƉĞĚ ĐŽŶǀĞƌƐĂƟŽŶĂů ƐŬŝůůƐ ƚǇƉŝĐĂů ŽĨ ĂŐĞͲƉĞĞƌƐ
ͻ dŚĞ ůŝƐƚĞŶĞƌ ĚŽĞƐ ŶŽƚ ŚĞĂƌ ƐƉĞĞĐŚ ĂƐ ůŽƵĚůǇ ĂƐ ĐůĂƐƐ ƉĞĞƌƐ Žƌ ƉĞƌĐĞŝǀĞƐ ŝƚ ůĞƐƐ 

ĂĐĐƵƌĂƚĞůǇ ŝŶ ďĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ ĂŶĚ ƌĞǀĞƌďĞƌĂƟŽŶ 
ͻ dŚĞ ůŝƐƚĞŶĞƌ ŵŝƐƐĞƐ ĨƌĂŐŵĞŶƚƐ ŽĨ ŵŽƐƚ ǁŽƌĚƐ ĚƵĞ ƚŽ ŚĞĂƌŝŶŐ ůŽƐƐ ŝŶ ƉĂƌƚ ŽĨ ƉŝƚĐŚ 

ƌĂŶŐĞ ;Ğ͘Ő͕͘ ŵŝƐƐĞƐ Ɛ͕ ĞĚ͕ ƚ͕ ƚŚ ǁŽƌĚ ĞŶĚŝŶŐƐͿ
ͻ dŚĞ ůŝƐƚĞŶĞƌ ŚĂƐ ŝŶĐŽŵƉůĞƚĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƐǇŶƚĂǆ ŽĨ ƐƉĞĞĐŚ͕ ĂŶĚ ƐŽ ŵĂǇ ŵŝƐ

ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ŝŶƚĞŶƚ ŽĨ ĐŽŵƉůĞǆ ƐĞŶƚĞŶĐĞ ĨŽƌŵƐ 
ͻ dŚĞ ůŝƐƚĞŶĞƌ Ɛ͛ ǀŽĐĂďƵůĂƌǇ ůĞǀĞů ĂŶĚ ůŝŶŐƵŝƐƟĐ ƐŬŝůůƐ ĂƌĞ ŶŽƚ ĂƐ ĚĞǀĞůŽƉĞĚ ĂƐ ĂŐĞͲ

ƉĞĞƌƐ ĂŶĚ ŚĞ ƌĞƋƵŝƌĞƐ ĂĚĚŝƟŽŶĂů ƌĞƉĞƟƟŽŶ Žƌ ƵƐĞ ŽĨ ĚŝīĞƌĞŶƚ ǁŽƌĚƐ ƚŽ ƵŶĚĞƌƐƚĂŶĚ 
;ŝŶĐůƵĚŝŶŐ ǁŝƚŚ ŵƵůƟƉůĞ ŵĞĂŶŝŶŐ ǁŽƌĚƐ Žƌ ƚŚĞ ůĂŶŐƵĂŐĞ ŽĨ ĚŝƌĞĐƟŽŶƐͿ

ͻ dŚĞ ůŝƐƚĞŶĞƌ ŚĂƐ ĂŐĞͲƚǇƉŝĐĂů ǀŽĐĂďƵůĂƌǇ ĂŶĚ ƐǇŶƚĂǆ ŬŶŽǁůĞĚŐĞ͕ ďƵƚ ĐĂŶŶŽƚ ƉƌŽĐĞƐƐ 
ŝŶĨŽƌŵĂƟŽŶ ƉƌĞƐĞŶƚĞĚ ƋƵŝĐŬůǇ ;͚ƐŚĞ ƚĂůŬƐ ĨĂƐƚ͕ / ĐĂŶ͛ƚ ůŝƐƚĞŶ ĨĂƐƚ͛Ϳ



^�Z/Wd ʹ Student Communicati on Repair & Practi cal Training

ϱϰ

^ummary	of	�ommunicati	on	Repair	^trategies

then	YOU	do	not	understand	what	someone	says

R�W�d/d/OE

You	didn͛t	hear	any	of	the	
words	said.

�sk	for	person	to	repeat.

			���/d/OE

You	heard	some	of	the	
words.	Use	what	you	heard	
and	add	it	to	your			
																reƋuest.	�dd	
																		background	
																informati	on.

															R�s/^/OE

You	heard	but	didn͛t	
understand	what	the	
person	meant.	

�sk	for	person	to	say	it	a	
diī	erent	way.

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Summary-of-Communication-Repair-Strategies-When-Student-does-not-Understand.pdf


&�D/>/�Z/��d/KE W�Zd Ϯ

ϱϱ

R�W�d/d/OE	^dR�d�'/�^
Repeti	ti	on	strategies͗		�Ž ŶŽƚ ĂƐŬ ĨŽƌ ŵŽƌĞ ŝŶĨŽƌŵĂƟ ŽŶ ƚŚĂŶ ǁŚĂƚ ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ 

dŚŝƐ ŝƐ ƚŚĞ ďĞƐƚ ĐŚŽŝĐĞ ŽĨ ƐƚƌĂƚĞŐŝĞƐ ŝĨ ǇŽƵ ĚŝĚ ŶŽƚ ŚĞĂƌ ĂŶǇ ǁŽƌĚƐ ĂŶĚ ĚŽŶ͛ƚ ŬŶŽǁ ƚŚĞ ƚŽƉŝĐ͘

o Can you say that again please? I didn’t hear you. 
 o Pardon? Can you repeat that please?
 o Maria’s voice is quiet. Can she say it again more loudly please? (i.e., during discussion)
 o I’m sorry. Can you say that more slowly?

R�s/^/OE	^dR�d�'Y
/f	YOU	heard	but	do	not	understand	the	meaning	of	what	someone	eůse	says͕	

use	the	revision	strategy

�sk	the	person	to	say	it	again	in	a	diī	erent	way.

 o I’m sorry, I didn’t get that. Could you say it in a diff erent way?
 o That doesn’t make sense to me. Can you tell me again?
 o I don’t know the word you just said. What does _____ mean?
 o Can you please say each part one at a ti me?
 o Which one?

then	you	say	͞huh͟	or	͞what͕͟ 	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮ	c	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.

/f	YOU	do	not	understand	�EY	of	the	words	someone	
eůse	says͕	use	repeti	ti	on	strategies

 ͻ WŽůŝƚĞůǇ ĂƐŬ Śŝŵ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ŚĞ ƐĂŝĚ͘  
  zŽƵ ĐĂŶ ŝŶĐůƵĚĞ Ă ƌĞƋƵĞƐƚ ĨŽƌ ƚŚĞ ŝŶĨŽƌŵĂƟ ŽŶ 
  ƚŽ ďĞ ƌĞƉĞĂƚĞĚ ŵŽƌĞ ůŽƵĚůǇ͕  ĐůĞĂƌůǇ͕  Žƌ ƐůŽǁůǇ͘

Revision	strategies͗	hƐĞ ǁŚĞŶ ǇŽƵ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ 
ĞŶŽƵŐŚ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ƚŽ ŝŶĐůƵĚĞ ĂŶǇ ŝŶĨŽƌŵĂƟ ŽŶ ŝŶ 
ǇŽƵƌ ĐůĂƌŝĮ ĐĂƟ ŽŶ ƌĞƋƵĞƐƚ͘ dŚŝƐ ƐƚƌĂƚĞŐǇ ŝƐ ƵƐĞĚ ůĞƐƐ ŽŌ ĞŶ 
ƚŚĂŶ ƌĞƉĞƟ Ɵ ŽŶ Žƌ ĂĚĚŝƟ ŽŶ͘ ZĞƋƵĞƐƚ ƚŚĂƚ ƚŚĞ ƉĞƌƐŽŶ 
ĐŚĂŶŐĞ Žƌ ƌĞǀŝƐĞ ŚŽǁ ƚŚĞǇ ƉƌĞƐĞŶƚĞĚ ƚŚĞ ŝŶĨŽƌŵĂƟ ŽŶ Žƌ 
ƵƐĞ Ěŝī ĞƌĞŶƚ ǁŽƌĚƐ ǁŝƚŚ ƚŚĞ ƐĂŵĞ ŵĞĂŶŝŶŐ͘ 

dhis	strategy	is	best	to	use	when	you	heard	something	
but	it	does	not	make	sense	to	you.

Strategies
pages

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/STRATEGIES-When-Student-does-Not-Understand.pdf


^�Z/Wd ʹ Student Communicati on Repair & Practi cal Training

ϱϲ

���/d/OE	^dR�d�'/�^

STATEMENT	
  	
  
missed	
  or	
  some	
  
words	
  were	
  not	
  
understood	
  	
  

Include	
  one	
  word	
  
you	
  heard	
  in	
  your	
  
clarification	
  request	
  

Include	
  two	
  or	
  more	
  
words	
  you	
  heard	
  in	
  
your	
  clarification	
  

request	
  

Add	
  background	
  
information	
  showing	
  
you	
  know	
  the	
  topic	
  
but	
  missed	
  a	
  bit	
  

	
  

�dditi	on	strategies͗	hƐĞ ŝŶĨŽƌŵĂƟ ŽŶ ƚŚĂƚ ǇŽƵ ŚĞĂƌĚ ĂŶĚ ŝŶĐůƵĚĞ ŝƚ ŝŶ ǇŽƵƌ ĐůĂƌŝĮ ĐĂƟ ŽŶ ƌĞƋƵĞƐƚ͘ 
�ĚĚ ďĂĐŬŐƌŽƵŶĚ ĐŽŶƚĞǆƚ ƚŽ ƐŚŽǁ ƚŚĂƚ ǇŽƵ ǁĞƌĞ ůŝƐƚĞŶŝŶŐ͕ ǇŽƵ ƵŶĚĞƌƐƚŽŽĚ ƚŚĞ ƚŽƉŝĐ͕ ďƵƚ ŵŝƐƐĞĚ 
ŽŶĞ Žƌ ŵŽƌĞ ƉĂƌƚƐ ŽĨ ǁŚĂƚ ǁĂƐ ŽƌŝŐŝŶĂůůǇ ƐĂŝĚ͘ 

d�<�	tH�d	YOU	H��R�	�E�	dURE	/d	�ROUE�
���	/d	dO	YOUR	R�YU�^d	&OR	�>�R/&/��d/OE

͞KŬĂǇ ĐůĂƐƐ ƚĂŬĞ ŽƵƚ ǇŽƵƌ ŵĂƚŚ 
ďŽŽŬƐ͘ tĞ ĂƌĞ ŶŽǁ ŽŶ ĐŚĂƉƚĞƌ ϳ͘

dƵƌŶ ƚŽ ͍͍͍͍͟ 

͞tŚĂƚ ƉĂŐĞ ŝŶ ĐŚĂƉƚĞƌ ϳ ĂƌĞ ǁĞ 
ƐƵƉƉŽƐĞĚ ƚŽ ƚƵƌŶ ƚŽ͍͟

͞tĞ ĂƌĞ ŐŽŝŶŐ ƚŽ ŐƌĂŶĚŵĂ Ɛ͛ ƚŚŝƐ 
ǁĞĞŬĞŶĚ͘ ^ŚĞ ŝƐ ŵĂŬŝŶŐ ͍͍͍ ĨŽƌ 

ĚŝŶŶĞƌ͘  / ŬŶŽǁ ǇŽƵ ƌĞĂůůǇ ůŝŬĞ 
ƚŚĂƚ͊͟  

͞/ ůŽǀĞ ŐŽŝŶŐ ƚŽ ŐƌĂŶĚŵĂ Ɛ͛ ĨŽƌ 
ĚŝŶŶĞƌ͘  tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ƐŚĞ ǁĂƐ 

ŵĂŬŝŶŐ͍ � ĨĂǀŽƌŝƚĞ ŽĨ ŵŝŶĞ͍͟

͞,ĞƌĞ Ɛ͛ Ă ƌŝĚĚůĞ͘ tŚĂƚ Ɛ͛ ͍͍ ĂŶĚ 
͍͍ ĂŶĚ ͍͍ Ăůů ŽǀĞƌ͟

 

͞tŚĂƚ Ɛ͛ ƚŚĞ ƌŝĚĚůĞ ĂŐĂŝŶ͍ 
^ŽŵĞƚŚŝŶŐ Ăůů ŽǀĞƌ͍͟

then	you	say	͞huh͟	or	͞what͟	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	she	has	
said.	then	you	use	these	speciĮ	c	strategies͕	the	other	person	wiůů	know	what	eǆactůy	you	
missed	and	then	you	both	wiůů	understand	each	other.



ϱϳ

EOEs�R��>	^dR�d�'/�^

 

Eonverbaů	strategies͗	�ĂŶ ďĞ ƵƐĞĚ ĂůŽŶĞ Žƌ ŝŶ ĐŽŵďŝŶĂƟŽŶ ǁŝƚŚ ŽƚŚĞƌ ƐƚƌĂƚĞŐŝĞƐ͘ 

  WƌŽǀŝĚĞ Žƌ ĞŵƉŚĂƐŝǌĞ ƚŚĞ ŝĚĞĂ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ǇŽƵ ǁĂŶƚ ƚŽ ŬŶŽǁ͘

/f	YOU	do	not	understand	what	someone	eůse	says͕	you	can	use	nonverbaů	strategies͗

 ͻ EŽŶǀĞƌďĂůůǇ ĂƐŬ ƚŚĞ ƉĞƌƐŽŶ ƚŽ ƐĂǇ ŝƚ ĂŐĂŝŶ͘
  Ž Raise your hands and shoulders; use a questioning expression; shake your 
   head ‘no.’
 ͻ /Ĩ ǇŽƵ ŚĞĂƌĚ ƉĂƌƚ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͕ ƚŚĞŶ ŝŶĐůƵĚĞ ŝƚ ŝŶ ǇŽƵƌ ƌĞƋƵĞƐƚ ĨŽƌ ŵŽƌĞ 
  ŝŶĨŽƌŵĂƟŽŶ͘ 
  Ž Do you mean Wright Park in the North part of town? Point that direction. 
  Ž tere the students playing baseball or were they at the playground on the 
   slide and swings? Mime or sign baseball, slide, swings. 

/f	you	add	visuaů	information	to	what	you	heard	or	said͕	you	are	using	a	nonverbaů	
strategy.	

then	you	say	͞huh͟	or	͞what͟	the	other	person	wiůů	usuaůůy	ũust	repeat	what	he	or	
she	has	said.	then	you	use	these	speciĮc	strategies͕	the	other	person	wiůů	know	what	
eǆactůy	you	missed	and	then	you	both	wiůů	understand	each	other.

	
  

Sign/	
  
	
  Spell	
  

Show/	
  
Express	
  

NON-­‐
VERBAL	
  

Write/	
  
Draw	
  

&�D/>/�Z/��d/KE W�Zd Ϯ



SCRIPT – Student Communication Repair & Practical Training

ϱϴ

�ǆampůe	of	Use	of	the	�ommunication	Repair	^trategies 

You and your family are in the car. You are in the backseat. It is hard to see your 
mom’s face as you are traveling. Everyone is hungry and you think your mom mentioned 
stopping to get fast food but you didn’t hear clearly and aren’t sure that was what she 
said. You want to ask her what she said.

HOt	�OU>�	YOU	�^<	YOUR	DOD	tH�d	^H�	^�/�͍
ZĞƉĞĂƚ Ăƚ Ă ƐůŽǁĞƌ ƌĂƚĞ DŽŵ͕ ĐĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ 

ƐůŽǁůǇ ƉůĞĂƐĞ͍

R�W�d/d/OE

ZĞƉĞĂƚ ƐƉŽŬĞŶ ŵŽƌĞ ĐůĞĂƌůǇ DŽŵ͕ ĐĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ 
ŵŽƌĞ ĐůĞĂƌůǇ ƉůĞĂƐĞ͍

�ŵƉŚĂƐŝǌĞ ŬĞǇ ǁŽƌĚ;ƐͿ DŽŵ͕ ĚŝĚ ǇŽƵ ƐĂǇ ǁĞ ǁĞƌĞ 
ƐƚŽƉƉŝŶŐ ĨŽƌ ĨĂƐƚ ĨŽŽĚ͍

ZĞƉĞĂƚ ůŽƵĚĞƌ  DŽŵ͕ / ĚŝĚŶ͛ƚ ŚĞĂƌ ǇŽƵ ʹ 
ĐŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ 
ůŽƵĚĞƌ͍

�ƌĞĂŬ ŝŶƚŽ ƚǁŽ ƐĞŶƚĞŶĐĞƐ  �ŝĚ / ŚĞĂƌ ǇŽƵ ƐĂǇ ĨŽŽĚ͍ 
tŚĞƌĞ ĐĂŶ ǁĞ ƐƚŽƉ ĨŽƌ ĨŽŽĚ͍

�ŝīĞƌĞŶƚ ǁŽƌĚƐ͕ ƐĂŵĞ 
ŵĞĂŶŝŶŐ 

�ĂŶ ǁĞ ŐŽ ƚŽ Ă ƌĞƐƚĂƵƌĂŶƚ ĨŽƌ 
ůƵŶĐŚ͍ &ĂƐƚ ĨŽŽĚ͍

R�s/^/OE�ŝīĞƌĞŶƚ ĨŽƌŵ ;ǁŽƌĚ ŽƌĚĞƌͿ / ǁŽƵůĚ ůŝŬĞ ƚŽ ƐƚŽƉ ĨŽƌ ĨĂƐƚ 
ĨŽŽĚ ƚŽŽ͘

�ĚĚ ũƵƐƚ Ă ůŝƩůĞ ŝŶĨŽƌŵĂƟŽŶ  �ƌĞ ǁĞ ƐƚŽƉƉŝŶŐ ĨŽƌ ĨĂƐƚ ĨŽŽĚ 
ŶŽǁ͍

�ĞĮŶĞ ƚĞƌŵƐ  /ƚ Ɛ͛ ůƵŶĐŚƟŵĞ ĂŶĚ / Ăŵ 
ŚƵŶŐƌǇ͘

���/d/OE�ĚĚ ďĂĐŬŐƌŽƵŶĚ ĐŽŶƚĞǆƚ /͛ŵ ŚƵŶŐƌǇ ƚŽŽ͘ / ůŝŬĞ �ƵƌŐĞƌ 
<ŝŶŐ ŵŽƌĞ ƚŚĂŶ DĐ�ŽŶĂůĚ Ɛ͛͘

�/^�U^^/OE	YU�^d/OE^͗
ZĞǀŝĞǁ ĞĂĐŚ ŽĨ ƚŚĞƐĞ ƌĞƐƉŽŶƐĞƐ͕ ƉŝĐƚƵƌŝŶŐ ǇŽƵƌƐĞůĨ ŝŶ ƚŚĞ ďĂĐŬƐĞĂƚ ŽĨ ƚŚĞ ĐĂƌ ǁŝƚŚ ǇŽƵƌ ŵŽŵ ĚƌŝǀŝŶŐ͘ 

 ϭ͘ tŚŝĐŚ ŽĨ ƚŚĞƐĞ ƌĞƐƉŽŶƐĞƐ ƚŽ ǇŽƵƌ ŵŽŵ ƐŚŽǁƐ ƚŚĂƚ ǇŽƵ ǁĞƌĞ ƌĞĂůůǇ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ƚŽ 
  ǁŚĂƚ ƐŚĞ ƐĂŝĚ ĂďŽƵƚ ŐŽŝŶŐ ĨŽƌ ůƵŶĐŚ͍ 
 Ϯ͘ tŚŝĐŚ ƐƚƌĂƚĞŐŝĞƐ ƌĞƋƵŝƌĞ ǇŽƵƌ ŵŽŵ ƚŽ ƐĂǇ ƐŽŵĞƚŚŝŶŐ ďĂĐŬ ƚŽ ǇŽƵ͍ 
 ϯ͘ tŽƵůĚ ƚŚĞƐĞ ƐƚƌĂƚĞŐŝĞƐ ďĞ ůĞƐƐ ĨƌƵƐƚƌĂƟŶŐ ĨŽƌ ǇŽƵƌ ŵŽŵ ƚŚĂŶ ŝĨ ǇŽƵ ƐĂŝĚ ͚ŚƵŚ͍͛ Žƌ ͚ǁŚĂƚ͍͍͛
 ϰ͘ dŚŝŶŬ ĂďŽƵƚ ĞĂĐŚ ŽĨ ƚŚĞƐĞ ƐƚƌĂƚĞŐŝĞƐ͘ tŚŝĐŚ ŽŶĞƐ ĂƌĞ ĞĂƐŝĞƐƚ Žƌ ĐŽŵĞ ŵŽƐƚ ŶĂƚƵƌĂůůǇ ƚŽ ǇŽƵ͍
 ϱ͘ tŚŝĐŚ ŽŶĞƐ ĂƌĞ ƚŚĞ ŵŽƐƚ ĂǁŬǁĂƌĚ Žƌ ǁŽƵůĚ ĨĞĞů ƚŚĞ ƐƚƌĂŶŐĞƐƚ ĨŽƌ ǇŽƵ ƚŽ ƵƐĞ͍ 

WR��d/��	t/>>	H�>W͊͊͊

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Example-of-Use-of-the-Communication-Repair-Strategies.pdf


ϱϵ

 

^�R/Wd	Wracticaů	draining

��DOE^dR�d/OE	W�Rd	Ϯ

How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

dŚƌŽƵŐŚ ƚĞĂĐŚĞƌƐͬĐůŝŶŝĐŝĂŶƐ ŵŽĚĞůŝŶŐ ƐƚƌĂƚĞŐŝĞƐ ĚƵƌŝŶŐ ƚŚĞ ĚĞŵŽŶƐƚƌĂƟŽŶ ƐƚĂŐĞ͕ ƚŚĞ ƐƚƵĚĞŶƚ 
ĚĞǀĞůŽƉƐ Ă ďĞƩĞƌ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŽĨ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ǁŝƚŚŝŶ ƚŚĞ ďƌŽĂĚ ĂƌĞĂƐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ 
ĂƐ ĚĞĮŶĞĚ ǁŝƚŚŝŶ ƚŚĞ ^�Z/Wd ƉƌŽŐƌĂŵ͘ 

do	successfuůůy	 reƋuest	cůariĮcation	 incůuding	words	 that	 the	student	has	heard͕	 the	student	
must	Įrst	be	abůe	to	use	their	shortͲterm	memory	to	remember	what	was	said.	

dĞĂĐŚĞƌƐͬĐůŝŶŝĐŝĂŶƐ ĂƌĞ ĞŶĐŽƵƌĂŐĞĚ ƚŽ ƵƐĞ ŽŶĞ Žƌ ŵŽƌĞ ŽĨ ƚŚĞ ĚĞŵŽŶƐƚƌĂƟŽŶ ŵĞƚŚŽĚƐ ǁŝƚŚ ƚŚĞŝƌ 
ƐƚƵĚĞŶƚƐ͕ ďĂƐĞĚ ŽŶ ƚŚĞŝƌ ůĂŶŐƵĂŐĞ ĂŶĚ ŝŶƚĞƌĞƐƚ ůĞǀĞů͘ 

Dethods	for	�emonstration

 ͻ �emonstration	ʹ	sisuaů	�naůogies ƌĞŝŶĨŽƌĐĞƐ ĚŝīĞƌĞŶƚ ĐĂƵƐĞƐ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ 
  ďƌĞĂŬĚŽǁŶ ĂŶĚ ŚŽǁ ƐƚƵĚĞŶƚƐ ĐĂŶ ƌĞƐƉŽŶĚ͘ 
 ͻ �emonstration	Ͳ		>et͛s	Wretend	^cenarios ĂůůŽǁ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƚŽ ĚĞŵŽŶƐƚƌĂƚĞ 
  ǁŚĞŶ ĂŶĚ ŚŽǁ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ƵƐŝŶŐ ƌĞĂůŝƐƟĐ ƐĐĞŶĂƌŝŽƐ ƚŽ ŐĞŶĞƌĂƚĞ 
  ĐŽŶǀĞƌƐĂƟŽŶƐ͘ 
 ͻ �emonstration	ʹ	Repeat	and	ReŇect ƉƌŽǀŝĚĞƐ Ă ƉƌŽĐĞƐƐ ŝŶ ǁŚŝĐŚ Ă ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ 
  ƵƐĞ ƐƚŽƌŝĞƐ Žƌ ĐŽŶƚĞŶƚͲďĂƐĞĚ ŵĂƚĞƌŝĂů ƚŽ ŐĞŶĞƌĂƚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͕ ƚŚĞƌĞďǇ 
  ĂůůŽǁŝŶŐ ŽƉƉŽƌƚƵŶŝƟĞƐ ĨŽƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƚŽ ďĞ ĚĞŵŽŶƐƚƌĂƚĞĚ͘ �Ŷ ĞǆĂŵƉůĞ 
  ƐƚŽƌǇ ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ĨŽƌ ǇŽƵŶŐ ƐƚƵĚĞŶƚƐ ʹ The Three Bunnies ʹ ĨŽůůŽǁĞĚ ďǇ ĞǆĂŵƉůĞ   
  ƚĞĂĐŚĞƌ ƌĞƐƉŽŶƐĞƐ͘



SCRIPT – Student Communication Repair & Practical Training

ϲϬ

��DOE^dR�d/OE	ʹ	sisuaů	�naůogies	
How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

^ŽŵĞƟŵĞƐ ǁŚĞŶ ƐŽŵĞŽŶĞ ŚĞĂƌƐ ũƵƐƚ ƉĂƌƚ ŽĨ ǁŚĂƚ ǇŽƵ ƐĂǇ͕  ǁŚĂƚ ƚŚĞǇ ƌĞĂůůǇ ƉĂǇ ĂƩĞŶƟŽŶ ƚŽ ŝƐ 
ǇŽƵƌ ƚŽŶĞ ŽĨ ǀŽŝĐĞ ĂŶĚ ǁŚĂƚ ǇŽƵ ĂƌĞ ĚŽŝŶŐ͘ dŚĞǇ <EKt ǇŽƵ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ͕ ďƵƚ ŶŽƚ Ăůů ŽĨ ƚŚĞ 
ǁŽƌĚƐ ƚŚĂƚ ǇŽƵ ƐĂŝĚ͘ KƚŚĞƌ ƟŵĞƐ ƚŚĞǇ ŵĂǇ ŚĞĂƌ Ă ƉĂƌƚ ŽĨ ƚŚĞ ǁŽƌĚƐ ƚŚĂƚ ǇŽƵ ƐĂŝĚ ƐŽ ƚŚĞǇ ƉƵƚ ǁŚĂƚ 
ƚŚĞǇ ŚĞĂƌĚ ŝŶƚŽ ƚŚĞŝƌ ƌĞƋƵĞƐƚ ĨŽƌ ǇŽƵ ƚŽ ĐůĂƌŝĨǇ͘ zŽƵƌ ƌŽůĞ ŝƐ ƚŽ ĮŐƵƌĞ ŽƵƚ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ŶĞĞĚĞĚ͘

dype	of	
�reakdown

^W��<�R	ϭ ^W��<�R	Ϯ ^W��<�R	ϭ �R^

dŽŽ ĨĂƐƚ /ƚ Ɛ͛ ϭϮ͗ϱϬ ϭϮ͗ϱϬ Žƌ ϭϱ͍ ϭϮ͗ϱϬ Rp
/͛ŵ ůĂƚĞ͊ / ĐĂŶ͛ƚ ĮŶĚ 
ŵǇ ďĂĐŬƉĂĐŬ͊

tŚĂƚ Ɛ͛ ǁƌŽŶŐ͍ / ĐĂŶ͛ƚ ĮŶĚ ŵǇ 
ďĂĐŬƉĂĐŬ ĂŶĚ / ŶĞĞĚ 
ƚŽ ĐĂƚĐŚ ŵǇ ďƵƐ͊

Zǀ

�

/ ŚŽƉĞ ƚŚĞǇ ŚĂǀĞ 
ƉŝǌǌĂ ĨŽƌ ůƵŶĐŚ͘

zŽƵ ŚŽƉĞ ǁŚĂƚ͍ / ŚŽƉĞ ƚŚĞǇ ŚĂǀĞ 
ƉŝǌǌĂ͘

Rp

dŽŽ ƋƵŝĞƚ /ƚ Ɛ͛ ƟŵĞ ĨŽƌ ĨƌĞĞ ƉůĂǇ͘ tŚĂƚ ƟŵĞ ŝƐ ŝƚ͍ /ƚ Ɛ͛ ƟŵĞ ĨŽƌ ĨƌĞĞ ƉůĂǇ͘ Rp
hŚ ŽŚ͕ ǁŚĞƌĞ ŝƐ ŵǇ 
ŚŽŵĞǁŽƌŬ͍

tŚĂƚ Ɛ͛ ǁƌŽŶŐ͍ / ĐĂŶ͛ƚ ĮŶĚ ŵǇ 
ŚŽŵĞǁŽƌŬ͊

Zǀ

DĞ͕ ŵĞ͕ ŵĞ͘ WŝĐŬ ŵĞ͘ tŚĂƚ͍ / ǁĂŶƚ ƚŽ ďĞ ƉŝĐŬĞĚ 
ĨŽƌ ƚŚĞ ƚĞĂŵ͊

�

'ĂƌďůĞĚ DǇ b#kz ŝƐ ůĂƚĞ͘ tŚĂƚ ŝƐ ůĂƚĞ͍ DǇ ďƵƐ͘ Rp
dŚĞ ƚŽƉŝĐ ĨŽƌ ŵǇ 
ƉƌŽũĞĐƚ ŝƐ Indugdrell 
Rex Ton.

tŚĂƚ Ɛ͛ ǇŽƵƌ ƚŽƉŝĐ͍ dŚĞ /ŶĚƵƐƚƌŝĂů 
ZĞǀŽůƵƟŽŶ͘

Rp

�ƌĞ ǇŽƵ ŐŽŝŶŐ ƚŽ 
Cinco de Mayo?

'ŽŝŶŐ ǁŚĞƌĞ͍ dŚĞ �ŝŶĐŽ ĚĞ DĂǇŽ 
ƉĂƌƚǇ͘ �ƌĞ ǇŽƵ ŐŽŝŶŐ͍

Zǀ

hŶŬŶŽǁŶ ǁŽƌĚƐͬ
ŝĚĞĂƐ

DǇ ŐƌĂŶĚƉĂ ůŝŬĞƐ ƚŽ 
ǁĂƚĐŚ ĐƵƌůŝŶŐ͘

tŚĂƚ Ɛ͛ ĐƵƌůŝŶŐ͍ /ƚ Ɛ͛ Ă ƐƉŽƌƚ ǇŽƵ ƉůĂǇ 
ǁŝƚŚ ďƌŽŽŵƐ ŽŶ ŝĐĞ͘

�

DǇ ŵŽŵ ŚĂƐ Ă ŶĞǁ 
ĨƵƐŚŝĂ ƐŚŝƌƚ ĂŶĚ / ůŽǀĞ 
ŝƚ͊

tŚĂƚ ŬŝŶĚ ŽĨ ƐŚŝƌƚ͍ &ƵƐĐŚŝĂ͕ ůŝŬĞ Ă ďƌŝŐŚƚ 
ƉƵƌƉůĞ ƉŝŶŬ ĐŽůŽƌ͘

�

tŽǁ͕ ƚŚĂƚ ǁĂƐ ƌĞĂůůǇ 
ŇǇ͊

/ƚ ǁĂƐ ǁŚĂƚ͊ &ůǇ͊ �ŽŽů͊ / ůŽǀĞĚ ŝƚ͊ �

�Z^ с ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƵƐĞĚ͗ ZƉ с ƌĞƉĞƟƟŽŶ͕ Zǀ с ƌĞǀŝƐŝŽŶ͕ � с ĂĚĚŝƟŽŶ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/DEMONSTRATION-Visual-Analogies.pdf


ϲϭ

��DKE^dZ�d/KE W�Zd Ϯ

��DOE^dR�d/OE	ʹ	>et͛s	Wretend	^cenarios
How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

�OE��Wd͗	tĞ ǁŝůů ďĞ ƵƐŝŶŐ >Ğƚ Ɛ͛ WƌĞƚĞŶĚ ƐƚŽƌǇ ƐƚĂƌƚĞƌƐ ƚŽ ĚĞŵŽŶƐƚƌĂƚĞ ŚŽǁ ŵĞƐƐĂŐĞƐ ĐĂŶ ďĞ 
ŵŝƐƵŶĚĞƌƐƚŽŽĚ͘ dŚĞ ƚĞĂĐŚĞƌ ŝƐ ƵƌŐĞĚ ƚŽ ŚĂǀĞ ƚǁŽ ƉƵƉƉĞƚƐ͕ ƚǁŽ ĐŚĂƌĂĐƚĞƌ ƚŽǇƐ͕ Žƌ ƌĞƉƌĞƐĞŶƚĂƟŽŶƐ 
ŽĨ ^ƉĞĂŬĞƌ ϭ ĂŶĚ ^ƉĞĂŬĞƌ Ϯ͕ ĂƐ ƉƌŽǀŝĚĞĚ ďĞůŽǁ͕ ƚŽ ƵƐĞ ĚƵƌŝŶŐ ƚŚĞ ĚĞŵŽŶƐƚƌĂƟŽŶ͘ ,ŽůĚ ƵƉ ƚŚĞ 
^ƉĞĂŬĞƌ ϭ ĂŶĚ ^ƉĞĂŬĞƌ Ϯ ǀŝƐƵĂů ƌĞƉƌĞƐĞŶƚĂƟŽŶƐ ƚŽ ŚĞůƉ ƚŚĞ ƐƚƵĚĞŶƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĂƚ ϮͲǁĂǇ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ŝƐ ŚĂƉƉĞŶŝŶŐ͕ ĞǀĞŶ ŝĨ ƚŚĞ ƚĞĂĐŚĞƌ ŝƐ ƉůĂǇŝŶŐ ďŽƚŚ ^ƉĞĂŬĞƌ ϭ ĂŶĚ ^ƉĞĂŬĞƌ Ϯ͘ /ƚ 
ŝƐ ƌĞĐŽŵŵĞŶĚĞĚ ƚŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌ ƐĞůĞĐƚ >Ğƚ Ɛ͛ WƌĞƚĞŶĚ ƐƚŽƌŝĞƐ ŽĨ ĚŝīĞƌĞŶƚ ƚǇƉĞƐ ;ŝ͘Ğ͕͘ ŶĂƌƌĂƟǀĞ͕ 
ƋƵĞƐƟŽŶŝŶŐ͕ ĐŽŵŵĞŶƟŶŐͿ ƚŽ ŐŝǀĞ ƚŚĞ ƐƚƵĚĞŶƚ ĞǆƉĞƌŝĞŶĐĞ ǁŝƚŚ ǀĂƌŝŽƵƐ ƚǇƉĞƐ ŽĨ ůĂŶŐƵĂŐĞ ĞǆĐŚĂŶŐĞƐ 
ŝŶ ǁŚŝĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ĐĂŶ ŽĐĐƵƌ͘  

�emonstration	;ϭͿ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƉůĂǇƐ ďŽƚŚ ^ƉĞĂŬĞƌ ϭ ĂŶĚ ^ƉĞĂŬĞƌ Ϯ͘ dŚĞ ƚĞĂĐŚĞƌ ƌĞĂĚƐ 
ƚŚĞ >Ğƚ Ɛ͛ WůĂǇ ƐĐĞŶĂƌŝŽ͘ �Ɛ ^ƉĞĂŬĞƌ ϭ ƐŚĞ ďĞŐŝŶƐ ƚŽ ƉůĂǇ ƚŚĞ ĂƐƐŝŐŶĞĚ ƉĂƌƚ saying	 it	 too	 fast͕	
too	Ƌuietůy͕	or	making	 some	of	 the	words	 garbůed/mispronounced ĂƐ ƐŚĞ ƉƌĞƐĞŶƚƐ͘ dŽ ƐƚĂƌƚ͕ 
ĐŚŽŽƐĞ KE>z KE� ƚǇƉĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ŝƐƐƵĞ ƚŽ ŵŽĚĞů ĂĐƌŽƐƐ Ă ĨĞǁ ƐĐĞŶĂƌŝŽƐ͘ �Ɛ 
^ƉĞĂŬĞƌ Ϯ͕ ƐŚĞ ĂƐŬƐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ �Ɛ ^ƉĞĂŬĞƌ ϭ ĂŐĂŝŶ͕ ƐŚĞ ƉƌŽǀŝĚĞƐ ĐůĂƌŝĮĐĂƟŽŶ͘ �ŌĞƌ Ă ĨĞǁ 
ĚĞŵŽŶƐƚƌĂƟŽŶƐ ůŝŬĞ ƚŚŝƐ ƚŚĞ ƚĞĂĐŚĞƌ ǁŽƵůĚ ƐƚĂƚĞͬĚŝƐĐƵƐƐͬĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ǁŚĂƚ ƚŚĞ ƉƌŽďůĞŵ ǁĂƐ 
ǁŚĞŶ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ǁĂƐ ƉƌĞƐĞŶƚĞĚ ŝŶ ƚŚŝƐ ŵĂŶŶĞƌ ĂŶĚ ǁŚĂƚ ^ƉĞĂŬĞƌ ϭ ǁŽƵůĚ ŶĞĞĚ ƚŽ ĚŽ ƚŽ ďĞ 
ďĞƩĞƌ ƵŶĚĞƌƐƚŽŽĚ͘  ZĞƵƐĞ >Ğƚ Ɛ͛ WƌĞƚĞŶĚ ƐĐĞŶĂƌŝŽƐ ƚŽ ĚĞŵŽŶƐƚƌĂƚĞ ĞĂĐŚ ƚǇƉĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ďƌĞĂŬĚŽǁŶ ŝƐƐƵĞ ĂŶĚ ĂŶ ĂƉƉƌŽƉƌŝĂƚĞ ƌĞƐƉŽŶƐĞ͘ 

�emo	method	;ϮͿ dŚĞ ƚĞĂĐŚĞƌ ĂŶĚ ƐƚƵĚĞŶƚ ǁŽƵůĚ ďŽƚŚ ŚĂǀĞ ^ƉĞĂŬĞƌ ϭ ĐĂƌĚƐ͘ dŚĞ ƚĞĂĐŚĞƌ ǁŽƵůĚ 
ŚĂǀĞ ƚŚĞ ^ƉĞĂŬĞƌ Ϯ ĐĂƌĚ ƚŽŽ͘ dŚĞ ƚĞĂĐŚĞƌ ƌĞĂĚƐ ƚŚĞ >Ğƚ Ɛ͛ WůĂǇ ƐĐĞŶĂƌŝŽ͘ dŚĞ ƐƚƵĚĞŶƚ ďĞŐŝŶƐ ƚŽ 
ƉůĂǇ ƚŚĞ ĂƐƐŝŐŶĞĚ ƉĂƌƚ͘ dŚĞ ƚĞĂĐŚĞƌ ǁŝůů ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ;�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ƐůŽǁůǇ͕  ĐůĞĂƌůǇ͕  
ůŽƵĚůǇ͕  ƚĞůů ŝƚ ŝŶ Ă ĚŝīĞƌĞŶƚ ǁĂǇ͕  ĚŝĚ ǇŽƵ ŵĞĂŶ y͍Ϳ ĂƐ ^ƉĞĂŬĞƌ Ϯ͘ ^ƚĂƌƚ ǁŝƚŚ ĨŽĐƵƐŝŶŐ ŽŶ ŽŶĞ ƚǇƉĞ ŽĨ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ĨŽƌ ƐĞǀĞƌĂů ƐĐĞŶĂƌŝŽƐ͘ dŚĞ ƚĞĂĐŚĞƌ ǁŽƵůĚ ƚŚĞŶ ƚĂŬĞ ƚŚĞ ƌŽůĞ ŽĨ ̂ ƉĞĂŬĞƌ 
ϭ ĂŶĚ ƉƌŽǀŝĚĞ ĐůĂƌŝĮĐĂƟŽŶ ;͞zŽƵ ĐŽƵůĚ ƐĂǇ͗ yz�͟Ϳ͘ �ŌĞƌ Ă ĨĞǁ ĚĞŵŽŶƐƚƌĂƟŽŶƐ ůŝŬĞ ƚŚŝƐ ƚŚĞ ƚĞĂĐŚĞƌ 
ǁŽƵůĚ ƐƚĂƚĞͬĚŝƐĐƵƐƐͬĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ǁŚĂƚ ŚĞ Žƌ ƐŚĞ ĐŽƵůĚ ƐĂǇ ŝĨ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ 

�y�DW>�͗	 ^ĐĞŶĂƌŝŽ͗ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ ǇŽƵƌ ŵŽŵ͘ zŽƵ ĐŽŵĞ ŚŽŵĞ ĨƌŽŵ ƚŚĞ ŵĂůů͘ zŽƵ ƐĂǁ Ă 
ďĞĂƵƟĨƵů ĚƌĞƐƐ ĂŶĚ ǇŽƵ ǁĂŶƚ ƚŽ ŚĂǀĞ ŝƚ͘ tŚĞŶ ǇŽƵ ŐĞƚ ŚŽŵĞ ǇŽƵ ƚĞůů ŵĞ ĂďŽƵƚ ŝƚ͘

^ϭ͗ KŚ ŵŽŵ͊ / ƐĂǁ Ă ƌĞĂůůǇ ƉŽƌƚǇ ĚƌƵƐƐ Ăƚ ƚŚĞ ŵĞůů͊

^Ϯ͗ tŚĂƚ ĚŝĚ ǇŽƵ ƐĞĞ͍

^ϭ͗ / ƐĂǁ Ă ĚƌĞƐƐ Ăƚ ƚŚĞ ŵĂůů͘ /ƚ ǁĂƐ ƌĞĂůůǇ ƉƌĞƩǇ ;ƌĞǀŝƐŝŽŶͿ

^Ϯ͗ ^ŽƌƌǇ͕  ůĞƚ ŵĞ ƚƵƌŶ ĚŽǁŶ ƚŚĞ ds͘  tŚĂƚ ĚŝĚ ǇŽƵ ƐĞĞ Ăƚ ƚŚĞ ŵĂůů͍

^ϭ͗ � ƉƌĞƩǇ ĚƌĞƐƐ Ăƚ ƚŚĞ dĞĞŶ �ŽƵƟƋƵĞ͊ /ƚ ǁĂƐ ďůƵĞ ĂŶĚ ŚĂĚ͙͙  ;ĂĚĚŝƟŽŶͿ



SCRIPT – Student Communication Repair & Practical Training

ϲϮ

 
	^W��<�R	ϭ

 
	^W��<�R	Ϯ

	
   	
  

	^W��<�R	ϭ
 
	^W��<�R	Ϯ

	
  

	
  

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Speaker-1-Speaker-2-Cards.pdf


ϲϯ

��DKE^dZ�d/KE W�Zd Ϯ

��DOE^dR�d/OE	>�d͛^	WR�d�E�	^dOR/�^
/nstructionaů	
Obũective

�ǆampůe	^cenarios
;�ǆĂŵƉůĞ ŽƉĞŶŝŶŐ ƐƚĂƚĞŵĞŶƚƐ ĨŽƌ ƐƚƵĚĞŶƚƐ ŝŶ ƉĂƌĞŶƚŚĞƐĞƐͿ

EĂƌƌĂƟǀĞ /͛ůů ďĞ ǇŽƵƌ ƚĞĂĐŚĞƌ͘  zŽƵ ĐŽŵĞ ƚŽ ƐĐŚŽŽů ǁŝƚŚ Ă ĐĂƐƚ ŽŶ ǇŽƵƌ ůĞŐ͘ zŽƵ ǁĞƌĞ ƌŝĚŝŶŐ ǇŽƵƌ ďŝŬĞ ĂŶĚ 
Ă ĐĂƚ ƌĂŶ ŝŶ ĨƌŽŶƚ ŽĨ ǇŽƵ͘ zŽƵ ƚƵƌŶĞĚ ǀĞƌǇ ĨĂƐƚ ĂŶĚ ĨĞůů ĚŽǁŶ ĂŶĚ ďƌŽŬĞ ǇŽƵƌ ůĞŐ͘ ;/ ĨĞůů Žī ŵǇ 
ďŝŬĞ ĂŶĚ ďƌŽŬĞ ŵǇ ůĞŐ͘Ϳ

EĂƌƌĂƟǀĞ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵƌ ĚĂĚĚǇ ŚĂƐ ďĞĞŶ ĂǁĂǇ͘ ,Ğ ĐĂŵĞ ŚŽŵĞ ŽŶ ĂŶ ĂŝƌƉůĂŶĞ͘ zŽƵ ĂŶĚ ǇŽƵƌ 
ŵŽŵ ǁĞŶƚ ƚŽ ƉŝĐŬ Śŝŵ ƵƉ Ăƚ ƚŚĞ ĂŝƌƉŽƌƚ͘ ,Ğ ďƌŽƵŐŚƚ ǇŽƵ Ă ƉƌĞƐĞŶƚ͘ KŶ ƚŚĞ ǁĂǇ ŚŽŵĞ ǇŽƵ 
Ăůů ǁĞŶƚ ƚŽ Ă ƌĞƐƚĂƵƌĂŶƚ ĨŽƌ ƐŽŵĞ ŝĐĞ ĐƌĞĂŵ͘ tŚĞŶ ǇŽƵ ĐŽŵĞ ƚŽ ƐĐŚŽŽů ǇŽƵ ƚĞůů ŵĞ ĂďŽƵƚ ŝƚ͘ 
;DŽŵŵǇ ĂŶĚ / ǁĞŶƚ ƚŽ ƚŚĞ ĂŝƌƉŽƌƚ ƚŽ ŐĞƚ ĚĂĚĚǇ͘Ϳ

EĂƌƌĂƟǀĞ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ ŽŶĞ ĚĂǇ Ăƚ ƌĞĐĞƐƐ͕ Ă ůŝƩůĞ ŬŝƩĞŶ ĐĂŵĞ ŝŶƚŽ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ͘ �ǀĞƌǇďŽĚǇ 
ƉůĂǇĞĚ ǁŝƚŚ ŝƚ͘ zŽƵ ŚĞůĚ ŝƚ͘ tŚĞŶ ƚŚĞ ďĞůů ƌĂŶŐ ŝƚ ŐŽƚ ƐĐĂƌĞĚ ĂŶĚ ƌĂŶ ĂǁĂǇ͘ tŚĞŶ ǇŽƵ ĐŽŵĞ 
ďĂĐŬ ŝŶ ƚŚĞ ƌŽŽŵ͕ ǇŽƵ ƚĞůů ŵĞ ǁŚĂƚ ŚĂƉƉĞŶĞĚ͘ ;� ůŝƩůĞ ŬŝƩĞŶ ĐĂŵĞ ŽŶ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ͘Ϳ

EĂƌƌĂƟǀĞ KŶĞ ^ĂƚƵƌĚĂǇ ǇŽƵ ǁĞŶƚ ƚŽ ƚŚĞ ƉĂƌŬ ƚŽ ƉůĂǇ ǁŝƚŚ ǇŽƵƌ ĨƌŝĞŶĚƐ͘ zŽƵ ǁĞƌĞ ŽŶ ƚŚĞ ƐǁŝŶŐƐ͘ zŽƵ 
ǁĞƌĞ ŐŽŝŶŐ ǀĞƌǇ ŚŝŐŚ͘ zŽƵ ũƵŵƉĞĚ ŽƵƚ ŽĨ ƚŚĞ ƐǁŝŶŐ ĂŶĚ ĨĞůů ĚŽǁŶ͘ zŽƵ ƐĐƌĂƉĞĚ ǇŽƵƌ ŬŶĞĞ ǀĞƌǇ 
ďĂĚůǇ͘ zŽƵƌ ŵŽŵ ƉƵƚ Ă ďŝŐ ďĂŶĚĂŐĞ ŽŶ ŝƚ͘ KŶ DŽŶĚĂǇ ǇŽƵ ĐŽŵĞ ƚŽ ƐĐŚŽŽů ĂŶĚ ƚĞůů ĞǀĞƌǇŽŶĞ 
ǁŚĂƚ ŚĂƉƉĞŶĞĚ͘ ;KŶ ^ĂƚƵƌĚĂǇ / ǁĞŶƚ ƚŽ ƚŚĞ ƉĂƌŬ ĂŶĚ ĨĞůů Žī Ă ƐǁŝŶŐ͘Ϳ

YƵĞƐƟŽŶƐ WƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵƌ ŵŽŵ ĂƐŬĞĚ ǇŽƵ ƚŽ ŐŽ ƚŽ ƚŚĞ ƐƚŽƌĞ ƚŽ ďƵǇ ƐŽŵĞ ŵŝůŬ͘ zŽƵ ǁĂŶƚ ǇŽƵƌ ƐŝƐƚĞƌ 
ƚŽ ŐŽ ǁŝƚŚ ǇŽƵ͕ ƐŽ ǇŽƵ ĂƐŬ ŚĞƌ ƚŽ ŐŽ͘ /͛ůů ďĞ ǇŽƵƌ ŵŽŵ ĂŶĚ ǇŽƵƌ ƐŝƐƚĞƌ͘  ;tŝůů ǇŽƵ ŐŽ ƚŽ ƚŚĞ 
ƐƚŽƌĞ ǁŝƚŚ ŵĞ͍Ϳ

YƵĞƐƟŽŶƐ KŶĞ ĚĂǇ ǇŽƵ ĂƌĞ ƉůĂǇŝŶŐ ŽŶ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ ĂŶĚ ǇŽƵ ĮŶĚ Ă ĚŽůůĂƌ ďŝůů͘ zŽƵ ĚŽŶ͛ƚ ŬŶŽǁ ǁŚŽƐĞ ŝƚ 
ŝƐ ƐŽ ǇŽƵ ŚĂǀĞ ƚŽ ĂƐŬ ƉĞŽƉůĞ͘ /͛ůů ďĞ ŵǇƐĞůĨ ĂŶĚ ǇŽƵ ĂƐŬ ŵĞ ĂďŽƵƚ ŝƚ͘ ;/Ɛ ƚŚŝƐ ǇŽƵƌƐ͍Ϳ

�ŽŵŵĞŶƟŶŐ zŽƵ ďĞ ǇŽƵƌƐĞůĨ ĂŶĚ /͛ůů ďĞ ǇŽƵƌ ĨƌŝĞŶĚ �ĂƌŽŶ͘ /͛ůů ĐŽŵĞ ŽǀĞƌ ƚŽ ǇŽƵƌ ŚŽƵƐĞ ƚŽ ƉůĂǇ ďĂƐĞďĂůů͘ 
�Ƶƚ ǇŽƵ ĐĂŶ͛ƚ ƉůĂǇ ďĞĐĂƵƐĞ ǇŽƵ ŚĂǀĞ Ă ůŽƚ ŽĨ ŚŽŵĞǁŽƌŬ͘ ;/ ŚĂǀĞ ƚŽ ĚŽ ŵǇ ŚŽŵĞǁŽƌŬ͘Ϳ

�ŽŵŵĞŶƟŶŐ ;ƵƐĞ 
ďĞĐĂƵƐĞͿ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵƌ ŵŽŵ ŝƐ ĐŽŵŝŶŐ ƚŽ ƉŝĐŬ ǇŽƵ ƵƉ ĂŌĞƌ ƐĐŚŽŽů͘ zŽƵ ǁŽŶ͛ƚ ďĞ ƌŝĚŝŶŐ ƚŚĞ 
ďƵƐ ƐŽ ǇŽƵ ƚĞůů ŵĞ ĂďŽƵƚ ƚŚĂƚ͘ ;/͛ŵ ŶŽƚ ƌŝĚŝŶŐ ŚŽŵĞ ŽŶ ƚŚĞ ďƵƐ ďĞĐĂƵƐĞ ŵǇ ŵŽŵ ŝƐ ĐŽŵŝŶŐ ƚŽ 
ŐĞƚ ŵĞ͘Ϳ

�ŝƌĞĐƟŽŶƐ dŚŝƐ ƟŵĞ ǇŽƵ ǁŝůů ďĞ ǁŽƌŬŝŶŐ ŝŶ ƚŚĞ ŽĸĐĞ͘ /͛ůů ďĞ Ă ĚĞůŝǀĞƌǇ ƉĞƌƐŽŶ ǁŝƚŚ ƐŽŵĞ ďŽŽŬƐ ĨŽƌ ƚŚĞ 
ůŝďƌĂƌǇ͘ /͛ůů ĐŽŵĞ ŝŶ ĂŶĚ ĂƐŬ ǇŽƵ ŚŽǁ ƚŽ ŐĞƚ ƚŚĞƌĞ͘ ;dŚĞ ůŝďƌĂƌǇ ŝƐ Ăƚ ƚŚĞ ĞŶĚ ŽĨ ƚŚĂƚ ŚĂůů͘Ϳ

�ŝƌĞĐƟŽŶƐ 
;ĐůĞĂƌ ŽƌŝŐŝŶͿ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ Ă ǀŝƐŝƚŽƌ ƚŽ ƐĐŚŽŽů͘ / ĐŽŵĞ ŝŶ ƚŚĞ ĨƌŽŶƚ ĚŽŽƌ ĂŶĚ ƐĞĞ ǇŽƵ ǁĂůŬŝŶŐ ƚŽ ƚŚĞ 
ŽĸĐĞ͘ / ǁĂŶƚ ƚŽ ƐĞĞ DƌƐ͘ '͘ / ĚŽŶ͛ƚ ŬŶŽǁ ǁŚĞƌĞ ŚĞƌ ƌŽŽŵ ŝƐ͘ /͛ůů ĂƐŬ ǇŽƵ ĨŽƌ ŚĞůƉ͘ 

�ǆƉůĂŶĂƟŽŶ
;ĐŽŶŶĞĐƚŽƌƐͿ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ �ƌŝĐ ĂŶĚ / ĚŽŶ͛ƚ ŬŶŽǁ ŚŽǁ ƚŽ ƉůĂǇ ͞'Ž &ŝƐŚ͟ ĂŶĚ ǇŽƵ ĂƌĞ ŐŽŝŶŐ ƚŽ ƚĞůů 
ŵĞ ŚŽǁ͘

�ǆƉůĂŶĂƟŽŶ
;ĐŽŶŶĞĐƚŽƌƐͿ

WƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ :ŽƐŚ͘ zŽƵƌ ĚĂĚ ƐŚŽǁĞĚ ǇŽƵ ŚŽǁ ƚŽ ŵĂŬĞ ƚĂĐŽƐ͘ / ĚŽŶ͛ƚ ŬŶŽǁ ŚŽǁ ƐŽ ǇŽƵ 
ƚĞůů ŵĞ͘ 

�ĞƐĐƌŝƉƟŽŶ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ ǇŽƵƌ ŵŽŵ͘ zŽƵ ĐŽŵĞ ŚŽŵĞ ĨƌŽŵ ƚŚĞ ŵĂůů͘ zŽƵ ƐĂǁ Ă ďĞĂƵƟĨƵů ĚƌĞƐƐ 
ĂŶĚ ǇŽƵ ǁĂŶƚ ƚŽ ŚĂǀĞ ŝƚ͘ tŚĞŶ ǇŽƵ ŐĞƚ ŚŽŵĞ ǇŽƵ ƚĞůů ŵĞ ĂďŽƵƚ ŝƚ͘ ;/ ƐĂǁ Ă ďĞĂƵƟĨƵů ĚƌĞƐƐ 
ƚŚĂƚ / ůŝŬĞ͘Ϳ

�ĞƐĐƌŝƉƟŽŶ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵ ĂƌĞ ǁĂůŬŝŶŐ ƚŽ ƐĐŚŽŽů ĂŶĚ ǇŽƵ ƐĞĞ ƐŽŵĞŽŶĞ ƐƚĞĂůŝŶŐ Ă ďŝŬĞ͘ ^Ž ǇŽƵ 
ĐĂůů ƚŚĞ ƉŽůŝĐĞ ĂŶĚ ƚĞůů ƚŚĞŵ ǁŚĂƚ ŚĂƉƉĞŶĞĚ͘ /͛ůů ďĞ ƚŚĞ ƉŽůŝĐĞŵĂŶ͘ ;/ ƐĂǁ ƐŽŵĞŽŶĞ ƐƚĞĂůŝŶŐ Ă 
ďŝŬĞ͘Ϳ

�ŽŶǀĞƌƐĂƟŽŶ / ǁŝůů ƉƌĞƚĞŶĚ ƚŽ ďĞ ǇŽƵƌ ŵŽŵ ĂŶĚ ǇŽƵ ďĞ ǇŽƵƌƐĞůĨ͘  zŽƵ ŐŽ ŽǀĞƌ ƚŽ ǇŽƵƌ ĨƌŝĞŶĚ ZĂĐŚĞů Ɛ͛ ŚŽƵƐĞ 
ĂŶĚ ƐŚĞ ŚĂƐ ƐŽŵĞ ŶĞǁ ƉƵƉƉŝĞƐ͘ zŽƵ ǁŽƵůĚ ůŝŬĞ ƚŽ ŚĂǀĞ ŽŶĞ͘ ^Ž ǇŽƵ ĐŽŵĞ ŚŽŵĞ ĂŶĚ ĂƐŬ ǇŽƵƌ 
ŵŽŵ ŝĨ ǇŽƵ ĐĂŶ ŚĂǀĞ ŽŶĞ͘ ;ZĂĐŚĞů ŚĂƐ ŶĞǁ ƉƵƉƉŝĞƐ ĂŶĚ / ǁĂŶƚ ŽŶĞ͘Ϳ

�ŽŶǀĞƌƐĂƟŽŶ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ / Ăŵ ǇŽƵƌ ŵŽŵ ĂŶĚ ǇŽƵ ĂƌĞ ǇŽƵƌƐĞůĨ͘  zŽƵƌ ĨƌŝĞŶĚ :ŽĚǇ ĐĂůůƐ ĂŶĚ ǁĂŶƚƐ ǇŽƵ 
ƚŽ ŐŽ ƚŽ Ă ŵŽǀŝĞ͘ zŽƵ ĂƐŬ ŵĞ ĂďŽƵƚ ŝƚ͘ / ǁŝůů ďĞ :ŽĚǇ͕ ƚŽŽ͘

ZĞĂů ƐĐĞŶĂƌŝŽ WůĞĂƐĞ ŐŽ ƚŽ DŝƐƐ �͘ ĂŶĚ ĂƐŬ ŚĞƌ ĨŽƌ Ă ŶĞǁ ĞĂƌ ŚŽŽŬ ĨŽƌ ǇŽƵƌ ůĞŌ ŚĞĂƌŝŶŐ ĂŝĚ͘ /ƚ ŝƐ ďƌŽŬĞŶ͘ 
ZĞĂů ƐĐĞŶĂƌŝŽ DŽŶĚĂǇ ŵŽƌŶŝŶŐ ĞǆĐŚĂŶŐĞ ŝŶ ǁŚŝĐŚ Ă ƐƚƵĚĞŶƚ ƐŚĂƌĞƐ ŝŶĨŽƌŵĂƟŽŶ ĂďŽƵƚ ŚŝƐ Žƌ ŚĞƌ ǁĞĞŬĞŶĚ͘

�ĂƐĞĚ ŽŶ ^ƚŽŶĞ͕ W͘  ;ϭϵϴϴͿ �ůƵĞƉƌŝŶƚ ĨŽƌ ĚĞǀĞůŽƉŝŶŐ ĐŽŶǀĞƌƐĂƟŽŶĂů ĐŽŵƉĞƚĞŶĐĞ͗ � ƉůĂŶŶŝŶŐͬŝŶƐƚƌƵĐƟŽŶ ŵŽĚĞů ǁŝƚŚ ĚĞƚĂŝůĞĚ ƐĐĞŶĂƌŝŽƐ͘ 
tĂƐŚŝŶŐƚŽŶ͕ ��͗ �ůĞǆĂŶĚĞƌ 'ƌĂŚĂŵ �Ğůů �ƐƐŽĐŝĂƟŽŶ ĨŽƌ ƚŚĞ �ĞĂĨ͘  �ĚĂƉƚĞĚ ďǇ <ĂƌĞŶ  >͘ �ŶĚĞƌƐŽŶ͕ ϮϬϭϭ ǁŝƚŚ ƉĞƌŵŝƐƐŝŽŶ͘ � ůŽŶŐĞƌ ǀĞƌƐŝŽŶ ǁŝƚŚ 
ŵŽƌĞ ƐĐĞŶĂƌŝŽƐ ŝƐ ŝŶĐůƵĚĞĚ ŝŶ ϮϬϭϭ Ξ �ƵŝůĚŝŶŐ ^ŬŝůůƐ ĨŽƌ ^ƵĐĐĞƐƐ ŝŶ ƚŚĞ &ĂƐƚͲWĂĐĞĚ �ůĂƐƐƌŽŽŵ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/DEMONSTRATION-LETS-PRETEND-STORIES.pdf


SCRIPT – Student Communication Repair & Practical Training

ϲϰ

��DOE^dR�d/OE	ʹ	Repeat	and	ReŇect

How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

ϭ͘ �ŐĞͲĂƉƉƌŽƉƌŝĂƚĞ ǁƌŝƩĞŶ ŵĂƚĞƌŝĂůƐ ĂƌĞ ƐĞůĞĐƚĞĚ ďǇ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ͕ ƐƵĐŚ ĂƐ͗
Ă͘ &ĂŵŝůŝĂƌ ƐƚŽƌǇ
ď͘ ^ƚŽƌǇ ŽĨ Ă ƚŽƉŝĐ ƚŚĂƚ ŝƐ ŽĨ ŚŝŐŚ ŝŶƚĞƌĞƐƚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ
Đ͘ DĂƚĞƌŝĂůƐ ƚŚĂƚ ĞŵƉŚĂƐŝǌĞ ůĞĂƌŶŝŶŐ ĚĞƐŝƌĞĚ ǀŽĐĂďƵůĂƌǇ͕  ƐǇŶƚĂǆ͕ ĐŽŶĐĞƉƚƐ
Ě͘ /ŶƐƚƌƵĐƟŽŶĂů ŵĂƚĞƌŝĂůƐ ĨƌŽŵ ĐŽŶƚĞŶƚ ĂƌĞĂ;ƐͿ ŽĨ ƚŚĞ ĐƵƌƌŝĐƵůƵŵ

Ϯ͘ dĞĂĐŚĞƌ ƐĂǇƐ ϭͲϮ ƐĞŶƚĞŶĐĞƐ ĂŶĚ ƐƚƵĚĞŶƚ ƌĞƉĞĂƚƐ ƚŚĞ ŵĂƚĞƌŝĂů ǀĞƌďĂƟŵ ƚŽ ƚŚĞ ďĞƐƚ ŽĨ ŚŝƐ Žƌ 
ŚĞƌ ĂďŝůŝƚǇ͘  /ƚ ŝƐ ƌĞĐŽŐŶŝǌĞĚ ƚŚĂƚ Ă ǀĞƌďĂƟŵ ƌĞƐƉŽŶƐĞ ŝƐ ŶŽƚ ůŝŬĞůǇ͘

ϯ͘ tŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ƉƌĞƐĞŶƚƐ Ă ƌĞƐƉŽŶƐĞ ƚŚĂƚ ŝƐ ŶŽƚ ƚŚĞ ƐĂŵĞ ĂƐ ǁŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƐĂŝĚ
ƚŚŝƐ ĐƌĞĂƚĞƐ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ƐŝƚƵĂƟŽŶ ŝŶ ǁŚŝĐŚ ƚŚĞ ƚĞĂĐŚĞƌ ĚŝĚ ŶŽƚ ĐŽŵƉůĞƚĞůǇ
ƌĞĐĞŝǀĞ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ͘ tŚĞŶ ƚŚŝƐ ŚĂƉƉĞŶƐ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĚĞŵŽŶƐƚƌĂƚĞƐ ƚŚĞ ƵƐĞ ŽĨ Ă 
ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ

�etaiůed	�escription	of	��DOE^dR�d/OE

/Ŷ ƚŚŝƐ ĚĞŵŽŶƐƚƌĂƟŽŶ ƐĞĐƟŽŶ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŝƐ ŝŶ ƚŚĞ ƌŽůĞ ŽĨ ƚŚĞ >ŝƐƚĞŶĞƌ ǁŚŽ ƐŽŵĞƟŵĞƐ 
ŚĂƐ ĚŝĸĐƵůƚǇ ƵŶĚĞƌƐƚĂŶĚŝŶŐ͖ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ƚŚĞ ^ƉĞĂŬĞƌ͘  

ͻ ^ƚĂƌƚ ƚŚŝƐ ĂĐƟǀŝƚǇ ŝŶ Ă ƋƵŝĞƚ ƌŽŽŵ Ăƚ ĮƌƐƚ͘
ͻ hƐĞ ĂŶ ŝŶƚĞƌĞƐƟŶŐ ƉĂƌĂŐƌĂƉŚ ĨƌŽŵ ƚĞǆƚďŽŽŬ͕ ĚĞĮŶŝƟŽŶƐ ŽĨ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƌĞĐĞŶƚ ǀŽĐĂďƵůĂƌǇ

ǁŽƌĚƐ͕ Ă ĨĂǀŽƌŝƚĞ ƉůĞĂƐƵƌĞ ƌĞĂĚŝŶŐ ďŽŽŬ Žƌ Ă ŬŶŽǁŶ ƐƚŽƌǇ ;Ğ͘Ő͕͘ >ŝƩůĞ ZĞĚ ZŝĚŝŶŐ ,ŽŽĚͿ͘
^ŝŵƉůĞ ƉĂƌĂŐƌĂƉŚ ŵĂƚĞƌŝĂůƐ ǁƌŝƩĞŶ Ăƚ ƚŚƌĞĞ ůĞǀĞůƐ ;W^ͬ<͕ ϭͲϯ͕ ϰͲϲͿ ĐĂŶ ďĞ ĨŽƵŶĚ ŝŶ Listen
My Students, and You Shall Hear ;�ĞƩǇ >ŽƵ <ƌĂƚŽǀŝůůĞ͕ WƌŽͲ�Ě͕ /ŶĐ͕͘ dŚŝƌĚ �ĚŝƟŽŶ ϮϬϬϰͿ͘
^ŝŵƉůĞ ƐƚŽƌŝĞƐ͕ ƚŚĂƚ ĐĂŶ ďĞ ƐŽƌƚĞĚ ďǇ ƚŽƉŝĐ ĂƌĞ ĂǀĂŝůĂďůĞ ĨŽƌ ĨƌĞĞ ǀŝĞǁͬĚŽǁŶůŽĂĚ ĨƌŽŵ
www.tarhillreader.org ĂŶĚ ĐĂŶ ďĞ Ă ŐŽŽĚ ƌĞƐŽƵƌĐĞ ĨŽƌ ͚ŽŶ ƚĂƉ͛ ŵĂƚĞƌŝĂůƐ ƚŽ ƵƐĞ ǁŝƚŚ
ƐƚƵĚĞŶƚƐ ĨŽƌ ĚĞŵŽŶƐƚƌĂƟŽŶ ĂŶĚ ƉƌĂĐƟĐĞ͘

ͻ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ǇŽƵŶŐĞƌ Žƌ Ă ůĞƐƐ ƐŽƉŚŝƐƟĐĂƚĞĚ ůĂŶŐƵĂŐĞ ƵƐĞƌ͕  ĐŚŽŽƐĞ ƐŚŽƌƚĞƌ ƐĞŶƚĞŶĐĞƐ͕
ŝŶĐƌĞĂƐŝŶŐ ƚŚĞ ůĞŶŐƚŚ ĂƐ ĂƉƉƌŽƉƌŝĂƚĞ ƚŽ ŵĂŬĞ ŝƚ ůĞƐƐ ĨƌƵƐƚƌĂƟŶŐ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ͕ ďƵƚ ƐƟůů
ĐŚĂůůĞŶŐŝŶŐ ŚŝƐ ĂƵĚŝƚŽƌǇ ƌĞĐĂůů ĞŶŽƵŐŚ ƚŚĂƚ ƚŚĞ ƐĞŶƚĞŶĐĞƐ ĂƌĞ ŶŽƚ ĂůǁĂǇƐ ĂĐĐƵƌĂƚĞůǇ
ƌĞƉĞĂƚĞĚ͘

ͻ ^ĂǇ ƚŚĞ ĮƌƐƚ ƐĞŶƚĞŶĐĞ ŽĨ ƚŚĞ ƉĂƐƐĂŐĞ͕ ůĞƫŶŐ ƚŚĞ ƐƚƵĚĞŶƚ ƐĞĞ ǇŽƵƌ ĨĂĐĞ͘ �ƵĚŝƚŽƌǇ ƐŬŝůů
ĚĞǀĞůŽƉŵĞŶƚ ĂŶĚ ĂƵĚŝƚŽƌǇ ŵĞŵŽƌǇ ŵĂǇ Ăůů ďĞ ĨĂĐĞƚƐ ƚŚĂƚ ĐŽƵůĚ ĂůƐŽ ďĞ ĂĚĚƌĞƐƐĞĚ ǁŝƚŚŝŶ
ƚŚĞƐĞ ĂĐƟǀŝƟĞƐ͕ ŚŽǁĞǀĞƌ ĨŽĐƵƐ ŽŶ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ǁŝƚŚ ĞĂƐǇ ĂŶĚ ŝŶƚĞƌĞƐƟŶŐ
ŵĂƚĞƌŝĂůƐ ŝƐ ŬĞǇ͘ dŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƚĂƐŬ ŝƐ ƚŽ ƌĞƉĞĂƚ Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ ŚĞ ƵŶĚĞƌƐƚĂŶĚƐ

ͻ tŚĞŶ ƚŚĞƌĞ ĂƌĞ ĞƌƌŽƌƐ ŝŶ ǁŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƉĞĂƚĞĚ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŵŽĚĞůƐ ĂŶǇ ŽĨ ƚŚĞ 
ϭϯ ƌĞƉĂŝƌ ƐŬŝůůƐ ĨƌŽŵ ƚŚĞ ^�Z/Wd /ŶǀĞŶƚŽƌǇ͘

�ǆĂŵƉůĞ͗

dĞĂĐŚĞƌ͗ dŚĞ ďƵŶŶŝĞƐ ůĞŌ ŚŽŵĞ͘ �ĂĐŚ ŚĂĚ Ă ďŝŐ ĐĂƌƌŽƚ ĨŽƌ ƚŚĞŝƌ ũŽƵƌŶĞǇ͘

^ƚƵĚĞŶƚ͗  �ƵŶŶŝĞƐ ůĞŌ ŚŽŵĞ͘ �ĂĐŚ ŚĂĚ Ă ĐĂƌƌŽƚ͘

https://www.proedinc.com/Products/10434/listen-my-children-and-you-shall-hear--third-edition.aspx
https://www.proedinc.com/Products/10434/listen-my-children-and-you-shall-hear--third-edition.aspx
https://tarheelreader.org/


ϲϱ

��DKE^dZ�d/KE W�Zd Ϯ

dĞĂĐŚĞƌ ĐĂŶ ƌĞƐƉŽŶĚ ǁŝƚŚ ŽŶĞ ŽĨ ƚŚĞ ĨŽůůŽǁŝŶŐ͗ 

ZĞƉĞƟƟŽŶ Ͳ �ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ Ă ůŝƩůĞ ůŽƵĚĞƌ ƉůĞĂƐĞ͍

ZĞƉĞƟƟŽŶ ;ŬĞǇ ǁŽƌĚͿ Ͳ tŚĂƚ ĚŝĚ ƚŚĞ ďƵŶŶŝĞƐ ĚŽ͍

^ŝŵƉůĞ ĂĚĚŝƟŽŶ͗ �ǆĐƵƐĞ ŵĞ͕ ǁŚĂƚ ĚŝĚ ƚŚĞǇ ŚĂǀĞ Ă ĐĂƌƌŽƚ ĨŽƌ͍

 ͻ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĮƌƐƚ ŵŽĚĞůƐ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĚĞŵŽŶƐƚƌĂƚĞĚ ŽŶ ƚŚĞ ^�Z/Wd 
/ŶǀĞŶƚŽƌǇ ĂŶĚ ƌĞŝŶĨŽƌĐĞƐ ƚŚĂƚ ŚĞ ĂůƌĞĂĚǇ ŚĂƐ ƐŽŵĞ ƐŬŝůůƐ ŝŶ ŚŝƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƚŽŽů 
Ŭŝƚ͘ �ĂƐĞĚ ŽŶ ƚŚĞ ƟŵĞ ĂǀĂŝůĂďůĞ͕ ǁŚŝĐŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƚŽ ŵŽĚĞů ƐŚŽƵůĚ ďĞ 
ƉƌŝŽƌŝƟǌĞĚ͘ 

 ͻ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ƉƌĞƐĞŶƚ ƚŚĞ ƐĞŶƚĞŶĐĞ;ƐͿ ĂŐĂŝŶ ĂƐ ŶĞĞĚĞĚ Žƌ ŵŽǀĞ ŽŶ ƚŽ ĂŶŽƚŚĞƌ 
ƐĞŶƚĞŶĐĞ Žƌ ŐƌŽƵƉ ŽĨ ƐĞŶƚĞŶĐĞƐ͘ �ůƚĞƌŶĂƚĞůǇ͕  ŽŶĐĞ ĂŶ ĞŶƟƌĞ ƐĞŶƚĞŶĐĞ ŚĂƐ ďĞĞŶ ĐŽƌƌĞĐƚůǇ 
ƌĞƉĞĂƚĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ͕ ƚŚĞ ĐůŝŶŝĐŝĂŶͬƚĞĂĐŚĞƌ ĂŐĂŝŶ ƌĞƉĞĂƚƐ ŝƚ͕ ďƵƚ ƚŚŝƐ ƟŵĞ ĨŽůůŽǁƐ ŝƚ ǁŝƚŚ 
ƚŚĞ ƐĞĐŽŶĚ ƐĞŶƚĞŶĐĞ͘ 

 ͻ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƐŚŽƵůĚ ŐĂƵŐĞ ŚŽǁ ŵƵĐŚ ƚĞǆƚ ƚŽ ƉƌĞƐĞŶƚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ ĨŽƌ ƌĞƉĞƟƟŽŶ 
ǁŝƚŚŽƵƚ ƚŚĞ ƐƚƵĚĞŶƚ ďĞĐŽŵŝŶŐ ƚŽŽ ĨƌƵƐƚƌĂƚĞĚ͘ dŚĞ ĨŽĐƵƐ ƐŚŽƵůĚ ďĞ ŽŶ ƚŚĞ ĚŝīĞƌĞŶƚ ǁĂǇƐ 
ƐŽŵĞŽŶĞ ĐĂŶ ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͕ ŶŽƚ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĐŽƵůĚŶ͛ƚ ƌĞƉĞĂƚ ƉĞƌĨĞĐƚůǇ͘

 ͻ dŚĞ ƐĞŶƚĞŶĐĞͲƌĞƉĞĂƟŶŐ ĂŶĚ ƐŬŝůůͲŵŽĚĞůŝŶŐ ƉƌŽĐĞƐƐ ŝƐ ĨŽůůŽǁĞĚ ƵŶƟů ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĂďůĞ ƚŽ 
ƌĞƐƉŽŶĚ ƚŽ ƚŚĞ ƚĞĂĐŚĞƌ Ɛ͛ ƌĞƋƵĞƐƚƐ ĨŽƌ ƌĞƉĂŝƌƐ ĂŶĚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŚĂƐ ŵŽĚĞůĞĚ Ăůů Žƌ ƚŚĞ 
ƐĞůĞĐƚĞĚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͘

^�R/Wd	Wracticaů	draining	Ͳ	�emonstrating	Repair	^trategies
Example - Pre-Kindergarten & Early Elementary

&ŽůůŽǁŝŶŐ ŝƐ ĂŶ ĞǆĂŵƉůĞ ŽĨ Ă ƐƚŽƌǇ ƚŚĂƚ ĐŽƵůĚ ďĞ ƵƐĞĚ ĨŽƌ ƐƚƵĚĞŶƚ ƌĞƉĞƟƟŽŶ ůĞĂĚŝŶŐ ƚŽ ƉƌĂĐƟĐĞ ŽĨ 
ƌĞƉĂŝƌ ƐŬŝůůƐ͘ dŚĞ ĨĂŵŝůŝĂƌ ƐƚŽƌǇ ůŝŶĞ ŽĨ dŚĞ dŚƌĞĞ �ƵŶŶŝĞƐ ŚĂƐ ƐŽŵĞ ĨƵŶŶǇ ƚǁŝƐƚƐ ƚŽ ŵĂŬĞ ŝƚ ƚƌŝĐŬŝĞƌ 
ƚŚĂŶ ƌŽƚĞ ƌĞƉĞƟƟŽŶ ŽĨ Ă ŬŶŽǁŶ ƐƚŽƌǇ͘ dŚĞ ƐƚŽƌǇ ĐŽƵůĚ ĂůƐŽ ďĞ ǁƌŝƩĞŶ ŝŶ Ă ĨŽƌŵĂƚ ƚŚĂƚ ĐŽƵůĚ ďĞ 
ĚŝƐƉůĂǇĞĚ ƚŚƌŽƵŐŚ ƚĞĐŚŶŽůŽŐǇ Žƌ ŽŶ ůĂƌŐĞ ĐŚĂƌƚ ƉĂƉĞƌ͘  

&Žƌ ĞĂƌůǇ ƌĞĂĚĞƌƐ͕ ƚŚĞ ƚĞĂĐŚĞƌ ǁŽƵůĚ ƌĞĂĚ ƚŚĞ ůŝŶĞ ĂŶĚ ƚŚĞŶ ĐŽǀĞƌ ŝƚ ƵƉ ǁŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĂƐŬĞĚ 
ƚŽ ƌĞƉĞĂƚ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ͘ dŽ ŚĞůƉ ŵŽƟǀĂƚĞ ŶŽŶͲƌĞĂĚĞƌƐ͕ ƚŚĞ ƐƚŽƌǇ ĐŽƵůĚ ƌĞŵĂŝŶ ǀŝƐŝďůĞ ĂŶĚ ǁŝƚŚ 
ƉŝĐƚƵƌĞƐ ƐŚŽǁŶ ďƵƚ ĐŽǀĞƌĞĚ ƵƉ ůŝŵŝƚ ĐƵĞƐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĂƐŬĞĚ ƚŽ ƌĞƉĞĂƚ ƚŚĞ ƚĞǆƚ͘ 

�Ğ ĐůĞĂƌ ƚŚĂƚ ŝŶ ŽƌĚĞƌ ƚŽ ƚĞĂĐŚ ƐŽŵĞŽŶĞ ŚŽǁ ƚŽ ƌĞƉĂŝƌ ƐŽŵĞƚŚŝŶŐ͕ ƚŚĞƌĞ ŚĂƐ ƚŽ ďĞ ƐŽŵĞƚŚŝŶŐ 
ďƌŽŬĞŶ ĮƌƐƚ͘ �ƉƉƌŽĂĐŚ ƚŚŝƐ ĂƐ Ă ŐĂŵĞ ƐŝŶĐĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĨĂŝůƵƌĞ Ăƚ ƌĞƉĞĂƟŶŐ ŝƐ ƚŚĞ ƐƚĂƌƟŶŐ ƉůĂĐĞ 
ĨŽƌ ĚĞǀĞůŽƉŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͘ dŽ ĞŵƉŚĂƐŝǌĞ ƚŚŝƐ͕ ŝƚ ŵĂǇ ďĞ ŚĞůƉĨƵů ƚŽ ŚĂǀĞ ƐŽŵĞ ƚŽǇ 
ƚŽŽůƐ ƚŚĂƚ ĂƌĞ ƉŝĐŬĞĚ ƵƉ ĚƵƌŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌƐ͘



^�Z/Wd ʹ Student Communicati on Repair & Practi cal Training

ϲϲ

dhe	dhree	>iƩ	 ůe	�unnies

Once	upon	a	ti	me		

three	ůiƩ	 ůe	bunnies	ůived	with	their	mother.			     

then	they	were	aůů	grown	up	their	mother	said		        

͞/͛m	sorry	boys͖	you	are	now	aůů	grown	up	and	have	to	Į	nd	your	own	homes.͟

dhe	bunnies	ůeŌ		home.	�ach	had	a	big	carrot	for	their	ũourney.	   

dhe	Į	rst	bunny	was	ůazy.	'rass	was	everywhere	so	he	made	a	house	of	grass.	

 

dhe	second	bunny	was	craŌ	y.	He	made	his	house	by	weaving	together	sti	cks.		

dhe	third	bunny	was	not	ůazy	or	craŌ	y.	He	wanted	to	be	safe	from	danger.		

He	knew	he	wouůd	be	ůiving	aůů	aůone.	Eo	famiůy	to	heůp	if	there	was	danger.

He	thought	and	thought.	&inaůůy͕	he	dug	a	hoůe	to	hide	in	for	his	home.

dhe	Į	rst	bunny	was	snug	and	happy	in	his	house	made	of	grass.		

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/The-Three-Little-Bunnies.pdf
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dhen	a	man	came	and	mowed	the	grass	and	the	Įrst	bunny	was	homeůess͊	

 

dhe	second	bunny	was	warm	when	tucked	into	his	house	made	of	sticks.

dhen	a	terribůe	storm	came	and	bůew	the	house	of	sticks	away.		     

dhe	second	bunny	was	homeůess	ũust	ůike	his	brother͊	        

dhe	third	bunny	was	happiůy	hopping	and	eating	grass	and	Ňowers.	

�ůů	of	a	sudden	a	big	dog	started	chasing	the	bunny͊

He	ran	and	ran	and	ran.	  …….   …….

dhen	he	saw	his	hoůe	and	ũumped	in	and	was	safe͊	  

dhe	end.



SCRIPT – Student Communication Repair & Practical Training

ϲϴ

Examples for Teacher/Clinician Responses - DEMONSTRATION

�ǆĂŵƉůĞƐ ŽĨ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ŵŽĚĞůŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ 
DŽĚĞůŝŶŐ ƐŚŽƵůĚ ďĞ ďĂƐĞĚ ŽŶ ŵŝƐƌĞƉĞƟƟŽŶƐ ƐƚĂƚĞĚ ďǇ ƚŚĞ ƐƚƵĚĞŶƚ͘ 

dhe	dhree	>iƩůe	�unnies  
Once	upon	a	time	three	ůiƩůe	bunnies	ůived	with	their	mother.		
�ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ƉůĞĂƐĞ͍ dŚƌĞĞ ǁŚĂƚ ůŝǀĞĚ ǁŝƚŚ ƚŚĞŝƌ ŵŽƚŚĞƌ͍ �ǆĐƵƐĞ ŵĞ͕ ĚŝĚ ǇŽƵ ƐĂǇ ƚŚĞǇ 
ǁĞƌĞ ďŝŐ Žƌ ůŝƩůĞ͍
then	they	were	aůů	grown	up	their	mother	said
�ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ƐůŽǁůǇ ƉůĞĂƐĞ͍  �ŝĚ ǇŽƵ ƐĂǇ ƚŚĞ ďƵŶŶŝĞƐ ǁĞƌĞ ŶŽǁ ŐƌŽǁŶ ƵƉ͍
/͛m	sorry	boys͕	you	are	now	aůů	grown	up	and	have	to	Įnd	your	own	homes.	
tŚĂƚ ĚŝĚ ƚŚĞǇ ŚĂǀĞ ƚŽ ĚŽ ďĞĐĂƵƐĞ ƚŚĞǇ ĂƌĞ Ăůů ŐƌŽǁŶ ƵƉ ŶŽǁ͍ dŚĞ ďƵŶŶŝĞƐ ŶĞĞĚ ƚŽ ĮŶĚ ǁŚĂƚ͍
dhe	bunnies	ůeŌ	home.	�ach	had	a	big	carrot	for	their	ũourney.	
tŚĂƚ ĚŝĚ ƚŚĞ ďƵŶŶŝĞƐ ĚŽ͍ �ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ Ă ůŝƩůĞ ůŽƵĚĞƌ ƉůĞĂƐĞ͍ �ǆĐƵƐĞ ŵĞ͕ ǁŚĂƚ ĚŝĚ ƚŚĞǇ ŚĂǀĞ Ă 
ĐĂƌƌŽƚ ĨŽƌ͍
dhe	Įrst	bunny	was	ůazy.	'rass	was	aůů	around	so	he	made	a	house	of	grass.	
dŚĞ ĮƌƐƚ ďƵŶŶǇ ǁĂƐ ǁŚĂƚ͍  �ǆĐƵƐĞ ŵĞ͕ ŐƌĂƐƐ ǁĂƐ ǁŚĂƚ͍ tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ŚĞ ŵĂĚĞ Ă ŚŽƵƐĞ ŽĨ͍ 
dhe	second	bunny	was	craŌy.	He	made	his	house	by	weaving	together	sticks.	
tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ĂďŽƵƚ ƚŚĞ ƐĞĐŽŶĚ ďƵŶŶǇ͍ tŚĂƚ ĚŝĚ ŚĞ ĚŽ ǁŝƚŚ ƐƟĐŬƐ͍ �ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ Ă ůŝƩůĞ 
ƐůŽǁĞƌ͍
dhe	third	bunny	was	not	ůazy	or	craŌy.	He	wanted	to	be	safe	from	danger.	
dŚĞ ƚŚŝƌĚ ďƵŶŶǇ ǁĂƐ ůĂǌǇ Žƌ ǁŚĂƚ͍ tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ĂďŽƵƚ ĚĂŶŐĞƌ͍ dŚĞ ƚŚŝƌĚ ďƵŶŶǇ ǁĂŶƚĞĚ ǁŚĂƚ͍
He	knew	he	wouůd	be	ůiving	aůů	aůone.	Eo	famiůy	to	heůp	if	there	was	danger.
/ƚ ǁŽƵůĚ ďĞ ƐĐĂƌǇ ƚŽ ůŝǀĞ Ăůů ĂůŽŶĞ͘ tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ĂďŽƵƚ ǁŚŽ ǁŽƵůĚ ŚĞůƉ Śŝŵ ŝĨ ƚŚĞƌĞ ǁĂƐ ĚĂŶŐĞƌ͍
He	thought	and	thought.	&inaůůy͕	he	dug	a	hoůe	to	hide	in	for	his	home.	
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ƉůĞĂƐĞ͍ tŚĂƚ ĚŝĚ ŚĞ ĚŽ͍ tŚĂƚ ĚŝĚ ǇŽƵ ƐĂǇ ŚĞ ĚŝĚ ĨŽƌ Ă ŚŽŵĞ͍
dhe	Įrst	bunny	was	snug	and	happy	in	his	house	made	of	grass.	
tŚĂƚ ǁĂƐ ƚŚĞ ďƵŶŶǇ ĚŽŝŶŐ ŝŶ ŚŝƐ ŐƌĂƐƐ ŚŽƵƐĞ͍ �ĂŶ ǇŽƵ ƚĞůů ŵĞ ĂŐĂŝŶ ĂďŽƵƚ ƚŚĞ ĮƌƐƚ ďƵŶŶǇ͍
dhen	a	man	came	and	mowed	the	grass	and	the	Įrst	bunny	was	homeůess͊	
tŚĂƚ ĚŝĚ ƚŚĞ ŵĂŶ ĚŽ ƚŽ ƚŚĞ ŐƌĂƐƐ͍ tŚĂƚ ŚĂƉƉĞŶĞĚ ƚŽ ƚŚĞ ďƵŶŶǇ Ɛ͛ ŚŽŵĞ͍ / ŵŝƐƐĞĚ ƚŚĂƚ͘
dhe	second	bunny	was	warm	when	tucked	into	his	house	made	of	sticks.	
tŚĂƚ ĂďŽƵƚ ƚŚĞ ďƵŶŶǇ ŝŶ ƚŚĞ ŚŽƵƐĞ ŽĨ ƐƟĐŬƐ͍ dŚĞ ďƵŶŶǇ ǁĂƐ ǁĂƌŵ ĂŶĚ ǁŚĂƚ ŝŶ ŚŝƐ ŚŽƵƐĞ ŽĨ ƐƟĐŬƐ͍
dhen	a	terribůe	storm	came	and	bůew	the	house	of	sticks	away.			
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ͍ ^ŽŵĞƚŚŝŶŐ ĂďŽƵƚ Ă ƐƚŽƌŵ͍ tŚĂƚ ŚĂƉƉĞŶĞĚ ƚŽ ƚŚĞ ŚŽƵƐĞ ŽĨ ƐƟĐŬƐ͍
dhe	second	bunny	was	homeůess	ũust	ůike	his	brother͊			
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ĐůĞĂƌůǇ ƉůĞĂƐĞ͍ �ŽƚŚ ďƵŶŶŝĞƐ ǁĞƌĞ ǁŚĂƚ͍ 
dhe	third	bunny	was	happiůy	hopping	and	eating	grass	and	Ňowers.
dŚŝƐ ďƵŶŶǇ ǁĂƐ ŚĂƉƉǇ ĚŽŝŶŐ ǁŚĂƚ͍ ,Ğ ǁĂƐ ĞĂƟŶŐ ŐƌĂƐƐ ĂŶĚ ŇŽǁĞƌƐ ďƵƚ / ŵŝƐƐĞĚ ƐŽŵĞƚŚŝŶŐ ǇŽƵ 
ƐĂŝĚ͘

�ůů	of	a	sudden	a	big	dog	started	chasing	the	bunny͊	
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ƐůŽǁůǇ ƉůĞĂƐĞ͍ tŚĂƚ ĚŝĚ ƚŚĞ ĚŽŐ ĚŽ ƚŽ ƚŚĞ ďƵŶŶǇ͍

He	ran	and	ran	and	ran.	
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ůŽƵĚůǇ ƉůĞĂƐĞ͍

dhen	he	saw	his	hoůe	and	ũumped	in	and	was	safe͊	
tŚĂƚ ĚŝĚ ŚĞ ĚŽ ǁŚĞŶ ŚĞ ƐĂǁ ŚŝƐ ŚŽůĞ͍ ,Ğ ǁĂƐ ǁŚĂƚ͍ tŚĞƌĞ ĚŝĚ ŚĞ ũƵŵƉ͍ ,Žǁ ĚŝĚ ŚĞ ŐĞƚ ƐĂĨĞ͍ 
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SCRIPT
^�R/Wd	Wracticaů	draining

^W��/&/�	WR��d/��	W�Rd	Ϯ

How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

/Ŷ ƚŚĞ �ĞŵŽŶƐƚƌĂƟŽŶƐ ƐĞĐƟŽŶ͕ ƚŚĞ ĞŶƟƌĞ ďƵƌĚĞŶ ŽĨ ŵĂŬŝŶŐ ĂĚĂƉƚĂƟŽŶƐ ƚŽ ĞŶƐƵƌĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ 
ǁĂƐ ƚŚĞ ƌĞƐƉŽŶƐŝďŝůŝƚǇ ŽĨ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ͘ /Ŷ ƚŚĞ ^ƉĞĐŝĮĐ WƌĂĐƟĐĞ ƐĞĐƟŽŶ͕ ƚŚĞ ƌĞƐƉŽŶƐŝďŝůŝƚǇ ĨŽƌ 
ĞŶƐƵƌŝŶŐ ĐŽŵƉƌĞŚĞŶƐŝŽŶ ŝƐ ƐŚĂƌĞĚ͕ ĂƐ ŝƚ ŝƐ ŝŶ ƌĞĂů ůŝĨĞ͘ 

Dethods	for	Wroviding	^peciĮc	Wractice

 ͻ hƐĞ ƚŚĞ Wractice	�ach	^trategy ǁŽƌŬƐŚĞĞƚ ƚŽ ƌĞǀŝĞǁ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ĂůůŽǁ 
ƉƌĂĐƟĐĞ͘ dŚŝƐ ĨŽƌŵĂƚ ĐĂŶ ďĞ ƵƐĞĚ ǁŝƚŚ ĂĚĚŝƟŽŶĂů ŝƚĞŵƐ ĚĞǀĞůŽƉĞĚ ďǇ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ Žƌ 
ƚĂŬĞŶ ĨƌŽŵ ŽďƐĞƌǀĂƟŽŶ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ͕ ĚŝƐĐƵƐƐŝŽŶ ǁŝƚŚ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ͕  Žƌ ƌĞƉŽƌƚ ďǇ 
ƚŚĞ ƐƚƵĚĞŶƚ ĂďŽƵƚ ŚŝƐͬŚĞƌ ĞǆƉĞƌŝĞŶĐĞƐ͘ 

 ͻ Repeat	and	ReŇect͗	KŶĐĞ ĂŐĂŝŶ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƌĞĂĚƐ ƐĞŶƚĞŶĐĞƐ͕ ƚŚŝƐ ƟŵĞ ŵĂŬŝŶŐ 
ŝƚ ĐŚĂůůĞŶŐŝŶŐ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĐŽŵƉůĞƚĞ ƐĞŶƚĞŶĐĞ ďǇ ĂĚĚŝŶŐ ŶŽŝƐĞ͕ 
ƉƌĞǀĞŶƟŶŐ ƐƉĞĞĐŚƌĞĂĚŝŶŐ͕ ƐƉĞĂŬŝŶŐ ĨƌŽŵ Ă ĚŝƐƚĂŶĐĞ͕ ƚƵƌŶŝŶŐ ƐŽ ǇŽƵ ĂƌĞ ŶŽƚ ĨĂĐŝŶŐ ƚŚĞ 
ƐƚƵĚĞŶƚ͕ ĞƚĐ͕͘ Žƌ ĞǀĞŶ ĂƉƉƌŽĂĐŚŝŶŐ ƚŚĞ ƚĂƐŬ ďǇ ďĞŝŶŐ Ă ďŝƚ ƐŝůůǇ͘  

  �ŶǇ ĂƉƉƌŽƉƌŝĂƚĞ ŵĂƚĞƌŝĂů ĐĂŶ ďĞ ƌĞĂĚ ƚŽ ƚŚĞ ƐƚƵĚĞŶƚ͘ dŚĞ ƐƚŽƌǇ Sid and the Lucky Fish ĂŶĚ 
  �rystaů	and	the	&irst	�ay	of	�amp ŚĂǀĞ ďĞĞŶ ƉƌŽǀŝĚĞĚ ĂƐ ĞǆĂŵƉůĞƐ ŽĨ ĞŵƉŽǁĞƌŝŶŐ 
  ƐƚƵĚĞŶƚ ƐƚŽƌŝĞƐ͘
  Ž /ƚ ŝƐ ƐƟůů ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƌŽůĞ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ŚĞ ŚĞĂƌƐ͘
  Ž �ŐĂŝŶ͕ ŝŶ ŽƌĚĞƌ ƚŽ ƚĞĂĐŚ ƐŽŵĞŽŶĞ ŚŽǁ ƚŽ ƌĞƉĂŝƌ ƐŽŵĞƚŚŝŶŐ͕ ƐŽŵĞƚŚŝŶŐ ŚĂƐ ƚŽ ďĞ 

ďƌŽŬĞŶ ĮƌƐƚ͘ �ƉƉƌŽĂĐŚ ƚŚŝƐ ĂƐ Ă ŐĂŵĞ ƐŝŶĐĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĨĂŝůƵƌĞ Ăƚ ƌĞƉĞĂƟŶŐ ŝƐ ƚŚĞ 
ƐƚĂƌƟŶŐ ƉůĂĐĞ ĨŽƌ ĚĞǀĞůŽƉŝŶŐ ƌĞƉĂŝƌ ƐŬŝůůƐ͘

 ͻ SCRIPT Stimuli ŝŵĂŐĞƐ ĐĂŶ ďĞ ĐƵƚ ĂƉĂƌƚ ĂƐ ŐĂŵĞ ĐĂƌĚƐ ;ƐĞĞ ƐƟŵƵůŝ ŝŶ ƚŚĞ �ƉƉĞŶĚŝǆͿ͘ dŚĞƌĞ ĂƌĞ 
ϭϬ ƚŽƉŝĐĂů ƐĞƚƐ͘ Dŝǆ ĐĂƌĚƐ ĨƌŽŵ ƵƉ ƚŽ Ăůů ϭϬ ƚŽƉŝĐƐ͘ dŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĞĂĐŚ 
ƐĞůĞĐƚ ϳ ĐĂƌĚƐ͘ hƐĞ ƐŝŵŝůĂƌ ƚŽ ͚'Ž &ŝƐŚ͛ ǁŝƚŚ ƚŚĞ ƚĞĂĐŚĞƌ ĂŶĚ ƐƚƵĚĞŶƚ ƚĂŬŝŶŐ ƚƵƌŶƐ ĚĞƐĐƌŝďŝŶŐ 
Ă ĐĂƌĚ ĂŶĚ ƚƌǇŝŶŐ ƚŽ ŵĂŬĞ ƉĂŝƌƐ͘ dŚĞ ƚĞĂĐŚĞƌ ǁŝůů ŵŽĚĞů ĨĂƐƚ͕ ƋƵŝĞƚ͕ ŐĂƌďůĞĚ ƐƉĞĂŬŝŶŐ ǁŚĞŶ 
ƉƌĞƐĞŶƟŶŐ ŚĞƌ ƌĞƋƵĞƐƚ ĨŽƌ Ă ĐĂƌĚ ĂŶĚ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĞǆƉĞĐƚĞĚ ƚŽ ƌĞƋƵĞƐƚ ĐůĂƌŝĮĐĂƟŽŶ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2011/08/ClassroomNoise_10min.mp3
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ͻ Hear It, Fix It Game ƚŚĂƚ ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ŝŶ W�Zd ϭ ĐĂŶ ďĞ ƵƐĞĚ ƚŽ ƉƌĂĐƟĐĞ ĨŽůůŽǁŝŶŐ 
ĚŝƌĞĐƟŽŶƐ ǁŚŝůĞ ƉƌĞƐĞŶƟŶŐ ƚŚĞŵ ƚŽŽ ĨĂƐƚ͕ ƚŽ ƋƵŝĞƚůǇ͕  Žƌ ŝŶ Ă ƉĂƌƟĂůůǇ ŐĂƌďůĞĚ ŵĂŶŶĞƌ͘   ZĞĨĞƌ 
ƚŽ W�Zd ϭ͘ dhis	game	is	not	͚freeware͛	and	is	ůicensed	for	use	onůy	by	the	purchaser	of	the	
^�R/Wd	Ϯnd	�d. 

/t	is	the	responsibiůity	of	the	student	to	use	an	appropriate	communication	repair	strategy.	do͗
ϭ͘ ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ƐŽ ƚŚĂƚ ŚĞ ĐĂŶ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ƐĞŶƚĞŶĐĞ ĂŶĚ 
Ϯ͘ use either a repetition or addition communication repair strategy appropriate to how 

much he heard/understood. dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ǁŝůů ƉƌŽǀŝĚĞ ĚŝƌĞĐƟŽŶ ĂƐ ŶĞĞĚĞĚ͕ 
ĞƐƉĞĐŝĂůůǇ Ăƚ ƚŚĞ ƐƚĂƌƚ ŽĨ ƐƉĞĐŝĮĐ ƉƌĂĐƟĐĞ ƵƐŝŶŐ Sid and the Lucky Fish, Crystal and the First 
Day of Camp, Žƌ ƐŽŵĞ ŽƚŚĞƌ ǁƌŝƩĞŶ ŵĂƚĞƌŝĂů͘ &Žƌ Sid and the Lucky Fish, ĨŽĐƵƐ ŽŶ ƚŚĞ 
ƵƐĞ ŽĨ ƌĞƉĞƟƟŽŶ ĂŶĚ ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ĂƐ ƚŚĞƐĞ ǁŝůů ďĞ ŵŽƐƚ ĐŽŵŵŽŶůǇ ƵƐĞĚ͘ &Žƌ ƚŚŝƐ 
ƐƉĞĐŝĮĐ ƉƌĂĐƟĐĞ͕ ĚŽ ŶŽƚ ŝŶĐůƵĚĞ ƚŚĞ ĂďŝůŝƚǇ ƚŽ ƌĞƋƵĞƐƚ ƚŚĞ ƐƉĞĂŬĞƌ ƚŽ ƌĞƉŚƌĂƐĞ ;ƌĞǀŝƐŝŽŶͿ͘ 
Crystal and the First Day of Camp ƉƌŽǀŝĚĞƐ ŵĂŶǇ ŐĂƌďůĞĚ ǁŽƌĚƐ ĂŶĚ ƌĞǀŝƐŝŽŶ ĂŶĚ ŶŽŶǀĞƌďĂů 
ƐƚƌĂƚĞŐŝĞƐ ĂƌĞ ĂůůŽǁĞĚ ĨŽƌ ƚŚŝƐ ƐƚŽƌǇ͘

&ocus	on	the	foůůowing	tips͗
ͻ �ǆampůe	�͗	/Ĩ Ă ƐƚƵĚĞŶƚ ŵŝƐƐĞƐ ŽŶůǇ ƚŚĞ ůĂƐƚ ǁŽƌĚ ŝŶ ƚŚĞ ƐĞŶƚĞŶĐĞ ďƵƚ ƵŶĚĞƌƐƚŽŽĚ ƚŚĞ ƌĞƐƚ͕ 

ƚŚĞ ƐƚƵĚĞŶƚ ƐŚŽƵůĚ ƚŚĞŶ ƌĞƋƵĞƐƚ ƚŚĂƚ ƚŚĞ ůĂƐƚ ǁŽƌĚ ďĞ ƌĞƉĞĂƚĞĚ ;�ǆĐƵƐĞ ŵĞ͕ ǁŚĞƌĞ ǁĂƐ ƚŚĞ 
ƉĞŶŐƵŝŶ ǁĂůŬŝŶŐ͍Ϳ͘ 

ͻ �ǆampůe	�͗ /Ĩ ŚĞ ĚŝĚ ŶŽƚ ŚĞĂƌ ĞŶŽƵŐŚ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ƐĞŶƚĞŶĐĞ ƚŚĞŶ ŚĞ ǁŽƵůĚ ƵƐĞ ŽŶĞ ŽĨ 
ƚŚĞ ƌĞƉĞƟƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ;�ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ŵŽƌĞ ůŽƵĚůǇ ƉůĞĂƐĞ͍ �ŽƵůĚ ǇŽƵ ĨĂĐĞ ŵĞ 
ǁŚĞŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ƉůĞĂƐĞ͍Ϳ͘

ͻ �ǆampůe	�͗	/Ĩ ŚĞ ŬŶŽǁƐ ĂŶĚ ƵŶĚĞƌƐƚĂŶĚƐ ƚŚĞ ŐŝƐƚ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ďƵƚ ĚŝĚ ŶŽƚ ŚĞĂƌ ƐŽŵĞ ŬĞǇ 
ŝŶĨŽƌŵĂƟŽŶ ŚĞ ƵƐĞƐ ĂŶ ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐǇ ƚŽ ĚĞŵŽŶƐƚƌĂƚĞ ŚĞ ǁĂƐ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ďƵƚ ũƵƐƚ 
ŵŝƐƐĞĚ Ă ƉŝĞĐĞ ;/ ŬŶŽǁ ƚŚĂƚ ƚŚĞ ŽƚŚĞƌ ƉĞŶŐƵŝŶƐ ƚŚŽƵŐŚƚ ^ŝĚ ǁĂƐ ĨƵŶ ƚŽ ƉůĂǇ ǁŝƚŚ ďƵƚ ǁŚĂƚ ĚŝĚ 
ƚŚĞǇ ůŝŬĞ ƚŽ ĚŽ͍Ϳ͘

dŚƌŽƵŐŚ ƚŚŝƐ ƉƌĂĐƟĐĞ͕ ƐƚƵĚĞŶƚƐ ǁŝůů ůĞĂƌŶ ƚŚĂƚ ůŝƐƚĞŶĞƌƐ ĂƌĞ ŵŽƐƚ ĂĐĐĞƉƟŶŐ ŽĨ ƌĞƋƵĞƐƚƐ ĨŽƌ ƌĞƉĞƟƟŽŶƐ 
ƚŚĂƚ ƐŚŽǁ ƚŚĂƚ ƚŚĞ ŝŶĚŝǀŝĚƵĂů ŚĂĚ ůŝƐƚĞŶĞĚ ƐƵĐĐĞƐƐĨƵůůǇ ƚŽ Ăƚ ůĞĂƐƚ ƐŽŵĞ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ;͞tŚĂƚ ĐŽůŽƌ 
ďŽŽŬ ĚŽ ǇŽƵ ǁĂŶƚ ŵĞ ƚŽ ŐĞƚ ĨƌŽŵ ƚŚĞ ƐŚĞůĨ͍͟ ǀĞƌƐƵƐ ͞tŚĂƚ͍͟Ϳ͘ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƐŚŽƵůĚ ŐƵŝĚĞ 
ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƵƐĞ ƐƉĞĐŝĮĐ ƐƚƌĂƚĞŐŝĞƐ ƵŶƟů ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĐŽŵĨŽƌƚĂďůĞ ǁŝƚŚ ŚŽǁ ĞĂĐŚ ƐƚƌĂƚĞŐǇ ŝƐ ƵƐĞĚ͘ 

�Ŷ ĞǆĂŵƉůĞ ƐĞƐƐŝŽŶ ƵƐŝŶŐ Ă ƉŽƌƟŽŶ ŽĨ Sid and the Lucky Fish ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ͘ � ƌĞĐŽƌĚŝŶŐ ƐŚĞĞƚ 
ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ĨŽƌ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƚŽ ŝŶƐĞƌƚ ĐŚĞĐŬ ŵĂƌŬƐ Žƌ ƚĂůůǇ ŵĂƌŬƐ ŝŶ ƚŚĞ ZĞƉĞƟƟŽŶ ;ZͿ 
Žƌ �ĚĚŝƟŽŶ ;�Ϳ ƐƉĂĐĞƐ͕ ĚĞƉĞŶĚŝŶŐ ŽŶ ǁŚĞƚŚĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ĂƐŬĞĚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ǁŝƚŚŽƵƚ ĂĚĚŝŶŐ ĂŶǇ 
ŝŶĨŽƌŵĂƟŽŶ Žƌ ďǇ ŝŶĐůƵĚŝŶŐ ŝŶĨŽƌŵĂƟŽŶ ŝŶ ƚŚĞ ƌĞƋƵĞƐƚ͘ ^ŝŵŝůĂƌůǇ͕  Ă ĚĂƚĂ ĐŽůůĞĐƟŽŶ ŵĞƚŚŽĚ ŚĂƐ ďĞĞŶ 
ŝŶĐůƵĚĞĚ ĨŽƌ Crystal and the First Day of Camp͘

ͻ dĞĂĐŚŝŶŐ �ƌŝƟĐĂů dŚŝŶŬŝŶŐ ^ŬŝůůƐ ƚŽ /ŵƉƌŽǀĞ hŶĚĞƌƐƚĂŶĚŝŶŐ ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ǁŝƚŚŝŶ ƚŚŝƐ 
^ƉĞĐŝĮĐ ^Ŭŝůů WƌĂĐƟĐĞ ƐĞĐƟŽŶ͘ &ŽůůŽǁŝŶŐ ŝŶƐƚƌƵĐƟŽŶ ŝŶ ƚĞĐŚŶŝƋƵĞƐ͕ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ 
ĞŶĐŽƵƌĂŐĞĚ ƚŽ ƵƐĞ ĐŽŶƚĞǆƚ ƚŽ ŝŵƉƌŽǀĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ŝŶ ƚŚĞ ŝŶĐůƵĚĞĚ ƐƚŽƌǇ͕  Crystal and the 
Second Day of Camp. � ĚĂƚĂ ĐŽůůĞĐƟŽŶ ŵĞƚŚŽĚ ŝƐ ŝŶĐůƵĚĞĚ͘ 



ϳϭ

^W��/&/� WZ��d/�� W�Zd Ϯ

WR��d/��	���H	^dR�d�'Y
Repetition	strategies͗	�^<	dO	R�W��d.	�ƐŬ ĨŽƌ ƚŚĞ ƐĂŵĞ ŝŶĨŽƌŵĂƟŽŶ ;ƐƉĞĐŝĨǇ ƐůŽǁĞƌ͕  ĐůĞĂƌĞƌ͕  ůŽƵĚĞƌͿ͘

Revision	strategies͗	�^<	dO	R�WHR�^�.	hƐĞ ǁŚĞŶ ƐŽŵĞƚŚŝŶŐ ǁĂƐ ƐĂŝĚ ƚŚĂƚ ĚŝĚŶ͛ƚ ŵĂŬĞ ƐĞŶƐĞ ƚŽ ǇŽƵ͘ �ƐŬ 
ĨŽƌ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ Žƌ ƚŽ ƉƌĞƐĞŶƚ ŝƚ ƚŽ ǇŽƵ ŝŶ Ă ĚŝīĞƌĞŶƚ ǁĂǇ ;ŝ͘Ğ͕͘ ŽŶĞ ƐƚĞƉ Ăƚ Ă ƟŵĞ͕ ĚĞĮŶĞ ǁŽƌĚƐͿ͘

�ddition	strategies͗	���	tH�d	YOU	H��R�	dO	YOUR	R�YU�^d.	dĂŬĞ ƚŚĞ ƉĂƌƚ Žƌ ƉĂƌƚƐ ƚŚĂƚ ǇŽƵ ŚĞĂƌĚ 
ĂŶĚ ĂĚĚ ƚŚĞŵ ƚŽ ǇŽƵƌ ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ zŽƵ ĐĂŶ ĂůƐŽ ĂĚĚ ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ ƚŽ ƐŚŽǁ ǇŽƵ 
ƵŶĚĞƌƐƚŽŽĚ͕ ďƵƚ ŵŝƐƐĞĚ Ă ďŝƚ͘

Eonverbaů	strategies͗	���	DOd/OE	dO	'�d	��RO^^	tH�d	YOU	�R�	�^</E'.	�ĂŶ ďĞ ƵƐĞĚ ĂůŽŶĞ Žƌ ŝŶ 
ĐŽŵďŝŶĂƟŽŶ ǁŝƚŚ ŽƚŚĞƌ ƐƚƌĂƚĞŐŝĞƐ͘ WƌŽǀŝĚĞ Žƌ ĞŵƉŚĂƐŝǌĞ ƚŚĞ ŝĚĞĂ ŽĨ ƚŚĞ ŵĞƐƐĂŐĞ ǇŽƵ ǁĂŶƚ ƚŽ ŬŶŽǁ͘

�ǆampůe	messages͗ ^omeone	said	this	to	you	and	you	didn͛t	understand
�ǆĐƵƐĞ ŵĞ͕ ĐĂŶ ǇŽƵ ƉůĞĂƐĞ ƚĞůů 
ŵĞ ǁŚĞƌĞ ƚŚĞ ͍͍ ;ƌĞƐƚƌŽŽŵͿ ŝƐ͍

�Ž ǇŽƵ ŬŶŽǁ ǁŚĞƌĞ ǇŽƵƌ ͍͍ 
ŚŽŵĞǁŽƌŬ ŝƐ͍  ;ŝ͘Ğ͘ ŵĂƚŚ ĐůĂƐƐͿ

dŚĞƌĞ ŝƐ Ă ďĂƐĞďĂůů ŐĂŵĞ Ăƚ ͍͍ 
WĂƌŬ͘ �Ž ǇŽƵ ǁĂŶƚ ƚŽ ŐŽ͍

�ŝĚ ǇŽƵ ǁĂŶƚ ƚŽ ͍͍ ǇŽƵƌ ŽƌĚĞƌ͍ 
;ƵƉƐŝǌĞͿ

dƵƌŶ ƚŽ ƉĂŐĞ ͍͍ ŝŶ ǇŽƵƌ �ŶŐůŝƐŚ 
ďŽŽŬ͘

/͛ŵ ůŽŽŬŝŶŐ ĨŽƌ Ă ďůĂĐŬ ͍͍͘ ,ĂǀĞ 
ǇŽƵ ƐĞĞŶ ŝƚ͍

/͛ǀĞ ůŽƐƚ ͍͍͍͘ ,Ğ ŚĂƐ Ă ƌĞĚ ĐŽůůĂƌ 
ŽŶ͘ ,ĂǀĞ ǇŽƵ ƐĞĞŶ Śŝŵ͍

/ƚ Ɛ͛ ͍͍͍ ŽƵƚƐŝĚĞ͘ �Ž ǇŽƵ ŚĂǀĞ ĂŶ 
͍ Žƌ ŚŽŽĚ͍  ;ƌĂŝŶŝŶŐ͕ ƵŵďƌĞůůĂͿ

/͛ŵ ŐŽŝŶŐ ͍  ƚŚŝƐ ǁĞĞŬĞŶĚ Ăƚ ƚŚĞ 
EĂƟŽŶĂů &ŽƌĞƐƚ͘ ,ĂǀĞ ǇŽƵ ĞǀĞƌ 
ďĞĞŶ ƚŚĞƌĞ͍
/ ĨĞĞů ŝůů ʹ ŚĞůƉ͕ /͛ŵ ŐŽŝŶŐ ƚŽ ͍͍͍͊  
;ďĞ ƐŝĐŬͿ

dŽĚĂǇ ǁĞ͛ƌĞ ŐŽŝŶŐ ƚŽ ƐƚƵĚǇ 
ĐŽŵƉůĞŵĞŶƚĂƌǇ ĂŶŐůĞƐ͘
;ŝ͘Ğ͕͘ ǇŽƵ ĚŽŶ͛ƚ ŬŶŽǁ ƚŚĂƚ ǁŽƌĚͿ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/PRACTICE-EACH-STRATEGY-When-Student-does-Not-Understand.pdf
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ϳϮ

Wracticing	Use	of	^peciĮc	^trategies	�ppropriateůy
dhis	is	a	'et	Ready	page	for	use	of	Sid and the Lucky Fish	Repeat	and	ReŇect	activity.	/n	this	
activity	the	teacher/cůinician	presents	sentence;sͿ.	Eo	speechreading	is	aůůowed.	�o	so	from	a	
distance	or	in	ůow	background	noise͕	if	needed͕	to	resuůt	in	a	communication	breakdown.

/nstructions	to	students͗	͞ZĞƉĞĂƚ ǁŚĂƚ / ƐĂŝĚ͘ dŚŝƐ ŝƐ ŚŽǁ / ŬŶŽǁ ƚŚĂƚ ǇŽƵ ŚĞĂƌĚ ĂŶĚ ƵŶĚĞƌƐƚŽŽĚ 
Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ͘ /Ĩ ǇŽƵ ĐĂŶ͛ƚ ƌĞƉĞĂƚ Ăůů ƚŚĞ ǁŽƌĚƐ͕ ƚŚĞŶ ĂƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ƵƐŝŶŐ ǇŽƵƌ 
ƐƚƌĂƚĞŐŝĞƐ͘͟  
ϭͿ /f	you	didn͛t	hear	the	words	that	were	said͕	use	a	repetition	strategy.
ϮͿ /f	you	heard	what	was	said͕	but	didn͛t	understand	some	words͕	use	the	revision	strategy.
ϯͿ /f	you	understood	some	of	the	words	but	not	enough	to	understand͕	͞turn	around͟	what
you	heard	and	use	that	information	and	add	it	to	your	reƋuest	for	cůariĮcation.	�ĚĚ ŽƚŚĞƌ
ŝŶĨŽƌŵĂƟŽŶ ;ďĂĐŬŐƌŽƵŶĚ͕ ĚĞĮŶĞ ƚĞƌŵƐ͕ ĂĚĚ ĐůĂƌŝĮĐĂƟŽŶͿ ǁŚĞŶ ƚŚŝƐ ǁŝůů ŚĞůƉ ƚŽ ŵĂŬĞ ƚŚĞ ƉŽŝŶƚ
ƚŚĂƚ ǇŽƵ ǁĞƌĞ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ͘

�y�DW>�͗	/ŶĨŽƌŵĂƟŽŶ ďĞůŽǁ ǁŝƚŚ ŝƚĂůŝĐƐ ƌĞƉƌĞƐĞŶƚƐ ǁŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĚŝĚ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ǁŚĞŶ ƚŚĞ 
ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƉƌĞƐĞŶƚĞĚ ƚŚĞ ƐĞŶƚĞŶĐĞ;ƐͿ͘ /ŶĚĞŶƚĞĚ ƐĞŶƚĞŶĐĞƐ ďĞŶĞĂƚŚ ĂƌĞ ĞǆĂŵƉůĞƐ ŽĨ ŚŽǁ Ă ƐƚƵĚĞŶƚ 
ĐŽƵůĚ ĂƉƉůǇ ƐƚƌĂƚĞŐŝĞƐ ĂƉƉƌŽƉƌŝĂƚĞ ƚŽ ǁŚĂƚͬŚŽǁ ŵƵĐŚ ǁĂƐ ŚĞĂƌĚͬ ƵŶĚĞƌƐƚŽŽĚ͘

KŶĐĞ ƵƉŽŶ Ă ƟŵĞ Ă ƉĞŶŐƵŝŶ ǁĂƐ ǁĂůŬŝŶŐ ŽŶ ĂŶ iceberg͘ ,ŝƐ ŶĂŵĞ ǁĂƐ Sid͘  
�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŵŽƌĞ ƐůŽǁůǇ ƉůĞĂƐĞ͍ tŚĞƌĞ ǁĂƐ ƚŚĞ ƉĞŶŐƵŝŶ ǁĂůŬŝŶŐ͍ tŚĂƚ ǁĂƐ ƚŚĞ ƉĞŶŐƵŝŶ Ɛ͛ 
ŶĂŵĞ͍ 

�ůů ƉĞŶŐƵŝŶƐ ŚĂǀĞ orange ĨĞĞƚ ǁŝƚŚ three toes͘ �Ƶƚ ŶŽƚ ^ŝĚ͘ ^ŝĚ Ɛ͛ feet ǁĞƌĞ ƌĞĚ͘ �ŶĚ ŽŶĞ ĨŽŽƚ ŽŶůǇ ŚĂĚ 
  two ƚŽĞƐ͊  

tŚĂƚ ĚŽ ƉĞŶŐƵŝŶ Ɛ͛ ĨĞĞƚ ůŽŽŬ ůŝŬĞ ʹ ĚŝĚ ǇŽƵ ƐĂǇ ƚŚƌĞĞ ƚŽĞƐ͍ tŚĂƚ ǁĂƐ ƌĞĚ͍ ,Žǁ ŵĂŶǇ ƚŽĞƐ ĚŝĚ ^ŝĚ 
ŚĂǀĞ͍

KƚŚĞƌ ƉĞŶŐƵŝŶ ŐŝƌůƐ ĂŶĚ ďŽǇƐ ƚŚŽƵŐŚƚ ^ŝĚ ǁĂƐ just as fun to play with ĂƐ ĂŶǇ ƉĞŶŐƵŝŶ ƐƚƵĚĞŶƚ͘ ^ŝĚ 
ĐŽƵůĚ ƐƟůů run and slide on his belly ũƵƐƚ ĮŶĞ ďƵƚ ŚĞ ĨĞůƚ different ďĞĐĂƵƐĞ ŽĨ ŚŝƐ ĨĞĞƚ͘  
�ŽƵůĚ ǇŽƵ ůŽŽŬ Ăƚ ŵĞ ĂŶĚ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ƉůĞĂƐĞ͍ tŚĂƚ ĚŝĚ ŽƚŚĞƌ ƉĞŶŐƵŝŶƐ ƚŚŝŶŬ ŽĨ ^ŝĚ͍ tŚĂƚ 
ĐŽƵůĚ ^ŝĚ ĚŽ͍ ,Žǁ ĚŝĚ ^ŝĚ ĨĞĞů͍

^ŽŵĞƟŵĞƐ ƚŚĞ ŽƚŚĞƌ ƉĞŶŐƵŝŶ ŐŝƌůƐ ĂŶĚ ďŽǇƐ ĂƐŬĞĚ about Sid’s feet͘ dŚĞǇ ǁĞƌĞ curious͘ �ůů ŽƚŚĞƌ 
ƉĞŶŐƵŝŶƐ ůŽŽŬ ũƵƐƚ ƚŚĞ ƐĂŵĞ͕ ďƵƚ ŶŽƚ ^ŝĚ͘
tŚĂƚ ĚŝĚ ƚŚĞ ŽƚŚĞƌ ƉĞŶŐƵŝŶƐ ĂƐŬ ĂďŽƵƚ͍ tŚǇ ĚŝĚ ƚŚĞǇ ĂƐŬ͍ 

^ŝĚ ĨĞůƚ lonely and sad ƐŽŵĞƟŵĞƐ͘ ,Ğ ǁĞŶƚ ĨŽƌ ǁĂůŬƐ on the iceberg͘ tŝƚŚ ĞǀĞƌǇ ƐƚĞƉ ŚĞ ƐĂǁ ŚŝƐ red 
feet and only 5 toes͘ 
,Žǁ ĚŝĚ ^ŝĚ ĨĞĞů͍ tŚĞƌĞ ĚŝĚ ŚĞ ŐŽ ĨŽƌ ǁĂůŬƐ͍ tŚĂƚ ĚŝĚ ŚĞ ƐĞĞ͍

Video 
demonstrating 

introducing 
use of Sid & 

the Lucky Fish

Video of use 
of Sid story in 

noise

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Practical-Training-Example-Sid-in-noise.mpg
https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Practical-Training-Examples_Sid-Lucky-Fish.mpg
https://successforkidswithhearingloss.com/wp-content/uploads/2011/08/ClassroomNoise_10min.mp3


ϳϯ

^W��/&/� WZ��d/�� W�Zd Ϯ

^tudent      	�ate	   
 

^id	and	the	>ucky	&ish
Instructor: Present in noise without speechreading. Student repeats or asks to clarify.

KŶĐĞ ƵƉŽŶ Ă ƟŵĞ Ă ƉĞŶŐƵŝŶ ǁĂƐ ǁĂůŬŝŶŐ ŽŶ ĂŶ ŝĐĞďĞƌŐ͘ ,ŝƐ ŶĂŵĞ ǁĂƐ ^ŝĚ͘  

�ůů ƉĞŶŐƵŝŶ Ɛ͛ ŚĂǀĞ ŽƌĂŶŐĞ ĨĞĞƚ ǁŝƚŚ ƚŚƌĞĞ ƚŽĞƐ͘ �Ƶƚ ŶŽƚ ^ŝĚ͘  ^ŝĚ͛Ɛ ĨĞĞƚ 
ǁĞƌĞ ƌĞĚ͘ �ŶĚ ŽŶĞ ĨŽŽƚ ŽŶůǇ ŚĂĚ ƚǁŽ ƚŽĞƐ͊ 

KƚŚĞƌ ƉĞŶŐƵŝŶ ŐŝƌůƐ ĂŶĚ ďŽǇƐ ƚŚŽƵŐŚƚ ^ŝĚ ǁĂƐ ũƵƐƚ ĂƐ ĨƵŶ ƚŽ ƉůĂǇ ǁŝƚŚ ĂƐ ĂŶǇ ƉĞŶŐƵŝŶ 
ƐƚƵĚĞŶƚ͘ ^ŝĚ ĐŽƵůĚ ƐƟůů ƌƵŶ ĂŶĚ ƐůŝĚĞ ŽŶ ŚŝƐ ďĞůůǇ ũƵƐƚ ĮŶĞ ďƵƚ ŚĞ ĨĞůƚ ĚŝīĞƌĞŶƚ ďĞĐĂƵƐĞ ŽĨ 
ŚŝƐ ĨĞĞƚ͘  

^ŽŵĞƟŵĞƐ ƚŚĞ ŽƚŚĞƌ ƉĞŶŐƵŝŶ ŐŝƌůƐ ĂŶĚ ďŽǇƐ ĂƐŬĞĚ ĂďŽƵƚ ^ŝĚ Ɛ͛ ĨĞĞƚ͘ dŚĞǇ ǁĞƌĞ ĐƵƌŝŽƵƐ͘ �ůů 
ŽƚŚĞƌ ƉĞŶŐƵŝŶƐ ůŽŽŬ ũƵƐƚ ƚŚĞ ƐĂŵĞ͕ ďƵƚ ŶŽƚ ^ŝĚ͘

^ŝĚ ĨĞůƚ ůŽŶĞůǇ ĂŶĚ ƐĂĚ ƐŽŵĞƟŵĞƐ͘ ,Ğ ǁĞŶƚ ĨŽƌ ǁĂůŬƐ ŽŶ ƚŚĞ ŝĐĞďĞƌŐ͘ tŝƚŚ ĞǀĞƌǇ ƐƚĞƉ ŚĞ 
ƐĂǁ ŚŝƐ ƌĞĚ ĨĞĞƚ ĂŶĚ ŽŶůǇ ϱ ƚŽĞƐ͘ 

^ŝĚ ůŝŬĞĚ ƚŽ ŬŝĐŬ ŝĐĞ ĐƵďĞƐ ǁŚĞŶ ŚĞ ǁĂůŬĞĚ͘ KŶĞ ĚĂǇ ŚĞ ŬŝĐŬĞĚ ĂŶ ŝĐĞ ĐƵďĞ ƌĞĂůůǇ ŚĂƌĚ͘ /ƚ 
ďŽƵŶĐĞĚ ƚŽ ƚŚĞ ĞĚŐĞ ŽĨ ƚŚĞ ŝĐĞďĞƌŐ ĂŶĚ ůĂŶĚĞĚ ƌŝŐŚƚ ŽŶ ƚŽƉ ŽĨ Ă ďůƵĞ ĮƐŚ͘  

dŚĞ ĮƐŚ ǁĂƐ ũƵƐƚ ůǇŝŶŐ ŽŶ ƚŚĞ ŝĐĞ͘ KŶĞ ĞǇĞ ǁĂƐ ůŽŽŬŝŶŐ ƵƉ Ăƚ ƚŚĞ 
ƐŬǇ͘ ^ŝĚ ǁĞŶƚ ŽǀĞƌ͕  ďĞŶƚ ĚŽǁŶ ĂŶĚ ůŽŽŬĞĚ Ăƚ ƚŚĞ ďůƵĞ ĮƐŚ͘ �ŶĚ 
ƚŚĞŶ ƚŚĞ ĮƐŚ ũƵŵƉĞĚ͊

dŚĞ ĮƐŚ ŵŽǀĞĚ ŚŝƐ ĞǇĞ ƚŽ ůŽŽŬ Ăƚ ^ŝĚ͘ dŚĞ ĮƐŚ ƐĂŝĚ ͞,ŝ͘ /͛ŵ &ƌĞĚ͘͟   
^ŝĚ ƐĂŝĚ͕ ͞,ŝ͘ /͛ŵ ^ŝĚ͘ tŚĂƚ ĂƌĞ ǇŽƵ ĚŽŝŶŐ ŽŶ ƚŚĞ ŝĐĞ ŝŶƐƚĞĂĚ ŽĨ ŝŶ ƚŚĞ ǁĂƚĞƌ͍͟ 

&ƌĞĚ ƐĂŝĚ͕ ͞/͛ŵ Ă ƐƉĞĐŝĂů ĮƐŚ͘ /͛ŵ ĚŝīĞƌĞŶƚ ďĞĐĂƵƐĞ / ĐĂŶ ďĞ ŽƵƚ ŽĨ ƚŚĞ ǁĂƚĞƌ ĨŽƌ Ă ůŝƩůĞ ďŝƚ͘͟  
͞dŚĞ ŽƚŚĞƌ ĮƐŚ ƚŚŝŶŬ /͛ŵ ǀĞƌǇ ůƵĐŬǇ͘ / ƚĞůů ƚŚĞŵ Ăůů ĂďŽƵƚ ƚŚĞ ƐŬǇ͘͟  

^ŝĚ ƚŚŽƵŐŚƚ ĂďŽƵƚ ďĞŝŶŐ ƐƉĞĐŝĂů͘ dŚĞŶ ŚĞ ƚŚŽƵŐŚƚ ĂďŽƵƚ ŚŝƐ ƌĞĚ ĨĞĞƚ ĂŶĚ ŽŶůǇ ĮǀĞ ƚŽĞƐ͘ ^ŝĚ 
ƐĂŝĚ͕ ͞�ůů ƉĞŶŐƵŝŶƐ ůŽŽŬ ƚŚĞ ƐĂŵĞ͘ /͛ŵ ĚŝīĞƌĞŶƚ͘ / ŚĂǀĞ ƌĞĚ ĨĞĞƚ ĂŶĚ ŽŶůǇ ĮǀĞ ƚŽĞƐ͘͟  

&ƌĞĚ ƐĂŝĚ͕ ͞dŚĞŶ ǇŽƵ ĂƌĞ ƐƉĞĐŝĂů ƚŽŽ͊ KƵƚ ŽĨ ĞǀĞƌǇŽŶĞ ŽŶĞ ĞůƐĞ͕ ǇŽƵ ŐĞƚ ƚŽ ďĞ ƵŶŝƋƵĞ͘ 
dŚĂƚ ŵĞĂŶƐ ďĞŝŶŐ ŽŶĞ ŽĨ Ă ŬŝŶĚ͘ �ǀĞƌǇŽŶĞ ĞůƐĞ ŝƐ ŽƌĚŝŶĂƌǇ͘ zKh ĂƌĞ ĞǆƚƌĂŽƌĚŝŶĂƌǇ͘ /Ɛ ƚŚĞƌĞ 
ĂŶǇƚŚŝŶŐ ǇŽƵ ĐĂŶ͛ƚ ĚŽ ƚŚĂƚ ŽƚŚĞƌ ƉĞŶŐƵŝŶƐ ĐĂŶ͍͟ 

^ŝĚ ƚŚŽƵŐŚƚ ĂŶĚ ƚŚŽƵŐŚƚ͘ dŚĞŶ ŚĞ ƐŵŝůĞĚ ĂŶĚ ƐĂŝĚ͕ ͞EŽƚ ŝĨ / ƌĞĂůůǇ ǁĂŶƚ ƚŽ͊ ZĞĚ ĨĞĞƚ ĚŽŶ͛ƚ 
ŵĂŬĞ ĂŶǇ ĚŝīĞƌĞŶĐĞ͘ dǁŽ ƚŽĞƐ ŝŶƐƚĞĂĚ ŽĨ ƚŚƌĞĞ ƚŽĞƐ ĚŽĞƐ ŵĂŬĞ ŝƚ Ă ůŝƩůĞ ŚĂƌĚĞƌ͕  ĞƐƉĞĐŝĂůůǇ 
ŝĨ ŝƚ ŝƐ ƐůŝƉƉĞƌǇ͘͟   

&ƌĞĚ ƐĂŝĚ͕ ͞tŚĂƚ ĚŽ ǇŽƵ ĚŽ ŝĨ ŝƚ Ɛ͛ ƐůŝƉƉĞƌǇ͍͟ ^ŝĚ ƐĂŝĚ͕ ͞/ ƚƌǇ ƚŽ ŶŽƚ ŐŽ ƚŽ ƐůŝƉƉĞƌǇ ƐƉŽƚƐ͊ 
^ŽŵĞƟŵĞƐ ĞǀĞƌǇŽŶĞ ŐŽĞƐ ƚŽ Ă ƐůŝƉƉĞƌǇ ƐƉŽƚ ƐŽ / ŶĞĞĚ ƚŽ ŐŽ ƚŽŽ͘ ^ŽŵĞƟŵĞƐ / ũƵƐƚ ŐŽ 
ƐůŽǁĞƌ͘  ^ŽŵĞƟŵĞƐ / ƐůŝƉ Ă ďŝƚ ĂŶĚ ĂƐŬ ĨŽƌ ŚĞůƉ͘  

DǇ ĨƌŝĞŶĚƐ ĂŶĚ ƚŚĞ ĂĚƵůƚ ƉĞŶŐƵŝŶƐ ƐƟĐŬ ŽƵƚ Ă ŇŝƉƉĞƌ ƐŽ / ĐĂŶ ŐĞƚ ŽǀĞƌ ƚŚĞ ƐůŝƉƉĞƌǇ ƐƉŽƚƐ͘ / 
ŬŶŽǁ ƚŚĞǇ ǁŽƵůĚ ƌĂƚŚĞƌ ŚĞůƉ ŵĞ ƚŚĂŶ ƚŽ ƐĞĞ ŵĞ ĨĂůů ŽŶ ŵǇ ďĞĂŬ͘͟

&ƌĞĚ ƐĂŝĚ͕ ͞�ĞŝŶŐ ĂďůĞ ƚŽ ŚĞůƉ ǇŽƵ ŵĂŬĞƐ ǇŽƵƌ ĨƌŝĞŶĚƐ ĨĞĞů ƐƉĞĐŝĂů ƚŽŽ͘͟  ^ŝĚ ƐĂŝĚ͕ ͞^Ž / Ăŵ 
ĞǆƚƌĂŽƌĚŝŶĂƌǇ ĂŶĚ / 

√Repeat			√�dd
Rͺͺͺͺͺ �ͺͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

Zͺͺͺͺͺ�  ͅ ͺͺͺͺ

ηZĞƉĞĂƚͺͺͺͺͺ

η�ĚĚ      ͺͺͺͺͺ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Sid-and-the-Lucky-Fish-with-Data-Collection.pdf
https://successforkidswithhearingloss.com/wp-content/uploads/2011/08/ClassroomNoise_10min.mp3


SCRIPT – Student Communication Repair & Practical Training

ϳϰ

�iscussion	Ƌuestions	for	^id	and	the	>ucky	&ish
dŚĞ ĨŽůůŽǁŝŶŐ ƋƵĞƐƟŽŶƐ ŚĂǀĞ ďĞĞŶ ƉƌŽǀŝĚĞĚ ƚŽ ĨĂĐŝůŝƚĂƚĞ ĚŝƐĐƵƐƐŝŽŶ ŽĨ ƚŚĞ ƐƚŽƌǇ͘ ^ŽŵĞ ƋƵĞƐƟŽŶƐ ĂƌĞ ƐƉĞĐŝĮĐ 
ƚŽ ĐŚŝůĚƌĞŶ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ ǁŚŝůĞ ŽƚŚĞƌƐ ĂƌĞ ŶŽƚ ƐƉĞĐŝĮĐ͘ dŚŝƐ ƉĂŐĞ ŝƐ ŶŽƚ ĚŝƌĞĐƚůǇ ƌĞůĂƚĞĚ ƚŽ ŝŵƉƌŽǀŝŶŐ 
ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůů ĚĞǀĞůŽƉŵĞŶƚ͘

^ŝĚ ĨŽƵŶĚ ŝƚ ŚĂƌĚ ƚŽ ǁĂůŬ ǁŚĞŶ ŝƚ ǁĂƐ ƐůŝƉƉĞƌǇ͘ tŚĞŶ ĂƌĞ ƟŵĞƐ ǇŽƵ ĮŶĚ ŝƚ 
ĚŝĸĐƵůƚ ƚŽ ŚĞĂƌͬƵŶĚĞƌƐƚĂŶĚ͍

ZĞǀŝĞǁ ǁŚĂƚ ^ŝĚ ĚŝĚ ǁŚĞŶ ŝƚ ǁĂƐ ƐůŝƉƉĞƌǇ͘ tŚĂƚ ĚŽ ǇŽƵ ĚŽ ǁŚĞŶ ŝƚ ŝƐ ŚĂƌĚ ƚŽ 
ŚĞĂƌͬƵŶĚĞƌƐƚĂŶĚ͍ tŚĂƚ ĞůƐĞ ĐŽƵůĚ ǇŽƵ ĚŽ͍

tŚĂƚ ĚŝĚ &ƌĞĚ ƐĂǇ ĂďŽƵƚ ŚŽǁ ŽƚŚĞƌ ƉĞŽƉůĞ ĨĞůƚ ǁŚĞŶ ƚŚĞǇ ŚĞůƉĞĚ ^ŝĚ͍ �Ž ǇŽƵ ƚŚŝŶŬ ďĞŝŶŐ ǇŽƵƌ 
ĨƌŝĞŶĚ ŚĂƐ ĞǀĞƌ ŵĂĚĞ ĂŶǇŽŶĞ ĨĞĞů ƐƉĞĐŝĂů͍

&ƌĞĚ ůŝǀĞĚ ŝŶ ƚŚĞ ǁĂƚĞƌ ďƵƚ ĐŽƵůĚ ŐŽ ŽŶ ůĂŶĚ ĂŶĚ ůŽŽŬ Ăƚ ƚŚĞ ƐŬǇ͘ dŚĞŶ ŚĞ ǁĞŶƚ ďĂĐŬ ŝŶ ƚŚĞ ǁĂƚĞƌ 
ĂŶĚ ƚŽůĚ ŽƚŚĞƌ ĮƐŚ ǁŚĂƚ ŝƚ ǁĂƐ ůŝŬĞ ƚŽ ůŽŽŬ Ăƚ ƚŚĞ ƐŬǇ͘ 

  ͻ  �Ž ǇŽƵ ƚŚŝŶŬ ǇŽƵ ŚĂǀĞ ƐŽŵĞƚŚŝŶŐ ƚŽ ƐŚĂƌĞ ǁŝƚŚ ǇŽƵƌ ĨƌŝĞŶĚƐ 
   ǁŚŽ ŚĂǀĞ ŶĞǀĞƌ ĞǆƉĞƌŝĞŶĐĞĚ ŚĂǀŝŶŐ Ă ƉƌŽďůĞŵƐ ƵŶĚĞƌƐƚĂŶĚŝŶŐ 
   Žƌ ĐŽŵŵƵŶŝĐĂƟŶŐ͖ ůŝŬĞ ƚŚĞ ĮƐŚ ƵŶĚĞƌǁĂƚĞƌ ĂƉƉƌĞĐŝĂƚĞĚ 
   ůĞĂƌŶŝŶŐ ĂďŽƵƚ ƚŚĞ ƐŬǇ͍  

  ͻ  �Ž ǇŽƵ ƚŚŝŶŬ ǇŽƵƌ ĨƌŝĞŶĚƐ ŵŝŐŚƚ ĂƉƉƌĞĐŝĂƚĞ ůĞĂƌŶŝŶŐ ĂďŽƵƚ ǁŚĂƚ ŝƚ ŝƐ ůŝŬĞ ƚŽ ůŝǀĞ ǁŝƚŚ Ă 
   ŚĞĂƌŝŶŐ ůŽƐƐ Žƌ ŽƚŚĞƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƉƌŽďůĞŵ͍ �Ž ǇŽƵ ŚĂǀĞ ĂŶǇ ĨƵŶŶǇ ƐƚŽƌŝĞƐ ƚŽ ƐŚĂƌĞ͍ 

dŚĞƌĞ ĂƌĞ ƐŽŵĞ ƉĞŽƉůĞ ǁŚŽ ŚĂǀĞ ŶŽ ŚĞĂƌŝŶŐ ĂŶĚ ƚĂůŬ ƚŽ ĞĂĐŚ ŽƚŚĞƌ ƚŚƌŽƵŐŚ ƐŝŐŶ ůĂŶŐƵĂŐĞ͕ ůŝŬĞ 
&ƌĞĚ Ɛ͛ ĮƐŚ ĨƌŝĞŶĚƐ ǁŚŽ ŽŶůǇ ůŝǀĞ ŝŶ ƚŚĞ ǁĂƚĞƌ͘

  ͻ  ,ĂǀĞ ǇŽƵ ĞǀĞƌ ǁŽŶĚĞƌĞĚ ĂďŽƵƚ ůĞĂƌŶŝŶŐ ŚŽǁ ƚŽ ƵƐĞ ƐŝŐŶ ůĂŶŐƵĂŐĞ ƐŽ ǇŽƵ ĐŽƵůĚ ƚĂůŬ ƚŽ 
   ƉĞŽƉůĞ ǁŚŽ ĂƌĞ ĚĞĂĨ Žƌ ŚĂƌĚ ŽĨ ŚĞĂƌŝŶŐ ĂŶĚ ĚŽ ŶŽƚ ƵƐĞ ŚĞĂƌŝŶŐ ƚĞĐŚŶŽůŽŐǇ͍  zŽƵ ĐŽƵůĚ 
   ĂůƐŽ ůŝƐƚĞŶ ĂŶĚ ƚĂůŬ ǁŝƚŚ ƉĞŽƉůĞ ǁŚŽ ŚĂǀĞ ŚĞĂƌŝŶŐ͘ 

  ͻ  ^ŽŵĞ ƉĞŽƉůĞ ǁŝƚŚ ŚĞĂƌŝŶŐ ůŽƐƐ ůŝŬĞ ƚŽ ďĞ ĂďůĞ ƚŽ ŵŽǀĞ ďĞƚǁĞĞŶ ƚŚĞƐĞ ƚǁŽ ǁŽƌůĚƐ͕ ůŝŬĞ 
   &ƌĞĚ ŵŽǀĞĚ ďĞƚǁĞĞŶ ƚŚĞ ǁĂƚĞƌ ĂŶĚ ƚŚĞ ůĂŶĚ͕ ĞƐƉĞĐŝĂůůǇ ǁŚĞŶ ƚŚĞǇ ĂƌĞ ǇŽƵŶŐ ĂĚƵůƚƐ͘ 
   KƚŚĞƌ ƉĞŽƉůĞ ĂƌĞ ŚĂƉƉǇ ũƵƐƚ ŬŶŽǁŝŶŐ ƚŚĂƚ ƚŚĞƌĞ ŝƐ ĂŶŽƚŚĞƌ ǁŽƌůĚ ŽƵƚ ƚŚĞƌĞ͕ ǁŝƚŚŽƵƚ 
   ĨĞĞůŝŶŐ ƚŚĞ ŶĞĞĚ ƚŽ ůĞĂƌŶ Žƌ ĞǆƉĞƌŝĞŶĐĞ ŵŽƌĞ͘ �ŽƚŚ ĂƌĞ ŽŬĂǇ͊



ϳϱ

^W��/&/� WZ��d/�� W�Zd Ϯ

�rystaů	and	the	&irst	�ay	of	�amp

/ŶƐƚƌƵĐƚŽƌ͗ /Ŷ ƚŚĞ ďŽǆ ŽŶ ƚŚĞ ƌŝŐŚƚ͕ ĞŶƚĞƌ ŚĂƐŚ ŵĂƌŬƐ ;ͬͿ ĨŽƌ ĞĂĐŚ ƚǇƉĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ 
ƵƐĞĚ͘ �ŶƚĞƌ ŶŽƚĞƐ ďĞůŽǁ ĞĂĐŚ ƐĞŶƚĞŶĐĞ ƌĞŐĂƌĚŝŶŐ ƐƚƵĚĞŶƚ ĐŚĂůůĞŶŐĞƐ ƵƐŝŶŐ ĂŶǇ ƐƚƌĂƚĞŐŝĞƐ͘ 

;�ƌƵƐƚĂͬ�ƌǇƐƚĂůͿ ĚŝĚŶ͛ƚ ǁĂŶƚ ƚŽ ŐŽ ƚŽ �ĂŵƉ ^ŽŐŐǇďƵŐ͘ ^ŚĞ 
ǁĂƐ ;ĞĐŬͬϲͿ ǇĞĂƌƐ ŽůĚ͘ 

�ƌǇƐƚĂů ŚĂĚ ďƌŝŐŚƚ ƌĞĚ ;ŚĞĂƌͬŚĂŝƌͿ ĂŶĚ ;ĨƌƵŬůĞǌͬĨƌĞĐŬůĞƐͿ͘ 

^ŚĞ ǁĂƐ ;ŵƵƐƐŝŶŐͬŵŝƐƐŝŶŐͿ ŚĞƌ ƚǁŽ ;ĨƌŽĂƚͬĨƌŽŶƚͿ ;ƚĞƚŚͬ
ƚĞĞƚŚͿ ĂŶĚ ƐŚĞ ƐŽŵĞƟŵĞƐ ;ǁƵƐƚůĞĚͬǁŚŝƐƚůĞĚͿ ǁŚĞŶ ƐŚĞ 
ƚĂůŬĞĚ͘

 ^ŚĞ ĚŝĚŶ͛ƚ ůŝŬĞ ;ďůƵĚƐͬďƵŐƐͿ͘  ^ŚĞ ĚŝĚŶ͛ƚ ;ůƵĐŬͬůŝŬĞͿ ;ĨƌŽŽŐƐͬĨƌŽŐƐͿ͘  

dŚĞ �ĂŵƉ ŚĂĚ ŽůĚ ŬŝĚƐ ƚŚĞƌĞ ƚŽŽ͕ ƵƉ ƚŽ ;ŝĚŐĞͬĂŐĞͿ ;ƚŚŽƌƚƵŶĞͬƚŚŝƌƚĞĞŶͿ͘

dŚĞ ;ƚŚƵƚͬƚŚŽƵŐŚƚͿ ŽĨ ƐǁŝŵŵŝŶŐ ǁŝƚŚ Ă ďƵŶĐŚ ŽĨ ;ĮĐŬͬĮƐŚͿ     
 ŝŶ Ă ;ůĂĐŬͬůĂŬĞͿ ƐĐĂƌĞĚ ŚĞƌ͘  

^ŚĞ ĂůƐŽ ǁŽƵůĚŶ͛ƚ ďĞ ĂďůĞ ƚŽ ƵƐĞ ŚĞƌ ;ŚĂĚĚŝŶŐͬŚĞĂƌŝŶŐͿ ;ŝĚƐͬĂŝĚƐ ǁŚŝůĞ ƐŚĞ 
ǁĂƐ ƐǁŝŵŵŝŶŐ ĂŶĚ ƚŚĂƚ ƐĐĂƌĞĚ ŚĞƌ͘  

�ŶĚ ƐŚĞ ĚŝĚŶ͛ƚ ŬŶŽǁ ĂŶǇŽŶĞ ;ŐŝŶŐͬŐŽŝŶŐͿ ƚŽ �ĂŵƉ ^ŽŐŐǇďƵŐ͘ ^ŚĞ ǁĂƐ ƐĂĚ 
ĂŶĚ ĂŶǆŝŽƵƐ ĚƵƌŝŶŐ ƚŚĞ ;ƚƌĂƉͬƚƌŝƉͿ͘ ,Ğƌ ŵŽŵ ĂŶĚ ĚĂĚ ƐĂŝĚ ŝƚ ǁŽƵůĚ ďĞ 
Ă ŐŽŽĚ ;ĞǆƉƌŝŶĐĞͬĞǆƉĞƌŝĞŶĐĞͿ͘

dŚĞǇ ĂƌƌŝǀĞĚ Ăƚ �ĂŵƉ ĂŶĚ ƐĂǁ ;ŬĞĚƐͬŬŝĚƐͿ ĞǀĞƌǇǁŚĞƌĞ͘ dŚĞǇ ǁĞƌĞ ŐŽŝŶŐ ŝŶ 
ĂŶĚ ŽƵƚ ŽĨ ďƌŽǁŶ ĐĂďŝŶƐ ǁŝƚŚ ĚŝīĞƌĞŶƚ ĐŽůŽƌĞĚ ;ďŽƌŐƐͬĚŽŽƌƐͿ͘  

�ƌǇƐƚĂů ŐƌĂďďĞĚ ŚĞƌ ;ƐůŝƉƉŝŶŐͬƐůĞĞƉŝŶŐͿ ;ďƵŐͬďĂŐͿ ĂŶĚ ǁĞŶƚ ŝŶƚŽ 
Ă ĐĂďŝŶ ǁŝƚŚ Ă ;ďŽŽͬďůƵĞͿ ĚŽŽƌ͘

�Ŷ ŽůĚĞƌ Őŝƌů ǁĂƐ ƚŚĞƌĞ ǁŚŽ ǁĂƐ ŐŽŝŶŐ ƚŽ ďĞ ƚŚĞ ĐŽƵŶƐĞůŽƌ ĨŽƌ Ăůů ŽĨ ƚŚĞ 
;ŐƌŝůůƐͬŐŝƌůƐͿ ŝŶ �ƌǇƐƚĂů Ɛ͛ ;ĐĂĚĚŝďͬĐĂďŝŶͿ͘ 

�ƌǇƐƚĂů ĨĞůƚ ƐŚǇ ĂŶĚ ;ƐĐƌĂĚͬƐĐĂƌĞĚͿ͘ �ŶĚ ƚŚĞŶ Ăůů ŽĨ Ă ƐƵĚĚĞŶ 
ƐŚĞ ĨĞůƚ ;ŚŝƉƉǇͬŚĂƉƉǇͿ͊

dŚĞƌĞ͕ ƉĞĞŬŝŶŐ ƵŶĚĞƌ ŚĞƌ ĐŽƵŶƐĞůŽƌ Ɛ͛ ƉŝŐƚĂŝůƐ ǁĞƌĞ ƚǁŽ ŐƌĞĞŶ ;ŚŽŽƉŝŶŐͬŚĞĂƌŝŶŐͿ 
 ;ŝďƐͬĂŝĚƐͿ ǁŝƚŚ ďƌŝŐŚƚ ƉŝŶŬ ĞĂƌŵŽůĚƐ͊ 

Repetition͗
^>Ot>Y

�>��R>Y

>OU��R

Revision͗
R�WHR�^�

�ddition͗
���	ϭ

tOR�	dO
R�YU�^d

���	DOR� 
dH�E	ϭ
tOR�

���	OdH�R 
/E&O
__________

dOd�>^

η ZĞƉĞƟƟŽŶ

ͺͺͺͺͺͺͺͺͺͺͺ

η ZĞǀŝƐŝŽŶ

ͺͺͺͺͺͺͺͺͺͺͺ

η �ĚĚŝƟŽŶ
ͺͺͺͺͺͺͺͺͺͺͺ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Crystal-and-the-First-Day-of-Camp.pdf


SCRIPT – Student Communication Repair & Practical Training

ϳϲ

SCRIPT
^�R/Wd	Wracticaů	draining

�R/d/��>	dH/E</E'
dO	/DWROs�	UE��R^d�E�/E'

dĞĂĐŚĞƌƐ ĂŶĚ ĐůŝŶŝĐŝĂŶƐ ŽŌĞŶ ŝŶĨƵƐĞ ǁŽƌŬ ƚŽ ĚĞǀĞůŽƉ ĐƌŝƟĐĂů ƚŚŝŶŬŝŶŐ ĂŶĚ ƉƌŽďůĞŵͲƐŽůǀŝŶŐ ƐŬŝůůƐ 
ƚŚƌŽƵŐŚŽƵƚ ŵĂŶǇ ĂĐƟǀŝƟĞƐ͘ �ŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ĂůƐŽ ƉƌŽǀŝĚĞ ĂŶ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ƚĞĂĐŚ 
ƐƚƵĚĞŶƚƐ ŚŽǁ ƚŽ ƉƌŽďůĞŵ ƐŽůǀĞ͘ dŚŝƐ ŝŶĨŽƌŵĂƟŽŶ ƉƌŽǀŝĚĞƐ Ă ĨŽƌŵĂƚ ƚŽ ĨŽĐƵƐ ŽŶ ƚŚĞƐĞ ƉƌŽďůĞŵͲ
ƐŽůǀŝŶŐ ƐŬŝůůƐ͕ ĂůƚŚŽƵŐŚ ƚŚĞƐĞ ƚĞĐŚŶŝƋƵĞƐ ĐŽƵůĚ ŽĐĐƵƌ ĂĐƌŽƐƐ ŵĂŶǇ ĂĐƟǀŝƟĞƐ͘ 

Using	̂ ituation	�ůues	to	/mprove	Understanding ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ƚŽ ĨĂĐŝůŝƚĂƚĞ Ă ĚŝƐĐƵƐƐŝŽŶ ďĞƚǁĞĞŶ 
ƚŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ͘ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ĚŽĞƐ ŶŽƚ ŚĞĂƌ Žƌ ƵŶĚĞƌƐƚĂŶĚ ĞǀĞƌǇƚŚŝŶŐ ƚŚĂƚ 
ǁĂƐ ƐĂŝĚ͕ ŚĞ ŵĂǇ ĂůƌĞĂĚǇ ŚĂǀĞ ŬŶŽǁůĞĚŐĞ Žƌ ŝŶĨŽƌŵĂƟŽŶ ĂďŽƵƚ ƚŚĞ ƐŝƚƵĂƟŽŶ ĂǀĂŝůĂďůĞ ƚŽ ŚĞůƉ Śŝŵ 
ĮŐƵƌĞ ŽƵƚ ƚŚĞ ŵĞĂŶŝŶŐ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘ 

�ƌŝƟĐĂů dŚŝŶŬŝŶŐ dĞĐŚŶŝƋƵĞƐ ƚŽ /ŵƉƌŽǀĞ hŶĚĞƌƐƚĂŶĚŝŶŐ ƉƌŽǀŝĚĞƐ ƐƉĞĐŝĮĐ ƐŬŝůůƐ ĨŽƌ ƐƚƵĚĞŶƚ ůĞĂƌŶŝŶŐ 
ĂŶĚ ƉƌĂĐƟĐĞ͘ 

Dethods	for	Wroviding	Wractice	of	^trategies	Randomůy
ϭ͘ dĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƉƌĞƐĞŶƚƐ ƐĞŶƚĞŶĐĞ;ƐͿ ǁŝƚŚ ŵŝƐƉƌŽŶƵŶĐŝĂƟŽŶƐ ;ƐƉĞĞĐŚƌĞĂĚŝŶŐ ĂůůŽǁĞĚͿ͘ 
Ϯ͘ /ŶƐƚƌƵĐƟŽŶƐ ƚŽ ƐƚƵĚĞŶƚƐ͗ ͞ZĞƉĞĂƚ ǁŚĂƚ / ƐĂŝĚ͘ dŚŝƐ ŝƐ ŚŽǁ / ŬŶŽǁ ƚŚĂƚ ǇŽƵ ŚĞĂƌĚ ĂŶĚ 

ƵŶĚĞƌƐƚŽŽĚ Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ͘ /ƚ ŝƐ ŽŬĂǇ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ǇŽƵ ŚĞĂƌ͕  ĞǀĞŶ ŝĨ ŝƚ ĚŝĚŶ͛ƚ ŵĂŬĞ ƐĞŶƐĞ͘͟
ϯ͘ dŚĞ ƐƚƵĚĞŶƚ ĂŶĚ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ǁŝůů ĚŝƐĐƵƐƐ ƵƐŝŶŐ ĐƌŝƟĐĂů ƚŚŝŶŬŝŶŐ ƚĞĐŚŶŝƋƵĞƐ ƚŽ 

ĮŐƵƌĞ ŽƵƚ ǁŚĂƚ ǁĂƐ ƚŚĞ ŵŽƐƚ ůŝŬĞůǇ ŵĞĂŶŝŶŐ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘ 
ϰ͘ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ƐƟůů ĚŽĞƐ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ƐĞŶƚĞŶĐĞ ĂŌĞƌ ŐŽŝŶŐ ƚŚƌŽƵŐŚ ƚŚĞƐĞ ƐƚĞƉƐ ƚŽ ƚƌǇ ƚŽ 

ĮŐƵƌĞ ŽƵƚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͕ ƚŚĞŶ ĂŶ ĂƉƉƌŽƉƌŝĂƚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƐŚŽƵůĚ ďĞ 
ƵƐĞĚ͘

�ŶǇ ƐƚŽƌǇ ĐŽƵůĚ ďĞ ƵƐĞĚ ƚŽ ĞůŝĐŝƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ĂŶĚ ĨĂĐŝůŝƚĂƚĞ ƚŚĞ ŶĞĞĚ ĨŽƌ Ă ƐƚƵĚĞŶƚ 
ƚŽ ƉƌĂĐƟĐĞ ĐƌŝƟĐĂů ƚŚŝŶŬŝŶŐ ƐŬŝůůƐ͘ dŚĞ ƐƚŽƌǇ Crystal and the Second Day of Camp ŝƐ ƐƵŐŐĞƐƚĞĚ͕ ĂƐ 
ŝƚ ƉƌŽǀŝĚĞƐ ĂŶ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ďƵŝůĚ ƐĞůĨͲŝŵĂŐĞ ĂŶĚ ƚŽ ĚŝƐĐƵƐƐ ƐĞůĨͲĂĚǀŽĐĂĐǇ͘



�Z/d/��> d,/E</E'

ϳϳ

�R/d/��>	dH/E</E'	^d�Rd�R^
then	the	student	misses	repeating	what	was	said	eǆactůy	the	teacher/cůinician	shouůd	
respond	in	one	of	the	foůůowing	ways͗

 ĂͿ tŚĞƌĞ ŝŶ ƚŚŝƐ ƐĞŶƚĞŶĐĞ ĚŽ ǇŽƵ ƚŚŝŶŬ ƐŽŵĞƚŚŝŶŐ ŝƐ ŵŝƐƐŝŶŐ͍ tŚĂƚ ĚŽĞƐ ŶŽƚ ƐŽƵŶĚ ƌŝŐŚƚ͍ 

 ďͿ �ŽĞƐ ǁŚĂƚ / ƐĂŝĚ ŵĂŬĞ ƐĞŶƐĞ ǁŝƚŚŽƵƚ ƚŚĂƚ ƉĂƌƚ͍ tŚĂƚ ĚŽ ǇŽƵ ƚŚŝŶŬ ƚŚĞ ƐĞŶƚĞŶĐĞ / ƐĂŝĚ 
  ŵĞĂŶƐ͍

 ĐͿ tŚĂƚ ĂƌĞ ƐŽŵĞ ǁĂǇƐ ǇŽƵ ĐĂŶ ƚƌǇ ƚŽ ĮŐƵƌĞ ŽƵƚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͍ ;ZĞĨĞƌ ƚŽ �ƌŝƟĐĂů dŚŝŶŬŝŶŐ 

  dĞĐŚŶŝƋƵĞƐ ŽŶ ƚŚĞ ĨŽůůŽǁŝŶŐ ƉĂŐĞ͘Ϳ
 ĚͿ ,Žǁ ĐŽƵůĚ ǇŽƵ ƵƐĞ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ƚŽ ƌĞƉĂŝƌ ƚŚĞ ďƌĞĂŬĚŽǁŶ͍  

 ĞͿ >Ğƚ Ɛ͛ ƚƌǇ ƚŚŝƐ ĂŐĂŝŶ͘ ;ZĞƉĞĂƚ ƚŚĞ ƐĞŶƚĞŶĐĞ͖ ƐƚƵĚĞŶƚ ƵƐĞƐ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ 

  ƐƚƌĂƚĞŐǇͿ͘

U^/E'	^/dU�d/OE	�>U�^	dO	/DWROs�	UE��R^d�E�/E'

͞�an	/	Įgure	it	out	by	ůooking	around	at	what	other	students	are	doing	or	other	cůues	;white	
board͕	cůass	routine͕	ůooking	down	at	teǆt	book͕	etc.Ϳ͍͟

tĞ �>> ĞǆƉĞƌŝĞŶĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ ƐŽŵĞƟŵĞƐ͕ ĞƐƉĞĐŝĂůůǇ ŝĨ ŝƚ ŝƐ ŶŽŝƐǇ Žƌ ǁĞ ĂƌĞ 
ĚŝƐƚƌĂĐƚĞĚ ďǇ ƚŚŝŶŬŝŶŐ͕ ĚŽŝŶŐ͕ ůŽŽŬŝŶŐ Ăƚ Žƌ ƚĂůŬŝŶŐ ĂďŽƵƚ ƐŽŵĞƚŚŝŶŐ ĞůƐĞ͘  tŚĞŶ ǇŽƵ ŬŶŽǁ ƚŚĂƚ 
ǇŽƵ ŵŝƐƐĞĚ ƐŽŵĞƚŚŝŶŐ͕ ĂƐŬ ǇŽƵƌƐĞůĨ ƚŚĞƐĞ ƋƵĞƐƟŽŶƐ͗

a. �oes	it	seem	important	for	you	to	know	this	information͍	zŽƵ ŽŌĞŶ ĐĂŶ ƚĞůů ƚŚŝƐ ďǇ ŚŽǁ   
 ƐĞƌŝŽƵƐ Žƌ ŚƵƌƌŝĞĚ ĞǀĞƌǇŽŶĞ ĞůƐĞ ŝƐ ĂĐƟŶŐ͘ /Ĩ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ĚŽĞƐ ŶŽƚ ƐĞĞŵ ůŝŬĞ ŝƚ ǁĂƐ 
 ŝŵƉŽƌƚĂŶƚ͕ ǇŽƵ ĐĂŶ ǁĂŝƚ ĂŶĚ ƐĞĞ ǁŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌ ƐĂǇƐ ŶĞǆƚ͘ �� WZ�W�Z�� ƚŽ ƵƐĞ Ă 
 ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ͊ /ƚ ŵĂǇ ŚĂǀĞ ďĞĞŶ ŝŵƉŽƌƚĂŶƚ ĂŌĞƌ Ăůů ĂŶĚ ǇŽƵ ǁŝůů ŽŶůǇ ŐĞƚ   
 ŵŽƌĞ ĐŽŶĨƵƐĞĚ͘

b. �o	you	have	time	to	Įgure	it	out	before	the	cůass	seƩůes	down	and	the	teacher	is	ready	to			
	 start͍	

 ŝ͘ tŚĂƚ ĚŽ ǇŽƵ ƵƐƵĂůůǇ ŶĞĞĚ Žƌ ĚŽ Ăƚ   
  ƚŚŝƐ ƟŵĞ ŽĨ ĚĂǇ͍ 

 ŝŝ͘ /Ɛ ŝƚ ǁƌŝƩĞŶ ŽŶ ƚŚĞ ďŽĂƌĚ͍

 ŝŝŝ͘ �ĂŶ ǇŽƵ ŐĞƚ Ă ĐůƵĞ ĨƌŽŵ ƐĞĞŝŶŐ ǁŚĂƚ 
  ƚŚĞ ƐƚƵĚĞŶƚ ŶĞǆƚ ƚŽ ǇŽƵ ŝƐ ĚŽŝŶŐ͍ It 
  may be important to talk with your 
  teacher so that looking at other 
  student’s work is not considered 
  ͞ĐŚĞĂƟŶŐ͘͟

 ŝǀ͘  /Ĩ ǇŽƵ ĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ŶĞǆƚ ƚŽ ǇŽƵ ǁŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌ ƐĂŝĚ͕ ǁŝůů ǇŽƵ ďĞ ĂďůĞ ƚŽ ŚĞĂƌ ƚŚĞ 
  ĂŶƐǁĞƌ͍ 
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ϳϴ

c. /f	the	teacher	is	about	ready	to	start	and	you	stiůů	don͛t	know͕	what	can	you	say	or	do͍

ŝ͘ �Ž ǇŽƵ ŚĂǀĞ Ă ƐŝŐŶĂů ƐǇƐƚĞŵ ƐĞƚ ƵƉ ǁŝƚŚ ǇŽƵƌ ƚĞĂĐŚĞƌ ƚŽ ůĞƚ ŚĞƌ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ĚŝĚ ŶŽƚ 
ƵŶĚĞƌƐƚĂŶĚ ĂŶĚ ƚŚĂƚ ƐŚĞ ŶĞĞĚƐ ƚŽ ƐĂǇ ŝƚ ĂŐĂŝŶ͍ zŽƵƌ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐŽƵůĚ ŚĞůƉ ǇŽƵ ĂŶĚ 
ǇŽƵƌ ƚĞĂĐŚĞƌ ĮŐƵƌĞ ƚŚŝƐ ŽƵƚ͘

ϭ͘ zŽƵ ĐĂŶ ƌĂŝƐĞ ǇŽƵƌ ŚĂŶĚ ůŝŬĞ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ǁŽƵůĚ ĚŽ͘ �ĞĐĂƵƐĞ ǇŽƵ ǁŝůů ŵŝƐƐ ŵŽƌĞ   
ŝŶĨŽƌŵĂƟŽŶ ƚŚĂŶ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ďĞĐĂƵƐĞ ŽĨ ǇŽƵƌ ŚĞĂƌŝŶŐ ůŽƐƐ ǇŽƵ ŵĂǇ ĨĞĞů ƐĞůĨͲ
ĐŽŶƐĐŝŽƵƐ ĚŽŝŶŐ ƚŚŝƐ ƚŽŽ ŵĂŶǇ ƟŵĞƐ ŝŶ Ă ƐŚŽƌƚ ƉĞƌŝŽĚ͘ 

Ϯ͘ zŽƵ ĂŶĚ ǇŽƵƌ ƚĞĂĐŚĞƌ ĐĂŶ ĂŐƌĞĞ ĞĂƌůǇ ŝŶ ƚŚĞ ƐĐŚŽŽů ǇĞĂƌ ŽŶ Ă ĚŝīĞƌĞŶƚ ŬŝŶĚ ŽĨ ƐŝŐŶĂů͘ 
/ƚ ĐŽƵůĚ ďĞ Ă ĐĞƌƚĂŝŶ ǁĂǇ ƚŽ Ɛŝƚ͘ /ƚ ĐŽƵůĚ ďĞ ƐŽŵĞƚŚŝŶŐ ůŝŬĞ Ă ďƌŝŐŚƚ ĐŽůŽƌĞĚ ƉŽƐƚͲŝƚ 
ŶŽƚĞ ǇŽƵ ƉƵƚ ŽŶ ƚŚĞ ĐŽƌŶĞƌ ŽĨ ǇŽƵƌ ĚĞƐŬ͘ 

ϯ͘ zŽƵƌ ƚĞĂĐŚĞƌ ĐŽƵůĚ ĂůůŽǁ ǇŽƵ ƚŽ ĂƐŬ Ă ƐƚƵĚĞŶƚ ŶĞǆƚ ƚŽ ǇŽƵ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͘ 
dŚŝƐ ŝƐ ŽŬĂǇ ƐŽŵĞƟŵĞƐ͕ ďƵƚ ǇŽƵ ŶĞĞĚ ƚŽ ĂĚǀŽĐĂƚĞ ĨŽƌ ǇŽƵƌƐĞůĨ ƚŚƌŽƵŐŚŽƵƚ ǇŽƵƌ ůŝĨĞ ƐŽ 
ƚŚĂƚ ǇŽƵ ŐĞƚ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ǇŽƵ ŶĞĞĚ ǁŝƚŚŽƵƚ ĂůǁĂǇƐ ŚĂǀŝŶŐ ƚŽ ƌĞůǇ ŽŶ ŽƚŚĞƌ ƉĞŽƉůĞ 
ĨŽƌ ŚĞůƉ͘

ŝŝ͘ �ŝĚ ǇŽƵ ŚĞĂƌ ĞŶŽƵŐŚ ŽĨ ǁŚĂƚ ƚŚĞ ƚĞĂĐŚĞƌ ƐĂŝĚ ƚŽ ƵƐĞ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ 
;ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐͿ͍

ϭ͘ ͞DƌƐ͘ >ĂƌƐŽŶ͕ ǁŚĂƚ ǁĂƐ ƚŚĞ ƉĂŐĞ ŶƵŵďĞƌ͍͟ dŚŝƐ ƐŚŽǁƐ ǇŽƵ ǁĞƌĞ ůŝƐƚĞŶŝŶŐ ďƵƚ ũƵƐƚ 
ŵŝƐƐĞĚ Ă ůŝƩůĞ ďŝƚ͘

Ϯ͘ ͞DƌƐ͘ >ĂƌƐŽŶ͕ ŝƚ Ɛ͛ ŶŽŝƐǇ ĂŶĚ / ĚŝĚŶ͛ƚ ŚĞĂƌ ƚŚĞ ƉĂŐĞ ŶƵŵďĞƌ͘  �ĂŶ ǇŽƵ ƐĂǇ ŝƚ ĂŐĂŝŶ 
ƉůĞĂƐĞ͍͟ dŚŝƐ ǁŝůů ůĞƚ ǇŽƵƌ ƚĞĂĐŚĞƌ ŬŶŽǁ ƚŚĂƚ ƐŚĞ ŐĂǀĞ ŽƵƚ ŝŵƉŽƌƚĂŶƚ ŝŶĨŽƌŵĂƟŽŶ ƚŽ 
ƚŚĞ ĐůĂƐƐ ǁŚŝůĞ ŝƚ ǁĂƐ ŶŽŝƐǇ͘ zŽƵ ǁĞƌĞ ƉƌŽďĂďůǇ ŶŽƚ ƚŚĞ ŽŶůǇ ƐƚƵĚĞŶƚ ǁŚŽ ĚŝĚ ŶŽƚ ŚĞĂƌ 
ƚŚĞ ƉĂŐĞ ŶƵŵďĞƌ͘  

ŝŝŝ͘ /Ĩ ǇŽƵ ĚŝĚ ŶŽƚ ŚĞĂƌ ĂŶǇ ŽĨ ƚŚĞ ǁŽƌĚƐ ĂŶĚ ĐĂŶŶŽƚ ĮŐƵƌĞ ŽƵƚ ĂŶǇ ƉĂƌƚ ŽĨ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ǇŽƵ 
ĐŽƵůĚ ĂƐŬ ĨŽƌ ƚŚĞ ƚĞĂĐŚĞƌ ƚŽ ƌĞƉĞĂƚ ůŽƵĚĞƌ͕  ĐůĞĂƌĞƌ Žƌ ŵŽƌĞ ƐůŽǁůǇ ;ƌĞƉĞƟƟŽŶ ƐƚƌĂƚĞŐŝĞƐͿ 
Žƌ ƚŽ ƐĂǇ ŝƚ ĂŐĂŝŶ ŝŶ Ă ĚŝīĞƌĞŶƚ ǁĂǇ ;ƌĞǀŝƐŝŽŶ ƐƚƌĂƚĞŐǇͿ͘ 

ϭ͘  ͞�ŽƵůĚ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ƉůĞĂƐĞ͍͟  

Ϯ͘ ͞DĂƌŝĂ ƵƐĞĚ Ă ƋƵŝĞƚ ǀŽŝĐĞ ĂŶĚ / ĐŽƵůĚ ŶŽƚ ŚĞĂƌ ŚĞƌ͖ ĐŽƵůĚ ƐŚĞ ƐĂǇ ŝƚ ĂŐĂŝŶ ƉůĞĂƐĞ͍͟

ϯ͘ ͞�ĂŶ ǇŽƵ ƚĞůů ŵĞ ŵŽƌĞ ĂďŽƵƚ ƚŚĂƚ͍ / ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ŝƚ͘͟



ϳϵ

�Z/d/��> d,/E</E'

�R/d/��>	dH/E</E'	d��HE/YU�^	dO	/DWROs�	UE��R^d�E�/E'

dŚĞ DŝƐƐŝŶŐ tŽƌĚ ĂŶĚ WƌĞĚŝĐƟŽŶ ŽĨ ZŚǇŵŝŶŐ tŽƌĚƐ ƚĞĐŚŶŝƋƵĞƐ ďĞůŽǁ 
ƉƌĂĐƟĐĞ ĂƵĚŝƚŽƌǇ ĐůŽƐƵƌĞ ƐŬŝůůƐ͘ dŚĞǇ ĞŶĐŽƵƌĂŐĞ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƚŚŝŶŬ ĂďŽƵƚ 
ǁŚĂƚ ŚĞͬƐŚĞ ŚĞĂƌĚ͕ ĚĞĐŝĚŝŶŐ ŝĨ ŝƚ ŵĂĚĞ ƐĞŶƐĞ͕ ĂŶĚ ĮŐƵƌŝŶŐ ŽƵƚ ǁŚĂƚ ǁŽƌĚ;ƐͿ 
ŵĂǇ ŚĂǀĞ ďĞĞŶ ƐĂŝĚ͘ /ŶĨŽƌŵĂƟŽŶ ŽŶ ƵƐŝŶŐ ĐŽŶƚĞǆƚ ƚŽ ĮŐƵƌĞ ŽƵƚ ŵĞĂŶŝŶŐ 
ĨŽůůŽǁƐ͘ 

Dissing	tord	dechniƋue

�ĞƐŝŐŶĞĚ ƚŽ ƚĞĂĐŚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƵƐĞ ĐŽŶƚĞǆƚ ƚŽ Įůů ŝŶ ƚŚĞ ŵŝƐƐŝŶŐ ǁŽƌĚ ŝŶ Ă ŵĞƐƐĂŐĞ

 Ž hƐĞ ŵĂƚĞƌŝĂů ĨŽƌ ǁŚŝĐŚ ƚŚĞ ƐƚƵĚĞŶƚ ŬŶŽǁƐ ƐŽŵĞƚŚŝŶŐ ĂďŽƵƚ ƚŚĞ ĐŚĂƌĂĐƚĞƌƐ ĂŶĚ ƐĞƫŶŐ͘ 
  Crystal and the Second Day of Camp ŝƐ ĂƉƉƌŽƉƌŝĂƚĞ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĂůƌĞĂĚǇ ĨĂŵŝůŝĂƌ ǁŝƚŚ 
  ƚŚĞ ƐƚŽƌǇ Crystal and the First Day of Camp.
 Ž tŚĞŶ Ă ƐƚƵĚĞŶƚ ƌĞƉĞĂƚƐ ŽŶĞ ŽĨ ƚŚĞ ŵŝƐƉƌŽŶŽƵŶĐĞĚ ǁŽƌĚƐ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂƐŬƐ ͞tŚĂƚ 
  ǁŽƌĚ;ƐͿ ǁŽƵůĚ ŵĂŬĞ ƐĞŶƐĞ͍͟  ͞tŚĂƚ ĚŽ ǁĞ ĂůƌĞĂĚǇ ŬŶŽǁ ĂďŽƵƚ �ƌǇƐƚĂů ĂŶĚ ǁŚĞƌĞ ƐŚĞ ŝƐ 
  ƚŚĂƚ ǁŝůů ŚĞůƉ ƚŽ ŵĂŬĞ Ă ŐŽŽĚ ŐƵĞƐƐ͍͟
 Ž ^ŽŵĞ ƐƚƵĚĞŶƚƐ ŵĂǇ ĞǆŚŝďŝƚ ĚŝĸĐƵůƚǇ ǁŝƚŚ ƚŚŝƐ ƚĂƐŬ͘ /Ĩ ƚŚŝƐ ŝƐ ƚŚĞ ĐĂƐĞ͕ ƚŚĞ ƐƚƵĚĞŶƚ ƐŚŽƵůĚ ďĞ 
  ƚĂůŬĞĚ ƚŚƌŽƵŐŚ ƚŚĞ ƉƌŽĐĞƐƐ ĂŶĚ ƉƌŽŵƉƚĞĚ ǁŝƚŚ ƋƵĞƐƟŽŶƐ ƐƵĐŚ ĂƐ͕ 
  Ž ͞tŚĂƚ ŝƐ ƚŚŝƐ ƐĞŶƚĞŶĐĞ ƚĂůŬŝŶŐ ĂďŽƵƚ͍͟ ͞tŚĂƚ ĚŝĚ ǁĞ ůĞĂƌŶ ƐŽ ĨĂƌ ŝŶ ƚŚĞ ƐƚŽƌǇ ƚŚĂƚ ĐŽƵůĚ 
   ŚĞůƉ ƵƐ ƚŽ ĮŐƵƌĞ ƚŚŝƐ ŽƵƚ͍͟
  Ž ͞/Ĩ ǇŽƵ ǁĞƌĞ �ƌǇƐƚĂů͕ ǁŚĂƚ ĚŽ ǇŽƵ ƚŚŝŶŬ ǇŽƵ ǁŽƵůĚ ďĞ ĨĞĞůŝŶŐ͍͟ 
  Ž ͞dŚŝŶŬ ĂďŽƵƚ ƚŚĞ ƐĞŶƚĞŶĐĞ ǁŝƚŚŽƵƚ ƚŚĞ ƵŶŬŶŽǁŶ ǁŽƌĚ͘ �ĂŶ ǇŽƵ ĮŐƵƌĞ ŽƵƚ Ă ŵĞĂŶŝŶŐ͍͟

Wrediction	of	Rhyming	tords

 Ž hƐŝŶŐ ŽŶĞ ŽĨ ƚŚĞ ŵŝƐŚĞĂƌĚ ǁŽƌĚƐ Žƌ ŚĞĂƌĚ ŵŝƐƉƌŽŶƵŶĐŝĂƟŽŶƐ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂƐŬƐ 
  Ž ͞tŚĂƚ ǁŽƌĚƐ ƌŚǇŵĞ ǁŝƚŚ ƚŚĞ ǁŽƌĚ ƚŚĂƚ ĚŽĞƐŶ͛ƚ ŵĂŬĞ ƐĞŶƐĞ͍͟ ;tŚĞŶ ƚŚŝƐ ŝƐ 
   ĞŶĐŽƵŶƚĞƌĞĚ ŝŶ ĐůĂƐƐ ŝƚ ƵƐƵĂůůǇ ƌĞĨĞƌƐ ƚŽ ĐŚĂŶŐŝŶŐ ƚŚĞ ŝŶŝƟĂů ƐŽƵŶĚ͘Ϳ
 Ž /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ƵŶĂďůĞ ƚŽ ƉĞƌĨŽƌŵ ƚŚĞ ƚĂƐŬ ƉƌŽŵƉƚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƐŽůǀĞ ƚŚĞ ƉƵǌǌůĞ͗
  Ž dŚĞ ƐƚƵĚĞŶƚ ŵĂǇ ƐƚĂƌƚ Ăƚ ƚŚĞ ďĞŐŝŶŶŝŶŐ ŽĨ ƚŚĞ ĂůƉŚĂďĞƚ ĂŶĚ ƐƵďƐƟƚƵƚĞ ƚŚĞ ŬĞǇ ǁŽƌĚͲ
   ƐŽƵŶĚƐ ;ŝ͘Ğ͕͘ ŝŶŝƟĂů͕ ĮŶĂů ĐŽŶƐŽŶĂŶƚͿ ŽĨ ƚŚĞ ǁŽƌĚ ǁŝƚŚ ĚŝīĞƌĞŶƚ ůĞƩĞƌƐ ƵŶƟů ƚŚĞ ĐŽƌƌĞĐƚ 
   ĐŽŶƐŽŶĂŶƚ ŝƐ ƌĞĂĐŚĞĚ ;ďŝĚ͕ ďŝĨ͕  ďŝŐͿ͘
  Ž �ĐŚŝĞǀŝŶŐ ĐůŽƐƵƌĞ ĨŽƌ ǁŽƌĚƐ ŝŶ ǁŚŝĐŚ ƚŚĞ ŝŶŝƟĂů ƐǇůůĂďůĞ ŝƐ ŽŵŝƩĞĚ ŝƐ ŵŽƌĞ ĚŝĸĐƵůƚ ƚŚĂŶ 
   ǁŽƌĚƐ ŝŶ ǁŚŝĐŚ ƚŚĞ ĮŶĂů ƐǇůůĂďůĞ ŝƐ ŽŵŝƩĞĚ ƐŽ ďĞŐŝŶ ǁŝƚŚ ŽŵŝƐƐŝŽŶ ŽĨ ĮŶĂů ƐǇůůĂďůĞƐ ĂŶĚ 
   ƚŚĞŶ ŵŽǀĞ ŽŶ ƚŽ ŽŵŝƐƐŝŽŶ ŽĨ ŵĞĚŝĂů ĂŶĚ ŝŶŝƟĂů ƐǇůůĂďůĞƐ͘
  Ž /Ĩ ƚŚĞƌĞ ŝƐ ĚŝĸĐƵůƚǇ ǁŝƚŚ ƚŚĞ ĐŽŶĐĞƉƚ ŽĨ ƌŚǇŵŝŶŐ͕ ƚŚĞ ŬĞǇ ǁŽƌĚͲƐŽƵŶĚ;ƐͿ ŽĨ ƚŚĞ ƚĂƌŐĞƚ 
   ǁŽƌĚ͕ ŝŶ ƚŚŝƐ ĐĂƐĞ ͞Ő͕͟  ŵĂǇ ďĞ ƉƌŽǀŝĚĞĚ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ͕ ƌĞƋƵŝƌŝŶŐ Śŝŵ Žƌ ŚĞƌ ƚŽ ĂĚĚ ŝƚ ƚŽ 
   ƚŚĞ ƉŚŽŶĞŵĞƐ ͞ďŝ͟ ƚŽ ĚĞƌŝǀĞ ƚŚĞ ǁŚŽůĞ ǁŽƌĚ ͞ďŝŐ͘͟  
  Ž tŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ĐŽƌƌĞĐƚůǇ ĐŚŽŽƐĞƐ Ă ŬĞǇ ǁŽƌĚͲƐŽƵŶĚ ĂŶĚ ĐŽŵďŝŶĞƐ ŝƚ ǁŝƚŚ ƚŚĞ 
   ƌĞŵĂŝŶĚĞƌ ŽĨ ƚŚĞ ǁŽƌĚ ƚŽ ĚĞƌŝǀĞ Ă ŵĞĂŶŝŶŐĨƵů͕ ďƵƚ ŝŶĐŽƌƌĞĐƚ͕ ǁŽƌĚ ;Ğ͘Ő͕͘ ͞ďŝŶ͟Ϳ͕ ƚŚĞ 
   ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ǁŽƵůĚ ĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ŝĨ ƚŚĞ ǁŽƌĚ ŵĂŬĞƐ ƐĞŶƐĞ ǁŝƚŚ ǁŚĂƚ ƐŚĞͬŚĞ ŚĞĂƌĚ͘  

�ĚĂƉƚĞĚ ĨƌŽŵ͗ dĞƌƌŝ :ĂŵĞƐ �ĞůůŝƐ͘ ;ϭϵϵϲͿ͘ �ƐƐĞƐƐŵĞŶƚ ĂŶĚ DĂŶĂŐĞŵĞŶƚ ŽĨ �ĞŶƚƌĂů �ƵĚŝƚŽƌǇ WƌŽĐĞƐƐŝŶŐ �ŝƐŽƌĚĞƌƐ ŝŶ ƚŚĞ �ĚƵĐĂƟŽŶĂů ^ĞƫŶŐ͗ &ƌŽŵ 
^ĐŝĞŶĐĞ ƚŽ WƌĂĐƟĐĞ
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Strategies for Using Context to Understand Meaning
Step 1: �ŚĞĐŬ ĨŽƌ ƐǇŶŽŶǇŵƐ Žƌ ĚĞĮŶŝƟŽŶƐ ĞŵďĞĚĚĞĚ ƌŝŐŚƚ ƚŚĞƌĞ͘ /Ĩ ǇŽƵ 
ĮŶĚ Ă ƐǇŶŽŶǇŵ Žƌ ĚĞĮŶŝƟŽŶ͕ ƌĞƌĞĂĚ ƚŚĞ ƐĞŶƚĞŶĐĞ ǁŝƚŚ ƚŚĞ ŶĞǁ ƚĞƌŵ 
ŬĞĞƉŝŶŐ ƚŚĂƚ ƐǇŶŽŶǇŵ Žƌ ĚĞĮŶŝƟŽŶ ŝŶ ŵŝŶĚ͘

Step 2: �ŚĞĐŬ ĨŽƌ ĂŶ ĂŶƚŽŶǇŵ ĐůƵĞ͘ /Ĩ ǇŽƵ ĮŶĚ ŽŶĞ͕ ƚŚŝŶŬ ĂďŽƵƚ ŝƚƐ 
ŵĞĂŶŝŶŐ͕ ĂĐƚƵĂůůǇ ƚĞůůŝŶŐ ǇŽƵƌƐĞůĨ ƚŚĞ ŽƉƉŽƐŝƚĞ ŵĞĂŶŝŶŐ͘ dŚĞŶ ƌĞƌĞĂĚ ƚŚĞ 
ƐĞŶƚĞŶĐĞ ĂŶĚ ƌĞƉŚƌĂƐĞ ŝƚ ŝŶ ǇŽƵƌ ŽǁŶ ŵŝŶĚ͘

Context Clues:	^ubstitution
�ƚ ƟŵĞƐ͕ ƌĞƌĞĂĚŝŶŐ Ă ƐĞŶƚĞŶĐĞ ƚŚĂƚ ĐŽŶƚĂŝŶƐ ĂŶ ƵŶĨĂŵŝůŝĂƌ ƚĞƌŵ ĂŶĚ ƐƵďƐƟƚƵƟŶŐ Ă ǁŽƌĚ Žƌ ƉŚƌĂƐĞ 
ĨŽƌ ŝƚ ƚŚĂƚ ŵĂŬĞƐ ƐĞŶƐĞ ĐĂŶ ŚĞůƉ ǇŽƵ ƚŽ ƵŶůŽĐŬ ƚŚĞ ŵĞĂŶŝŶŐ ŽĨ ƚŚĞ ƵŶĨĂŵŝůŝĂƌ ǁŽƌĚ͘ dŽ ƵŶĚĞƌƐƚĂŶĚ 
ƚŚĞ ƐƵďƐƟƚƵƟŽŶ ƐƚƌĂƚĞŐǇ͕  ƌĞĂĚ ƚŚĞ ĨŽůůŽǁŝŶŐ ƐĞŶƚĞŶĐĞ͗

͞tŚĞŶ ǁĞ ƐƚĂǇĞĚ Ăƚ ƚŚĞ ŵŝůŝƚĂƌǇ ďĂƐĞ͕ ĞĂĐŚ ^ĂƚƵƌĚĂǇ ǁĞ ǁĞŶƚ ƚŽ ƚŚĞ ĐŽŵŵŝƐƐĂƌǇ ƚŽ ďƵǇ ƚŚĞ ĨŽŽĚ 
ĂŶĚ ƐƵƉƉůŝĞƐ ǁĞ ǁŽƵůĚ ŶĞĞĚ ĨŽƌ ƚŚĞ ŶĞǆƚ ǁĞĞŬ͘͟  �ůƚŚŽƵŐŚ ǇŽƵ ŵĂǇ ŶĞǀĞƌ ŚĂǀĞ ǀŝƐŝƚĞĚ Ă ĐŽŵŵŝƐƐĂƌǇ͕  
ŐŝǀĞŶ ƚŚĞ ƵƐĞ ŽĨ ƚŚĞ ǁŽƌĚ ŝŶ ƚŚŝƐ ƐĞŶƚĞŶĐĞ͕ ǇŽƵ ŝŵŵĞĚŝĂƚĞůǇ ĐĂŶ ƐƵďƐƟƚƵƚĞ ƚŚĞ ǁŽƌĚ ƐƚŽƌĞ ĨŽƌ ƚŚĞ 
ǁŽƌĚ ĐŽŵŵŝƐƐĂƌǇ͘  zŽƵ ƉƌŽďĂďůǇ ĐĂŶ ǁƌĞƐƚůĞ ĂŶ ĞǀĞŶ ŵŽƌĞ ĐŽŵƉůĞƚĞ ŵĞĂŶŝŶŐ ĨŽƌ ĐŽŵŵŝƐƐĂƌǇ ĨƌŽŵ 
ƚŚĞ ŽǀĞƌĂůů ĐŽŶƚĞǆƚ ŽĨ ƚŚĞ ƐĞŶƚĞŶĐĞ͗ Ă ƐƚŽƌĞ ĨŽƌ ĨŽŽĚ ĂŶĚ ƐƵƉƉůŝĞƐ ƚŚĂƚ ŝƐ ůŽĐĂƚĞĚ ŽŶ Ă ŵŝůŝƚĂƌǇ ďĂƐĞ͘

^teps	in	the	substitution	strategy	are	as	foůůows͗
Step 1: tŚĞŶ ǇŽƵ ƌĞĂĚ Ă ƐĞŶƚĞŶĐĞ ƚŚĂƚ ǇŽƵ ŚĂǀĞ ƚƌŽƵďůĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ďĞĐĂƵƐĞ ŽĨ ĂŶ 
ƵŶĨĂŵŝůŝĂƌ ǁŽƌĚ ŝŶ ŝƚ͕ ƌĞƌĞĂĚ ƚŚĞ ƐĞŶƚĞŶĐĞ ĂŶĚ ƐƵďƐƟƚƵƚĞ Ă ǁŽƌĚ ƚŚĂƚ ƐĞĞŵƐ ƚŽ ŵĂŬĞ ƐĞŶƐĞ ŝŶ 
ƚŚĞ ĐŽŶƚĞǆƚ͘

Step 2: ZĞĂĚ ŽŶ͘ /Ĩ ƚŚĞ ǁŽƌĚ ǇŽƵ ƐƵďƐƟƚƵƚĞĚ ĚŽĞƐ ŶŽƚ ŵĂŬĞ ƐĞŶƐĞ ŝŶ ƚŚĞ ĐŽŶƚĞǆƚ ŽĨ ƚŚĞ ƌĞƐƚ ŽĨ 
ƚŚĞ ƉĂƌĂŐƌĂƉŚ͕ ƚƌǇ ĂŐĂŝŶ͘

Step 3: /Ĩ ƚŚĞ ƐĞŶƚĞŶĐĞ ƐƟůů ĚŽĞƐ ŶŽƚ ŵĂŬĞ ƐĞŶƐĞ ƚŽ ǇŽƵ ĂŶĚ ǇŽƵ ĚŽ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ŵĂŝŶ 
ƉŽŝŶƚ ƚŚĞ ĂƵƚŚŽƌ ŝƐ ŵĂŬŝŶŐ ŝŶ ƚŚĞ ƉĂƌĂŐƌĂƉŚ͕ ůŽŽŬ ĨŽƌ ƐǇŶŽŶǇŵ͕ ĚĞĮŶŝƟŽŶ͕ ĂŶĚ ĂŶƚŽŶǇŵ ĐůƵĞƐ͘ /Ĩ 
ǇŽƵ ĂƌĞ ƐƟůů ƵŶĐĞƌƚĂŝŶ͕ ĐŚĞĐŬ Ă ĚŝĐƟŽŶĂƌǇ͘

Context Clues:	Duůtipůe	Deanings
� ďĂƐŝĐ ƐƚƌĂƚĞŐǇ ĨŽƌ ƵŶůŽĐŬŝŶŐ ƚŚĞ ŵĞĂŶŝŶŐ ŽĨ ĂŶ ƵŶĨĂŵŝůŝĂƌ ǁŽƌĚ ŝƐ ƚŽ ƐĞĂƌĐŚ ĨŽƌ ĐŽŶƚĞǆƚ ĐůƵĞƐ 
ŝŶ ƚŚĞ ƐĞŶƚĞŶĐĞ ŝŶ ǁŚŝĐŚ Ă ŶĞǁ ǁŽƌĚ ĂƉƉĞĂƌƐ͘ dŚŝƐ ŝƐ ĞƐƉĞĐŝĂůůǇ ŝŵƉŽƌƚĂŶƚ ǁŚĞŶ Ă ǁŽƌĚ ŚĂƐ 
ŵƵůƟƉůĞ ŵĞĂŶŝŶŐƐ ƚŚĂƚ ǇŽƵ ĂůƌĞĂĚǇ ŬŶŽǁ ĂŶĚ ǇŽƵ ŵƵƐƚ ĚĞĐŝĚĞ ǁŚŝĐŚ ŽŶĞ ĂƉƉůŝĞƐ͘ dƌǇ ƵƐŝŶŐ ƚŚĞ 
ĨŽůůŽǁŝŶŐ ƐƚƌĂƚĞŐǇ͗

Step 1: �ŚĞĐŬ ƚŚĞ ĐŽŶƚĞǆƚ ĨŽƌ ĐůƵĞƐ͗ ĚĞĮŶŝƟŽŶƐ ĂŶĚ ƐǇŶŽŶǇŵƐ ŐŝǀĞŶ ͞ƌŝŐŚƚ ƚŚĞƌĞ͟ ĂƐ ǁĞůů ĂƐ 
ǁŽƌĚƐ ŽĨ ŽƉƉŽƐŝƚĞ ŵĞĂŶŝŶŐ Ͳ ĂŶƚŽŶǇŵƐ͘

Step 2: ^ƵďƐƟƚƵƚĞ ĞĂĐŚ ŵĞĂŶŝŶŐ ǇŽƵ ŬŶŽǁ ŝŶ ƚŚĞ ĐŽŶƚĞǆƚ ŽĨ ƚŚĞ ƐĞŶƚĞŶĐĞ ƵŶƟů ǇŽƵ ĮŶĚ ŽŶĞ ƚŚĂƚ 
ŵĂŬĞƐ ŐŽŽĚ ƐĞŶƐĞ ƚŚĞƌĞ͘ 

NOTE: ^ƚƵĚĞŶƚƐ ĂƌĞ ŵŽƌĞ ĂƉƚ ƚŽ ůĞĂƌŶ ƐƉĞĐŝĮĐ ŶĞǁ ǀŽĐĂďƵůĂƌǇ ǁŚĞŶ ĚĞĮŶŝƟŽŶĂů ŝŶĨŽƌŵĂƟŽŶ ŝƐ 
ĐŽŵďŝŶĞĚ ǁŝƚŚ ĐŽŶƚĞǆƚƵĂů ĐůƵĞƐ ƚŚĂŶ ǁŚĞŶ ĐŽŶƚĞǆƚƵĂů ĂŶĂůǇƐŝƐ ŝƐ ƵƐĞĚ ŝŶ ŝƐŽůĂƟŽŶ͘

&or	eǆampůes	of	eǆercises	to	guess	vocabuůary	in	conteǆt͗ ŚƩƉƐ͗ͬͬǁǁǁ͘ĞƌĞĂĚŝŶŐǁŽƌŬƐŚĞĞƚƐ͘ĐŽŵͬĨƌĞĞͲƌĞĂĚŝŶŐͲ
ǁŽƌŬƐŚĞĞƚƐͬƌĞĂĚŝŶŐͲĐŽŵƉƌĞŚĞŶƐŝŽŶͲǁŽƌŬƐŚĞĞƚƐͬĐŽŶƚĞǆƚͲĐůƵĞƐͲǁŽƌŬƐŚĞĞƚƐͬ

https://www.ereadingworksheets.com/free-reading-worksheets/reading-comprehension-worksheets/context-clues-worksheets/
https://www.ereadingworksheets.com/free-reading-worksheets/reading-comprehension-worksheets/context-clues-worksheets/


ϴϭ

�Z/d/��> d,/E</E'

�rystaů	and	the	^econd	�ay	of	�amp
/ŶƐƚƌƵĐƚŽƌ͗ /Ŷ ƚŚĞ ďŽǆ ŽŶ ƚŚĞ ƌŝŐŚƚ͕ ĐŚĞĐŬ ŝĨ ƚŚĞ ƐƚƵĚĞŶƚ ǁĂƐ ĂďůĞ ƚŽ ŝĚĞŶƟĨǇ ƚŚĞ ŵŝƐƉƌŽŶŽƵŶĐĞĚ ǁŽƌĚ;ƐͿ  
ĂƐ ƵŶŬŶŽǁŶ ;/�Ϳ͕ ƵƐĞ ĐůŽƐƵƌĞ ƐŬŝůůƐ ƚŽ ĮŐƵƌĞ ƚŚĞ ǁŽƌĚ;ƐͿ ŽƵƚ ;�Ϳ ĂŶĚ ǁŚĞƚŚĞƌ Ă ƐŝŵƉůĞ ĂĚĚŝƟŽŶ ;ϭ Žƌ ŵŽƌĞ 
ǁŽƌĚƐ ŚĞĂƌĚͿ ;^Ϳ Žƌ ĐůĂƌŝĨǇŝŶŐ ĂĚĚŝƟŽŶ ;ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽͿ ;�Ϳ ƐƚƌĂƚĞŐǇ ǁĂƐ ƵƐĞĚ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ 
ďƌĞĂŬĚŽǁŶ͘  

�ƌǇƐƚĂů ǁĂƐ ƐƟůů ;ŶŽƌĚŚƵƐͬŶĞƌǀŽƵƐͿ ďĞŝŶŐ Ăƚ �ĂŵƉ ^ŽŐŐǇďƵŐ 
ďƵƚ ƐŚĞ ĨĞůƚ ŐƌĞĂƚ ŬŶŽǁŝŶŐ ƚŚĂƚ ŚĞƌ ĐŽƵŶƐĞůŽƌ͕  ^ĂƐŚĂ͕ 
;ƵŶĚĞƌŵŽŽĚͬƵŶĚĞƌƐƚŽŽĚͿ ǁŚĂƚ ŝƚ Ɛ͛ ůŝŬĞ ƚŽ ǁĞĂƌ ŚĞĂƌŝŶŐ ĂŝĚƐ͘ 

^ŚĞ ĂŶĚ ƚŚĞ ŽƚŚĞƌ ;ƐƚĞǀĞŶͬƐĞǀĞŶͿ ŐŝƌůƐ ĨŽůůŽǁĞĚ ^ĂƐŚĂ ƚŽ ƚŚĞ ;ďŝĚͬďŝŐͿ ůŽĚŐĞ 
ĨŽƌ ďƌĞĂŬĨĂƐƚ͘  �ůů ƚŚĞ ;ƉƵƌƉůĞͬƉĞŽƉůĞͿ ĨƌŽŵ ĞĂĐŚ ĐĂďŝŶ ƐĂƚ Ăƚ ƚŚĞŝƌ ŽǁŶ 
;ƟďďůĞͬƚĂďůĞͿ͘ 

�ĞĨŽƌĞ ďƌĞĂŬĨĂƐƚ ǁĂƐ ;ŽďŵĞƌͬŽǀĞƌͿ ƚŚĞ �ŝƌĞĐƚŽƌ ŽĨ �ĂŵƉ ^ŽŐŐǇďƵŐ ƐƚŽŽĚ ƵƉ 
ƚŽ ;ƚŽƌŬͬƚĂůŬͿ͘  

^ĂƐŚĂ ůŽŽŬĞĚ Ăƚ �ƌǇƐƚĂů͕ ƐŵŝůĞĚ ĂŶĚ ƚŽŽŬ ŚĞƌ ;ŚƵŶͬŚĂŶĚͿ͕ ďƌŝŶŐŝŶŐ ŚĞƌ ƚŽ ƚŚĞ 
ĨƌŽŶƚ ŽĨ ƚŚĞ ;ƌŝŵͬƌŽŽŵͿ ƚŽ Ɛŝƚ ĐůŽƐĞ ƚŽ ƚŚĞ �ŝƌĞĐƚŽƌ͘  

�ƌǇƐƚĂů ĨĞůƚ ;ƐĐƌƵĚͬƐĐĂƌĞĚͿ ďƵƚ ^ĂƐŚĂ ǁĂƐ ƐŵŝůŝŶŐ͘ dŚĞ 
�ŝƌĞĐƚŽƌ ƚŽůĚ Ăůů ŽĨ ƚŚĞ ĐĂŵƉĞƌƐ ĂďŽƵƚ ǁŚĂƚ ƚŽ ĞǆƉĞĐƚ ĚƵƌŝŶŐ 
ƚŚĞŝƌ ;ǁŽŬͬǁĞĞŬͿ Ăƚ ;ĐƵŵƉͬĐĂŵƉͿ͘

 �ƌǇƐƚĂů ůŝƐƚĞŶĞĚ ĐĂƌĞĨƵůůǇ ďƵƚ ĨƌŽǁŶĞĚ ĂƐ ƐŚĞ ;ŵƵƐƐĞĚͬ
ŵŝƐƐĞĚͿ ;ƐŽŵĞĚŝŶŬͬƐŽŵĞƚŚŝŶŐͿ ƚŚĂƚ ƚŚĞ �ŝƌĞĐƚŽƌ ƐĂŝĚ ĂďŽƵƚ Ă 
ĐĞůĞďƌĂƟŽŶ͘ ^ĂƐŚĂ ŶŽƟĐĞĚ͘ 

tŚĞŶ ƚŚĞ �ŝƌĞĐƚŽƌ ǁĂƐ ĚŽŶĞ ;ƚŽŽŬŝŶŐͬƚĂůŬŝŶŐͿ ƐŚĞ ůŽŽŬĞĚ 
ĚŽǁŶ ĂŶĚ ƐŵŝůĞĚ Ăƚ ;^ŚĂƐŚĂͬ^ĂƐŚĂͿ ĂŶĚ �ƌǇƐƚĂů͘ 

^ĂƐŚĂ ůŝŐŚƚůǇ ;ƐƋǁŽŽǌĞĚͬƐƋƵĞĞǌĞĚͿ �ƌǇƐƚĂů Ɛ͛ ŚĂŶĚ ĂŶĚ ƚŚĞŶ ƐĂŝĚ͕ ͞�ŝƌĞĐƚŽƌ͕  / 
ƚŚŝŶŬ ƚŚĂƚ �ƌǇƐƚĂů ĚŝĚŶ͛ƚ ƵŶĚĞƌƐƚĂŶĚ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǇŽƵ ƐĂŝĚ͘͟

 �ƌǇƐƚĂů ĨĞůƚ ;ĨƌŽŽǌĞŶͬĨƌŽǌĞŶͿ ďƵƚ ƚŚĞ �ŝƌĞĐƚŽƌ ŐĂǀĞ ŚĞƌ Ă ďŝŐ ƐŵŝůĞ ĂŶĚ ƐĂŝĚ͕ 
͞/͛ŵ ƐŽ ŐůĂĚ ƚŽ ďĞ ĂďůĞ ƚŽ ŚĞůƉ͊ tŚĂƚ ĂƌĞ ǇŽƵ ƵŶƐƵƌĞ ĂďŽƵƚ͍͟ 

�ƌǇƐƚĂů ƐƵĚĚĞŶůǇ ĨĞůƚ ;ďƌƵǀͬďƌĂǀĞͿ ĂŶĚ ƐŵŝůĞĚ ƚŽŽ͘ ^ŚĞ ƐĂŝĚ͕ ͞WůĞĂƐĞ ƚĞůů ŵĞ 
ŵŽƌĞ ĂďŽƵƚ ƚŚĞ ĐĞůĞďƌĂƟŽŶ͘͟  

�Ɛ ƚŚĞ �ŝƌĞĐƚŽƌ ;ƐƉŽŽŬͬƐƉŽŬĞͿ ǁŝƚŚ ŚĞƌ �ƌǇƐƚĂů ĨĞůƚ ƉƌŽƵĚ ŽĨ 
;ŚƵƌƚĞůƚͬŚĞƌƐĞůĨͿ͘ 

tŝƚŚ ^ĂƐŚĂ Ɛ͛ ĞǆĂŵƉůĞ͕ �ƌǇƐƚĂů ǁĂƐ ŐŽŝŶŐ ƚŽ ;ůƵƌďͬůĞĂƌŶͿ Ă ůŽƚ 
ĂďŽƵƚ ŚŽǁ ƚŽ ;ŚůĂƉͬŚĞůƉͿ ŚĞƌƐĞůĨ ǁŚĞŶ ƐŚĞ ĚŝĚ ŶŽƚ ŚĞĂƌ Žƌ 
ƵŶĚĞƌƐƚĂŶĚ͘ 

^ŚĞ ;ďůƵĞͬŬŶĞǁͿ ƐŚĞ ǁŽƵůĚ ŵĂŬĞ ƐŽŵĞ ŶĞǁ ;ĨƌŽŶĚƐͬĨƌŝĞŶĚƐͿ Ăƚ �ĂŵƉ ^ŽŐŐǇďƵŐ͊

η /ĚĞŶƟĨǇ       η �ŽŶƚĞǆƚ              η ^ŝŵƉůĞ �ĚĚŝƟŽŶ      η �ůĂƌŝĨǇŝŶŐ �ĚĚŝƟŽŶ  

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

IDͺͺͺͺ �ͺͺͺͺͺ
^ͺͺͺͺͺ�  ͅ ͺͺͺͺ

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Crystal-and-the-Second-Day-of-Camp.pdf


SCRIPT – Student Communication Repair & Practical Training

ϴϮ

�ata	dracking	for	Use	of	�ommunication	Repair	^trategies

^tudent	    ^chooů   Recorded	by    

�omments             

	
  

	
   Repetition	
   Revision	
   Addition	
   Nonverbal	
  

	
  

	
  

DATE	
   Sl
ow

er
	
  

Cl
ea

re
r	
  

Lo
ud

er
	
  

	
  

Re
qu

es
t	
  

Re
ph

ra
si
ng

	
  

	
  

Ad
d	
  
1	
  
w
or
d	
  

he
ar
d	
  

	
  

Ad
d	
  
m
ul
tip

le
	
  

w
or
ds

	
  h
ea

rd
	
  

Ad
d	
  

ba
ck
gr
ou

nd
	
  

in
fo
rm

at
io
n	
  

M
ot
io
ns

,	
  
si
gn

s,
	
  

dr
aw

in
g	
  
to
	
  

em
ph

as
iz
e 	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
   	
   	
   	
   	
   	
   	
   	
   	
  

	
  

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Data-Tracking-for-Use-of-Communication-Repair-Strategies.pdf


ϴϯ

�Z/d/��> d,/E</E'

�ata	dracking	for	Use	of	�onteǆt/�ommunication	Repair	

^tudent	    ^chooů   Recorded	by    

dŚŝƐ ĨŽƌŵ ŝƐ ƚŽ ƚƌĂĐŬ ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƐƉŽŶĚƐ ƚŽ ǁŚĞŶ Ă ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƉƌĞƐĞŶƚƐ ŵŝƐƉƌŽŶŽƵŶĐĞĚ ǁŽƌĚƐ 
Žƌ ƵŶŬŶŽǁŶ ǀŽĐĂďƵůĂƌǇ͘  dŚŝƐ ĐĂŶ ďĞ ƐƉŽŶƚĂŶĞŽƵƐůǇ Žƌ ĂƐ ƉĂƌƚ ŽĨ Ă ƐŚŽƌƚ ĨŽĐƵƐĞĚ ĂĐƟǀŝƚǇ͘  �ŚĞĐŬ ŝĨ ƚŚĞ 
ƐƚƵĚĞŶƚ ǁĂƐ EKd ĂďůĞ ƚŽ ŝĚĞŶƟĨǇ ƚŚĞ ŵŝƐƉƌŽŶŽƵŶĐĞĚ ǁŽƌĚ;ƐͿ  ĂƐ ƵŶŬŶŽǁŶ͕ ƵƐĞĚ ĐůŽƐƵƌĞ ƐŬŝůůƐ ƚŽ ĮŐƵƌĞ ƚŚĞ 
ǁŽƌĚ;ƐͿ ŽƵƚ͕  ĂŶĚ ǁŚĞƚŚĞƌ Ă ƐŝŵƉůĞ Žƌ ĐůĂƌŝĨǇŝŶŐ ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ǁĞƌĞ ƵƐĞĚ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ͘ 

�ddition	^trategies

��d� �id	not	identify	
unknown	word

Used	conteǆt	to	
Įgure	out

�dded														
ϭ	word	

�dded	muůtipůe	
words	heard

�dded	
background

�omments             
              
              
              
              
              
              
              
             

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Data-Tracking-for-Use-of-Context_Communication-Repair.pdf


SCRIPT – Student Communication Repair & Practical Training

ϴϰ

SCRIPT
^�R/Wd	Wracticaů	draining

RO>�	W>�Y

How	to	use	strategies	when	YOU	have	not	understood	what	someone	said.

dŚĞ ƐƚƵĚĞŶƚ ŶĞĞĚƐ ƚŽ ŵŽǀĞ ĨƌŽŵ ƉƌĂĐƟĐĞ ǁŝƚŚ ƐƉĞĐŝĮĐ ƐŬŝůůƐ ŝŶ Ă ƐƚƌƵĐƚƵƌĞĚ ƌĞƉĞĂƚͬƌĞƉĂŝƌ ƉĂƌĂĚŝŐŵ 
ƚŽ Ă ŵŽƌĞ ƌĞĂůŝƐƟĐ ŵŽĚĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƉƌĂĐƟĐĞ͘ KŶĐĞ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ŚĂǀĞ ďĞĞŶ ƉƌĂĐƟĐĞĚ 
ĂƐ ƉĂƌƚ ŽĨ ƌĞƉĞĂƟŶŐ ƐĞŶƚĞŶĐĞƐ͕ ŝƚ ŝƐ ƟŵĞ ƚŽ ĂƉƉůǇ ƚŚĞ ƌĞƉĂŝƌ ƐŬŝůůƐ ƚŽ ƐŝƚƵĂƟŽŶƐ͘ 

Dethods	for	Wroviding	Wractice	of	^trategies	Randomůy

ϭ͘ hƐĞ ƚŚĞ ^�Z/Wd �ŽŵŵƵŶŝƚǇ ĂŶĚ ^ĐŚŽŽů ^ĐĞŶĂƌŝŽƐ ƚŽ ŝŶƚƌŽĚƵĐĞ ƐŝƚƵĂƟŽŶƐ ǁŚĞƌĞ Ă ůŝƐƚĞŶŝŶŐ
ƉƌŽďůĞŵ ŝƐ ĞǀŝĚĞŶƚ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ŵƵƐƚ ƚƌǇ ƚŽ ƌĞƉĂŝƌ͘

Ϯ͘ /Ĩ ƚŚĞ ƐƚƵĚĞŶƚ ƐĞĞŵƐ ƉĞƌƉůĞǆĞĚ͕ ƵƐĞ ƚŚĞ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^Ŭŝůů tŚĞĞů 'ĂŵĞ Žƌ ƚŚĞ
�ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌ ^ƚƌĂƚĞŐǇ �ĂƌĚƐ ƚŽ ŚĂǀĞ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƐƉŽŶĚ ƵƐŝŶŐ ŽŶĞ Žƌ ƚǁŽ
ƐƚƌĂƚĞŐŝĞƐ ŝĚĞŶƟĮĞĚ Ăƚ ƌĂŶĚŽŵ͘ ^ƚƌĂƚĞŐŝĞƐ ĐĂŶ ďĞ ĐŚŽƐĞŶ Ăƚ ƌĂŶĚŽŵ Žƌ ƉƵƌƉŽƐĞůǇ ǁŝƚŚ ƚŚĞ
ĐĂƌĚƐ ĂŶĚ ǁŚĞĞů͘ �ŌĞƌ ƚŚŝƐ ƌĞǀŝĞǁ ĂĐƟǀŝƚǇ͕  ĂƐŬ ƚŚĞ ƐƚƵĚĞŶƚ ǁŚŝĐŚ ŽĨ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ŚĞ ƚŚŝŶŬƐ
ŵĂǇ ǁŽƌŬ ƚŚĞ ďĞƐƚ ŝŶ ƚŚĞ ƌŽůĞͲƉůĂǇŝŶŐ ƐŝƚƵĂƟŽŶ͘

ϯ͘ �ŌĞƌ ĐŽŵƉůĞƟŶŐ Ă ƐĐĞŶĂƌŝŽ͕ ƚĂŬĞ ĂĚǀĂŶƚĂŐĞ ŽĨ ƚŚĞ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ƚŚŝŶŬ ŽĨ ĚŝĸĐƵůƚ ůŝƐƚĞŶŝŶŐ
ƐƚƌĂƚĞŐŝĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ŚĂƐ ĞŶĐŽƵŶƚĞƌĞĚ ŝŶ ƚŚĞ ĐŽŵŵƵŶŝƚǇ͘  ZĞĐŽƌĚ ƚŚĞŵ ŽŶ ƚŚĞ �ŽŵŵƵŶŝƚǇ
^ĐĞŶĂƌŝŽ ƐŚĞĞƚƐ ĂůŽŶŐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƐƵŐŐĞƐƚĞĚ ǁĂǇƐ ƚŽ ƌĞƐƉŽŶĚ ƚŽ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ
ďƌĞĂŬĚŽǁŶ͘ �ŵƉŽǁĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ďǇ ůĞƫŶŐ Śŝŵ ŬŶŽǁ ƚŚĂƚ ŚŝƐ ƐĐĞŶĂƌŝŽƐ ĂƌĞ ŐŽŽĚ ĂŶĚ ǁŝůů
ďĞ ŚĞůƉĨƵů ĂƐ ǇŽƵ ǁŽƌŬ ǁŝƚŚ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ŝŶ ƚŚĞ ĨƵƚƵƌĞ͘
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SCRIPT– Home and Community Role-Play Scenarios

Script – Home and Community Scenario 1: FAST FOOD
You are in a fast food restaurant and it is very busy. Many people are standing in line to order 
food and it is noisy. It is your turn to order. You want a hamburger, fries and a strawberry 
ŵŝůŬƐŚĂŬĞ͘ dŚĞ ƉĞƌƐŽŶ ƚĂŬŝŶŐ ǇŽƵƌ ŽƌĚĞƌ ĂƐŬƐ ǇŽƵ Ă ƋƵĞƐƟŽŶ ĂďŽƵƚ ǁŚĂƚ ǇŽƵ ǁĂŶƚ͕ ďƵƚ ǇŽƵ 
only understand part of what he says. No one you know is next to you to help you.  

-----------------------------------------------------------------------------------------------------------------------

Let’s pretend. I’ll be the person at the fast food restaurant and you order your food. Remember 
you want a hamburger, fries, and a strawberry milkshake. Who am I? Who are you? 

Teacher: Hi, welcome to McDonald’s. What would you like to order?

Student: I’d like a hamburger, fries, and a strawberry milkshake.

Teacher: Do you mmm mmmmmm mmm mmm?

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ĂƐŬĞĚ ǇŽƵ͍ 

What is another thing you could say/do? 

Can you think of one more?

tŚĂƚ ŝƐ Ă ƐĐĞŶĂƌŝŽ ǇŽƵ ĐĂŶ ƚŚŝŶŬ ŽĨ ƚŚĂƚ ŝƐ ĚŝīĞƌĞŶƚ ĨƌŽŵ ƚŚŝƐ ŽŶĞ͍

Script – Home and Community Scenario 2: THE GIFT
zŽƵ ĂƌĞ ǀŝƐŝƟŶŐ ǇŽƵƌ ŐƌĂŶĚƉĂƌĞŶƚƐ͕ Ă ĨĂǀŽƌŝƚĞ ĂƵŶƚ͕ Žƌ Ă ŐŽŽĚ ĨƌŝĞŶĚ ŽĨ ǇŽƵƌ ĨĂŵŝůǇ͘ dŚŝƐ ƉĞƌƐŽŶ 
ŬŶŽǁƐ ǇŽƵ ĂŶĚ ǇŽƵƌ ĨĂŵŝůǇ ǁĞůů ĂŶĚ ǇŽƵ ŚĂǀĞ ƐƉĞŶƚ ŵƵĐŚ ƟŵĞ ǁŝƚŚ Śŝŵ Žƌ ŚĞƌ͘  zŽƵ ǁŝůů ƐŽŽŶ ŚĂǀĞ 
Ă ďŝƌƚŚĚĂǇ ĂŶĚ ǇŽƵ ƵƐƵĂůůǇ ƌĞĐĞŝǀĞ Ă ŐŝŌ ĨƌŽŵ ƚŚŝƐ ƉĞƌƐŽŶ͘ zŽƵ ĂƌĞ ƚĂůŬŝŶŐ ǁŝƚŚ ƚŚŝƐ ƉĞƌƐŽŶ ĂďŽƵƚ 
ǇŽƵƌ ƵƉĐŽŵŝŶŐ ďŝƌƚŚĚĂǇ ĂŶĚ ŚĞ Žƌ ƐŚĞ ƐĂǇƐ ƐŚĞ ŚĂƐ ƐŽŵĞ ŝĚĞĂƐ ĨŽƌ ŐŝŌƐ ƚŽ ŐŝǀĞ ǇŽƵ ĂŶĚ ǁĂŶƚƐ ƚŽ 
ŬŶŽǁ ĂďŽƵƚ ǁŚĂƚ ŐŝŌ ŝĚĞĂ ŝƐ ďĞƐƚ͘ zŽƵ ŬŶŽǁ ƚŚĂƚ ƚŚĞ ŶĞǆƚ ƚŚŝŶŐ ƚŚĂƚ ǁĂƐ ƐĂŝĚ ǁĂƐ ĂďŽƵƚ ǁŚĂƚ ƐŚĞ 
ǁĂƐ ƚŚŝŶŬŝŶŐ ŽĨ ŐŝǀŝŶŐ ǇŽƵ͕ ďƵƚ ǇŽƵ ŽŶůǇ ƵŶĚĞƌƐƚŽŽĚ Ă ůŝƩůĞ ŽĨ ǁŚĂƚ ƐŚĞ ƐĂŝĚ ďĞĐĂƵƐĞ ƐŚĞ ƐĂŝĚ ŝƚ 
too fast. You think she said something about some kind of game. You really want to know about 
ƚŚĞƐĞ ŐŝŌ ŝĚĞĂƐ͊ 

-----------------------------------------------------------------------------------------------------------------------

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ͘ /͛ůů ďĞ ǇŽƵƌ ĂƵŶƚ Žƌ ŐƌĂŶĚŵŽƚŚĞƌ͘  zŽƵ ďĞ ǇŽƵ͘ ZĞŵĞŵďĞƌ͕  ǇŽƵ ŚĞĂƌĚ Ă ůŝƩůĞ ďŝƚ ŽĨ 
what she said, but didn’t understand her. Who am I? Who are you?

dĞĂĐŚĞƌ͗ ,ŝ ͺͺͺͺͺͺͺͺͺͺ͊ / ŬŶŽǁ ǇŽƵ ŚĂǀĞ Ă ďŝƌƚŚĚĂǇ ĐŽŵŝŶŐ ƵƉ͘ /͛ǀĞ ďĞĞŶ ƚŚŝŶŬŝŶŐ ĂŶĚ ƚŚŝŶŬŝŶŐ 
and have a couple of ideas for a present. I know you really like mmmm so I was thinking about 
either a mmmmm or mmmmmmm game. What do you think?

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ĂƐŬĞĚ ǇŽƵ͍ 

What is another thing you could say/do? 

Can you think of one more?

tŚĂƚ ŝƐ Ă ƐĐĞŶĂƌŝŽ ǇŽƵ ĐĂŶ ƚŚŝŶŬ ŽĨ ƚŚĂƚ ŝƐ ĚŝīĞƌĞŶƚ ĨƌŽŵ ƚŚŝƐ ŽŶĞ͍

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Practical-Training-Example-Intro-Home-Role-Play.mpg


SCRIPT – Student Communication Repair & Practical Training

ϴϲ

^cript	ʹ	Home	and	�ommunity	^cenario	3͗	/E	dH�	��R
zŽƵ ĂƌĞ ƐƉĞŶĚŝŶŐ ƚŚĞ ĚĂǇ ǁŝƚŚ ǇŽƵƌ ĨƌŝĞŶĚ͘ zŽƵ ĂŶĚ ǇŽƵƌ ĨƌŝĞŶĚ ĂƌĞ ƌŝĚŝŶŐ ŝŶ ƚŚĞ ďĂĐŬ ƐĞĂƚ ŽĨ Ă ĐĂƌ 
ĚƌŝǀĞŶ ďǇ ǇŽƵƌ ĨƌŝĞŶĚ Ɛ͛ ŵŽƚŚĞƌ͘  ^ŚĞ ĂŶĚ ǇŽƵƌ ĨƌŝĞŶĚ ĂƌĞ ƚĂůŬŝŶŐ ĂďŽƵƚ ƐŽŵĞ ƉŽƐƐŝďůĞ ĨƵŶ ĂĐƟǀŝƟĞƐ 
ƐŚĞ ĐŽƵůĚ ƚĂŬĞ ǇŽƵ ďŽƚŚ ƚŽ ĚŽ͘ ^ŚĞ ĂƐŬƐ ǇŽƵ Ă ƋƵĞƐƟŽŶ͕ ďƵƚ ǇŽƵ ĚŝĚŶ͛ƚ ŚĞĂƌ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͘

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ͘ zŽƵ ĂŶĚ ǇŽƵƌ ĨƌŝĞŶĚ ĂƌĞ ŝŶ ƚŚĞ ďĂĐŬ ƐĞĂƚ ŽĨ ǇŽƵƌ ĨƌŝĞŶĚ Ɛ͛ ĐĂƌ͘  / Ăŵ ;ŚŝƐͿ;ŚĞƌͿ ŵŽŵ 
ĚƌŝǀŝŶŐ ƚŚĞ ĐĂƌ͘  dŚĞǇ ũƵƐƚ ƉŝĐŬĞĚ ǇŽƵ ƵƉ ĨƌŽŵ ǇŽƵƌ ŚŽƵƐĞ ĂŶĚ ǇŽƵ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁŝůů ďĞ ĚŽŝŶŐ 
ƐŽŵĞƚŚŝŶŐ ĨƵŶ ĨŽƌ ƚŚĞ ĚĂǇ͘ tŚŽ Ăŵ /͍ tŚŽ ĂƌĞ ǇŽƵ͍

dĞĂĐŚĞƌ͗ ,ŝ щщщщͺͺͺͺͺͺͺͺͺͺͺ͊ /͛ŵ ƐŽ ŐůĂĚ ǇŽƵ ƚǁŽ ĐŽƵůĚ ƉůĂǇ ƚŽŐĞƚŚĞƌ ƚŽĚĂǇ͘ /͛ǀĞ ŐŽƚ ĂŶ ŝĚĞĂ ƚŚĂƚ 
/ ƚŚŝŶŬ ǇŽƵ ǁŝůů ůŝŬĞ͘ ,Žǁ ĂďŽƵƚ ŝĨ ǇŽƵ ŵŵŵŵŵ ƚŽ ŵŵŵ ƚŽ ŵŵŵŵŵ͍

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ĂƐŬĞĚ ǇŽƵ͍ 

tŚĂƚ ŝƐ ĂŶŽƚŚĞƌ ƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ƐĂǇͬĚŽ͍ 

�ĂŶ ǇŽƵ ƚŚŝŶŬ ŽĨ ŽŶĞ ŵŽƌĞ͍

tŚĂƚ ŝƐ Ă ƐĐĞŶĂƌŝŽ ǇŽƵ ĐĂŶ ƚŚŝŶŬ ŽĨ ƚŚĂƚ ŝƐ ĚŝīĞƌĞŶƚ ĨƌŽŵ ƚŚŝƐ ŽŶĞ͍

^�R/Wd	ʹ	Home	and	�ommunity	^cenario	4͗	�d	dH�	�ODWUd�R
zŽƵ ĂƌĞ Ăƚ ĂŶ ĂŌĞƌͲƐĐŚŽŽů ƉƌŽŐƌĂŵ ĂŶĚ ĂƌĞ ƉůĂǇŝŶŐ Ă ŐĂŵĞ ŽŶ ŽŶĞ ŽĨ ƚŚĞ ĐŽŵƉƵƚĞƌƐ͘ KŶĞ ŽĨ ƚŚĞ 
ĂĚƵůƚ ŚĞůƉĞƌƐ Ăƚ ƚŚĞ ƉƌŽŐƌĂŵ ĐŽŵĞƐ ƵƉ ďĞŚŝŶĚ ǇŽƵ ĂŶĚ ĂƐŬƐ ǇŽƵ Ă ƋƵĞƐƟŽŶ ĂďŽƵƚ ƚŚĞ ŐĂŵĞ ǇŽƵ 
ĂƌĞ ƉůĂǇŝŶŐ͕ ďƵƚ ǇŽƵ ĚŝĚŶ͛ƚ ŚĞĂƌ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵ ŐŽ ƚŽ ĂŶ ĂŌĞƌͲƐĐŚŽŽů ƉƌŽŐƌĂŵ ĂŶĚ ƚŚĂƚ ƚŚĞƌĞ ĂƌĞ ĐŽŵƉƵƚĞƌƐ ƚŚĂƚ ǇŽƵ ĐĂŶ 
ĚŽ ŚŽŵĞǁŽƌŬ ĂŶĚ ƉůĂǇ ŐĂŵĞƐ ŽŶ͘ / ǁŝůů ďĞ ƚŚĞ ĂĚƵůƚ ŚĞůƉĞƌ ĂŶĚ ǇŽƵ ďĞ ǇŽƵ͘

dĞĂĐŚĞƌ͗ ,ŝ ͺͺͺͺͺͺͺͺͺͺͺ͘ tŚĂƚ ĂƌĞ ǇŽƵ ƉůĂǇŝŶŐ͍

^ƚƵĚĞŶƚ͗ /͛ŵ ƉůĂǇŝŶŐ ƚŚŝƐ ŐĂŵĞ ŽŶ ƚŚĞ ĐŽŵƉƵƚĞƌ͘

dĞĂĐŚĞƌ͗ KŚ͕ / ŵŵŵŵŵ ŵŵŵŵ͘ �Ž ǇŽƵ ŵŵŵŵ ŵŵŵ ƚŽŽ͍

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ĂƐŬĞĚ ǇŽƵ͍ 

tŚĂƚ ŝƐ ĂŶŽƚŚĞƌ ƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ƐĂǇͬĚŽ͍ 

�ĂŶ ǇŽƵ ƚŚŝŶŬ ŽĨ ŽŶĞ ŵŽƌĞ͍

tŚĂƚ ŝƐ Ă ƐĐĞŶĂƌŝŽ ǇŽƵ ĐĂŶ ƚŚŝŶŬ ŽĨ ƚŚĂƚ ŝƐ ĚŝīĞƌĞŶƚ ĨƌŽŵ ƚŚŝƐ ŽŶĞ͍



ϴϳ

ZK>�ͲW>�z

^�R/Wdʹ	^chooů	RoůeͲWůay	^cenarios	

^cript	ʹ	^chooů	^cenario	ϭ͗	
zŽƵ ĂƌĞ ŝŶ ǇŽƵƌ ĐůĂƐƐƌŽŽŵ͘ zŽƵƌ ĐůĂƐƐŵĂƚĞƐ ĂƌĞ ŵŽǀŝŶŐ ĂďŽƵƚ͕ ŐĞƫŶŐ ŝŶƚŽ ƚŚĞŝƌ ĚĞƐŬƐ ĂŶĚ 
ƌĞŵŽǀŝŶŐ ƚŚŝŶŐƐ ĨƌŽŵ ƚŚĞŝƌ ĚĞƐŬƐ͘ /ƚ ŝƐ ŶŽŝƐǇ͘ dŚĞ ƚĞĂĐŚĞƌ ƐĂǇƐ ƐŽŵĞƚŚŝŶŐ ĂŶĚ ǇŽƵ ĚŽ ŶŽƚ ŚĞĂƌ 
ǁŚĂƚ ƐŚĞ ƐĂŝĚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ͘ zŽƵ ĂŶĚ ƚŚĞ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ŝŶ ǇŽƵƌ ĐůĂƐƐ ĂƌĞ ŐĞƫŶŐ ƌĞĂĚǇ ĨŽƌ ƚŚĞ ŶĞǆƚ ƐƵďũĞĐƚ ƚŽ 
ƐƚĂƌƚ͘ zŽƵ ŬŶŽǁ ŝƚ ŝƐ ŵĂƚŚ͘ dŚĞ ƚĞĂĐŚĞƌ ƐĂǇƐ ƐŽŵĞƚŚŝŶŐ ĂŶĚ ǇŽƵ ĚŽ ŶŽƚ ŚĞĂƌ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͘ 

/ ǁŝůů ďĞ ƚŚĞ ƚĞĂĐŚĞƌ͘  zŽƵ ĂƌĞ ǇŽƵ͘

dĞĂĐŚĞƌ͗ KŬĂǇ ĞǀĞƌǇŽŶĞ͕ ƐĞƩůĞ ĚŽǁŶ ĨŽƌ ŵĂƚŚ͘ Dŵŵŵŵ ǇŽƵƌ ŵŵŵ ĂŶĚ ƚƵƌŶ ƚŽ ŵŵŵŵŵ͍

tŚĂƚ ŝƐ ǇŽƵƌ ŐƵĞƐƐ ĂďŽƵƚ ǁŚĂƚ ƐŚĞ ĐŽƵůĚ ŚĂǀĞ ƐĂŝĚ͍ 

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͍

tŚĂƚ ŝƐ ĂŶŽƚŚĞƌ ƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ƐĂǇͬĚŽ͍

^cript	ʹ	^chooů	^cenario	Ϯ͗	
zŽƵ ĂƌĞ ŝŶ ǇŽƵƌ ĐůĂƐƐƌŽŽŵ͘ zŽƵƌ ƚĞĂĐŚĞƌ ŝƐ ŝŶ ƚŚĞ ŵŝĚĚůĞ ŽĨ Ă ůĞƐƐŽŶ͘ ^ŚĞ ƚƵƌŶƐ ƚŽ ǁƌŝƚĞ ŽŶ ƚŚĞ 
ǁŚŝƚĞ ďŽĂƌĚ ĂŶĚ ĐŽŶƟŶƵĞƐ ƚŽ ƚĂůŬ ĂƐ ƐŚĞ ǁƌŝƚĞƐ͘ zŽƵ ĐĂŶŶŽƚ ƐĞĞ ŚĞƌ ĨĂĐĞ ĂŶĚ ĚŽ ŶŽƚ ŚĞĂƌ ǁŚĂƚ 
ƐŚĞ ƐĂŝĚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ͘ / ǁŝůů ďĞ ƚŚĞ ƚĞĂĐŚĞƌ͘  zŽƵ ĂƌĞ ǇŽƵ͘

tŚĂƚ ŝƐ ǇŽƵƌ ŐƵĞƐƐ ĂďŽƵƚ ǁŚĂƚ ƐŚĞ ĐŽƵůĚ ŚĂǀĞ ƐĂŝĚ͍ 

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͍

tŚĂƚ ŝƐ ĂŶŽƚŚĞƌ ƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ƐĂǇͬĚŽ͍

tŚǇ ŝƐ ŝƚ Ăůů ƌŝŐŚƚ ĨŽƌ ǇŽƵ ƚŽ ŝŶƚĞƌƌƵƉƚ ŚĞƌ ǁŚĞŶ ŚĞƌ ďĂĐŬ ŝƐ ƚƵƌŶĞĚ͍ ;�ǆĐƵƐĞ ŵĞ DƌƐ͘ >ĂƌƐŽŶ /͛ŵ 
ŚĂǀŝŶŐ Ă ŚĂƌĚ ƟŵĞ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǇŽƵ͘Ϳ

/Ŷ ĂĚĚŝƟŽŶ ƚŽ ŚĞĂƌŝŶŐ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ĂŐĂŝŶ͕ ǁŚĂƚ ĂƌĞ ǇŽƵ ŚĞůƉŝŶŐ DƌƐ͘ >ĂƌƐŽŶ ƵŶĚĞƌƐƚĂŶĚ ĂďŽƵƚ 
ǇŽƵƌ ŶĞĞĚƐ͍

Video of use 
introducing 
school-play 

scenario

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Practical-Training-Examples_Intro-School-Role-Play.mpg


SCRIPT – Student Communication Repair & Practical Training

ϴϴ

^cript	ʹ	^chooů	^cenario	3͗ 
zŽƵ ĂƌĞ ŝŶ ǇŽƵƌ ĐůĂƐƐƌŽŽŵ͘ zŽƵ ŚĂǀĞ ďƌŽŬĞŶ ƵƉ ŝŶƚŽ ƐŵĂůů ŐƌŽƵƉƐ ƚŽ ĚŽ Ă ƉƌŽũĞĐƚ͘ zŽƵƌ ƚĞĂĐŚĞƌ 
ŚĂƐ ƉƵƚ ǇŽƵ ŝŶ Ă ŐƌŽƵƉ ƚŚĂƚ ŝƐ ƚĂůŬŝŶŐ ƚŽŐĞƚŚĞƌ ďǇ ƚŚĞ ĚŽŽƌ͘  /ƚ ŝƐ ŶŽŝƐǇ ǁŝƚŚ Ăůů ŽĨ ƚŚĞ ŽƚŚĞƌ ŐƌŽƵƉƐ 
ƚĂůŬŝŶŐ Ăƚ ƚŚĞ ƐĂŵĞ ƟŵĞ͘ tŚĞŶ ŝƚ ŝƐ ŶŽŝƐǇ ǇŽƵ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁŝůů ŶŽƚ ŚĞĂƌ ŵĂŶǇ ŽĨ ƚŚĞ ǁŽƌĚƐ ƚŚĞ 
ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ƐĂǇ͘ /Ĩ ǇŽƵ ƵƐĞĚ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ǇŽƵ ǁŽƵůĚ ƉƌŽďĂďůǇ ŚĂǀĞ 
ƚŽ ĂƐŬ ĨŽƌ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ƚŽ ƌĞƉĞĂƚ Žƌ ĐůĂƌŝĨǇ ǁŚĂƚ ƚŚĞǇ ƐĂŝĚ ĂůŵŽƐƚ ĞǀĞƌǇ ƟŵĞ ĞĂĐŚ ŽŶĞ ƐĂŝĚ 
ƐŽŵĞƚŚŝŶŐ͘ dŚŝƐ ŵŝŐŚƚ ƐůŽǁ ƵƉ ǇŽƵƌ ŐƌŽƵƉ ǁŽƌŬ ĂŶĚ ĐŽƵůĚ ŵĂŬĞ ƚŚĞ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ ĨƌƵƐƚƌĂƚĞĚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

�Ž ǇŽƵ ƚŚŝŶŬ ƚŚĂƚ ǇŽƵ ƐŚŽƵůĚ ďĞ ĞǆƉĞĐƚĞĚ ƚŽ ƉĂƌƟĐŝƉĂƚĞ ŝŶ ƚŚĞ ŐƌŽƵƉ ũƵƐƚ ůŝŬĞ ĞǀĞƌǇ ŽƚŚĞƌ ƐƚƵĚĞŶƚ͍

tŚĂƚ ŝƐ ƐŽŵĞƚŚŝŶŐ ǇŽƵƌ ŐƌŽƵƉ ĐŽƵůĚ ĚŽ ƚŽ ǁŽƌŬ ŝŶ Ă ƋƵŝĞƚĞƌ ƉůĂĐĞ͍ 

 ,/Ed ʹ ŝƚ ŚĂƐ ƚŽ ĚŽ ǁŝƚŚ ŶŽƚ ďĞŝŶŐ ŝŶ ƚŚĞ ŶŽŝƐǇ ĐůĂƐƐƌŽŽŵ͘ 

tŚĂƚ ŝƐ ƐŽŵĞƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ĂƐŬ ǇŽƵƌ ŐƌŽƵƉ ŵĞŵďĞƌƐ ƚŽ ĚŽ ƐŽ ƚŚĂƚ ǇŽƵ ĐŽƵůĚ ŚĞĂƌ ŵŽƌĞ ĐůĞĂƌůǇ͍ 

 ,/Ed ʹ ŝƚ ŚĂƐ ƚŽ ĚŽ ǁŝƚŚ ƚŚĞ &D ƐǇƐƚĞŵ͘

/Ĩ ǇŽƵƌ ŐƌŽƵƉ ŝƐ ǁŽƌŬŝŶŐ ŝŶ Ă ƋƵŝĞƚĞƌ ƉůĂĐĞ ĂŶĚ ǇŽƵ ĂƌĞ ŚĞĂƌŝŶŐ ĂůŵŽƐƚ Ăůů ŽĨ ƚŚĞŝƌ ǁŽƌĚƐ͕ ŝƐ ŝƚ ƐƟůů 
ŝŵƉŽƌƚĂŶƚ ĨŽƌ ǇŽƵ ƚŽ ƵƐĞ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ŝĨ ǇŽƵ ŵŝƐƐ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ƐĞĞŵƐ 
ŝŵƉŽƌƚĂŶƚ͍ 

WƌĞƚĞŶĚ ǇŽƵ ĂƌĞ ǁŽƌŬŝŶŐ ǁŝƚŚ ϯ ŽƚŚĞƌ ƐƚƵĚĞŶƚƐ͘ KŶĞ ƐƚƵĚĞŶƚ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ ĂŶĚ ǇŽƵ ĚŝĚ ŶŽƚ ŚĞĂƌ 
Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ ĂŶĚ ǇŽƵ ĐĂŶ ƚĞůů ƚŚĂƚ ǇŽƵ ŵŝƐƐĞĚ ƐŽŵĞ ŝŵƉŽƌƚĂŶƚ ŝĚĞĂƐ͘ tŚĂƚ ĐŽƵůĚ ǇŽƵ ƐĂǇ͍

�ǆĂŵƉůĞ͗ DĂƌŝĂ͕ / ŚĞĂƌĚ ƉĂƌƚ ŽĨ ǇŽƵƌ ŝĚĞĂ͘ /ƚ ƐŽƵŶĚƐ ŐŽŽĚ͘ �ŽƵůĚ ǇŽƵ ƚĞůů ŵĞ ŵŽƌĞ ĂďŽƵƚ ŝƚ͍

^�R/Wd	ʹ	^chooů	^cenario	4͗	

zŽƵƌ ĐůĂƐƐ ŚĂƐ ŐŽŶĞ ƚŽ ƚŚĞ ĂƵĚŝƚŽƌŝƵŵ ƚŽ ŚĞĂƌ ƚŚĞ ƉƌŝŶĐŝƉĂů ĂŶĚ ƐŽŵĞ ŽƚŚĞƌ ƉĞŽƉůĞ ƚĂůŬ͘ �ĞĐĂƵƐĞ 
ŽĨ ƚŚĞ ĚŝƐƚĂŶĐĞ ĨƌŽŵ ƚŚĞ ŵŝĚĚůĞ ƚŽ ƚŚĞ ĨƌŽŶƚ ŽĨ ƚŚĞ ĂƵĚŝƚŽƌŝƵŵ ĂŶĚ ƚŚĞ ŶŽŝƐĞ ĨƌŽŵ ƚŚĞ ŽƚŚĞƌ 
ƐƚƵĚĞŶƚƐ ŝƚ ĐĂŶ ďĞ ŚĂƌĚ ƚŽ ŚĞĂƌ ĞǀĞƌǇƚŚŝŶŐ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

�Ž ǇŽƵ ƚŚŝŶŬ ǇŽƵ ĚĞƐĞƌǀĞ ƚŽ ŚĞĂƌ ǁŚĂƚ ŝƐ ƐĂŝĚ ŝŶ ƚŚĞ ĂƵĚŝƚŽƌŝƵŵ͕ ũƵƐƚ ůŝŬĞ ĂŶǇ ŽƚŚĞƌ ƐƚƵĚĞŶƚ͍

zŽƵƌ ĐŚŽŝĐĞƐ ĂƌĞ ƚŽ Ɛŝƚ ǁŝƚŚ ǇŽƵƌ ĐůĂƐƐ ĂŶĚ ŶŽƚ ŚĞĂƌ ǁĞůů Žƌ ƚŽ ĚŽ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǁŝůů ŚĞůƉ ǇŽƵ ŚĞĂƌ͘  
tŚŝĐŚ ŝƐ ƚŚĞ ďĞƩĞƌ ĐŚŽŝĐĞ͍

tŚĂƚ ŝƐ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǇŽƵ ĐĂŶ ĚŽ ;ǁŝƚŚ ǇŽƵƌ ƚĞĂĐŚĞƌ Ɛ͛ ƉĞƌŵŝƐƐŝŽŶͿ͍ 
 ,/Ed ʹ ŝƚ ŚĂƐ ƚŽ ĚŽ ǁŝƚŚ ĚŝƐƚĂŶĐĞ ĂŶĚ ŚĞĂƌŝŶŐ ďĞƩĞƌ͘

tŚĂƚ ŝƐ ƐŽŵĞƚŚŝŶŐ ǇŽƵ ĐĂŶ ĂƐŬ ǇŽƵƌ ƚĞĂĐŚĞƌ ƚŽ ĚŽ͍ 
 ,/Ed ʹ ŝƚ ŚĂƐ ƚŽ ĚŽ ǁŝƚŚ ǇŽƵƌ &D ƐǇƐƚĞŵ͘

tŚĂƚ ŝƐ ƐŽŵĞƚŚŝŶŐ ĞůƐĞ ƚŚĂƚ ĐŽƵůĚ ŚĞůƉ ǇŽƵ ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ͍ 
 (teacher could share written information before and/or after)



ϴϵ

ZK>� W>�z

^�R/Wd	ʹ	^chooů	^cenario	5͗	
zŽƵ ĂƌĞ ŽŶ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ Ăƚ ƐĐŚŽŽů ƐŝƫŶŐ ďǇ ǇŽƵƌƐĞůĨ͘  ^ƵĚĚĞŶůǇ Ă ďĂůů ƌŽůůƐ ďǇ ǇŽƵ ĂŶĚ ǇŽƵ ŐƌĂď 
ŝƚ͘ � ƐƚƵĚĞŶƚ ǇŽƵ ƚŚŝŶŬ ǇŽƵ ůŝŬĞ͕ ďƵƚ ĚŽŶ͛ƚ ƌĞĂůůǇ ŬŶŽǁ͕ ƌƵŶƐ ĂŌĞƌ ƚŚĞ ďĂůů ĂŶĚ ĐŽŵĞƐ ƵƉ ƚŽ ǇŽƵ͘ zŽƵ 
ŚĂŶĚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŚĞ ďĂůů ĂŶĚ ŬŶŽǁ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ƐĂŝĚ ͞dŚĂŶŬ ǇŽƵ͕͟  ĂŶĚ ǇŽƵ ƐŵŝůĞ͘ dŚĞŶ ƚŚĞ 
ƐƚƵĚĞŶƚ ŶŽƟĐĞƐ͕ ĂŶĚ ƐĂǇƐ͕ ƐŽŵĞƚŚŝŶŐ ĂďŽƵƚ ǇŽƵ Žƌ ĂƌŽƵŶĚ ǇŽƵ ʹ ǇŽƵ ĐĂŶ͛ƚ ƚĞůů͕ ďƵƚ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ 
ďĞŝŶŐ ĨƌŝĞŶĚůǇ͘ zŽƵ͛Ě ƌĞĂůůǇ ůŝŬĞ ƚŽ ŵĂŬĞ Ă ŶĞǁ ĨƌŝĞŶĚ͕ ďƵƚ ǇŽƵ ĚŝĚŶ͛ƚ ŚĞĂƌ ǁŚĂƚ ŚĞ ƐĂŝĚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

>Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ͘ zŽƵ ĂƌĞ ŽŶ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ ƐŝƫŶŐ Žƌ ƐƚĂŶĚŝŶŐ ďǇ ǇŽƵƌƐĞůĨ͘  / Ăŵ Ă ;ďŽǇͿ;ŐŝƌůͿ ǁŚŽ ŝƐ 
ƉůĂǇŝŶŐ ǁŝƚŚ Ă ďĂůů ŽƵƚ ŽŶ ƚŚĞ ƉůĂǇŐƌŽƵŶĚ͘ dŚĞ ďĂůů ƌŽůůƐ ƚŽ ǇŽƵ͘ zŽƵ ĐĂƚĐŚ ŝƚ ĂŶĚ ŐŝǀĞ ƚŚĞ ƐƚƵĚĞŶƚ 
ƚŚĞ ďĂůů͘ tŚŽ ĂƌĞ ǇŽƵ͍ tŚŽ Ăŵ /͍

dĞĂĐŚĞƌ͗ dŚĂŶŬƐ ĨŽƌ ŐĞƫŶŐ ŵĞ ƚŚĞ ďĂůů͘

^ƚƵĚĞŶƚ͗ ^ƵƌĞ͊

dĞĂĐŚĞƌ͗ Dŵŵŵŵ ƉůĂǇ ŵŵŵŵ͍

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ ƐŚĞ ĂƐŬĞĚ ǇŽƵ͍ 

tŚĂƚ ŝƐ ĂŶŽƚŚĞƌ ƚŚŝŶŐ ǇŽƵ ĐŽƵůĚ ƐĂǇͬĚŽ͍ 

�ĂŶ ǇŽƵ ƚŚŝŶŬ ŽĨ ŽŶĞ ŵŽƌĞ͍ 

^�R/Wd	ʹ	^chooů	^cenario	ϲ͗	
zŽƵ ĂƌĞ ŝŶ ǇŽƵƌ ĐůĂƐƐƌŽŽŵ͘ zŽƵƌ ƚĞĂĐŚĞƌ ŚĂƐ ũƵƐƚ ƉƌĞƐĞŶƚĞĚ ƐŽŵĞ ŶĞǁ ŝŶĨŽƌŵĂƟŽŶ͘ ^ŚĞ ĂƐŬƐ Ă 
ƋƵĞƐƟŽŶ ĂŶĚ ĐĂůůƐ ŽŶ Ă ƐƚƵĚĞŶƚ ŽŶ ƚŚĞ ŽƚŚĞƌ ƐŝĚĞ ŽĨ ƚŚĞ ĐůĂƐƐƌŽŽŵ ĂŶĚ ďĞŚŝŶĚ ǇŽƵ ƚŽ ĂŶƐǁĞƌ͘  zŽƵ 
ŚĞĂƌ ƚŚĞ ƐƚƵĚĞŶƚ ĂŶƐǁĞƌŝŶŐ ďƵƚ ĐĂŶŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ ƐŚĞ ƐĂŝĚ͘ dŚĞ ƚĞĂĐŚĞƌ ĚŽĞƐŶ͛ƚ ƌĞƉĞĂƚ͘ 

ͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲͲ

zŽƵ ĂƌĞ ŝŶ ǇŽƵƌ ƐĞĂƚ͘ >Ğƚ Ɛ͛ ƉƌĞƚĞŶĚ ƚŚĂƚ Ă ƐƚƵĚĞŶƚ ĂŶƐǁĞƌƐ ŝŶ Ă ƋƵŝĞƚ ǀŽŝĐĞ͘  

/ ǁŝůů ďĞ ƚŚĞ ƚĞĂĐŚĞƌ͘  zŽƵ ĂƌĞ ǇŽƵ͘

dĞĂĐŚĞƌ͗ tŚŽ ĐĂŶ ƚĞůů ŵĞ ǁŚĂƚ ǇĞĂƌ �ŽůƵŵďƵƐ ĚŝƐĐŽǀĞƌĞĚ �ŵĞƌŝĐĂ͍ �ŵǇ͍  ;�ŵǇ͗ ŵŵŵŵͿ

tŚĂƚ ŝƐ ǇŽƵƌ ŐƵĞƐƐ ĂďŽƵƚ ǁŚĂƚ �ŵǇ ĐŽƵůĚ ŚĂǀĞ ƐĂŝĚ͍ 

tŚĂƚ ĐĂŶ ǇŽƵ ƐĂǇͬĚŽ ƚŽ ĮŶĚ ŽƵƚ ǁŚĂƚ �ŵǇ ƐĂŝĚ͍
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ϵϬ



ϵϭ

Repairing	�ommunication	�reakdowns
in	�veryday	^ituations

^tudent	�ommunication	Repair	Θ	Wracticaů	draining

W�Rd	3͗	
/mpůementation	of	�ommunication	Repair	^trategies

Wart	3͗	�ssessing	and	generaůizing	student	use	of	communication	repair	strategies.	

�^^�^^͗ �ůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ ƌĂƟŶŐ ƐƚƵĚĞŶƚ ƵƐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ ĐůĂƐƐ͘

ϭ ^dh��Ed /DW>�D�Ed�d/KE͗  dŚĞ ƐƚƵĚĞŶƚ ĂĐƟǀĞůǇ ƵƐĞƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ ƐŽĐŝĂů͕ 
ĐŽŵŵƵŶŝƚǇ͕  ĂŶĚ ĐůĂƐƐƌŽŽŵ ƐŝƚƵĂƟŽŶƐ͘

�ĞǀĞůŽƉŝŶŐ ƐŬŝůůƐ ŝŶ Ă ϭ͗ϭ ƐĞƫŶŐ ĂŶĚ ƉƌĂĐƟĐŝŶŐ ƚŚĞŵ ĚŽĞƐ ŶŽƚ ŵĞĂŶ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĨĞĞůƐ ĐŽŶĮĚĞŶƚ 
ƚŽ ŝŵƉůĞŵĞŶƚ ƚŚĞ ƐŬŝůůƐ ŝŶ ŽƚŚĞƌ ƐĞƫŶŐƐ͘ dŚĞ ĨŽůůŽǁŝŶŐ ĐĂŶ ďĞ ƵƐĞĚ ƚŽ ďƵŝůĚ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ĐŽŶĮĚĞŶĐĞ 
ŝŶ ŚŝƐ Žƌ ŚĞƌ ĂďŝůŝƚǇ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ͘

ϭ͘ �Ɛ ǇŽƵ ƌĂŶĚŽŵůǇ ŵŝƐƉƌŽŶŽƵŶĐĞ ǁŽƌĚƐ͕ ĐŽǀĞƌ ǇŽƵƌ ŵŽƵƚŚ͕ ƐƉĞĂŬ ĨƌŽŵ Ă ĚŝƐƚĂŶĐĞ͕ ĞƚĐ͕͘ ƚŚĞ 
ƐƚƵĚĞŶƚ ǁŝůů ďĞ ƉůĂĐĞĚ ŝŶ Ă ƐŝƚƵĂƟŽŶ ŝŶ ǁŚŝĐŚ ŚĞ ƐŚŽƵůĚ ĂƩĞŵƉƚ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ͘ 
Ă͘ ZĞĐŽŐŶŝǌĞ ǁŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ĂƐŬƐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͕ ƉƌŽǀŝĚŝŶŐ ƉƌĂŝƐĞ ǁŚĞŶ ĂŶ ĂƉƉƌŽƉƌŝĂƚĞ 

ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ŝƐ ƵƐĞĚ͘
ď͘ <ĞĞƉ ĚĂƚĂ ŽŶ ƚŚĞƐĞ ŝŶĨŽƌŵĂů ŝŶƐƚĂŶĐĞƐ ŽĨ ĞůŝĐŝƚĞĚ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶ ĂŶĚ ŚŽǁ 

ŽŌĞŶ ƚŚĞ ƐƚƵĚĞŶƚ ƌĞƉĂŝƌƐ ĂƉƉƌŽƉƌŝĂƚĞůǇ͘  �ĂĐŚ ǁĞĞŬ͕ ĂŌĞƌ ĂŶ ŝŶƚĞƌǀĂů ŽĨ ϭϬ ŽƉƉŽƌƚƵŶŝƟĞƐ͕ 
ĞƚĐ͕͘ ƐŚĂƌĞ ƚŚĞ ĚĂƚĂ ǁŝƚŚ ǇŽƵƌ ƐƚƵĚĞŶƚ ĂŶĚ ƉƌĂŝƐĞ ŚŝƐ ƉƌŽŐƌĞƐƐ͘ 

Ϯ͘ �ŽŵƉůĞƚĞ ƚŚĞ SCRIPT Communication Repair Skills Student Self-Assessment ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ͘ 
dŚŝƐ ƉƌŽǀŝĚĞƐ ƚŚĞ ŽƉƉŽƌƚƵŶŝƚǇ ƚŽ ĚŝƐĐƵƐƐ ǁŚŝĐŚ ƐƚƌĂƚĞŐŝĞƐ ƚŚĞ ƐƚƵĚĞŶƚ ŬŶŽǁƐ ĂŶĚ ƉƌĞĨĞƌƐ 
ƚŽ ƵƐĞ ĂůŽŶŐ ǁŝƚŚ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ŚĞ ŶĞĞĚƐ ƚŽ ĐŽŶƟŶƵĞ ƚŽ ĚĞǀĞůŽƉ͘ dŚŝƐ ŝƐ ĞƐƉĞĐŝĂůůǇ ƚƌƵĞ 
ŽĨ ĂĚĚŝƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ƌĞŇĞĐƚ Ă ƐƚƵĚĞŶƚ Ɛ͛ ůŝŶŐƵŝƐƟĐ ĐŽŵƉůĞǆŝƚǇ͘   hůƟŵĂƚĞůǇ͕  ƚŚĞ ƐĞůĨͲ
ĂƐƐĞƐƐŵĞŶƚ ǁŝůů ƐŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ƚŚĂƚ ŚĞ ŝƐ ĂǁĂƌĞ ŽĨ ŵĂŶǇ ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ ŬŶŽǁƐ ŚŽǁ ƚŽ ƵƐĞ 
ĚŝīĞƌĞŶƚ ŽŶĞƐ ŝŶ ĚŝīĞƌĞŶƚ ƐŝƚƵĂƟŽŶƐ͘ 
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ϵϮ

ϯ͘ �ŽŶƟŶƵĂůůǇ ƐƚƌĞŶŐƚŚĞŶ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ Z/',d ƚŽ ƌĞĐĞŝǀĞ ŝŶĨŽƌŵĂƟŽŶ ĂŶĚ ƚŚĞŝƌ Z�^WKE^/�/>/dz 
  ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘ 
 ϰ͘ �ŽŵƉůĞƚĞ ƚŚĞ LIFE-R After LIFE Self-Advocacy Checklist ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ĚŽĐƵŵĞŶƚ ƚŚĞ 
  ƐƚƌĂƚĞŐŝĞƐ ŚĞ ŝĚĞŶƟĮĞƐ ŚŝŵƐĞůĨ ĂƐ ƵƐŝŶŐ ǁŚĞŶ ŚĞ ŚĂƐ ĚŝĸĐƵůƚǇ ƵŶĚĞƌƐƚĂŶĚŝŶŐ͘ 
 ϱ͘ DĂŶǇ ƐƚƵĚĞŶƚƐ ǁŝƚŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ŝƐƐƵĞƐ ŚĂǀĞ ĚĞǀĞůŽƉĞĚ ƉĂƐƐŝǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐƚǇůĞƐ 

ŝŶ ǁŚŝĐŚ ƚŚĞǇ ďůƵī ǁŚĞŶ ƚŚĞǇ ĚŽŶ͛ƚ ŚĞĂƌ͕  ƉƌŽĐĞƐƐ Žƌ ƵŶĚĞƌƐƚĂŶĚ ŝŶĨŽƌŵĂƟŽŶ͘ /Ŷ ŽƌĚĞƌ ƚŽ 
ĨĂĐŝůŝƚĂƚĞ ŝŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͕ ŝƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ 
ƚŽ ƌĞĂůŝǌĞ ƚŚĞ ŶĞŐĂƟǀĞ ĂƐƉĞĐƚƐ ĂƐƐŽĐŝĂƚĞĚ ǁŝƚŚ ƚŚŝƐ ƐƚƌĂƚĞŐǇ͘  BLUFFING - Student Discussion 
ŚĂƐ ďĞĞŶ ŝŶĐůƵĚĞĚ ĨŽƌ ƚŚŝƐ ƉƵƌƉŽƐĞ͘

 ϲ͘ �ƉƉƌŽĂĐŚ ƐƚĂƌƟŶŐ ƚŽ ƵƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĂƐ ĂŶ ĞǆƉĞƌŝŵĞŶƚ͘ Step-by-Step 
  Changes ƉƌŽǀŝĚĞƐ Ă ƐƚƌƵĐƚƵƌĞ ƚŽ ŚĞůƉ ƚŚĞ ƐƚƵĚĞŶƚ ĚĞĐŝĚĞ ǁŚĞŶ͕ ǁŚĞƌĞ͕ ĂŶĚ ŚŽǁ ŚĞ ǁĂŶƚƐ ƚŽ 
  ƐƚĂƌƚ ƵƐŝŶŐ ŚŝƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘  
  Ă͘ ^ŝŵƵůƚĂŶĞŽƵƐ ƚŽ ŵĂŬŝŶŐ ƚŚĞ ƐƚĞƉͲďǇͲƐƚĞƉ ƉůĂŶ ĨŽƌ ǁŚĞŶ ƚŽ ŝŵƉůĞŵĞŶƚ ĐŽŵŵƵŶŝĐĂƟŽŶ 

ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͕ ŝƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ĨŽƌ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ƚŽ ƚĂůŬ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ĂďŽƵƚ 
ǁŚĂƚ ŵĂǇ ŚĂƉƉĞŶ ǁŚĞŶ ƚŚĞǇ ƵƐĞ Ă ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ Žƌ Ă 
ƐŽĐŝĂů ƐĞƫŶŐ͘ ^ƚĂƌƟŶŐ ƚŽ ƵƐĞ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ŵĂǇ ďĞ ƐĐĂƌǇ͘  /ƚ ŝƐ ƐƵŐŐĞƐƚĞĚ ƚŚĂƚ ƚŚĞ ƐƉĞĐŝĮĐ 
ƐƚƌĂƚĞŐǇ ĂŶĚ ƟŵĞ ƚŚĞ ƐƚƵĚĞŶƚ ŚĂƐ ƐĞůĞĐƚĞĚ ďĞ ƌŽůĞ ƉůĂǇĞĚ͗

   ŝ͘ ZŽůĞ ƉůĂǇ ƐŝƚƵĂƟŽŶƐ ǁŚĞŶ ƵƐŝŶŐ ƚŚĞ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐǇ ĚŽĞƐŶ͛ƚ ŐŽ ǁĞůů
   ŝŝ͘ �ŝƐĐƵƐƐ ͞tŚĂƚ Ɛ͛ ƚŚĞ ǁŽƌƐƚ ƚŚĂƚ ĐĂŶ ŚĂƉƉĞŶ͍͟
   ŝŝŝ͘ WƌĂĐƟĐĞ ůĂŶŐƵĂŐĞ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĐŽƵůĚ ƵƐĞ ŝĨ ŚĞ ŝƐ ĂƐŬĞĚ ĂďŽƵƚ ŚŝƐ ƵƐĞ ŽĨ ƚŚĞ ŶĞǁ 
    ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘
  ď͘ dŚĞ Step-by-Step ŝŶĨŽƌŵĂƟŽŶ ĐĂŶ ďĞ ƐŚĂƌĞĚ ǁŝƚŚ ƚŚĞ ĐůĂƐƐƌŽŽŵ ƚĞĂĐŚĞƌ ƐŽ ƚŚĂƚ ƐŚĞ ŝƐ 
   ĂǁĂƌĞ ŽĨ ǁŚĞŶ ĂŶĚ ŚŽǁ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ďĞ ƵƐŝŶŐ ŚŝƐ ŶĞǁ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ 
   ƐƚƌĂƚĞŐŝĞƐ͘
 ϳ͘ KďƐĞƌǀĂƟŽŶ ďǇ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĂŶĚ ƉĞƌŝŽĚŝĐ ƚĞĂĐŚĞƌ ƌĂƟŶŐ ;ŝŶĨŽƌŵĂů ĨĞĞĚďĂĐŬ͕ SAID 
  Checklist, Teacher LIFE: Self-Advocacy & Instructional Access) ĐĂŶ ƉƌŽǀŝĚĞ ĚĂƚĂ ƚŽ ƐŚĂƌĞ ǁŝƚŚ 
  ƚŚĞ ƐƚƵĚĞŶƚ ĨŽƌ ĨƵƌƚŚĞƌ ĚŝƐĐƵƐƐŝŽŶ ŽŶ ƚŚĞŝƌ ƉƌŽŐƌĞƐƐ ƚŽǁĂƌĚ ŝŵƉůĞŵĞŶƟŶŐ ƐƵĐĐĞƐƐĨƵů 
  ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ͘  



W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

ϵϯ

WR��d/�/E'	�ODDUE/��d/OE	R�W�/R	/E	R��>	^/dU�d/OE^

/Ŷ ƌĞĂů ůŝĨĞ͕ ŝƚ ŝƐ ŝŵƉŽƌƚĂŶƚ ĨŽƌ ƚŚĞ ƐƚƵĚĞŶƚ ƚŽ ƵƐĞ ƌĞƉĂŝƌ ƐŬŝůůƐ ǁŚĞŶ ŚĞ ĞŶĐŽƵŶƚĞƌƐ ĐŽŶǀĞƌƐĂƟŽŶĂů 
ďƌĞĂŬĚŽǁŶƐ͕ ŵŽƐƚ ŽĨ ǁŚŝĐŚ ǁŝůů ŽĐĐƵƌ ĚƵĞ ƚŽ ƵŶŬŶŽǁŶ ůĂŶŐƵĂŐĞ ĐŽŶƚĞǆƚ͕ Žƌ ĨƌĂŐŵĞŶƚĞĚ ŚĞĂƌŝŶŐ͕ 
Žƌ ƐŽŵĞƟŵĞƐ ƐĞĐŽŶĚĂƌǇ ƚŽ ĐŚĂůůĞŶŐŝŶŐ ůŝƐƚĞŶŝŶŐ ƐŝƚƵĂƟŽŶƐ͘ dŚƵƐ͕ ƚŚĞ ƐƚƵĚĞŶƚ ĐĂŶ ďĞŶĞĮƚ ĨƌŽŵ 
ƉƌĂĐƟĐŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ ĐŽŶƚƌŽůůĞĚ ƐŝƚƵĂƟŽŶƐ ĂƐ Ă ďƌŝĚŐĞ ĨƌŽŵ ƐƚƌƵĐƚƵƌĞĚ ƉƌĂĐƟĐĞ 
ƚŽ ĚĂŝůǇ ŝŵƉůĞŵĞŶƚĂƟŽŶ͘ 

Dethods	for	Wroviding	Wractice	in	sarying	^ituations

ϭ͘ /nfuse	practice	as	you	work	with	the	student	on	other	types	of	skiůů	buiůding. dŚĞƐĞ 
ƐŝƚƵĂƟŽŶĂů ĂĐƟǀŝƟĞƐ ƐŚŽƵůĚ ďĞ ŝŶƚĞŐƌĂƚĞĚ ŝŶƚŽ ŽƚŚĞƌ ĂƌĞĂƐ ŽĨ ĂĐĂĚĞŵŝĐ Žƌ ƚŚĞƌĂƉǇ ƚŽ ƐƵƉƉŽƌƚ 
ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ƐƵĐĐĞƐƐĨƵů ĐŽŵŵƵŶŝĐĂƟŽŶ ŝŶ ƚŚĞ ĐůĂƐƐƌŽŽŵ͘ dŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ 
ƐƚƌĂƚĞŐŝĞƐ ƐŚŽƵůĚ ďĞ ƉƌĂĐƟĐĞĚ ĂŶĚ ƌĞŝŶĨŽƌĐĞĚ ĨƌŽŵ ƟŵĞ ƚŽ ƟŵĞ ƵŶƟů ƚŚĞ ƐƚƵĚĞŶƚ 
ĚĞŵŽŶƐƚƌĂƚĞƐ ĐŽŵĨŽƌƚ ǁŝƚŚ ĐŽŶƐŝƐƚĞŶƚůǇ ƵƐŝŶŐ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ /ƚ ŝƐ ƌĞĐŽŐŶŝǌĞĚ ƚŚĂƚ ƐŽŵĞ 
ƐƚƌĂƚĞŐŝĞƐ ǁŝůů ďĞ ŵŽƌĞ ĂƉƉƌŽƉƌŝĂƚĞ Žƌ ĞīĞĐƟǀĞ ĨŽƌ ŝŶĚŝǀŝĚƵĂů ƐƚƵĚĞŶƚƐ ĂŶĚ ƚŚĂƚ Ăůů ϭϯ 
ƐƚƌĂƚĞŐŝĞƐ ǁŝůů ŶŽƚ ďĞ ƵƐĞĚ ĞƋƵĂůůǇ͘  

Ă͘ �dd	noise �ŌĞƌ ƚŚĞ ƐƚƵĚĞŶƚ ŝƐ ĐŽŵĨŽƌƚĂďůĞ ǁŝƚŚ Ă ƉĂƌƟĐƵůĂƌ ƐŬŝůůͲďƵŝůĚŝŶŐ ĂĐƟǀŝƚǇ͕  
ŝŶƚƌŽĚƵĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ĐŚĂůůĞŶŐĞƐ ďǇ ĂĚĚŝŶŐ ĐŽŵƉĞƟŶŐ ŶŽŝƐĞ ;Ğ͘Ő͕͘ Ă ƚĂůŬ ƌĂĚŝŽ 
ƐƚĂƟŽŶ͕ ĨŽƵƌͲƉĞƌƐŽŶ ƚĂůŬĞƌ ��͕ ĐůĂƐƐƌŽŽŵ ŶŽŝƐĞ �� Žƌ ŶŽŝƐĞ ĮůĞͿ ŝŶƚŽ ƚŚĞ ůŝƐƚĞŶŝŶŐ ƐĞƫŶŐ 
Ăƚ Ă ůŽǁ ŝŶƚĞŶƐŝƚǇ ;ĂƉƉƌŽǆŝŵĂƚĞůǇ нϱ ^ͬEͿ͘ dŚĞ ůŝƐƚĞŶŝŶŐ ƐŝƚƵĂƟŽŶ ƐŚŽƵůĚ ŚĂǀĞ Ă ƐƵĸĐŝĞŶƚ 
ůĞǀĞů ŽĨ ĐŚĂůůĞŶŐĞ ƐŽ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ŚĂǀĞ ĚŝĸĐƵůƚǇ ĂĐĐƵƌĂƚĞůǇ ŚĞĂƌŝŶŐ ƚŚĞ ĐŽŵƉůĞƚĞ 
ŵĞƐƐĂŐĞ͘

ď͘ �dd	distance/prevent	speechreading �ŚĂůůĞŶŐĞ ƚŚĞ ƐƚƵĚĞŶƚ Ɛ͛ ůŝƐƚĞŶŝŶŐ ďǇ ƚƵƌŶŝŶŐ 
ǇŽƵƌ ŚĞĂĚ ŝŶ ŵŝĚͲƐĞŶƚĞŶĐĞ͕ ǁĂůŬŝŶŐ ĂƐ ǇŽƵ ƐƉĞĂŬ͕ ŝŶƚĞŶƟŽŶĂůůǇ ŵŝƐƉƌŽŶŽƵŶĐĞ ƐŽŵĞ 
ǁŽƌĚƐ͕ ĞƚĐĞƚĞƌĂ͘ dŚŝƐ ĐĂŶ ďĞ ĚŽŶĞ ŝŶ ĂĚĚŝƟŽŶ ƚŽ ĂĚĚŝŶŐ ďĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ͘

Đ͘ /nsert	new	information WƌĞƐĞŶƚ ŶĞǁ ŝŶĨŽƌŵĂƟŽŶ ǁŝƚŚ ƵŶŬŶŽǁŶ ǀŽĐĂďƵůĂƌǇ ƚŽ ƚŚĞ 
ƐƚƵĚĞŶƚ ;Ğ͘Ő͕͘ ƉŽƉƵůĂƌ ŵĂŐĂǌŝŶĞƐ͕ ĂĐĂĚĞŵŝĐ ĐŽŶƚĞŶƚ ŵĂƚĞƌŝĂůƐͿ͘ WƌĂĐƟĐĞ ĐƌŝƟĐĂů ƚŚŝŶŬŝŶŐ 
ƐŬŝůůƐ ;ŝ͘Ğ͕͘ ƵƐĞ ŽĨ ĐŽŶƚĞǆƚͿ ĂůŽŶŐ ǁŝƚŚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ 

Ě͘ �iscuss	when	to	repair KŶĞ ŽĨ ƚŚĞ ŵŽƐƚ ĚŝĸĐƵůƚ ĂƐƉĞĐƚƐ ĨŽƌ ƐƚƵĚĞŶƚƐ ƚŽ ůĞĂƌŶ ŝƐ ǁŚĞŶ 
ĂŶĚ ǁŚĞŶ ŶŽƚ ƚŽ ƌĞƉĂŝƌ͘  dŚĞƌĞ ĂƌĞ ŶŽ ƐĞƚ ƌƵůĞƐ ĨŽƌ ƚŚŝƐ͖ ǁĞ ůĞĂƌŶ ƚŚƌŽƵŐŚ ŵĂŶǇ ĚŝīĞƌĞŶƚ 
ĞǆƉĞƌŝĞŶĐĞƐ͘ dŚĞ ĐůŝŶŝĐŝĂŶͬƚĞĂĐŚĞƌ ƐŚŽƵůĚ ďĞ ǁŽƌŬŝŶŐ ǁŝƚŚ ƚŚĞ ƐƚƵĚĞŶƚ ŽŶ ŚŽǁ ƚŽ ŵĂŬĞ 
ƚŚĞ ĚĞĐŝƐŝŽŶ ŽĨ ǁŚĞŶ ŝƚ ŝƐ ĂƉƉƌŽƉƌŝĂƚĞ ƚŽ ƌĞƉĂŝƌ ĂŶĚ ǁŚĞŶ ŝƚ ŝƐ ĂĐĐĞƉƚĂďůĞ ƚŽ ĮŐƵƌĞ ŽƵƚ 
ŵĞĂŶŝŶŐ Žƌ ǁĂŝƚ ĨŽƌ ĨƵƌƚŚĞƌ ŝŶĨŽƌŵĂƟŽŶ͘  

Ğ͘ ^et	up	the	student	so	he	must	provide	cůariĮcation �ƵƌŝŶŐ ƐĞƐƐŝŽŶƐ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ 
ƐŚŽƵůĚ ĂůƐŽ ƉĞƌŝŽĚŝĐĂůůǇ ŝŶƚĞŐƌĂƚĞ ƋƵĞƐƟŽŶƐ ĂďŽƵƚ ǁŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ŚĂƐ ƐĂŝĚ ;ĞǀĞŶ ŝĨ ŝƚ 
ǁĂƐ ƵŶĚĞƌƐƚŽŽĚͿ ƚŽ ƉƌŽǀŝĚĞ ƉƌĂĐƟĐĞ ŽĨ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ ǁŝůů ŚĞůƉ   
Śŝŵ ŵĂŬĞ ŚŝŵƐĞůĨ ƵŶĚĞƌƐƚŽŽĚ͘ 

Ϯ͘ Wrovide	structured	practice	in	the	reaů	worůd	� ǀĂƌŝĞƚǇ ŽĨ ƐŝƚƵĂƟŽŶƐ Žƌ ĂĐƟǀŝƟĞƐ ĐĂŶ 
ďĞ ƵƐĞĚ ĨŽƌ ƉƌĂĐƟĐŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ͘  � ĨĞǁ ŚĂǀĞ ďĞĞŶ ůŝƐƚĞĚ ďĞůŽǁ͘ hůƟŵĂƚĞůǇ͕  
ƚŚĞ ƐƚƵĚĞŶƚ ǁŝůů ŶĞĞĚ ƚŽ ŝŶƚĞŐƌĂƚĞ ƌĞƉĂŝƌ ŝŶƚŽ ƌĞĂůͲůŝĨĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐŝƚƵĂƟŽŶƐ ǁŝƚŚ 
ŐƌŽƵƉƐ͘ dŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ƉƌĞƉĂƌĞ ƚŚĞ ƐƚƵĚĞŶƚ ĨŽƌ ƐƵĐĐĞƐƐ ŝŶ ƚŚĞƐĞ ƐŝƚƵĂƟŽŶƐ ďǇ 
ƌĞŵŝŶĚŝŶŐ Śŝŵ ŽĨ ƐƉĞĐŝĮĐ ƚĞĐŚŶŝƋƵĞƐ ƚŽ ƵƐĞ ĂŶĚ ďƌŝĞŇǇ ƌŽůĞͲƉůĂǇŝŶŐ ƚŽ ďƵŝůĚ ĐŽŶĮĚĞŶĐĞ͘ 

https://successforkidswithhearingloss.com/wp-content/uploads/2011/08/ClassroomNoise_10min.mp3
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ϵϰ

�ůƚĞƌŶĂƚĞůǇ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ĐĂŶ ƉƌĞƐĞŶƚ ƚŚĞ ƐŝƚƵĂƟŽŶƐ ĂŶĚ ŽďƐĞƌǀĞ ŚŽǁ ǁĞůů ƚŚĞ ƐƚƵĚĞŶƚ 
ƵƐĞƐ ƚŚĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ůĞĂƌŶĞĚ͕ ƌĞǁĂƌĚŝŶŐ ƚŚĞ ƐƚƵĚĞŶƚ ĨŽƌ ĂƉƉƌŽƉƌŝĂƚĞ 
ĂƐƐĞƌƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƉƌĂĐƟĐĞƐ͘ ^ƵŐŐĞƐƚĞĚ ĂĐƟǀŝƟĞƐ ĂƌĞ ĂƐ ĨŽůůŽǁƐ͗

  Ă͘ /ŶƚĞŐƌĂƟŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ŽƉƉŽƌƚƵŶŝƟĞƐ ŝŶƚŽ ǁŽƌŬ ǁŝƚŚ ƐŵĂůů ŐƌŽƵƉƐ ŽĨ ƐƚƵĚĞŶƚƐ 
   ;ĐŚĂƫŶŐ ĚƵƌŝŶŐ ůƵŶĐŚ ƉĞƌŝŽĚ͕ ĐŽŽƉĞƌĂƟǀĞ ƐŵĂůů ŐƌŽƵƉ ǁŽƌŬͿ͘ 

  ď͘ 'ĂŵĞ ƉůĂǇŝŶŐ ;ŝ͘Ğ͕͘ 'Ž &ŝƐŚͿ ǁŝƚŚ Ă ŐƌŽƵƉ ŽĨ ƉĞĞƌƐ͘

�ĞĨŽƌĞ ƚŚĞ ƐƉĞĐŝĮĐ ĂĐƟǀŝƟĞƐ ƐƵŐŐĞƐƚĞĚ ďĞůŽǁ͕ ƚŚĞ ƚĞĂĐŚĞƌͬĐůŝŶŝĐŝĂŶ ǁŝůů ŚĂǀĞ ƐƉŽŬĞŶ ǁŝƚŚ ƚŚĞ ŽĸĐĞ 
ĂƐƐŝƐƚĂŶƚ͕ ŵĞĚŝĂ ƐƉĞĐŝĂůŝƐƚ͕ ĞƚĐ͕͘ ƚŽ ůĞƚ ƚŚĞŵ ŬŶŽǁ ƚŚĞ ƉƵƌƉŽƐĞ ŽĨ ƚŚĞ ǀŝƐŝƚ ĂŶĚ ƌĞƋƵĞƐƚ ƚŚĂƚ ƚŚĞǇ 
ŝŶƚĞŶƟŽŶĂůůǇ ŵŝƐƵŶĚĞƌƐƚĂŶĚ ƐŽ ƚŚĂƚ ƚŚĞ ƐƚƵĚĞŶƚ ĐĂŶ ƉƌĂĐƟĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͘

  Đ͘ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ŐŽ ĂƐŬ ƚŚĞ ŽĸĐĞ ĂƐƐŝƐƚĂŶƚ ĨŽƌ ĂŶ ŽĸĐĞ ƐƵƉƉůǇ ;ŝ͘Ğ͕͘ Ă ďůĂŶŬ ĞŶǀĞůŽƉĞͿ͘ 

  Ě͘ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĂƐŬ ƚŚĞ ĞĚƵĐĂƟŽŶĂů ĂƵĚŝŽůŽŐŝƐƚ ĨŽƌ ƐƉĂƌĞ ďĂƩĞƌŝĞƐ͕ ƚŽ ůŽŽŬ ƵƉ ǁŚĞŶ ŚĞ 
   ŝƐ ĚƵĞ ĨŽƌ ƚŚĞ ŶĞǆƚ ŚĞĂƌŝŶŐ ĞǀĂůƵĂƟŽŶ͕ ŚŽǁ ŽůĚ ŚŝƐ ŚĞĂƌŝŶŐ ĂŝĚƐ ĂƌĞ͕ Ğƚ ĐĞƚĞƌĂ͘

  Ğ͘ dŚĞ ƐƚƵĚĞŶƚ ǁŝůů ĂƐŬ ƚŚĞ ŵĞĚŝĂ ƐƉĞĐŝĂůŝƐƚ Žƌ ůŝďƌĂƌŝĂŶ ĨŽƌ Ă ĐĞƌƚĂŝŶ ďŽŽŬ͘

  Ĩ͘  ,ŽŵĞǁŽƌŬ ĨŽĐƵƐĞĚ ŽŶ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ǁŝůů ďĞ ĚŝƐĐƵƐƐĞĚ ǁŝƚŚ ƉĂƌĞŶƚƐ͕ 
   ďƌĂŝŶƐƚŽƌŵŝŶŐ ĚŝīĞƌĞŶƚ ƐŝƚƵĂƟŽŶƐ ŝŶ ǁŚŝĐŚ ƚŚĞ ƐƚƵĚĞŶƚ ĐĂŶ ƉƌĂĐƟĐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ 
   ƌĞƉĂŝƌ ƐŬŝůůƐ Ăƚ ŚŽŵĞ Žƌ ŝŶ ƚŚĞ ĐŽŵŵƵŶŝƚǇ ;ŝ͘Ğ͕͘ ǁŚŝůĞ ŐĞƫŶŐ ĨĂƐƚ ĨŽŽĚ ǁŝƚŚ ĨĂŵŝůǇͿ͘  
   ,ŽŵĞǁŽƌŬ ĞǆĂŵƉůĞƐ ĨŽůůŽǁ͘



ϵϱ

W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

HOD�tOR<	&OR	WR��d/�/E'	�ODDUE/��d/OE	R�W�/R

Home & Community - Listening in the Car

zŽƵ ĂƌĞ ƌŝĚŝŶŐ ŝŶ ƚŚĞ ĐĂƌ ǁŝƚŚ ǇŽƵƌ ŵŽŵ Žƌ ĚĂĚ͘ ,Ğ Žƌ ƐŚĞ ƐƚĂƌƚƐ ƚĂůŬŝŶŐ ƚŽ 
ǇŽƵ ĂŶĚ ǇŽƵ ĐĂŶŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ďƵƚ ǇŽƵ ŚĞĂƌĚ 
Ă ĨĞǁ ǁŽƌĚƐ͘ tŚĂƚ ǁŽƵůĚ ŚĂƉƉĞŶ ŝĨ ǇŽƵ ũƵƐƚ ƉƌĞƚĞŶĚĞĚ ƚŽ 
ƵŶĚĞƌƐƚĂŶĚ͍ zŽƵ t�Ed ǇŽƵƌ ƉĂƌĞŶƚƐ ƚŽ ƚĂůŬ ƚŽ ǇŽƵ ĂŶĚ ŵĂŬĞ 
ƐƵƌĞ ǇŽƵ ŚĂǀĞ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ ǇŽƵ ǁĂŶƚ ĂŶĚ ŶĞĞĚ͘ tŚĂƚ ĐĂŶ 
ǇŽƵ ĚŽ͍

ϭ͘ tŚĂƚ ŵĂŬĞƐ ŝƚ ŚĂƌĚ ƚŽ ŚĞĂƌ ǁŚĞŶ ǇŽƵ ĂƌĞ ŝŶ ƚŚĞ ďĂĐŬƐĞĂƚ ŽĨ ƚŚĞ ĐĂƌ͍

ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

Ϯ͘ tŚĂƚ ĐĂŶ ǇŽƵ ĂƐŬ ǇŽƵƌ ŵŽŵͬĚĂĚ ƚŽ ĚŽ͍ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

ϯ͘ tŚĂƚ ĐĂŶ ǇŽƵ ĚŽ͍ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

   ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ 

zŽƵƌ ŚŽŵĞǁŽƌŬ ŝƐ ƚŽ ƚƌǇ ŽƵƚ ƚŚĞƐĞ ŝĚĞĂƐ ǁŚĞŶ ǇŽƵ ĂƌĞ ŝŶ ƚŚĞ ĐĂƌ ǁŝƚŚ ǇŽƵƌ 
ĨĂŵŝůǇ͘ WůĞĂƐĞ ĚŽ ƚŚŝƐ ďǇ͗ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

^ŚĂƌĞ ǁŚĂƚ ǇŽƵ ĨŽƵŶĚ ŽƵƚ͗
tŚĞŶ ǇŽƵ ƚƌŝĞĚ ;ĂͿ͗ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

tŚĞŶ ǇŽƵ ƚƌŝĞĚ ;ďͿ͗ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

tŝůů ǇŽƵ ĚŽ ƚŚŝƐ ŝŶ ƚŚĞ ĨƵƚƵƌĞ͍ tŚǇ Žƌ ǁŚǇ ŶŽƚ͍ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

WůĞĂƐĞ ĐŽŵƉůĞƚĞ ƚŚŝƐ ŚŽŵĞǁŽƌŬ ďǇ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

Homework
Pages

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/HOMEWORK-FOR-PRACTICING-COMMUNICATION-REPAIR.pdf


SCRIPT – Student Communication Repair & Practical Training

ϵϲ

Using	�ommunication	Repair	^kiůůs	in	the	�ar	         

ϭ͘ WŝĐƚƵƌĞ ǇŽƵƌƐĞůĨ ĂƐŬŝŶŐ ǇŽƵƌ ŵŽŵ ĂŶĚ ĚĂĚ ƚŽ ƌĞƉĞĂƚ ǁŚĂƚ ƚŚĞǇ ũƵƐƚ 
ƐĂŝĚ͘ KĨ ƚŚĞ ĐŚŽŝĐĞƐ ͞ŵŽƌĞ ůŽƵĚůǇ͕͟  ͞ŵŽƌĞ ƐůŽǁůǇ͕͟  ĂŶĚ ͞ŵŽƌĞ ĐůĞĂƌůǇ͕͟  
ǁŚŝĐŚ ĚŽ ǇŽƵ ƚŚŝŶŬ ǁŽƵůĚ ŚĞůƉ ǇŽƵ ƚŚĞ ŵŽƐƚ ŝŶ ƚŚĞ ĐĂƌ͍ ͅ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

dRY	/d͊ tŚĂƚ ĚŝĚ ǇŽƵ ĮŶĚ ŽƵƚ͍ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

__________________________________________________________

Ϯ͘ WŝĐƚƵƌĞ ǇŽƵƌƐĞůĨ ĂƐŬŝŶŐ ǇŽƵƌ ŵŽŵ ĂŶĚ ĚĂĚ ƚŽ ĐůĂƌŝĨǇ ǁŚĂƚ ƚŚĞǇ ũƵƐƚ 
ƐĂŝĚ ďǇ ƵƐŝŶŐ ƐŽŵĞ ŽĨ ƚŚĞ ǁŽƌĚƐ ǇŽƵ ĚŝĚ ŚĞĂƌ KZ ďǇ ƵƐŝŶŐ ǁŚĂƚ ǇŽƵ 
ŬŶŽǁ ĂďŽƵƚ ǁŚĂƚ ǇŽƵ ĂƌĞ ŐŽŝŶŐ ƚŽ ĚŽ͘ WƌĂĐƟĐĞ ƵƐŝŶŐ ƚŚĞ ǁŽƌĚ;ƐͿ ǇŽƵ 
ŚĞĂƌ ƚŽ ĂƐŬ ĨŽƌ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ͘ ^ĞĞ ŚŽǁ ŵĂŶǇ ǁĂǇƐ ǇŽƵ ĐĂŶ ƉƵƚ ƚŚŝƐ 
ŝŶĨŽƌŵĂƟŽŶ ŝŶƚŽ ǇŽƵƌ ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ 

dRY	/d͊ tŚĂƚ ĚŝĚ ǇŽƵ ĮŶĚ ŽƵƚ͍ _________________________________

__________________________________________________________

ϯ͘ DĂŬĞ Ă ŐĂŵĞ ŽĨ ƉƌĂĐƟĐŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ͘  �ƐŬ ŵŽŵ ĂŶĚ ĚĂĚ 
ƚŽ ƚĂůŬ ŝŶ Ă ƉƌĞƚĞŶĚ ĂĐĐĞŶƚ͕ ƐŝŶŐ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ͕ ƉůĂǇ ƚŚĞ ϮϬ ƋƵĞƐƟŽŶƐ 
ŐĂŵĞ ĂŶĚ ƉƌĂĐƟĐĞ ǇŽƵƌ �ĚĚŝƟŽŶ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ;ƐŝŵƉůĞ 
ĂĚĚŝƟŽŶ͕ ĚĞĮŶĞ ƚĞƌŵƐ͕ ĂĚĚ ďĂĐŬŐƌŽƵŶĚ ĐŽŶƚĞǆƚͿ͘

dRY	/d͊ tŚĂƚ ĚŝĚ ǇŽƵ ĮŶĚ ŽƵƚ͍ _________________________________

__________________________________________________________

tŝůů ǇŽƵ ƵƐĞ ƚŚĞƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ŝŶ ƚŚĞ ĨƵƚƵƌĞ͍ tŚǇ Žƌ 
ǁŚǇ ŶŽƚ͍    



W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

ϵϳ

HOD�tOR<	&OR	WR��d/�/E'	�ODDUE/��d/OE	R�W�/R	

Restaurant Practice

^ŽŵĞƟŵĞƐ ƌĞƐƚĂƵƌĂŶƚƐ ĐĂŶ ďĞ ŶŽŝƐǇ͘ zŽƵ ĂƌĞ Ăƚ Ă ƌĞƐƚĂƵƌĂŶƚ ǁŝƚŚ ǇŽƵƌ ĨĂŵŝůǇ͘ �ǀĞƌǇŽŶĞ 
ŚĂƐ ŵĞŶƵƐ ĂŶĚ ŝƐ ǁĂŝƟŶŐ ĨŽƌ ƚŚĞ ĨŽŽĚ ƐĞƌǀĞƌ ƚŽ ƚĂŬĞ ǇŽƵƌ ŽƌĚĞƌ͘  

 

�ĞĐĂƵƐĞ ŝƚ ŝƐ ŶŽŝƐǇ ŝŶ ƌĞƐƚĂƵƌĂŶƚƐ͕ ǇŽƵ ŵĂǇ ŶŽƚ ŚĞĂƌ ĞǀĞƌǇƚŚŝŶŐ ǇŽƵƌ ŵŽŵ Žƌ ĚĂĚ ƐĂǇƐ͘ 
dŚŝƐ ŝƐ Ă ƉĞƌĨĞĐƚ ƟŵĞ ƚŽ ƉƌĂĐƟĐĞ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ͊ dŽ ŵĂŬĞ ŝƚ ŵŽƌĞ 
ĐŚĂůůĞŶŐŝŶŐ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌƐ ĐĂŶ ͚ŐŝǀĞ ǇŽƵ ƚŚĞŝƌ ŽƌĚĞƌ͛ ǁŝƚŚ ƚŚĞŝƌ ĨĂĐĞƐ ŚŝĚĚĞŶ 
ďĞŚŝŶĚ ƚŚĞ ŵĞŶƵ͘

&ŝƌƐƚ͕ ƵƐĞ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƚŽ ƚƌǇ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ǁŝƚŚŽƵƚ ůŽŽŬŝŶŐ Ăƚ ƚŚĞ 
ŵĞŶƵ ƉŝĐƚƵƌĞƐ Žƌ ǁŽƌĚƐ͘ �ƐŬ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ƵƐŝŶŐ ǁŚĂƚ ǇŽƵ �/� ŚĞĂƌ ƚŚĞ ƉĞƌƐŽŶ ƐĂǇ 
Žƌ ǁŚĂƚ ǇŽƵ d,/E< ƚŚĞ ƉĞƌƐŽŶ ƐĂŝĚ͘ >ŝŬĞ͗ ͞�ŝĚ ǇŽƵ ƐĂǇ ǇŽƵ ǁĂŶƚĞĚ ŵĂƐŚĞĚ Žƌ ďĂŬĞĚ 
ƉŽƚĂƚŽĞƐ͍͟

/Ĩ ǇŽƵ ƐƟůů ĐĂŶŶŽƚ ƋƵŝƚĞ ƵŶĚĞƌƐƚĂŶĚ͕ ƵƐĞ ƚŚĞ ŵĞŶƵ ƚŽ ŚĞůƉ ǇŽƵ ŐƵĞƐƐ ǁŚŝĐŚ ƚǇƉĞ ŽĨ ĨŽŽĚ ŝƐ 
ĐŽƌƌĞĐƚ͘ WƌĂĐƟĐĞ ĂƐŬŝŶŐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ ƵƐŝŶŐ ĚŝīĞƌĞŶƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐƚƌĂƚĞŐŝĞƐ͗
	 ͻ ZĞƉĞĂƚ ŵŽƌĞ ƐůŽǁůǇ͕  ůŽƵĚůǇ͕  ĐůĞĂƌůǇ͕  ƉůĞĂƐĞ͘
	 ͻ hƐĞ ǁŚĂƚ ǇŽƵ ŚĞĂƌĚ ǇŽƵƌ ŵŽŵ Žƌ ĚĂĚ ƐĂǇ ĂƐ ƉĂƌƚ ŽĨ ŚŽǁ ǇŽƵ ĂƐŬ ƚŚĞŵ ĨŽƌ ŵŽƌĞ 
  ŝŶĨŽƌŵĂƟŽŶ ʹ ďƌĞĂŬ ŝŶƚŽ ƚǁŽ ƐĞŶƚĞŶĐĞƐ͕ ĂĚĚ ďĂĐŬŐƌŽƵŶĚ ŝŶĨŽƌŵĂƟŽŶ͕ ĚĞĮŶĞ 
  ǁŽƌĚƐ͘
	 ͻ hƐĞ ƉŽŝŶƟŶŐ ĂŶĚ ŽƚŚĞƌ ŶŽŶǀĞƌďĂů ƐƚƌĂƚĞŐŝĞƐ ĂƐ Ă ůĂƐƚ ƌĞƐŽƌƚ͘ 

^ŚĂƌĞ ǁŚĂƚ ǇŽƵ ĚŝĚ          

,Žǁ ĚŝĚ ǇŽƵ ĨĞĞů ĂďŽƵƚ ĂƐŬŝŶŐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͍       

hƐĞ ƚŚĞ ƟŵĞ ƚŽ ƉƌĞƚĞŶĚ ƚŚĂƚ 
zKh ǁŝůů ƚĂŬĞ ƚŚĞ ŽƌĚĞƌ ĨŽƌ 
ĞĂĐŚ ŽĨ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌƐ͘ 
�ƐŬ ǁŚĂƚ ĞĂĐŚ ƉĞƌƐŽŶ ǁŽƵůĚ 
ůŝŬĞ ƚŽ ĞĂƚ͘



SCRIPT – Student Communication Repair & Practical Training

ϵϴ

HOD�tOR<	&OR	WR��d/�/E'	�ODDUE/��d/OE	R�W�/R	
              

Listening on the Telephone

 zŽƵ ĂƌĞ ƚĂůŬŝŶŐ ŽŶ ƚŚĞ ƚĞůĞƉŚŽŶĞ ǁŝƚŚ Ă ĨĂŵŝůǇ ŵĞŵďĞƌ ǇŽƵ ĚŽ ŶŽƚ ƐĞĞ ĞǀĞƌǇ 
ĚĂǇ ;ĂƵŶƚ͕ ŐƌĂŶĚƉĂƌĞŶƚ͕ ĞƚĐͿ͘  zŽƵ ĚŽ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǁĂƐ ĂƐŬĞĚ͘
 
 ͻ tŚĂƚ ĐŽƵůĚ ǇŽƵ ĚŽ ŝĨ ǇŽƵ ĂƌĞ ŝŶ Ă ƉůĂĐĞ ǁŚĞƌĞ ƚŚĞƌĞ ŝƐ ďĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ͍

   ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ 
  
 ͻ tŚĂƚ ĐŽƵůĚ ǇŽƵ ĚŽ ŝĨ ǇŽƵ ŚĞĂƌ ŶŽŝƐĞ ŽǀĞƌ ƚŚĞ ƉŚŽŶĞ͕ ŵĞĂŶŝŶŐ ƚŚĂƚ ƚŚĞ ŽƚŚĞƌ 
  ƉĞƌƐŽŶ ŝƐ ŝŶ Ă ŶŽŝƐǇ ƉůĂĐĞ ǁŚŝůĞ ŚĞ Žƌ ƐŚĞ ŝƐ ƚĂůŬŝŶŐ ƚŽ ǇŽƵ͍ ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ

   ͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺͺ 

 
 dŚŝŶŬ ĂďŽƵƚ ƵƐŝŶŐ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ĨŽƌ ƌĞƉĞƟƟŽŶ͘ KĨ ŵŽƌĞ ůŽƵĚůǇ͕    
 ƐůŽǁůǇ͕  ĂŶĚ ĐůĞĂƌůǇ͕  ǁŚŝĐŚ ĚŽ ǇŽƵ ƚŚŝŶŬ ǁŽƵůĚ ŚĞůƉ ǇŽƵ ŵŽƐƚ ŽŶ ƚŚĞ ƉŚŽŶĞ͍ ͅ ͺͺͺͺ

 
tŚĂƚ ĂƌĞ ƐŽŵĞ ŶŝĐĞ ǁĂǇƐ ƚŽ ůĞƚ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁĞƌĞ ůŝƐƚĞŶŝŶŐ͕ ďƵƚ ũƵƐƚ 
ĚŝĚ ŶŽƚ ŚĞĂƌ ĞǀĞƌǇƚŚŝŶŐ͍ dƌǇ ƚŽ ƚŚŝŶŬ ŽĨ ϰ ĚŝīĞƌĞŶƚ ǁĂǇƐ͗ 

�ǆĂŵƉůĞ͗ ^ŽƌƌǇ 'ƌĂŶĚŵĂ͕ / ĐŽƵůĚŶ͛ƚ ƋƵŝƚĞ ŚĞĂƌ ƚŚĂƚ͖ ƉůĞĂƐĞ ƐĂǇ ŝƚ ĂŐĂŝŶ͘
ϭ͘ 

Ϯ͘

ϯ͘

ϰ͘

>ŝƐƚĞŶ ĨŽƌ ǁŽƌĚƐ͘ tŚĞŶ ǇŽƵ ŵŝƐƐ ƐŽŵĞƚŚŝŶŐ͕ ŝŶĐůƵĚĞ ƚŚĞ ŬĞǇ ǁŽƌĚƐ ŝŶƚŽ ǇŽƵƌ ĐůĂƌŝĮĐĂƟŽŶ 
ƌĞƋƵĞƐƚƐ͘ �ǆĂŵƉůĞ͗ ͞/ ŚĞĂƌĚ ǇŽƵ ƐĂǇ ďŝƌƚŚĚĂǇ͕  'ƌĂŶĚŵĂ͘ DŝŶĞ ŝƐ ĐŽŵŝŶŐ ƵƉ͘ / ǁĂƐ ŚŽƉŝŶŐ ƚŚĂƚ 
/ ĐŽƵůĚ ŐŽ ƚŽ Ă ŵŽǀŝĞ ǁŝƚŚ ǇŽƵ ĂŶĚ ŽƵƚ ĨŽƌ ŝĐĞ ĐƌĞĂŵ ĨŽƌ ŵǇ ďŝƌƚŚĚĂǇ͘͟

 /Ĩ ǇŽƵ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁŝůů ďĞ ƚĂůŬŝŶŐ ƚŽ ƐŽŵĞŽŶĞ ǇŽƵ ĚŽ ŶŽƚ ƐƉĞĂŬ ƚŽ ŽŌĞŶ͕ ƚŚŝŶŬ ďĞĨŽƌĞ ƚŚĞ 
ƉŚŽŶĞ ĐĂůů ĂďŽƵƚ ƚŚĞ ŬŝŶĚƐ ŽĨ ƚŚŝŶŐƐ ŚĞ ŵĂǇ ĂƐŬ ǇŽƵ ĂďŽƵƚ͘ �Ğ ƌĞĂĚǇ ƚŽ ƐŚĂƌĞ ƐŽŵĞ ŽĨ ǇŽƵƌ 
ŽǁŶ ƚŚŽƵŐŚƚƐ ĂŶĚ ƋƵĞƐƟŽŶƐ͘ �ŽŵŵƵŶŝĐĂƟŽŶ ŝƐ Ă ƚǁŽͲǁĂǇ ƐƚƌĞĞƚ͊

^hare	your	eǆperience	taůking	on	the	phone	when	you	used	your	communication	
repair	strategies͗ 



W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

ϵϵ

Teacher/Clinician Guidance
HOD�tOR<	&OR	WR��d/�/E'	�ODDUE/��d/OE	R�W�/R	

Riding	in	the	�ar

zŽƵ ĂƌĞ ƌŝĚŝŶŐ ŝŶ ƚŚĞ ĐĂƌ ǁŝƚŚ ǇŽƵƌ ŵŽŵ Žƌ ĚĂĚ͘ ,Ğ Žƌ ƐŚĞ ƐƚĂƌƚƐ ƚĂůŬŝŶŐ ƚŽ ǇŽƵ ĂŶĚ ǇŽƵ ĐĂŶŶŽƚ 
ƵŶĚĞƌƐƚĂŶĚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ďƵƚ ǇŽƵ ŚĞĂƌĚ Ă ĨĞǁ ǁŽƌĚƐ͘ tŚĂƚ ǁŽƵůĚ ŚĂƉƉĞŶ ŝĨ ǇŽƵ ũƵƐƚ ƉƌĞƚĞŶĚĞĚ 
ƚŽ ƵŶĚĞƌƐƚĂŶĚ͍ zŽƵ t�Ed ǇŽƵƌ ƉĂƌĞŶƚƐ ƚŽ ƚĂůŬ ƚŽ ǇŽƵ ĂŶĚ ŵĂŬĞ ƐƵƌĞ ǇŽƵ ŚĂǀĞ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ 
ǇŽƵ ǁĂŶƚ ĂŶĚ ŶĞĞĚ͘ tŚĂƚ ĐĂŶ ǇŽƵ ĚŽ͍

ϭ͘ ^eůfͲadvocacy͗	
Ă͘    ZĞĚƵĐĞ ŶŽŝƐĞ ;�ƐŬŝŶŐ ŵŽŵͬĚĂĚ ƚŽ ĐůŽƐĞ ƚŚĞ ǁŝŶĚŽǁ;ƐͿ͕ƚƵƌŶ Žī ƚŚĞ ƌĂĚŝŽͿ
ď͘ ZĞĚƵĐĞ ĚŝƐƚĂŶĐĞ ;ďĞ ƐƵƌĞ ƚŽ Ɛŝƚ ǁŚĞƌĞ ǇŽƵ ĐĂŶ ǁĂƚĐŚ ŚŝƐ ĨĂĐĞ ŝŶ ƚŚĞ ƌĞĂƌǀŝĞǁ 

ŵŝƌƌŽƌ͖ Ɛŝƚ ŝŶ ƚŚĞ ĨƌŽŶƚ ƐĞĂƚ ƐŽ ǇŽƵ ĂƌĞ ĐůŽƐĞƌ ĂŶĚ ĐĂŶ ƚƵƌŶ ƚŽ ǁĂƚĐŚ ĂƐ ŚĞ ƚĂůŬƐ͖ 
ƵƐĞ Ă ƌĞŵŽƚĞ ŵŝĐƌŽƉŚŽŶĞ ǁŝƚŚ ǇŽƵƌ ŚĞĂƌŝŶŐ ĂŝĚƐͬ&D ƐǇƐƚĞŵͿ

Ϯ͘ �ommunication	Repair͗ 
Ă͘ KĨ ͞ŵŽƌĞ ůŽƵĚůǇ͕ ͟ ͞ƐůŽǁůǇ͕ ͟ ĂŶĚ ͞ĐůĞĂƌůǇ͕ ͟ ǁŚŝĐŚ ǁŽƵůĚ ŚĞůƉ ǇŽƵ ƚŚĞ ŵŽƐƚ ŝŶ ƚŚĞ 

ĐĂƌ͍
ď͘ WƌĂĐƟĐĞ ƵƐŝŶŐ ƚŚĞ ǁŽƌĚ;ƐͿ ǇŽƵ ŚĞĂƌ ƚŽ ĂƐŬ ĨŽƌ ŵŽƌĞ ŝŶĨŽƌŵĂƟŽŶ͘ ^ĞĞ ŚŽǁ ŵĂŶǇ 

ǁĂǇƐ ǇŽƵ ĐĂŶ ƉƵƚ ƚŚŝƐ ŝŶĨŽƌŵĂƟŽŶ ŝŶƚŽ ǇŽƵƌ ƌĞƋƵĞƐƚ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘ 
Đ͘ DĂŬĞ Ă ŐĂŵĞ ŽĨ ƉƌĂĐƟĐŝŶŐ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ͘  �ƐŬ ŵŽŵ Žƌ ĚĂĚ ƚŽ ƚĂůŬ ŝŶ Ă 

ƉƌĞƚĞŶĚ ĂĐĐĞŶƚ͕ ƐŝŶŐ ƚŚĞ ŝŶĨŽƌŵĂƟŽŶ͕ ƉůĂǇ ƚŚĞ ϮϬ YƵĞƐƟŽŶƐ ŐĂŵĞ ĂŶĚ ƉƌĂĐƟĐĞ 
ǇŽƵƌ �ĚĚŝƟŽŶ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ;ƐŝŵƉůĞ ĂĚĚŝƟŽŶ͕ ĚĞĮŶĞ ƚĞƌŵƐ͕ ĂĚĚ 
ďĂĐŬŐƌŽƵŶĚ ĐŽŶƚĞǆƚͿ͘

�t	a	Restaurant

zŽƵ ĂƌĞ Ăƚ Ă ƌĞƐƚĂƵƌĂŶƚ ǁŝƚŚ ǇŽƵƌ ĨĂŵŝůǇ͘ �ǀĞƌǇŽŶĞ ŚĂƐ ŵĞŶƵƐ ĂŶĚ ŝƐ ǁĂŝƟŶŐ ĨŽƌ ƚŚĞ ĨŽŽĚ ƐĞƌǀĞƌ 
ƚŽ ƚĂŬĞ ǇŽƵƌ ŽƌĚĞƌ͘  ^ŽŵĞƟŵĞƐ ƌĞƐƚĂƵƌĂŶƚƐ ĐĂŶ ďĞ ŶŽŝƐǇ͘ hƐĞ ƚŚĞ ƟŵĞ ƚŽ ƉƌĞƚĞŶĚ ƚŚĂƚ ǇŽƵ ǁŝůů 
ƚĂŬĞ ƚŚĞ ŽƌĚĞƌ͘  �ƐŬ ǁŚĂƚ ĞĂĐŚ ƉĞƌƐŽŶ ǁŽƵůĚ ůŝŬĞ ƚŽ ĞĂƚ͘ 

�ommunication	repair͗
Ă͘ hƐĞ ǇŽƵƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐŬŝůůƐ ƚŽ ƚƌǇ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ǁŝƚŚŽƵƚ ůŽŽŬŝŶŐ Ăƚ ƚŚĞ 

ŵĞŶƵ͘
ď͘  /Ĩ ǇŽƵ ĐĂŶŶŽƚ ƋƵŝƚĞ ƵŶĚĞƌƐƚĂŶĚ͕ ƵƐĞ ƚŚĞ ŵĞŶƵ ƚŽ ŚĞůƉ ǇŽƵ ŐƵĞƐƐ ǁŚŝĐŚ ƚǇƉĞ ŽĨ ĨŽŽĚ 

ŝƐ ĐŽƌƌĞĐƚ͘ 
Đ͘ WƌĂĐƟĐĞ ĂƐŬŝŶŐ ĨŽƌ ĐůĂƌŝĮĐĂƟŽŶ͘
Ě͘ hƐĞ ƉŽŝŶƟŶŐ ĂƐ Ă ůĂƐƚ ƌĞƐŽƌƚ͘ 
Ğ͘ dŽ ŵĂŬĞ ŝƚ ŵŽƌĞ ĐŚĂůůĞŶŐŝŶŐ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌƐ ĐĂŶ ͚ŐŝǀĞ ǇŽƵ ƚŚĞŝƌ ŽƌĚĞƌ͛ ǁŝƚŚ 

ƚŚĞŝƌ ĨĂĐĞƐ ŚŝĚĚĞŶ ďĞŚŝŶĚ ƚŚĞ ŵĞŶƵ͘ 



SCRIPT – Student Communication Repair & Practical Training

ϭϬϬ

daůking	on	the	deůephone

zŽƵ ĂƌĞ ƚĂůŬŝŶŐ ŽŶ ƚŚĞ ƚĞůĞƉŚŽŶĞ ǁŝƚŚ Ă ĨĂŵŝůǇ ŵĞŵďĞƌ ǇŽƵ ĚŽ ŶŽƚ ƐĞĞ ĞǀĞƌǇ ĚĂǇ ;ĂƵŶƚ͕ 
ŐƌĂŶĚƉĂƌĞŶƚ͕ ĞƚĐͿ͘ zŽƵ ĚŽ ŶŽƚ ƵŶĚĞƌƐƚĂŶĚ ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǁĂƐ ĂƐŬĞĚ͘

	 ^eůfͲadvocacy͗	
Ă͘  /Ĩ ǇŽƵ ĂƌĞ ŝŶ Ă ƉůĂĐĞ ǁŚĞƌĞ ƚŚĞƌĞ ŝƐ ďĂĐŬŐƌŽƵŶĚ ŶŽŝƐĞ͕ ƚĞůů ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌ ƚŚĂƚ 

ǇŽƵ ŶĞĞĚ ƚŽ ŵŽǀĞ ƚŽ Ă ƋƵŝĞƚĞƌ ƉůĂĐĞ͘ 
ď͘  /Ĩ ǇŽƵ ŚĞĂƌ ŶŽŝƐĞ ŽǀĞƌ ƚŚĞ ƉŚŽŶĞ ǇŽƵ ĐŽƵůĚ ĂƐŬ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌ ƚŽ ƐƚŽƉ ƚŚĞ 

ŶŽŝƐĞ͕ ŵŽǀĞ ƚŚĞ ƚĞůĞƉŚŽŶĞ ĐůŽƐĞƌ ƚŽ ƚŚĞŝƌ ŵŽƵƚŚ Žƌ ŵŽǀĞ ƚŽ Ă ƋƵŝĞƚĞƌ ƉůĂĐĞ͘

	 �ommunication	Repair͗
  Ă͘    KĨ ŵŽƌĞ ůŽƵĚůǇ͕  ƐůŽǁůǇ͕  ĂŶĚ ĐůĞĂƌůǇ͕  ǁŚŝĐŚ ǁŽƵůĚ ŚĞůƉ ǇŽƵ ƚŚĞ ŵŽƐƚ ŽŶ ƚŚĞ ƉŚŽŶĞ͍

ď͘  tŚĂƚ ĂƌĞ ƐŽŵĞ ŶŝĐĞ ǁĂǇƐ ƚŽ ůĞƚ ǇŽƵƌ ĨĂŵŝůǇ ŵĞŵďĞƌ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁĞƌĞ ůŝƐƚĞŶŝŶŐ͕
 ďƵƚ ũƵƐƚ ĚŝĚ ŶŽƚ ŚĞĂƌ ĞǀĞƌǇƚŚŝŶŐ͍ dƌǇ ƚŽ ƚŚŝŶŬ ŽĨ ƐĞǀĞƌĂů ĚŝīĞƌĞŶƚ ǁĂǇƐ͘ ;�ǆĂŵƉůĞ͗
 ^ŽƌƌǇ 'ƌĂŶĚŵĂ͕ / ĐŽƵůĚŶ͛ƚ ƋƵŝƚĞ ŚĞĂƌ ƚŚĂƚ͖ ƉůĞĂƐĞ ƐĂǇ ŝƚ ĂŐĂŝŶͿ͘
Đ͘    >ŝƐƚĞŶ ĨŽƌ ǁŽƌĚƐ ĂŶĚ ǁĞĂǀĞ ƚŚĞŵ ŝŶƚŽ ǇŽƵƌ ĐůĂƌŝĮĐĂƟŽŶ ƌĞƋƵĞƐƚƐ͘ ;�ǆĂŵƉůĞ͗ / ŚĞĂƌĚ 

ǇŽƵ ƐĂǇ ďŝƌƚŚĚĂǇ͕  'ƌĂŶĚŵĂ͘ DŝŶĞ ŝƐ ĐŽŵŝŶŐ ƵƉ͘ / ǁĂƐ ŚŽƉŝŶŐ ƚŚĂƚ / ĐŽƵůĚ ŐŽ ƚŽ Ă 
ŵŽǀŝĞ ǁŝƚŚ ǇŽƵ ĂŶĚ ŽƵƚ ĨŽƌ ŝĐĞ ĐƌĞĂŵ ĨŽƌ ŵǇ ďŝƌƚŚĚĂǇ͘Ϳ

Ě͘   /Ĩ ǇŽƵ ŬŶŽǁ ƚŚĂƚ ǇŽƵ ǁŝůů ďĞ ƚĂůŬŝŶŐ ƚŽ ƐŽŵĞŽŶĞ ǇŽƵ ĚŽ ŶŽƚ ƐƉĞĂŬ ƚŽ ŽŌĞŶ͕ ƚŚŝŶŬ 
ďĞĨŽƌĞ ƚŚĞ ƉŚŽŶĞ ĐĂůů ĂďŽƵƚ ƚŚĞ ŬŝŶĚƐ ŽĨ ƚŚŝŶŐƐ ŚĞ ŵĂǇ ĂƐŬ ǇŽƵ ĂďŽƵƚ͘ �Ğ ƌĞĂĚǇ 
ƚŽ ƐŚĂƌĞ ƐŽŵĞ ŽĨ ǇŽƵƌ ŽǁŶ ƚŚŽƵŐŚƚƐ ĂŶĚ ƋƵĞƐƟŽŶƐ͘ �ŽŵŵƵŶŝĐĂƟŽŶ ŝƐ Ă ƚǁŽͲǁĂǇ 
ƐƚƌĞĞƚ͊



ϭϬϭ

W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

^�R/Wd	�ommunication	Repair	^kiůůs
^tudent	^eůfͲ�ssessment

�ĞůŽǁ ĂƌĞ ĚŝīĞƌĞŶƚ ǁĂǇƐ ƚŚĂƚ ǇŽƵ ĐŽƵůĚ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ͘ ,ĞƌĞ ŝƐ ĂŶ ĞǆĂŵƉůĞ ƐĞŶƚĞŶĐĞ ƚŚĂƚ 
ǇŽƵ ŵŝŐŚƚ ƐĂǇ͕  Žƌ ƚŚĂƚ ƐŽŵĞŽŶĞ ŵŝŐŚƚ ƐĂǇ ƚŽ ǇŽƵ͗        :ohnny s͛	house	is	bůue	and	it	is	on	Dain	^treet.
;ϭͿ >ŽŽŬ ďĞůŽǁ ĨŽƌ ƚŚĞ ƐƚĂƚĞŵĞŶƚƐ ƚŚĂƚ ŵĂƚĐŚ ĚŝīĞƌĞŶƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ͘ 
;ϮͿ WƵƚ Ă ĐŚĞĐŬ ŶĞǆƚ ƚŽ Ăůů ŽĨ ƚŚĞ ǁĂǇƐ ƚŚĂƚ ǇŽƵ ŬŶŽǁ ŚŽǁ ƚŽ ƵƐĞ͘ 
;ϯͿ WƵƚ ĂŶŽƚŚĞƌ ĐŚĞĐŬ ŶĞǆƚ ƚŽ ǁĂǇƐ ǇŽƵ ŬŶŽǁ ǇŽƵ ŚĂǀĞ ƵƐĞĚ ǁŚĞŶ Ă ďƌĞĂŬĚŽǁŶ ŽĐĐƵƌƌĞĚ͘ /Ĩ ǇŽƵ ŽŶůǇ 
ŚĂǀĞ ƵƐĞĚ Ă ƐƚƌĂƚĞŐǇ ŽŶĞ Žƌ ƚǁŽ ƟŵĞƐ͕ ĚŽ ŶŽƚ ƉƵƚ Ă ĐŚĞĐŬ ŶĞǆƚ ƚŽ ŝƚ͘ 

�ategory √ /f	someone	does	not	
understand	YOU

√ /f	YOU	do	not	understand	someone	
eůse

ZĞƉĞĂƚ ƐůŽǁůǇ ^ĂǇ ŝƚ ĂŐĂŝŶ ƐůŽǁůǇ͘ �ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ŵŽƌĞ ƐůŽǁůǇ 
ƉůĞĂƐĞ͍

ZĞƉĞĂƚ ĐůĞĂƌůǇ ^ĂǇ ŝƚ ĂŐĂŝŶ ƐƉĞĂŬŝŶŐ ĞĂĐŚ ǁŽƌĚ 
ǀĞƌǇ ĐůĞĂƌůǇ͘

�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ĂŐĂŝŶ ŵŽƌĞ ĐůĞĂƌůǇ 
ƉůĞĂƐĞ͍   

zŽƵ ĐŽƵůĚ ĂƐŬ ƚŚĞŵ ƚŽ ƚĂŬĞ ƚŚĞŝƌ ŚĂŶĚ 
ĨƌŽŵ ƚŚĞŝƌ ŵŽƵƚŚ Žƌ ƚŽ ĨĂĐĞ ǇŽƵ ĂƐ ƚŚĞǇ 
ƚĂůŬ͘ 

�ŵƉŚĂƐŝǌĞ ŬĞǇ 
ǁŽƌĚ;ƐͿ

^ĂǇ ŝƚ ĂŐĂŝŶ ďƵƚ ƐĂǇ ƚŚĞ ŵĂŝŶ 
ŵĞĂŶŝŶŐ ǁŽƌĚƐ ůŽƵĚ ĂŶĚ ĐůĞĂƌ͘

tŚŽ Ɛ͛ ŚŽƵƐĞ ŝƐ ŽŶ Dain ^ƚƌĞĞƚ͍

ZĞƉĞĂƚ ůŽƵĚůǇ ^ĂǇ Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ ĂŐĂŝŶ͕ ďƵƚ 
ũƵƐƚ Ă ůŝƩůĞ ůŽƵĚĞƌ

�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ Ă ůŝƩůĞ ůŽƵĚĞƌ ƉůĞĂƐĞ͍

ZĞƉŚƌĂƐĞ Ͳ hƐĞ 
ƚǁŽ ƐĞŶƚĞŶĐĞƐ

:ŽŚŶŶǇ Ɛ͛ ŚŽƵƐĞ ŝƐ ŽŶ DĂŝŶ 
^ƚƌĞĞƚ͘ /ƚ ŝƐ ďůƵĞ͘

�ĂŶ ǇŽƵ ƐĂǇ ƚŚĂƚ ŝŶ Ă ĚŝīĞƌĞŶƚ ǁĂǇ 
ƉůĞĂƐĞ͍ tŚĂƚ Ăŵ / ůŽŽŬŝŶŐ ĨŽƌ͍

^ŝŵƉůĞ �ĚĚŝƟŽŶ :ŽŚŶŶǇ ůŝǀĞƐ ŝŶ Ă ďŝŐ ďůƵĞ ŚŽƵƐĞ 
ŽŶ DĂŝŶ ^ƚƌĞĞƚ͘

tŚĞƌĞ ŝƐ :ŽŚŶŶǇ Ɛ͛ ŚŽƵƐĞ ŽŶ DĂŝŶ 
^ƚƌĞĞƚ͍ ,Žǁ ĚŽ ǇŽƵ ŐĞƚ ƚŚĞƌĞ͍

�ĞĮŶĞ ƚĞƌŵƐ :ŽŚŶŶǇ ůŝǀĞƐ ŝŶ Ă ďůƵĞ ŚŽƵƐĞ 
ŽŶ ƚŚĞ ůĞŌ ƐŝĚĞ ŽĨ DĂŝŶ ^ƚ͘ ĂŶĚ 
KĂŬ �ǀĞ͘

:ŽŚŶŶǇ ůŝǀĞƐ ŽŶ DĂŝŶ ^ƚƌĞĞƚ͍ tŚĂƚ ŝƐ ƚŚĞ 
ĐƌŽƐƐ ƐƚƌĞĞƚ͍

�ĚĚ ďĂĐŬŐƌŽƵŶĚ     
ĐŽŶƚĞǆƚ

:ŽŚŶŶǇ Ɛ͛ ŚŽƵƐĞ ŝƐ ďǇ ƚŚĞ ůŝďƌĂƌǇ͕  
ŽŶ DĂŝŶ ^ƚ͘

�ŽĞƐ :ŽŚŶŶǇ ůŝǀĞ ďǇ ƚŚĞ WĂƌŬ ŽŶ DĂŝŶ 
^ƚƌĞĞƚ͍ 

^ŚŽǁͬ �ǆƉƌĞƐƐ ^ŚŽǁ ŽŶ Ă ŵĂƉ͘ WŽŝŶƚ ŽƵƚ ƚŚĞ 
ǁŝŶĚŽǁ ŽĨ Ă ĐĂƌ ǁŚĞŶ ƉĂƐƐŝŶŐ͘

'Ğƚ Ă ŵĂƉ ĂŶĚ ĂƐŬ ǁŚĞƌĞ ƚŚĞ ŚŽƵƐĞ ŝƐ͘ 

^ŝŐŶͬ^ƉĞůů ^ƉĞůů DĂŝŶ ^ƚƌĞĞƚ ďǇ >ŝďƌĂƌǇ͘ ^ƉĞůů ͞tŚĞƌĞ ŽŶ DĂŝŶ ^ƚƌĞĞƚ͍͟

tƌŝƚĞͬ�ƌĂǁ �ƌĂǁ Ă ƌŽƵŐŚ ŵĂƉ ƚŽ ƐŚŽǁ ŚŽǁ 
ƚŽ ŐĞƚ ƚŽ :ŽŚŶŶǇ Ɛ͛ ŚŽƵƐĞ͘

�ƌĂǁ Ă ƌŽƵŐŚ ŵĂƉ ŽĨ DĂŝŶ ^ƚƌĞĞƚ ŝ ĂƐŬ 
ǁŚĞƌĞ :ŽŚŶŶǇ Ɛ͛ ŚŽƵƐĞ ǁŽƵůĚ ďĞ ĨŽƵŶĚ͘

^ĂǇ ŶŽƚŚŝŶŐ �Ž ŶŽƚ ƌĞƉĞĂƚ͘ WƌĞƚĞŶĚ ŶŽƚ ƚŽ 
ŚĞĂƌ ƚŚĂƚ Ă ƋƵĞƐƟŽŶ ǁĂƐ ĂƐŬĞĚ͘

�Ž ŶŽƚ ĂƐŬ ŵŽƌĞ ĂďŽƵƚ ǁŚĞƌĞ :ŽŚŶŶǇ 
ůŝǀĞƐ͘ ,ŽƉĞ ƚŚĂƚ ƐŽŵĞŽŶĞ ĞůƐĞ ǁŝůů ŬŶŽǁ 
ĂŶĚ ƚĞůů ǇŽƵ͘

^ĂǇ ƐŽŵĞƚŚŝŶŐ 
ŶŽƚ ƌĞůĂƚĞĚ

�ŚĂŶŐĞ ƚŚĞ ƐƵďũĞĐƚ ;tŚĞŶ ŝƐ 
ůƵŶĐŚ͍Ϳ͘

�ŚĂŶŐĞ ƚŚĞ ƐƵďũĞĐƚ ;tŚĂƚ ƐŚŽƵůĚ ǁĞ 
ƉůĂǇ ŶĞǆƚ͍Ϳ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/SCRIPT-Communication-Repair-Skills-Self-Assessment-1.pdf


SCRIPT – Student Communication Repair & Practical Training

ϭϬϮ

tays	of	�ommunicating	that	�OE͛d	Heůp	You

�ůƵĸŶŐ Ͳ WƌĞƚĞŶĚŝŶŐ ǇŽƵ ƵŶĚĞƌƐƚĂŶĚ ǁŚĞŶ ǇŽƵ ĚŽŶ͛ƚ͘ EŽĚĚŝŶŐ͕ ƐĂǇŝŶŐ ǇĞƐ͕ ƐŵŝůŝŶŐ͕ Žƌ ƉƌĞƚĞŶĚŝŶŐ 
ƚŚĂƚ ǇŽƵ ĚŽŶ͛ƚ ŬŶŽǁ ƚŚĂƚ ƚŚĞ ŽƚŚĞƌ ƉĞƌƐŽŶ ƐĂŝĚ ƐŽŵĞƚŚŝŶŐ͘ 

EĞŐĂƟǀĞ ƚŚŝŶŬŝŶŐ Ͳ dŚŝŶŬŝŶŐ ŽƚŚĞƌƐ ĂƌĞ ƚĂůŬŝŶŐ ĂďŽƵƚ ǇŽƵ͘ ,ĂǀŝŶŐ Ă ďĂĚ Žƌ ĚŽǁŶ ĂƫƚƵĚĞ ǁŚĞŶ 
ŽƚŚĞƌƐ ĂƌĞ ƚĂůŬŝŶŐ ĂƌŽƵŶĚ ǇŽƵ ĂŶĚ ǇŽƵ ĨĞĞů ůĞŌ ŽƵƚ͘ �ĞŝŶŐ ďŽƌĞĚ Žƌ ƐĞĞŵŝŶŐ ƚŽ ŶŽƚ ĐĂƌĞ͘

�ǀŽŝĚŝŶŐ Ͳ ZĞĨƵƐŝŶŐ ƚŽ ũŽŝŶ ŝŶƚŽ ĐŽŶǀĞƌƐĂƟŽŶƐ Žƌ ƉůĂǇŝŶŐ ǁŝƚŚ ŽƚŚĞƌƐ͘ �ĂǇĚƌĞĂŵŝŶŐ͕ ƐƚĂǇŝŶŐ Ăƚ 
ŚŽŵĞ͕ ĂŶĚ ŶŽƚ ƐƉĞŶĚŝŶŐ ƟŵĞ ǁŝƚŚ ŽƚŚĞƌ ƉĞŽƉůĞ ǇŽƵƌ ŽǁŶ ĂŐĞ͘ 

�ƐĐĂƉŝŶŐ Ͳ dƵƌŶŝŶŐ Žī ǇŽƵƌ ŚĞĂƌŝŶŐ ĂŝĚƐ Žƌ ĐŽĐŚůĞĂƌ ŝŵƉůĂŶƚ͕ ƌƵŶŶŝŶŐ ĂǁĂǇ ĨƌŽŵ ƉĂƌƟĐŝƉĂƟŶŐ ŝŶ 
ĂĐƟǀŝƟĞƐ͕ ƐƉĂĐŝŶŐ ŽƵƚ͕ ĂďƵƐŝŶŐ ĚƌƵŐƐ͕ ĞƚĐ͘

�ĞǀĞůŽƉŝŶŐ ƉŚǇƐŝĐĂů ƉƌŽďůĞŵƐ ;ƌĞůĂƚĞĚ ƚŽ ǁŽƌƌǇŝŶŐ ĂďŽƵƚ ĐŽŵŵƵŶŝĐĂƟŶŐͿ Ͳ ,ĂǀŝŶŐ ŚĞĂĚĂĐŚĞƐ͕ 
ĞǇĞ ƐƚƌĂŝŶ͕ ƐƚŽŵĂĐŚ ĂĐŚĞƐ͕ ƐǁĞĂƚǇ ƉĂůŵƐ͕ ĞƚĐ͘

�ĞŶǇŝŶŐ Ͳ �ĞůŝĞǀŝŶŐ ĞǀĞƌǇƚŚŝŶŐ ŝƐ ĮŶĞ Žƌ ƚŚĞƌĞ ŝƐ ŶŽ ƉƌŽďůĞŵ ǁŝƚŚ ƚŚĞƌĞ ƌĞĂůůǇ ŝƐ Ă ƉƌŽďůĞŵ͘ EŽƚ 
ĂĚŵŝƫŶŐ ŚĂǀŝŶŐ ŚĞĂƌŝŶŐ ůŽƐƐ Žƌ ƚŚĞ ŶĞĞĚ ƚŽ ĂƐƐĞƌƚ ǇŽƵƌ ƌŝŐŚƚƐ ƚŽ ĐŽŵŵƵŶŝĐĂƚĞ͘ 

�ůĂŵŝŶŐ Ͳ EŽƚ ĂĐĐĞƉƟŶŐ ƌĞƐƉŽŶƐŝďŝůŝƚǇ ĨŽƌ ƵƉŚŽůĚŝŶŐ ǇŽƵƌ ƉĂƌƚ ŽĨ ĐŽŵŵƵŶŝĐĂƟŶŐ͕ ďůĂŵŝŶŐ ŽƚŚĞƌƐ 
ĨŽƌ ŶŽƚ ŬŶŽǁŝŶŐ ǁŚĂƚ ǇŽƵ ŶĞĞĚ ƚŽ ƵŶĚĞƌƐƚĂŶĚ͕ ŵĂŬŝŶŐ ĨƵŶ ŽĨ ŽƚŚĞƌƐ͘

�ŽŶƚƌŽůůŝŶŐ ƚŚĞ ĐŽŶǀĞƌƐĂƟŽŶ Ͳ �ůǁĂǇƐ ďĞŝŶŐ ƚŚĞ ŽŶĞ ƚĂůŬŝŶŐ ŝŶ ƚŚĞ ĐŽŶǀĞƌƐĂƟŽŶ ƐŽ ƚŚĂƚ ǇŽƵ ĚŽŶ͛ƚ 
ŚĂǀĞ ƚŽ ǁŽƌƌǇ ĂďŽƵƚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŚĂƚ ƚŚĞ ŽƚŚĞƌ ƉĞƌƐŽŶ ƐĂǇƐ͘

HAVE YOU EVER USED ANY OF THESE STRATEGIES?

EK z�^ D�z�� �ǆĂŵƉůĞ ŽĨ ǁŚĞŶ ǇŽƵ ĚŝĚ ƚŚŝƐ͙
�ůƵĸŶŐ
EĞŐĂƟǀĞ ƚŚŝŶŬŝŶŐ
�ǀŽŝĚŝŶŐ
�ƐĐĂƉŝŶŐ
�ĞŶǇŝŶŐ
�ůĂŵŝŶŐ
�ŽŶƚƌŽůůŝŶŐ ƚŚĞ 
ĐŽŶǀĞƌƐĂƟŽŶ

EĞŐĂƟǀĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƐƚƌĂƚĞŐŝĞƐ ĂĚĂƉƚĞĚ ďǇ <ĂƌĞŶ >͘ �ŶĚĞƌƐŽŶ WŚ� ĨƌŽŵ Coping Strategies Curriculum for Hard of Hearing; EŽƌƚŚĞƌŶ /ůůŝŶŽŝƐ 
�ƐƐŽĐŝĂƟŽŶ͕ ϮϬϬϬ͘

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Ways-of-Communicating-that-DONT-Help-You.pdf


ϭϬϯ

W�Zd ϯ͗ /ŵƉůĞŵĞŶƚĂƟŽŶ ŽĨ �ŽŵŵƵŶŝĐĂƟŽŶ ZĞƉĂŝƌƐ

�>U&&/E'	Ͳ	^tudent	�iscussion

that	 is	bůuĸng͍ tŚĞŶ ǇŽƵ ƉƌĞƚĞŶĚ ƚŽ ƵŶĚĞƌƐƚĂŶĚ 
ƐŽŵĞƚŚŝŶŐ ƚŚĂƚ ǁĂƐ ƐĂŝĚ͕ ǁŚĞŶ ǇŽƵ ƌĞĂůůǇ ĚŝĚ ŶŽƚ ŚĞĂƌ 
Žƌ ƵŶĚĞƌƐƚĂŶĚ Ăůů ŽĨ ƚŚĞ ǁŽƌĚƐ͘

�ǆampůe	of	bůuĸng͗ WĞƌƐŽŶ ϭ ŚĂƐ Ă ŚĞĂƌŝŶŐ ůŽƐƐ͘
WĞƌƐŽŶ ϭ͗  / ĚŝĚŶ͛ƚ ƐĞĞ ǇŽƵ Ăƚ ƐĐŚŽŽů ǇĞƐƚĞƌĚĂǇ͘ tŚĞƌĞ ǁĞƌĞ ǇŽƵ͍
WĞƌƐŽŶ Ϯ͗  DǇ ŐƌĂŶĚŵĂ ŚĂĚ ĂŶ ĂĐĐŝĚĞŶƚ ĂŶĚ ƐŚĞ ŝƐ ŝŶ ƚŚĞ ŚŽƐƉŝƚĂů͘
WĞƌƐŽŶ ϭ͗  ;ŶŽĚĚŝŶŐ͖ ƐŚĞ ƵŶĚĞƌƐƚŽŽĚ ƚŚĞ ǁŽƌĚ ŐƌĂŶĚŵĂ͕ ďƵƚ ŶŽƚŚŝŶŐ ĞůƐĞͿ dŚĂƚ Ɛ͛ ŶŝĐĞ͘ / ůŝŬĞ ǀŝƐŝƟŶŐ 

ŵǇ ŐƌĂŶĚŵĂ͘
WĞƌƐŽŶ Ϯ͗  /ƚ ŝƐŶ͛ƚ ŶŝĐĞ͊ ^ŚĞ Ɛ͛ ƌĞĂůůǇ ŚƵƌƚ͘
WĞƌƐŽŶ ϭ͗  ;ĐŽŶĨƵƐĞĚ ďĞĐĂƵƐĞ WĞƌƐŽŶ Ϯ ƐŽƵŶĚƐ ĂŶŐƌǇͿ KŚ͘ tŚĂƚ Ɛ͛ ǁƌŽŶŐ͍

that	are	some	reasons	why	peopůe	wouůd	pretend	they	understood	when	they	didn͛t͍ 
�ǆĂŵƉůĞƐ͗

ͻ �ĞŝŶŐ ƐĞůĨͲĐŽŶƐĐŝŽƵƐ ĂďŽƵƚ ŶŽƚ ŚĞĂƌŝŶŐ Žƌ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ĞǀĞƌǇƚŚŝŶŐ
ͻ EŽƚ ǁĂŶƟŶŐ ƚŽ ďŽƚŚĞƌ ƐŽŵĞŽŶĞ ďǇ ĂƐŬŝŶŐ ƚŚĞŵ ƚŽ ƌĞƉĞĂƚ Žƌ ĐůĂƌŝĨǇ ǁŚĂƚ ƚŚĞǇ ƐĂŝĚ
ͻ EŽƚ ǁĂŶƟŶŐ ŽƚŚĞƌ ƉĞŽƉůĞ ƚŽ ŬŶŽǁ ĂďŽƵƚ ƚŚĞ ŚĞĂƌŝŶŐ ůŽƐƐ Žƌ ĂƵĚŝƚŽƌǇ ůŝƐƚĞŶŝŶŐ ƉƌŽďůĞŵ
ͻ WĞŽƉůĞ ǁŝƚŚŽƵƚ ŚĞĂƌŝŶŐ ůŽƐƐ Žƌ ĂƵĚŝƚŽƌǇ ůŝƐƚĞŶŝŶŐ ƉƌŽďůĞŵƐ ĚŽ ŶŽƚ ŚĂǀĞ ĂƐ ŵƵĐŚ ĚŝĸĐƵůƚǇ 

ƵŶĚĞƌƐƚĂŶĚŝŶŐ ƐŽ ďǇ ďůƵĸŶŐ͕ ƉĞŽƉůĞ ƚŚŝŶŐ ƚŚĞǇ ĂƌĞ ĂĐƟŶŐ ͚ŶŽƌŵĂůůǇ͛
ͻ �ĞůŝĞĨ ƚŚĂƚ ƚŚĞƌĞ ƌĞĂůůǇ ŝƐ ŶŽ ŚĞĂƌŝŶŐ ƉƌŽďůĞŵ͖ ďǇ ďůƵĸŶŐ ƚŚĞ ƉĞƌƐŽŶ ĚŽĞƐ ŶŽƚ ĚĞĂů ǁŝƚŚ 

ƚŚĞ ƌĞĂůŝƚǇ ŽĨ ŶŽƚ ŚĞĂƌŝŶŐ ĂŶĚ ƵŶĚĞƌƐƚĂŶĚŝŶŐ ǁŚĂƚ ŚĂƐ ďĞĞŶ ƐĂŝĚ

�re	peopůe	with	hearing	ůoss	the	onůy	ones	that	bůuī͍ �ǆĂŵƉůĞƐ͗
�ǀĞƌǇŽŶĞ ĞǆƉĞƌŝĞŶĐĞƐ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘ ^ŽŵĞƟŵĞƐ ƉĞŽƉůĞ ǁŝůů ďůƵī ƚŚĂƚ ƚŚĞǇ 
ƵŶĚĞƌƐƚŽŽĚ͘ 

ͻ dŚĞǇ ŬŶĞǁ ŝƚ ǁĂƐŶ͛ƚ ŝŵƉŽƌƚĂŶƚ ;ƐŵĂůů ƚĂůŬ Ăƚ Ă ƉĂƌƚͿ
ͻ dŚĞǇ ĚŝĚŶ͛ƚ ƌĞĂůůǇ ĐĂƌĞ ĂďŽƵƚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ďĞĐĂƵƐĞ ƚŚĞǇ ĚŝĚ ŶŽƚ ǁĂŶƚ ƚŽ ƚĂůŬ ƚŽ ƚŚĞ  

ƉĞƌƐŽŶ ŝŶ ƚŚĞ ĮƌƐƚ ƉůĂĐĞ ;ďĞŝŶŐ ĂƉƉƌŽĂĐŚĞĚ ďǇ ƐŽŵĞŽŶĞ Ăƚ Ă ŵĂůů Žƌ ŽŶ ƚŚĞ ƐƚƌĞĞƚ ƚŚĂƚ ƚƌŝĞƐ 
ƚŽ ŐŝǀĞ ǇŽƵ Ă ƉĂƉĞƌ ŇŝĞƌ Žƌ ĂƐŬƐ ĨŽƌ ŵŽŶĞǇͿ͘ 

ͻ dŚĞǇ ĐŚŽŽƐĞ ƚŽ ďůƵī͕ ƚŚŝŶŬŝŶŐ ƚŚĂƚ ƚŚĞǇ ǁŝůů ĮŐƵƌĞ ŽƵƚ ǁŚĂƚ ǁĂƐ ƐĂŝĚ ůĂƚĞƌ ŝŶ ƚŚĞ 
ĐŽŶǀĞƌƐĂƟŽŶ͘

that	 kind	 of	 impression	 couůd	 you	 be	making	 if	 you	 are	 bůuĸng	 about	 not	 understanding	
someone͍ 
tŚĞŶ ǇŽƵ ďůƵī͕ ǇŽƵ ŵŝŐŚƚ ŵĂŬĞ ƚŚĞ ŝŵƉƌĞƐƐŝŽŶ ƚŚĂƚ ͙

ͻ zŽƵ ĂƌĞ ƵŶŝŶƚĞƌĞƐƚĞĚ Žƌ ĂƌĞŶ͛ƚ ƌĞĂůůǇ ƉĂǇŝŶŐ ĂƩĞŶƟŽŶ ƚŽ ƚŚĞ ŽƚŚĞƌ ƉĞƌƐŽŶ
ͻ zŽƵ ĂƌĞ ŝŶƐĞŶƐŝƟǀĞ ƚŽ ƚŚĞŝƌ ĞǆƉĞƌŝĞŶĐĞƐ ;ƐĞĞ ƚŚĞ ŐƌĂŶĚŵĂ ďůƵĸŶŐ ĞǆĂŵƉůĞ ĂďŽǀĞͿ
ͻ zŽƵ ĂƌĞ ƌĞĂůůǇ ƐŚǇ Žƌ ǇŽƵ ǁŽƵůĚ ƌĂƚŚĞƌ ďĞ ůĞŌ ĂůŽŶĞ ƚŚĂŶ ďĞ ŝŶ Ă ĐŽŶǀĞƌƐĂƟŽŶ
ͻ zŽƵ ĨĞĞů ĂƐ ƚŚŽƵŐŚ ĐŽŵŵƵŶŝĐĂƟŶŐ ǁŝƚŚ ƚŚĞ ŽƚŚĞƌ ƉĞƌƐŽŶ ŝƐ ďĞŶĞĂƚŚ ǇŽƵ ;ďĞŝŶŐ Ă ƐŶŽď Žƌ 

ƐŶŽŽƚǇͿ
ͻ ^ŽŵĞƚŚŝŶŐ ŝƐ ǁƌŽŶŐ ǁŝƚŚ ǇŽƵ ʹ ǇŽƵ ĂƌĞ ŶŽƚ ƐŵĂƌƚ͕ ǇŽƵ ĂƌĞ ŝůů͕ ĞƚĐ͘

^o͕	does	bůuĸng	work͍
�ůƵĸŶŐ ĚŽĞƐ ŶŽƚ ǁŽƌŬ͊ �ŽŵŵƵŶŝĐĂƟŽŶ ŝƐ Ă ƚǁŽͲǁĂǇ ƐƚƌĞĞƚ͘ /Ĩ ŽŶĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƉĂƌƚŶĞƌ ŝƐ 
ŶŽƚ ĚŽŝŶŐ ŚŝƐ Žƌ ŚĞƌ ƐŚĂƌĞ ƚŽ ƵŶĚĞƌƐƚĂŶĚ ƚŚĞ ĐŽŶǀĞƌƐĂƟŽŶ͕ ƚŚĞ ŽƚŚĞƌ ƉĂƌƚŶĞƌ t/>> ŬŶŽǁ͊ WĞŽƉůĞ 
ǁŽƵůĚ ƌĂƚŚĞƌ ĂĐĐŽŵŵŽĚĂƚĞ ƐŽŵĞŽŶĞ ǁŝƚŚ ůŝƐƚĞŶŝŶŐ ĚŝĸĐƵůƟĞƐ ƚŚĂŶ ďĞůŝĞǀĞ ƚŚĂƚ ǁŚĂƚ ƚŚĞǇ ŚĂǀĞ 
ƚŽ ƐĂǇ ŝƐ ŶŽƚ ǁŽƌƚŚǇ ŽĨ ďĞŝŶŐ ŚĞĂƌĚ͘ 
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Listening Inventory For Education - Revised (L.I.F.E.-R.)
Student Appraisal of Listening Difficulty:

After-LIFE Questions for Students

By Karen L. Anderson, PhD, Joseph J. Smaldino, PhD, & Carrie Spangler, AuD

Name  Grade  Date(s) completed 
Answer these questions FOLLOWING the administration of the L.I.F.E.-Revised materials. Choose all of 
the answers that sound most like you. If you have an answer that is not provided please add it under 
“other”.

1. What do you do to let your teacher know that you didn’t hear or understand what s/he said?
a) Use a facial expression to let her know that I have missed some information (like looking puzzled).
b) Use some kind of signal that my teacher and I have agreed on (like putting my finger on my chin).
c) Do nothing and hope that I will figure it out later on.
d) Raise my hand and ask for more information (like “Page 300 and what?”; “Do we do the odd AND 

the even problems?”).
e) Look around to see what the other students are doing (hoping the teacher will notice me looking 

around).
f) Raise your hand and ask your teacher to repeat what she said.
g) Ask the teacher after class.
Other ________________________________________________________________________________________

2. What do you do if it is too noisy in your classroom, making it hard for you to understand what 
your teacher says?
a) Raise my hand and let my teacher know that I am having a hard time understanding because of 

the noise.
b) Look around the class and glare (make a mean face) at the people who are making noise (hoping 

the teacher will notice).
c) Get up and close the door (if the noise is in the hallway) or move to a seat in the classroom that is 

away from the noise.
d) Do nothing, put more effort into listening and hope that I hear enough to figure out what is 

going on.
e) Get out of my seat and quietly ask the person making noise to stop (my teacher knows this is one 

of my listening strategies).
f) Start to do something else because it is too hard to listen and understand (hoping the teacher will 

notice I’m not attending).
g) Talk to the teacher after class.
Other ________________________________________________________________________________________

3. What do you do when a student’s voice is too quiet for you to understand during a class 
discussion?
a) Do nothing and hope that what the student is saying isn’t very important.
b) Raise my hand and remind the teacher to pass the FM microphone to the student before s/he says 

something to the class.
c) Look at something that is nowhere near the student who is talking (hoping my teacher will notice 

and it will remind her that it is hard to hear quiet voices from across the room).
d) Turn around in my seat or move so that I can see the student’s face more easily as s/he talks.
e) Do nothing and hope that what the student is saying will be repeated by the teacher.
f) Raise my hand and say something like “Marie has a quiet voice and I didn’t hear everything she 

said.”
Other ________________________________________________________________________________________

2-page
AFTER LIFE-R

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/After-LIFE-R-Self-Advocacy-Assessment.pdf
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Step-by-Step Changes

�hange	is	hard͊	there	do	you	start͍	that	shouůd	you	do	Įrst͍	How	do	you	know͍

^ƚĂƌƟŶŐ ƚŽ ƵƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĐĂŶ ďĞ ŚĂƌĚ Ăƚ ĮƌƐƚ͕ ĞǀĞŶ ǁŚĞŶ ǇŽƵ ŬŶŽǁ ŝƚ ǁŝůů ŚĞůƉ͘ zŽƵ 
ŚĂǀĞ ďĞĞŶ ůĞĂƌŶŝŶŐ ĚŝīĞƌĞŶƚ ǁĂǇƐ ƚŽ ƌĞƉĂŝƌ ĐŽŵŵƵŶŝĐĂƟŽŶ ďƌĞĂŬĚŽǁŶƐ͘ �ůů ŽĨ ƚŚĞƐĞ ƐŬŝůůƐ ǁŝůů ŚĞůƉ ǇŽƵ 
ǁŚĞŶ ǇŽƵ ĂƌĞ ĂŶ ĂĚƵůƚ͘ zŽƵ ŶĞĞĚ ƚŽ ƐƚĂƌƚ ƚŽ ƵƐĞ ƚŚĞŵ ƐŽŵĞƟŵĞ ĂŶĚ ƚŚĞ ƟŵĞ ŝƐ EKt͊

Where do you start?
>ŽŽŬ Ăƚ Ăůů ŽĨ ƚŚĞ ĐŚĂůůĞŶŐŝŶŐ ůŝƐƚĞŶŝŶŐ ƐŝƚƵĂƟŽŶƐ ǇŽƵ ŝĚĞŶƟĮĞĚ ŽŶ ƚŚĞ >/&� ƚĞƐƚ͘ zŽƵ ƌĂŶŬĞĚ ǇŽƵƌ 
ŵŽƐƚ ĐŚĂůůĞŶŐŝŶŐ ƐŝƚƵĂƟŽŶ ĂƐ ηϭ͘ zŽƵ may ǁĂŶƚ ƚŽ ƐƚĂƌƚ ƉƌŽďůĞŵ ƐŽůǀŝŶŐ ĨŽƌ ƚŚĂƚ ƐŝƚƵĂƟŽŶ ĂƐ ŝƚ ǁŝůů 
ƉƌŽďĂďůǇ ŚĞůƉ ǇŽƵ ƚŚĞ ŵŽƐƚ͘ Kƌ ǇŽƵ may ǁĂŶƚ ƚŽ ƐƚĂƌƚ ǁŝƚŚ Ă ĐŚĂůůĞŶŐĞ ƚŚĂƚ ŝƐ ƐŵĂůů ĂŶĚ ǇŽƵ ĨĞĞů ŵŽƌĞ 
ĐŽŵĨŽƌƚĂďůĞ ĂƐ Ă ĮƌƐƚ ƐƚĞƉ͘

Small tests of change
^ŵĂůů ƚĞƐƚƐ ŽĨ ĐŚĂŶŐĞ ĂƌĞ ůŝƩůĞ ƚŚŝŶŐƐ ǇŽƵ ĐĂŶ ĚŽ ƚŽ ƐĞĞ ŝĨ ŝƚ ŵĂĚĞ ĂŶǇ ĚŝīĞƌĞŶĐĞ͘ dŚĞƌĞ ĂƌĞ ŵĂŶǇ 
ĚŝīĞƌĞŶƚ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ĂŶĚ ŝƚ ŝƐ ƚŽŽ ŵƵĐŚ ĨŽƌ ŵŽƐƚ ƉĞŽƉůĞ ƚŽ ƐƚĂƌƚ ƵƐŝŶŐ ƚŚĞŵ Ăůů 
Ăƚ ŽŶĐĞ͘ zŽƵ ĐĂŶ ƐƚĂƌƚ ƚŽ ƵƐĞ ĐŽŵŵƵŶŝĐĂƟŽŶ ƌĞƉĂŝƌ ƐƚƌĂƚĞŐŝĞƐ ŝŶ ĚŝīĞƌĞŶƚ ƐŝƚƵĂƟŽŶƐ͘ WŝĐŬ ŽŶĞ Žƌ ƚǁŽ 
ƐŝƚƵĂƟŽŶƐ ƚŽ ƐƚĂƌƚ ǁŝƚŚ ĂŶĚ ƵƐĞ ƚŚĞ ƐƚƌĂƚĞŐŝĞƐ ƚŚĂƚ zKh ĐŚŽŽƐĞ͘

For the next 	days͕	/	want	to	improve	the	foůůowing	>/&�	situation	η .

tƌŝƚĞ ƚŚĞ ĚŝĸĐƵůƚ ůŝƐƚĞŶŝŶŐ ƐŝƚƵĂƟŽŶ ŝŶ ǇŽƵƌ ŽǁŶ ǁŽƌĚƐ͗ ;ŝ͘Ğ͕͘ ŝƚ ŝƐ ŶŽŝƐǇ ŝŶ ƚŚĞ ŚĂůů͖ ƐƚƵĚĞŶƚƐ ĂŶƐǁĞƌ 
ƋƵĞƐƟŽŶƐͿ͗  /ƚ ŝƐ ĚŝĸĐƵůƚ ǁŚĞŶ   

/ ǁĂŶƚ ƚŽ ƚƌǇ ƚŽ ŝŵƉƌŽǀĞ ůŝƐƚĞŶŝŶŐ ĚƵƌŝŶŐ ƚŚŝƐ ĐůĂƐƐ Žƌ ŐĞŶĞƌĂů ƟŵĞ ŽĨ ĚĂǇ 
;ŝ͘Ğ͕͘ ŵĂƚŚ ĐůĂƐƐ͖ ĚƵƌŝŶŐ ůƵŶĐŚ͖ ǁŚŝůĞ ǁĂŝƟŶŐ ĨŽƌ ƚŚĞ ďƵƐͿ    

dŚĞ ƐƚƌĂƚĞŐǇ / ǁĂŶƚ ƚŽ ƚƌǇ ŝƐ  

/ ǁŝůů ŬŶŽǁ ƚŚĂƚ ŝƚ ŚĞůƉĞĚ ŝĨ  

Date:  tŚĂƚ ŚĂƉƉĞŶĞĚ͍͗ 

^ƚƵĚĞŶƚ ͗ ^ĐŚŽŽů͗

Date:

https://successforkidswithhearingloss.com/wp-content/uploads/2018/01/Step-by-Step-Changes.pdf
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�WW�E�/y
�hronoůogicaů	Review	of	�ommunication	Repair	>iterature 

This review will provide the interested professional with a deeper understanding of how 

communication repair has been studied, and of the basis for the development of the SCRIPT 

Inventory and Practical Training materials. Numerous studies related to students’ ability to repair 

communication when they are not understood have been conducted over the last 35 years. Each 

study bolsters the statement by Roth and Spekman (1984) that in order to be considered an effective 

communicator, a student must demonstrate the ability to function as both a speaker and a listener 

during communication acts. The following review is chronological and represents the building 

of a pool of knowledge about students’ communication repair skills and their diversification 

secondary to development of linguistic complexity. 

In 1977, Garvey investigated the ability of 36 pairs of preschool students, ages 42-67 months, to 

respond to requests. This early work revealed that student’s requests and responses are based on a 

shared awareness of specific interpersonal meanings, an aspect of social competence. Interpersonal 

meanings reflected the student’s interpretation of their communication partner’s behavior, and 

included justifying, refusing, repeating or paraphrasing a request. Thus, Garvey stated, the request as 

a speech act reflects an intersection of social and linguistic competence. To interact, students must 

also have the requisite linguistic skills. Although requests often were acknowledged via a nonverbal 

gesture, most also elicited a verbal response. Younger and older pairs of students produced about the 

same number of direct requests, but older pairs of students produced about twice as many indirect 

requests as younger pairs of students. Hence, conversation results from the attempts of students to 

carry out their respective requesting/responding roles. 

Gallagher (1977) investigated the ability of 18 students, ages 21-29 months, with normally 

developing language to revise their responses when the presenter pretended to not understand what 

the student said and asked “What?” twenty times within a one-hour spontaneous language sample. 

Each response by the students was categorized as a repetition, revision or no response. Gallagher 

further subdivided the revision responses into four subcategories: phonetic change, constituent 

elaboration, constituent reduction, and constituent substitution. Regardless of whether a student was 

at Brown’s Language Stage I, II, or III, over three-fourths of the responses were revisions and only 

about 1% of all responses were considered to be no responses. Regardless of the language stage, young 

students responded to indications that the listener did not understand what they had said. Similar 

to Garvey, Gallagher noted that strategies for revising utterances appeared to change based on the 

maturity of the student’s language with more mature language users substituting elements within a 

message rather than simply adding or deleting message elements. There was a detectable pattern of 

increasing strategy use as students became linguistically complex. 

In 1978, Gallagher and Darnton replicated this study using 42-64-month-old students with 

language disorders as participants who were in MLU (Mean Length of Utterances) stages I, II, and III 

of language development. Students with language delays responded similarly to typically developing 

students in that most of their responses were a revision of their original utterance. However, the 
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students who were language-delayed revised elements of their utterance randomly and nonspecifically. 

Their revisions appeared unrelated to their levels of structural knowledge in contrast to students with 

typically developing language who had a pattern of increasingly complex revision strategies as their 

language became more complex.

Ervin-Tripp (1979) stated that conversational competence requires paying attention to what the 

partner says, and making appropriate replies. This attention can be via gaze, minimal overlap while 

one is talking and speech that is in response to the partner’s in topic, function and form. Ervin-Tripp 

examined the impact of interruptions on conversation, slowed processing by listeners and the precise 

timing of turn-taking. She stated that if a student is slower at processing the conversation, resulting in 

a delay in response, or if the student attempts to interject completely unrelated talk, then the student 

will likely be ignored when he tries to enter the conversation. The younger the student, the more 

likely his interruptions will be ignored. Conversely, the more relevant and immediate the student’s 

conversational ƚƵƌŶ͕ ƚŚĞ ŵŽƌĞ ůŝŬĞůǇ ŚĞ ǁŝůů ŶŽƚ ďĞ ŝŐŶŽƌĞĚ͘

In 1979, early pragmatic-semantic development of twelve students with severe to profound 

hearing loss ages 22-60 months was studied via video-taped language samples (Curtiss, Prutting, 

Lowell, 1979). These students had not been introduced to any formal sign language or gesture 

system. Each communicative act was coded as to whether it was verbal, nonverbal, having one of 16 

pragmatic intention or effects, or one of 13 specific semantic contents. These students had the ability 

to express pragmatic intentions similar to students without hearing loss; by 24 months, however, 

their amount of communication was less than that of peers with typical hearing. Yet, these student’s 

combinations of pragmatic and semantic behaviors increased with age and were better illustrative 

of their conversational abilities than MLU. When used alone, MLU was not as revealing a measure 

regarding development of communication. Curtiss, Prutting, and Lowell stated that it is worthwhile 

to teach students with hearing loss to use particular semantic functions with a number of different 

pragmatic functions, such as how certain words can be used for asking questions, answering questions 

or in commands.

A 1981 study by Dacey and Kretchmer was similar to the work of Gallagher (1977). Cognitively-

delayed students ages 3-12 years who were in MLU stages I, II, and III were asked “What?” twenty 

times during a spontaneous language sample. As in Gallagher’s work, the student’s responses were 

categorized as repetition, revision or no response, and the author further subdivided the revision 

responses into four subcategories: phonetic change, constituent elaboration, constituent reduction, 

and constituent substitution. Suprasegmental and topic revision categories were also added. Once 

again, the most frequently used strategy was revision; however, their revision strategies did not 

become more complex with MLU stage. Similar to the students with language delays in the pragmatic-

semantic study, the use of revision strategies by students with cognitive delays did not relate to their 

level of structural knowledge.

Also similarly to Gallagher’s 1977 work, Givens and Greenfeld (1982) asked “What?” twenty times 

during a spontaneous language sample, this time to 6 typically hearing and developing students and 

to 6 orally-trained students with severe hearing loss. The student’s responses were categorized by the 

same means as in Gallagher’s work; however, a modified scoring system was used. In more than half 
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of the responses in which the students were repeating their utterance, they changed their gestural or 

inflectional pattern. Thus, they responded to the communicative failure by increasing or simplifying 

gestural information, or changing inflectional information while making no other changes to the 

utterance. Both the students with (59%) and without (54%) hearing loss made revisions with both 

nonlinguistic linguistic information, with approximately 70% of all their responses considered to 

be revisions. Givens and Greenfield corroborated Gallagher’s finding that that as the developmental 

language structure of a student increases, the revision strategies the student uses become more 

linguistically complex. However, Givens and Greenfield found that the students with hearing loss, 

regardless of language stage, did not systematically change their linguistic behaviors as their language 

developed, and were instead more rigid, or limited, in their revision repertoire. Additionally, as the 

students with typical hearing and language development increased their linguistic complexity, they 

also increased the linguistic complexity of their revisions, with a marked decrease in the percentage 

of non-linguistic revisions. As the language complexity of students with hearing loss increased, there 

was a decrease in gesture use and an increase in use of inflection, which seemed more closely related 

to linguistic revisions than to gesture use.

In a 1985 study, Hughes and James replicated the research protocol developed by Gallagher (1977) 

with fourteen students who were deaf and between the ages of 5;10 (5 years, 10 months) and 8;11 (8 

years, 11 months). The students were asked (verbally and signed) “What?” twenty times during a one-

hour conversation. Their responses were categorized as repetition, revision and no response and the 

revisions were then categorized into eight subcategories. It was found that deaf school-age students 

revised their messages when they were not understood and most frequently revised the linguistic form 

and/or communication mode of their original utterance. One difference between the participants in 

this study and those with normal or disordered language was that the students who were deaf with 

greater linguistic abilities were more likely to revise, while students with lower linguistic complexity 

were more likely to not respond when faced with a breakdown in communication.

Thus, research findings have consistently supported that approximately 70-75% of students revise 

their utterances when asked “What?” with specific group responses being: (1) typically developing 

77%, (2) language-disordered 75%, (3) deaf 72%, and (4) cognitive delays 68%.

In two similar studies, Brinton, Fujiki, Loeb, and Winkler (1986a and 1986b) took a different 

approach to soliciting communication repair strategies. They asked students to describe a series of 

10 control and 10 experimental pictures to the presenter, who could not see the pictures. During the 

student’s description of the experimental pictures the presenter asked, “Huh?”, “What?”, and “I didn’t 

understand that.” This method resulted in a total of 1,200 individual repair responses. These responses 

were categorized as: repetition, revision, additions, cues (defining term, providing background 

context, and formulation), and inappropriate. Repetition was the most frequent response, especially 

to “Huh?”. In the first study, participants were ten typically developing students at four age levels: 

2:7 – 3:10, 4:10 – 5:10, 6:10 – 7:10, and 8:10 – 9:10 years, resulting in 40 participants. The younger 

students used repetition as a strategy to the initial request but had more difficulty in responding to the 

second and third requests, thus resulting in a large number of inappropriate responses. In contrast, 

the older students appeared to realize that if their initial strategy did not provide clarification, then 
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offering a different strategy could be effective. The oldest students addressed what they perceived as 

the breakdown by defining terms, providing background context, or saying that they didn’t know 

how to provide further clarification. The findings indicated developmental patterns in the way that 

students respond to requests for clarification. In the second study, students with language delays 

participated in addition to those with typical linguistic development. Sixty students had language 

delays and 10 had typical language development in each of the following age categories: 4:10 – 5:10, 

6:10 – 7:10, 8:10 – 9:10. The same pictures and presentation methods were used as in the Brinton, 

et al. 1986a study, as were the same categories for response types. Both groups of students provided 

repetition of the original message as their most frequent response. Once again, younger students 

had greater difficulty responding to the second and third requests for repair than to the initial repair 

request. The students with language delays produced more inappropriate responses across age groups. 

The students with typical language were significantly more skilled at adding information when 

compared to students with language impairment. Although the older students with language delays 

were capable of adding this information, they may have chosen not to do so since it would have taken 

more effort. Brinton, Fujiki, Loeb, and Winkler (1986b) stated that language-impaired students may 

lack persistence in responding to repair requests because they interpreted the requests as disapproving 

of the original message. Overall, the results suggested that students with language delay may be more 

limited in their ability to adapt to listener feedback. 

MacLachlan and Chapman (1988) took a slightly different approach at eliciting communication 

repair in students. The frequency and type of communication repairs were studied in 7 students with 

language learning disabilities (LLD) ages 9:10 – 11:1, and in 7 typically developing peers matched 

for age. First, all students had a conversation with an examiner. Second, during a conversation with 

another examiner the students were asked to tell about the characters in a favorite movie or television 

program and then retell an episode. During this description the examiner asked prompts such as 

“Tell me more” or “Can you think of anything else?”. A total of 2,350 breakdowns were coded into 

the categories: stalls (“um”, “er”), repairs (addition, deletion, substitution of the original material), 

syntactic repairs, semantic repairs, phonological repairs, abandoned utterances, and other. Stalls and 

repairs were 50% more frequent in narration (retelling episodes) than in conversation for both groups 

with the LLD students’ rate of stalls and repairs in the narrative task, compared to conversation, being 

much greater than the increase seen in the control group of students. Stalls and repairs increased for 

all students in longer utterances. There were no significant differences in the types of communication 

breakdowns or repair strategies used by the two groups. The authors stated that the LLD students 

might benefit from being encouraged to speak more simply during narrative tasks, thus reducing 

linguistic demands and increasing fluency and coherence of their narratives.

Scudder and Tremain (1992) used a variation of Brinton, et al.’s 1986 research designs. This 1992 

study again used a picture description as a vehicle for eliciting communication repairs, this time in the 

form of a matching game with a barrier between the student and the experimenter. The experimenters 

had 16 sets of pictures with 6 pictures per set (from Developmental Learning Materials, 1982) that 

all had similar attributes, such as identical scenery or characters. Ten students with cognitive delays 

(IQ 55-70) aged 11 – 13 years and ten students aged 8-9 years matched by mental age were included 

in this study. The students had 16 picture cards, each with one picture that matched one of the 
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experimenter’s pictures from their set of 6. Each student was asked to describe his picture so the 

experimenter could find the matching picture on her side of the barrier. During 10 of the 16 trials 

the students were asked “What?”, “I don’t understand” or “I still can’t get it”, and then “I still don’t 

understand” or “I still can’t get it.” Their responses were coded into the following categories: a) whole 

repetition, b) partial repetition c) expansion with detail, d) expansion by specifying referent, e) adding 

the main idea, f) hypothesis, g) relevant new information, h) irrelevant or inappropriate information, 

i) no response, j) concluding comment, k) delayed response, l) self-correction, m) comment. Students 

with and without cognitive delays were able to revise their messages in response to the listener’s 

requests and responded similarly to the requests for clarification. The most frequently used strategy 

for both groups was expansion with detail. Students with cognitive delays failed to respond more 

frequently for the second and third clarification requests. The type of clarification request influenced 

the strategy that the students were most likely to use. This format of structured communication 

encouraged a wide range of appropriate revision strategies in both groups. When the second and 

third requests for clarification were made, the students with cognitive delays appeared to lack the 

confidence to re-use effective strategies and instead responded inadequately or not at all. They also 

appeared to become more frustrated and may have interpreted continued requests for clarification 

as disapproval. This study suggests that when planning goals to improve conversational skills, there 

should be varied communicative situations, not just structured settings. 

Elfenbein (1992) stated that students with hearing loss are at an even greater risk for communication 

breakdown than adults with acquired hearing loss due to student-typical language delays. Elfenbein 

provided pretest and post-test evidence of improvements to communication repair strategy use after a 

6-week summer course for 25 students who were deaf or hard of hearing. Elfenbein’s communication 

strategies included sign language, writing, drawing, mime or showing in addition to spoken repair 

strategies. Students increased their responsibility for initiating and managing repair, better matched 

repair strategy use to the situation, used a greater variety of strategies, and improved their assessment 

of their communication partner’s viewpoint. One relevant finding was that many of the students 

needed to work on specific vocabulary or syntax skills before they could respond appropriately (i.e., 

unclear pronoun referents). Students also needed to understand that feelings related to communication 

breakdowns (frustration, anxiety, confusion, sadness) are not unique to them or to persons who are 

deaf or hard of hearing. Dealing with the feelings aspect of communication repair was emphasized as 

a need in any habilitation program.

The effectiveness of communication repair instruction was also investigated by Blaylock, Scudder, 

and Wynne (1995). Two groups of students with hearing loss were included in the study; one group 

had been taught a communication repair strategy of showing and the other group that was not taught 

this communication strategy. Twenty students age 4:0 – 9:0 years with mild to profound bilateral 

hearing loss were participants. Ten students were taught the repair strategy to show what they were 

talking about when they were not understood. All students then individually worked on an art project 

in conjunction with the examiner and were sent to go ask for scissors from an investigator across the 

hall. That investigator feigned not understanding by saying “What?”, “I don’t understand” and “I 

still don’t understand, can you show me?” Each student was sent across the hall two more times to 

ask for glue and crayons. A similar trial occurred with playing a game and needing items from across 
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the hall (game markers, number chips, stickers). Repair behaviors were categorized into the following 

groups: reduction, repetition, addition, substitution, no response, communication mode change, 

manual or oral elaboration, showing, and successful communication. The students with hearing loss 

responded with different communication repairs depending upon what they were asked. In response 

to the initial “What?,” the students were likely to revise or repeat. When told “I don’t understand” 

they tended to add more specific information or give no response at all. The experimental group 

used showing in response to the third question more readily than the control group of students. The 

authors concluded that students need to be taught a variety of strategies so that they will be able to 

match what is most natural and appropriate for them to use at times of communication breakdown. 

In 1997, Johnson introduced a thematic role-play scenario approach to enhance conversational 

skills of preschool and elementary school students. The use of dramatic play has also been suggested 

for preschool and school-age students with hearing impairments (Asp, 1985; Erber, 1982; Fischer & 

Schneider, 1986; Stone, 1988). Stone (1988) developed a step-by-step blueprint for developing the 

conversational competence of students with hearing impairment through detailed, dramatic scenarios. 

Johnson’s thematic role-play scenarios or “situational teaching” provides several unique advantages. 

It can: a) enable auditory training stimuli to retain a conversational function even though stimulus-

response drilling may be the focus, b) provide an appropriate context in which to train the perception 

and production of subtle suprasegmental cues that are often difficult for students with hearing loss 

to master, c) provide opportunities to observe and practice conversational skills during therapeutic 

sessions focusing on auditory skill development, d) assist clinicians in developing students’ auditory 

memory spans, e) serve as a format for introducing new language concepts, f) serve as a foundation 

for students to create their own thematic role-play scenarios, and g) provide an environment to 

generalize newly acquired conversational skills. Johnson presented different scenarios in his article as 

examples.

In 2002, Most conducted a study with 16 students with bilateral severe to profound hearing 

loss and age-appropriate language levels and 10 students with normal hearing ages 8 – 17 years. The 

students with hearing loss were divided into 2 groups: good speech intelligibility (GSI) and poor 

speech intelligibility (PSI). All the students were required to look at 5 pictures and were asked to 

describe what they saw. After the student completed the description the examiner asked “Huh?” then 

“What?” then “I did not understand.” This procedure was very similar to that used by Brinton, Fujiki, 

Loeb, and Winkler (1986) with the difference of 5 randomly presented pictures being used rather 

than 10 control, and 10 experimental pictures. The coding system used by Most was similar, as well, 

but provided expansions: repetition, revision, addition, expansion to 2-sentence, cue, simplification, 

other (key word, explanation), and inappropriate. Once again, repetition was used significantly more 

than any other repair strategy. The students with hearing loss who had poor speech intelligibility 

(PSI) used repetition significantly more than the students with normal hearing or those with hearing 

loss who had good speech intelligibility (GSI). The GSI group had more inappropriate responses than 

the other 2 groups. As found in other studies, the most frequently used first strategy in response to 

“huh?” was repetition. Other strategies were used more for the second or third clarification requests. 

The GSI students substantially reduced their use of repetition and revision as the clarification sequence 

progressed. This group was also most likely to have inappropriate responses to the third clarification 
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request, reacting with anger and comments like “enough already.” The author hypothesized that 

the PSI group may be more accustomed to requests for clarification and the normal hearing group 

may be confident about their speech and not as disturbed by the clarification sequence as the GSI 

group. The outcomes further support Brinton, et al.’s findings that the cue strategy is not attained 

before the age of 9 years. They suggest that the PSI group, like young students or those with language 

impairments, may be less flexible in their language use and therefore depend mostly on repetition 

as their repair strategy. Most commented that the findings of this study corroborated the work of 

earlier researchers that indicated that students with hearing loss do not spontaneously learn how to 

cope with communication breakdowns, as do individuals with normal hearing. Training students 

with poor speech intelligibility to use strategies such as key word and simplification could improve 

the communication process. In contrast, training students with good speech intelligibility to use 

expansion and addition strategies may benefit their conversational fluency.

^ummary

Researchers use a variety of methods to elicit communication repair strategies, but the methods 

that elicit the most frequent and varied responses involve asking the student something like “Huh?”, 

“What?”, and “I don’t understand” as the student describes a picture. Asking a student to recount 

a favorite television episode or movie also forces heavily reliance on working memory, which may 

divert the student’s attention and energy from simple descriptions. Spontaneous conversation with 

requests for repair inserted naturally during the course of interaction is an effective but less structured 

method that may be of greatest applicability to remediation rather than assessment of known repair 

strategies. 

Researchers have used a variety of methods to classify communication repair strategies. There 

appears to be three broad categories of verbal communication repair, namely repetition, revision 

and addition – each with several individually defined strategies. There are also several nonverbal 

strategies and a category of inappropriate response types. 

When students are young, the most commonly used strategy is repetition. As student’s linguistic 

abilities become more complex, their inappropriate responses decrease and their use of revision 

of the form of their utterances and/or adding specific clarifying language to expand the listener’s 

understanding of their utterance increases. Selection of strategies used differs depending upon the 

question asked for clarification. In response to a request for clarification the first time, the majority of 

responses will be a repetition of the initial utterance. As language develops, the student uses addition 

as the second most common strategy, especially when asked for clarification the second or third 

time. Revision is a tertiary strategy that is infrequently used in comparison to repetition and addition 

strategies. A subset of addition strategies defines or provides background information. These strategies 

are more sophisticated than adding simple information (i.e., color) and do not begin to be included 

in communication repair until age 8-9, becoming predominant as a strategy in adulthood. 

Ervin-Tripp (1979) indicated that if students are slower at processing a conversation, resulting 

in a delay in response or completely unrelated talk, then they will likely to be ignored when they 
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try to enter the conversation. Students with language or cognitive delays appeared to respond as 

younger students or use strategies that are unrelated to their level of structural knowledge. Concern 

was expressed over an apparent lack of persistence and/or sensitivity of students with language or 

cognitive delays to feeling as though they were caught being wrong, resulting in more inappropriate 

responses or lack of responses. Elfenbein (1992) emphasized the need to deal with the feelings aspect 

of communication repair as an important part of habilitation. Strong evidence exists that habilitation 

efforts result in improvement in communication competence. Students need to be taught a variety 

of strategies so that they will be able to match what is most natural and appropriate for them to use 

at times of communication breakdown (Blaylock et al. (1995). In many cases, habilitation efforts 

should include working on specific vocabulary or syntactic forms so that the student is able to revise 

and add specific clarifying information that would effectively repair a communication breakdown. 

Although assessment can be performed in a structured manner, it is important that habilitation occur 

in varied communicative settings, not just in a structured format, and may be effectively addressed 

via thematic role-playing. 
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Remembering	that	was	Heard	for	/mproved	�ůariĮcation	ReƋuests
Developing an awareness of when the student is not receiving all the spoken message is necessary, 
and requires the child to understand the size of his or her listening bubble along with being able 
to take the perspectives of others as they try to figure out if something was missed, and what the 
information may have been. To improve their ability to truly ‘tune in’ during instruction the child 
with hearing loss needs to be aware of the behavior of listening (separate from developing auditory 
skills) to maximize their ability to perceive what is being said. 

What the child can do to maximize their understanding of what was heard, even if the information 
was not perceived clearly or completely is the focus of the information presented below. 

�ppůication	to	�ommunication	Repair

A communication breakdown occurs whenever a communication partner does not fully understand 
what the other partner(s) have said. The self-advocacy skills to appropriately request repetition or 
clarification are called communication repair strategies. Students with hearing loss are at a disadvantage 
as they often miss bits of pieces of words and need to ‘fill in the blanks’ to make sense of what was 
said. In order to make sense of the fragments of speech they heard, the student needs to be able 
to remember what was heard.

One of the key strategies for self-advocacy is the use of appropriate communication repair skills. The 
addition strategy recognizes that much of the time a child will hear something that was said. In this 
case the most effective means of communication repair request is to take what was heard and put it 
into a request for clarification. 

For example, if the teacher said, “Take out your math books and turn to page XXX.” The student could 
raise his hand and say, “What page in our math book?”, thereby showing that he was listening, but 
missed a small portion of what was said. This shows the teacher and peers that the student was truly 
paying attention. It also provides an example of the kind of information that was missed. In the case 
of the unheard page number, it was likely that once the teacher told the class to take out their math 
books that many began to do so, making noise which interfered with hearing the page number. A 
teacher who is asked repeatedly in this situation may learn to put the page number on the board or to 
repeat the page number more loudly, clearly, or slowly. 

Students who have been taught this communication repair strategy will be well-prepared to learn the 
subvocalization strategies that follow. 

^ubvocaůization	^kiůůs

It is typical to subvocalize when reading or writing. In effect, you are 
reading aloud to yourself in your head as a way of reinforcing attention 
and understanding. When information is new or complex, it is 
necessary to pay greater attention during which time most individuals 
will subvocalize. Because students with hearing loss are constantly 
trying to make sense of the fragments of speech that they perceived, it 
is necessary for them to learn to subvocalize the fragments perceived so 
that they have them in memory to be able to use context strategies to 
comprehend.  The following steps can be used to teach subvocalization 
skills. Refer to No-Glamour Memory for extensive instructional exercises 
teaching subvocalization.
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Working on subvocalization skill development for several minutes each time you meet with a student, 
starting in kindergarten can successfully develop these skills. To learn subvocalization skills the student 
must have auditory skill development that is sufficient for adequate discrimination, identification, 
and comprehension of verbal messages. 

The following 3 points apply to implementation of steps 1-7 presented on the following pages.

1. Provide an auditory prompt (“Listen to this sentence, wait 3 seconds and then repeat it after 
me.”) After you say the sentence have the child wait before responding. You can start with 
just a couple of seconds and then move up to a slow count of 5-6 seconds. Do not hold 
your fingers up to show you are counting as the child may forget what was said and instead 
mentally count along with your show of finger. The step of waiting before repeating forces the 
child to find a way to retain the information before it is needed. 

2. Initially you should repeat the word(s) with the child, then move on to prompt the child to 
do so independently. At this early stage, the child subvocalizes aloud. The child then works on 
repeating the information in a whisper. Lastly the child will practice the skill by just moving 
lips or thinking. Once the child has acquired the skill of subvocalizing, move on to listening 
at a distance or in low noise – a condition where missing fragments of what was said is likely. 
Again, work with the child to repeat aloud what he heard then move toward to just moving 
his lips and then saying it to himself without lip movement. As you work on this skill you can 
reinforce the type of information missing (endings, brief words, new vocabulary) and relate it 
to the student’s hearing loss. Emphasize the difference in listening clarity with and without 
hearing aids and FM/DM system use. 

3. Focus on the rate at which the information is presented. Start with a rate that is slower than 
the typical teacher presentation, pausing very briefly to emphasize different clauses of 
information. You can also acoustically highlight key words, speaking them just a bit louder 
than the other words. This will train the child to be aware that there is key information 
that they should be listening for during connected language. Once the child can successfully 
subvocalize with his lips moving when presented information in quiet and in noise you can 
speed up the rate of presentation. Ideally, the child will become successful listening to and 
remembering the quick, often quiet speech of peers. 

Hierarchy	of	^ubvocaůization	^kiůůs

The following are the steps of increasing challenge for remembering information presented auditorilly. 
As a rule of thumb, once a child achieves 80%-100% accuracy with little or no support he is ready to 
move to the next level of the hierarchy. If a child has an articulation or expressive language problem, 
teach the subvocalization skill first. If you want to then use the opportunity to reinforce articulation 
or expand on language do so after he has shown he can subvocalize successfully. There will be many 
times when a child with hearing loss must remember a word never heard (clearly) before. Teaching 
these skills is appropriate beyond grade 1, until mastery is achieved. 

1. Teach the use of repetition to reinforce remembering: 

“It’s time to listen. When we say something over and over it helps us remember. Since you are just 
learning this memory trick, you can say the words out loud. After we have practiced a while, you can 
just whisper. Then, when you get really good, you say the words inside your brain so only you can hear 
them. This is called subvocalizing.”
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Start with a picture of a similar familiar object (i.e., ball). Have the child name what is on the 
picture.  Turn it over so the picture cannot be seen and model for the child how to repeat it 
out loud. “ball-ball-ball-ball-ball-ball-ball” Then ask the child what is on the picture. Provide 
reinforcement when he is correct. After the first couple of pictures, have the child repeat the 
word multiple times with you. Increase the time the child is required to remember the picture 
– up to 10 seconds. You can say ‘Bing!’ when the time is up. Fade your use of modeling the 
name of the picture with the child until he is doing so independently, while whispering or 
moving lips. Stay at this level until the child can look at a card, name it, turn it over, repeat it 
out loud for 10 seconds, then recall the picture name in 10-15 seconds with no support. Once 
this is accomplished do some trials with pictures with the child subvocalizing. Do so only after 
the child has habituated the subvocalization skill.

 2. No picture 
The teacher uses a deck of pictures or a list of words as stimulus but the student is not allowed 
to see the picture or written list. “The word is shoe. Go!” The student subvocalizes, repeating 
the word for at least 10 seconds. Wait 10-15 seconds and then ask the student the word. Once 
this is done easily, move on to practice with two words, then with three words. Choose words 
that have no linguistic connection (“shoe – thumb – eat”). Make sure the child is subvocalizing 
them in the correct order until you give the signal (Bing!). 

 3. Apply subvocalization while performing motor tasks 
Sometimes students need to remember a page number while getting out their book or other 
similar situations. This step is performed using a page that has 9 or 12 items, like animals, 
sports, etc. The SCRIPT stimuli pages can be used for this step. If using all 9 images, start with 
the paper face down. You can also cut apart the stimuli images and use an appropriate number 
of the images as cards laid face down during the subvocalization step. Say one of the items. 
Have the child subvocalize for 10 seconds (When time is up say, Bing!). After 10-15 seconds turn 
the paper over and then the child can identify or circle the correct item. While hunting for the 
correct item the student needs to keep saying the word to himself until he finds it. After he can 
identify one animal, increase it to two, and then to three. Be sure he subvocalizes them, and 
then identifies the items, in the correct order. Another object would be for a child to go into a 
closet and identify two or three of the items and bring them to you. Make sure he understands 
that repeating helps the mind remember when the body is busy. 

 4. Recall a 2-4-word phrase 
Start this step by having the child listen to you say two words, repeat to himself, then draw 
pictures representing the words. He should continue to repeat the words to himself as he is 
drawing. 
 a. Examples of two-word phrases: two squares, a red triangle, four balloons, a sharp knife,  
  a baby sleeping. 
 b. Examples of three to four-word phrases: four blue plates, a girl jumping rope, a rainbow 
  and clouds, hat on his head, a long brown snake
 c. Put 10 or so language cards on the table face down. Say “I want you to find a boy  
  running.” The student subvocalizes ONLY the key elements (boy running – boy running). 
  He should subvocalize about 15 seconds before you say, “Now you may do it.”) and 
  starts to turn over the cards until he finds the correct one. Remove that card, mix up 
  the rest and do another phrase. 
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 5. Recall and reinforce categorization 
Say groups of words, have the child subvocalize for 10 seconds and then ask a question. For 
example: knife, spoon, fork – How are these words alike?  Arm – toe – neck – How are these 
words alike? As the child shows comfort with this task, speed up your presentation of the 3 
or 4 words. You can also introduce noise. Each time emphasize the necessity to subvocalize. 
Other categorization examples:  while, shark, crab – Tell me another that goes with these 
words; motorcycle, bus, corn – Tell me which word doesn’t belong in this group. 

 6. Recall and rhyming task  
Start slowly with this task and increase your rate of presentation as 
the child shows mastery. Again, you can introduce noise for extra 
challenge. Present three words, two that rhyme and one that is a 
word that is very like the rhyming words. He must still say them 
subvocally at least 10-15 seconds before you ask your question.  
Follow, hollow, hello – Tell me which word doesn’t rhyme. Other 
examples: ladder, letter, better; friend, even, bend; time, rhyme, 
line; baby, Barbie, maybe; call, fall, window; if, bit, pit.

 7. Recall and perform an auditory closure task 
This is a challenging task for children with hearing loss as you will be presenting a sentence 
with one of the words mispronounced. The student must subvocalize the sentence, fi gure out 
what doesn’t make sense, fi gure out the correct word, and when asked present the corrected 
sentence. Examples: The man drove his tar. Child repeats: The man drove his car. Steve pounted 
his coins. Bob lives in a touse. Continue the 10-15 second subvocalization period before the 
child repeats. Once the child masters this skill, speed up, add noise, and then mispronounce 
two words in each sentence. 

^ummary

Our students do not know what they did not hear because they didn’t hear it. As unfair as it is, they 
are continually held responsible for what they never clearly perceived. By working on subvocalization 
skills they can focus on WHAT they heard and remember it. This way they can include this information 
into a communication clarifi cation request or learn to apply what they know about language to be 
able to ‘fi ll in the gaps’ as effectively as possible. Being a ‘super listener’ is an extra task our students 
must perform in the classroom, often with considerable extra effort, if they are to truly keep pace in 
learning with their peers. 

Together, the awareness of the reality that they have a hearing loss, the impact of the hearing loss 
on how clearly they understand speech, and use of subvocalization as a strategy to remember what 
they heard, will contribute to a child feeling more confi dent about what he or she can do. 

Teaching subvocalization is also practice in perseverance. It is not enough just to give up if you 
do not hear everything! The characteristic of perseverance, along with age-appropriate self-confi dence 
and self-esteem, are the most powerful factors in resisting the infl uence of feeling like you are different. 
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Communication breakdowns occur whenever the speaker is not under-
stood by the listener. Students with hearing loss, language learning 
issues or autism typically do not spontaneously learn communication 
repair strategies at the same rate or to the same level as students with 
typical development. These students can benefit from direct teaching 
of communication repair skills, which includes practice focused on 
their application in real-world situations.

The SCRIPT is a collection of materials specifically created to identify 
a student’s level of communication repair skill development, system-
atically teach new skills, and foster use in everyday situations. The 
SCRIPT materials are intended for students with developmental ages as 
young as five and extending through adolescence.

The Student Communication Repair Inventory and Practical Training 
(SCRIPT) program develops students’ communication repair skills at 
home and in the classroom. These repair skills begin with recognizing 
the causes of communication breakdown, the student’s constant role 
as a listener in the classroom and the importance of actively correcting 
communication breakdown. 
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